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EDUCATIONAL PROGRAMS AND INSTITUTIONAL EFFECTIVENESS

Student Equity Plans: 2015 Update
Institutional Effectiveness & Student Success Committee
December 16, 2015
SB 1456 requires that colleges update their Student Equity Plans to ensure strategies have been
identified to address and monitor student equity issues and mitigate disproportionate impacts.
Disproportionate impacts are defined as conditions in which some students’ access and success may be
hampered by inequitable practices or policies. College plans were last updated in 2014 and the
California Community Colleges Chancellor’s Office (CCCCO) is requiring additional plan updates in
2015. LACCD received $17.6 million in student equity funds in 2015-16 year.
The CCCCO framework helps colleges identify and measure disproportionate impacts in the areas of
access, course completion, ESL and basic skills completion, degree and certificate completion, and
transfer.
Colleges conducted research and engaged in widespread college-wide dialogue around student equity,
leading to the development of their Student Equity Plans. Plans include goals, strategies, and actions
designed to address and diminish disproportionate student impacts, including those related to age,
gender, ethnicity, and special population status (disabled, economically disadvantaged, veterans, and
foster youth). The resulting Equity Plans provide a roadmap for colleges to follow in improving
equitable outcomes for students.
Colleges will be reporting on their plan updates, strategies and actions, integration of Equity Plans with
existing college plans (including the Student Success and Support Plan), and progress in addressing
disproportionate impacts identified in last year’s plan.
Student Equity Plans must be reviewed and adopted by local governing boards and submitted to the
State Chancellor’s Office by January 15, 2016.
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Executive Summary
Brief description of planning process
East Los Angeles College’s Strategic Planning Committee (SPC) was tasked with creating the ELAC Student Equity
Plan in 2014. From SPC five workgroups were formed and tasked to work on five success indicators. Since that time,
the implementation has evolved to include a broader campus-based constituency that included students, classified staff,
faculty, administrators, and community members. The Student Equity Faculty Facilitator and Administrators from
Academic Affairs and Student Services worked with a core equity planning team that included direct service
categorical programs and student support learning services, community advisory, transfer/certificate/degree completion
workgroup, and an access workgroup. The categorical programs involved included Educational Opportunity Programs
and Services/CARE (EOPS), Foster Youth, MESA/STEM, Veterans Resource Center, Student Financial Aid and
Board Financial Assistance Program (BFAP), Basic Skills Initiative, and other special programs such as Adelante/First
Year Completion, Puente, Honors, John Delloro Social Justice Program, and Athletics. In addition, meetings were held
with instructional departments to discuss student equity plan efforts and allow an examination and reflection of student
equity measures to address departmental equity gaps. The Student Equity Facilitator and Student Success Support
Program Coordinator met to develop a crosswalk and focus on student success strategies and professional development
strategies. A formal Student Equity Advisory Committee in fall 2015.

Identify planning and resource linkages between Student Equity Plan and college and district plans
The Student Equity Plan goals and activities align with the college’s SSSP, Strategic, and Educational Master plans.
The equity plan’s goals and activities also align with District Goal 1, Objective 1. Implementation of the Student
Equity Plan, and its evaluation, will require use of student equity funding, SSSP and Program 100 funding.

Three highest priority disproportionate impacts addressed and rationale
Percentage Point Gap analysis results show that the following student groups were disproportionately impacted:
Hispanic/Latino in Course Completion, Male in Access, and Low-Income in Course Completion. These three groups
were selected because of the number of “lost” students in each outcome measure. In Course Completion 1,531
Hispanic/Latino students were “lost”; in Access 912 male students were “lost”; and 756 Low-Income students in
Course Completion.

Expected impact on student success, timeframe for improvements, and evaluation plan
Through these efforts the college expects to minimize equity gaps observed in the areas under study. Increased access
for community members, increased success rates in courses, increased ESL and Basic Skills completion rates,
increased Degree and Certificate completion and increased number of transfers are among the expected impacts to
student success. The College expects to see outcome improvements in Access, Course Completion, and Basic Skills
Completion by 2018. Outcome Improvements in Degree and Certificate Completions and in Transfer are expected by
2020. The evaluation plan lists evaluation measures and the frequency of evaluation by Objective, and they are aligned
with Student Equity Goals. The ELAC Student Equity Plan and the Summary Plan, described in this Executive
Summary, provide more detail about the College’s evaluation plan.

Progress toward reducing disproportionate impacts
Equity data, disaggregated by department/discipline and ethnicity/gender, is now integrated into the Annual Update
Plan (AUP). Each department and/or discipline has developed plans to address equity gaps as part of the AUP. Since
Spring 2015, the college began recruiting underrepresented students to participate in the college Leadership
Academies. The Men of Color Leadership Academy is in their first full implementation and will provide a progress
report at the end of the year.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
I. Access
Impacted
Group
Males
students

College
Analysis
Proportionality
Index results in
enrollment
show an equity
gap for male
students.

Plan(s) for Improvement
Create a Leadership Academy to recruit
underrepresented students.
Conduct monthly campus Outreach
Planning Meetings to ensure initiatives
supporting access to underrepresented
student populations.
Develop an integrated and focused
outreach plan with community partners
to ensure access for underrepresented
students.
Develop marketing plan and
multilingual materials to inform the
community and underrepresented
groups of the benefits of pursuing
college degree and/or certificate
pathways.
Strengthen and expand high school and
community partnerships with Student
Ambassadors/Peer Mentors supporting
underrepresented students.

Expected
Improvement(s)
The proportion of
male students
attending the
college will
increase and the
equity gap will be
reduced/eliminated.

Progress Toward Reducing
Disproportionate Impact
Since Spring 2015, the college began recruiting
underrepresented students to participate in the
college Leadership Academies. They have hired
male high school ambassadors and academy
leaders. The Men of Color Leadership Academy is
in their first full implementation and will provide a
progress report at the end of the year.
The college has expanded the high school
partnerships from 12 to 40 schools. This has led to
an increase in dual enrollment course offerings
since Spring 2015. The college has also hired five
student ambassadors/peer mentors to outreach to
students at each partnership high and middle
school.
The Welcome Center Campaign, currently in the
final planning stages, is slated to begin in early
2016. A key component of the campaign will be
the new student intake form. This allows the
college to follow-up with eligible students and
provides key services. The campaign will also
ensure all students have the appropriate information
regarding college programs and services.

Conduct research to plan, evaluate, and
improve outreach initiatives for
underrepresented students.

The GO ELA program has built a strong
relationship with Garfield High School; and is
1
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College
Analysis

AfricanAmerican
and
Caucasian
students

Proportionality
Index
enrollment
results show an
equity gap.

Foster
Youth,
Veterans,

Expected
Improvement(s)

Plan(s) for Improvement

Create a Leadership Academy to recruit
underrepresented students.
Conduct monthly campus Outreach
Planning Meetings to ensure initiatives
supporting access to underrepresented
student populations.
Develop an integrated and focused
outreach plan with community partners
to ensure access for underrepresented
students.
Develop marketing plan and
multilingual materials to inform the
community and underrepresented
groups of the benefits of pursuing
college degree and/or certificate
pathways.
Strengthen and expand high school and
community partnerships with Student
Ambassadors/Peer Mentors supporting
underrepresented students.
Conduct research to plan, evaluate, and
improve outreach initiatives for
underrepresented students.
Create a plan to improve data collection
for Foster Youth, Veterans, disabled
students, and low-income students.

The proportion of
African-American
and Caucasian
students attending
the college will
increase and the
equity gap will be
reduced/eliminated.

Progress Toward Reducing
Disproportionate Impact
building relationships with Garfield’s feeder
elementary and middle schools.
Since Spring 2015, the college began recruiting
underrepresented students to participate in the
college Leadership Academies. The 2015-2016
academic year is the first year of full
implementation.
The college has expanded dual enrollment course
offerings since Spring 2015, and hired five student
ambassadors/peer mentors to outreach to students at
each high school.
The Welcome Center Campaign, currently in the
final planning stages, is slated to begin in early
2016. A key component of the campaign will be
the new student intake form. This will allow the
college to follow-up with eligible students and
provide key services. The campaign will also
ensure all students have the appropriate information
regarding college programs and services.

More accurately
identify equity gaps
within these student
2

The GO ELA program has built a strong
relationship with Garfield High School and is
building a relationship with Garfield’s feeder
middle schools.
Garnered data from Opportunity Youth
Collaborative (OYC). Hosted OYC meeting with
65 agencies and community partners. Participated
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group
Disabled,
and Low
Income

College
Analysis

Plan(s) for Improvement

Expected
Progress Toward Reducing
Improvement(s)
Disproportionate Impact
populations. Create in the Chamber of Commerce California Career
target interventions Pathways Trust (CCPT) to identify schools with
to address equity
high number of foster youth.
gaps.
In the planning phase of creating a Guardian
Scholars Program for foster youth.
Wrote grants for Cooperating Agencies Foster
Youth Educational Services.
Held meeting with the City of Los Angeles’s
Veteran’s Resource Center to discuss potential job
fair participation and recruitment.

II. Course Completion
Impacted
Group
Hispanic/
Latino
students

College
Analysis
Proportionality
Index results
for course
completion
show student
equity gaps in
some
departments
and disciplines.

Plan(s) for Improvement
Evaluate success measures by
demographics within departments and
disciplines.
With input from departments, create an
equity scorecard to educate departments
on their equity gaps.
Create a mini grant innovation
framework to mitigate inequities, where
applicable.
Develop plan to offer Culturally

Expected
Improvement(s)
Reduced equity
gaps in departments
and/or disciplines
with observed
equity gaps
ELAC employees
will become
sensitive to the
cultural diversity of
students.
3

Progress Toward Reducing
Disproportionate Impact
Equity data, disaggregated by department/discipline
and ethnicity/gender, is now integrated into the
Annual Update Plan (AUP), which is one of two
major college planning processes. Each department
and/or discipline has developed plans to address
equity gaps as part of the AUP. The equity
scorecard is still in development.
The Student Equity Coordinator has Innovation and
Campus Initiatives – call for proposals, workshops.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College
Analysis

Expected
Improvement(s)

Plan(s) for Improvement
Responsive Training (CRT) program.
Student Success Advocates (SSA) will
identify best practices in the classroom
for student success.

Male and
female
students

Proportionality
Index results
for course
completion
show an equity
gap for some
departments
and disciplines.

Evaluate success measures by
demographics within departments and
disciplines.
With input from departments, create an
equity scorecard to educate departments
on their equity gaps.
Create a mini grant innovation
framework to mitigate inequities, where
applicable.
Develop plan to offer Culturally
Responsive Training (CRT) program.
Student Success Advocates (SSA) will
identify best practices in the classroom
for student success.

Progress Toward Reducing
Disproportionate Impact
Mini-grants proposals
Funded – Delloro (Social Justice), Law Pathway
(completion and transfer)

Reduced equity
gaps in departments
and/or disciplines
with observed
equity gaps.
ELAC employees
will become
sensitive to the
cultural diversity of
students.

The Student Equity Coordinator has planned a
Professional Development Academy around
Culturally Responsive Training (CRT). There has
been a great deal of interest in the CRT trainings;
85 faculty members attended the Opening Day
“Introduction to CRT” session. Beginning in 2016,
the CRT trainings will be offered to a cohort of
faculty.
Equity data, disaggregated by department/discipline
and ethnicity/gender, is now integrated into the
Annual Update Plan (AUP), which is one of two
major college planning processes. Each department
and/or discipline has developed plans to address
equity gaps as part of the AUP. The equity
scorecard is still in development.
The Student Equity Coordinator has Innovation and
Campus Initiatives – call for proposals, workshops.
Mini-grants proposals
Funded – Delloro (Social Justice), Law Pathway
(completion and transfer)
The Student Equity Coordinator has planned a
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College
Analysis

Expected
Improvement(s)

Plan(s) for Improvement

Progress Toward Reducing
Disproportionate Impact
Professional Development Academy around
Culturally Responsive Training (CRT). There has
been a great deal of interest in the CRT trainings;
85 faculty members attended the Opening Day
“Introduction to CRT” session. Beginning in 2016,
the CRT trainings will be offered to a cohort of
faculty.

III. ESL and Basic Skills Completion
Impacted
Group
Hispanic/
Latino
students

College
Analysis
ESL and Basic
skills
completion and
proportionality
index results
show
disproportionate
impact for
Hispanic/Latino
students.

Expected
Improvement(s)
Coordinate with Math Lab and Writing
A 25% increase of
Center to visit all low-level English,
faculty utilizing
ESL and Math courses during the first
Early Alert System
three weeks of the semester to inform
by Fall 2015.
students of available services.
Reduction of equity
gaps in ESL, basic
skills English and
Training for interested faculty in basic
skills departments on the college’s Early basic skills math
Alert System.
sequence for
Evaluate the results of the
Hispanic/Latino
implementation of the early intervention students.
process.
Increased
Expand Supplemental Instruction and
proportion of
counseling support for basic skills math impacted students
classes.
progressing through
Development of modular, "emporium"
the ESL, basic
Plan(s) for Improvement

5

Progress Toward Reducing
Disproportionate Impact
Work on the early alert system has stalled in recent
terms as the college prepares to transition to a new
student information system. We anticipate that
interest in an early alert system will increase once a
more user-friendly version is available. In the
meantime, the Professional Development Office
will work to promote the existing system,
beginning in Spring 2016. With several
Professional Development Coordinators stepping
down in the last year, this area has also progressed
slowly.
Supplemental instruction remains a successful
intervention for improving outcomes for this
population. This practice has remained relatively
small due to the amount of space required to
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College
Analysis

Plan(s) for Improvement
approach to basic skills classes that
focuses on specific student weaknesses.
Develop a process for emphasizing to
students that they can and should enroll
in the subsequent class without having
to wait for their final grades.

AfricanAmerican
students

ESL and Basic
skills
completion and
proportionality
index results
show
disproportionate
impact for
AfricanAmerican
students.

Expected
Improvement(s)
skills English and
basic skills math
sequence.

Coordinate with Math Lab and Writing
Center to visit all low-level English,
ESL and Math courses during the first
three weeks of the semester to inform
students of available services.

A 25% increase of
faculty utilizing
Early Alert System
by Fall 2015
Reduction of equity
gaps in ESL, basic
Training for interested faculty in basic
skills English and
skills departments on the college’s Early basic skills math
Alert System.
sequence for
Evaluate the results of the
African-American
implementation of the early intervention students.
process.
Increased
Expand Supplemental Instruction and
proportion of
counseling support for basic skills math impacted students
classes.
progressing through
Development of modular, "emporium"
the ESL, basic
approach to basic skills classes that
skills English and
focuses on specific student weaknesses. basic skills math
Develop a process for emphasizing to
sequence.
students that they can and should enroll
6

Progress Toward Reducing
Disproportionate Impact
expand to large scale. Fortunately, the college
president is committing space to quadruple the
capacity for supplemental instruction in the next
year.
Modular and emporium approaches are being
discussed inside and outside of the Mathematics
Department, both from the point of view of this
population, and looking towards adult education.
Work on the early alert system has stalled in recent
terms as the college prepares to transition to a new
student information system. We anticipate that
interest in an early alert system will increase once a
more user-friendly version is available. In the
meantime, the Professional Development Office
will work to promote the existing system,
beginning in Spring 2016. With several
Professional Development Coordinators stepping
down in the last year, this area has also progressed
slowly.
Supplemental instruction remains a successful
intervention for improving outcomes for this
population. This practice has remained relatively
small due to the amount of space required to
expand to large scale. Fortunately, the college
president is committing space to quadruple the
capacity for supplemental instruction in the next
year.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College
Analysis

Expected
Improvement(s)

Plan(s) for Improvement
in the subsequent class without having
to wait for their final grades.

Progress Toward Reducing
Disproportionate Impact
Modular and emporium approaches are being
discussed inside and outside of the Mathematics
Department, both from the point of view of this
population, and looking towards adult education.

IV. Degree and Certificate Completion
Impacted
Group
Male
students

College Analysis
Proportionality Index results for
degree and certificate
completion show an equity gap
for male students.

Plan(s) for Improvement
Assist students to become
familiar with the process for
requesting a certificate and or
degree.
Students enrolled in Math 125
and/or English 101, with 30+
units, will schedule an
appointment with a counselor.

7

Expected Improvement(s)
Increase the proportion of male
students completing certificates
and/or degrees.
Students will understand the
value of certificates and/or
degrees.
Increased participation by
faculty and staff who highlight
certificate and degree
information within their
respective disciplines.

Progress Toward Reducing
Disproportionate Impact
Currently working with
departments to recruit and
develop discipline student
mentors to assist peers with the
certificate and degree
application process.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
V. Transfer
Impacted
Group
Hispanic/
Latino

College Analysis
Proportionality
Index results for
Transfer show an
equity gap for
Hispanic/Latino
students.

Plan(s) for Improvement
Create Transfer Pathway Programs with local
universities for Hispanic/Latino students.
Develop Summer Immersion Programs at University
Campuses for current ELAC students.
Create and implement an accelerated cohort program
for working adults.
Develop an accelerated math and English bridge
program to prepare students for accelerated cohort
model.
Include Tri Math, Supplemental Instruction models.
Ensure that the Child Development Center support
services align with cohort model schedule.
Develop an alternative plan for Student Support
Services (e.g., counseling, financial aid, career center,
transfer center) in multiple formats and during hours
that complement the cohort model.
Identify and partner with community resources and
resource centers that would support students through
their academic journey.
Collaborate with CTE Career Pathways Trust Grants to
assign Peer Mentors to HS Transfer Pathway students.
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Expected
Improvement(s)
Reducing of equity
gap in transfer
completion.

Progress Toward Reducing
Disproportionate Impact
Established the Transfer
Taskforce.
Held a University Day.

Increase the
proportion of
Hispanic/Latino
students transferring.

Hired Transfer Engagement
Facilitator to visit classrooms
and promote a transfer culture.
Created Loyola Marymount
University Partnership.
Students with 30 units, 3.3 or
higher GPA, college-level math
and English completed were
invited into the Counseling
department to discuss transfer
options.
Students were recruited to
participate in a Latina
Completion and Transfer
Academy Cohort.
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Executive Summary
East Los Angeles College (ELAC) is more committed than ever to achieving equity in
educational outcomes for all students and embraces the Chancellor's edit that 'equity is a
rallying term and a moral imperative’. The past year, (2014-15) was used as planning year
to examine data, create structures and processes, and initiate the first phase of the
college’s work plan, and to revise the Student Equity Plan to 1) include community and
student involvement, 2) develop a longer term horizon and realistic timeframe, a three to
five-year plan, as the success indicators of Degree and Certificate Completion (D) and
Transfer (E) require a longer period of time to examine change, and 3) take into
consideration the feedback from the state and campus.
In Year Two (2015-16) the College will continue to prioritize ESL and Basic Skills Completion
as well as Access and Course Completion. Long term success measures, such as Degree and
Certificate Completions and Transfer, will also be monitored during the second year, but
primary focus will be given to the aforementioned success measures because significant
progress on those measures will lead to a positive impact on the long term success
measures.
ELAC’s Student Equity Plan for 2015-16 focuses on inquiry, research, intervention, and
student support services. Moreover, the plan encompasses the following overarching goals:
1. Build organizational capacity in addressing the achievement gaps of targeted students
and leveraging collaboration by promoting campus-wide commitment.
2. Assess, develop, and evaluate all equity-minded funded projects using campusbased research, and expand high impact practices.
3. Embed equity-mindedness into ELAC’s professional development plan.
4. Communicate evaluation results and engage in continuous improvement.
Target Groups
The College used percentage point gap analysis, as described in the Student Equity Plan
instructions, to identify student groups that were disproportionately impacted in access, course
completion, ESL and Basic Skills completion in English and math, degree and certificate
completion, and transfer. Percentage point gap analysis showed overlap of disproportionate
impact across equity measures for student groups (male students, students with disabilities,
and Hispanic/Latino); the course completion measure showed more equity gaps than any of the
other measures. Other student groups, such as Veterans, were also disproportionately
impacted, particularly in Access. The table below summarizes the results:

ELAC Student Equity Plan - 7

Equity Measure
Access
Course Completion
ESL
Basic Skills – English
Basic Skills – Math
Degree and Certificate Completion
Transfer

Impacted Student Groups
Male Students, Students with Disabilities, and
Veterans Students
African American Females, African American
Males, Hispanic/Latino Males, Foster Youth,
and Low-Income Students
Hispanic/Latino and Non-economically
Disadvantaged Students
Students with Disabilities, Hispanic/Latino, and
Male Students
Students with Disabilities, Hispanic/Latino, and
Female Students
Students with Disabilities, Hispanic/Latino, and
Male Students
Hispanic Latino and Students with Disabilities

Goals/Outcomes
Our primary goal is to reduce point percentage gaps (ppg) to less than three and where large
numbers of students are impacted, but ppgs are small, the goal is to eliminate those gaps
entirely. In Access the goal is to reduce the ppg for male students and students with disabilities
to less than -3.0, and to eliminate the ppg for Veterans students. In Course Completion the goal
is to eliminate the ppg for African American males and females, and for Low-Income students;
while reducing the ppg for Hispanic/Latino males and Foster Youth students to less than -3.0.
For Hispanic/Latino and non-economically disadvantaged students in ESL, the goal is to reduce
the ppg to less than -3.0. Basic Skills ppgs for Latino/Hispanic and Male students will be
eliminated by 2018 and the ppg for Students with Disabilities will be reduced to less than -3.0.
In basic skills math the intent is to eliminate ppgs for Hispanic/Latino and Female students;
while the ppg for Students with Disabilities is reduced to less than -3.0. The equity plan
activities are designed to eliminate ppgs in Degree and Certificate Completion for Students with
Disabilities, Hispanic/Latino, and male students. Finally, in Transfer, the disproportionate
impact revealed by the findings for Hispanic/Latino students will be eliminated and the ppg for
Students with Disabilities will be reduced to less than -3.0. The College has developed a work
plan for each goal; with that work plan are associated activities, timelines, collaborators,
expected outcomes, and associated funds. Evaluation data is also defined and associated to the
work plan.
Activities
Activities intended to augment those ongoing College activities that support student success
were developed to reduce or eliminate disproportionate impact for student groups across all
equity measures. The activities include the development of an integrated and focused outreach
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plan with community partners, integration with the Student Success and Support Program
(SSSP) Plan to ensure that access for impacted students groups is a priority, expand marketing
and outreach services, implementation of a Welcome & Support Campaign, and Providing
Equity-minded Professional Development in Access. Institutional research activities are planned
to monitor and evaluate course completion as well as completion of ESL and Basic Skills in
English and Math, along with intervention strategies for ESL and Basic Skills completion in both
math and English. Institutional research activities are also planned for evaluation of Degree and
Certificate Completion along with intervention strategies to promote degree and certificate
completion. An accelerated cohort program is among the activities planned to support students
in Transfer, along with institutional research activities to monitor and evaluate student transfer
measures.
All activities in the equity plan improve or strengthen ongoing college activities. Additionally,
the College was mindful in the creation of these activities by ensuring that the Equity Plan aligns
with other college plans. The SSSP Plan and the East Los Angeles College 2011-2017 Strategic
Plan were used as guides in the development of the Student Equity Plan. The College’s Strategic
Goals of Access, Success, community-centered access, and Institutional Effectiveness were at
the forefront of activity development.
Resources Budgeted
The budget for East Los Angeles College is $3,241,105
Expenditures
1000
2000
3000
4000
5000

Certificated Salaries
Classified, Non Academic Salaries
Employee Benefits
Student Support Materials
Other Operating Expenditures

$ 680,157
$ 1,096,589
$
189,542
$
525,718
$ 749,000
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Planning Committee and Collaboration
PLANNING COMMITTEE AND COLLABORATION
Planning Process
Originally, the East Los Angeles College’s Strategic Planning Committee (SPC) was tasked with
creating the ELAC Student Equity Plan in 2014 in which five workgroups were formulated and
tasked to work on five success indicators. Since this time, the implementation has evolved to
include a broader campus-based constituency that included students, classified staff, faculty,
administrators, and community members. The Student Equity Faculty Facilitator and
Administrators from Academic Affairs and Student Services worked with a core equity planning
team that included direct service categorical programs and student support learning services,
community advisory, transfer/certificate/degree completion workgroup, and an access
workgroup. The categorical programs involved included Educational Opportunity Programs and
Services/CARE (EOPS), Foster Youth, MESA/STEM, Veterans Resource Center, Student Financial
Aid and Board Financial Assistance Program (BFAP), Basic Skills Initiative, and other special
programs such as Adelante/First Year Completion, Puente, Honors, John Delloro Social Justice
Program, and Athletics. In addition, meetings were held with instructional departments to
discuss student equity plan efforts and allow an examination and reflection of student equity
measures to address departmental equity gaps.
The Student Equity Faculty Facilitator is now on the Student Success Committee, which focuses
on Basic Skills/ESL. The Student Equity Facilitator and Student Success Support Program
Coordinator have met to develop a crosswalk and focus on student success strategies and
professional development strategies. A formal Student Equity Advisory Committee was formed
with bylaws approved by Academic Senate and ELAC Shared Governance in fall 2015 that now
includes student and community representation.
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Student Equity Plan Committee Membership List
Member Name
Beatriz Tapia
Julie Benavides
Vi Ly
Evelyn Escatiola
Bryan Ventura
Ruben Arenas
Paulina Palomino
J Edward Stevenson
Michele Benjamin
Maria Elena Yepes
Miguel Duenas
John Mosley
Frank Lozano
Yareli Contreras
Mary Contreras
Danelle Fallert
Michelle Arce
Laura Cantu
Renee Taylor
Suzette Morales
Armando RiveraFigueroa

Title

Faculty ISA/Student Equity Coord.

Organization(s), Program(s) or Role(s) Represented
Student Svcs., Academic Affairs,

Dean, Student Services

Student Services Division

Dean, Academic Affairs

Academic Affairs, Basic Skills

Dean, Academic Affairs
Research Analyst

Office of Institutional Research & Advancement (OIEA)

Dean, OIEA

OIEA

Counselor/ISA

Transfer Center, Faculty

Campus Engagement Spec.

Transfer, Men of Color Leadership Academy, Faculty

Department Chair

Academic Affairs, Career Technical Program, Faculty

Director, Learning Asst. Center

Learning Assistance Programs, Faculty

Associate Dean, Outreach

Student Svcs., Family & Community Engagement

Male Leadership Academy Lead

Athletics, Men of Color Leadership Academy

Student Engagement Lead

Associated Student Union, Foster Youth Dreamweavers, Faculty

ASU Vice President

ASU Students, GO ELA, Outreach

Student Rep

Student

Dean, Student Services

EOPS, CARE, Financial Aid, DSPS

Community Member

SPA & Community Partnerships Board Member

Associate Dean

LACCD Career Pathways Articulation and Alignment SB1070

Student Services Assistant

Classified Staff, EOPS/CARE

In collaboration with
SSSP Coordinator

SSSP

MESA/STEM Faculty Director

STEM/MESA, Engineering, Science
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Access
CAMPUS-BASED RESEARCH: ACCESS
A. ACCESS. Compare the percentage of each population group that is enrolled to the
percentage of each group in the adult population within the community served.
Overview
ELAC used the percentage point gap methodology to identify equity gaps across the
demographic subgroups and equity indicators. The percentage point gap compares the
indicator rate for a disaggregated subgroup to the overall college indicator rate. According to
the University of Southern California’s Center for Urban Education, a “-3 percentage point gap
or greater” is evidence for disproportionate impact. For internal-college equity team
discussions, proportionality analysis was used in parallel. However, only the percentage point
gap results are presented in the following campus-based research sections.
ELAC Service Area
East Los Angeles College (ELAC) is vital resource for education and workforce training in the
greater Los Angeles region. As part of a large nine-college district, ELAC has a district-defined
service area that encompasses the communities of Alhambra, Bell, Bell Gardens, City of
Commerce, Cudahy, East Los Angeles, Huntington Park, Lynwood, Maywood, Montebello,
Monterey Park, Pico Rivera, San Gabriel, South Gate, South San Gabriel, Vernon, and parts of
the City of Los Angeles.
Disproportionally impacted student groups
According to the percentage point gap analysis, several groups have been disproportionately
impacted in terms of college access and participation, students ages 25-39 (-4.7) and even more
so students ages 40-64 (-37.1), *non-low income students (-15.1), male students (-7.9), and
students with disabilities (-4.3). Two other groups, Asian/Pacific Islander (-2.9) and veterans (2.9), also yielded access and participation gaps close to the disproportionate impact threshold.
These are areas of concern that the college will continue to monitor and will address as part of
its targeted access and participation strategy.
Small equity gaps were also present for African-American, Asian-Pacific Islander, Caucasian,
Veterans and Foster Youth students, but not to the extent of disproportionate impact (i.e., -3point percentage gap). Due to the number of students impacted, the college will continue to
monitor these groups and incorporate them into the college’s broader access and participation
strategy. Low income students will also be included in the Student Equity Plan, Access target
population. Though the current data does not allow us to ascertain the income status of the
“Unknown” group, the college community understands that a large percentage of our students
come from low income backgrounds. By targeting low income students, the college can
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continue focusing resources and services to ensure that low income students receive the
necessary information and support to succeed.
Overall, the college participation rate suggests that ELAC is serving its service area across most
demographic subgroups. Interestingly, the college serves a higher proportion of Foster Youth,
Low Income, and students ages 20-24, than its service area. This punctuates the needs of the
community, and ELAC’s responsibility to be an educational and workforce training institution in
the community.
Fall 2014 Credit
Headcount
27,628

% of Credit
Headcount
100%

GENDER
Female
Male

16,084
11,544

58.2%
41.8%

372,966
368,200

50.3%
49.7%

7.9%
-7.9%

RACE/ETHNICITY
African-American
Asian/Pacific Islander
Caucasian
Hispanic/Latino
Multi-Ethnic
Native American
Unknown

455
3,573
537
21,983
477
39
564

1.6%
12.9%
1.9%
79.6%
1.7%
0.1%
2.0%

18,670
117,117
25,846
576,183
2,803
547
-

2.5%
15.8%
3.5%
77.7%
0.4%
0.1%
0.0%

-0.9%
-2.9%
-1.5%
1.8%
1.3%
0.1%
2.0%

AGE
15-19
20-24
25-39
40-64

5,377
12,142
7,843
2,009

19.6%
44.4%
28.7%
7.3%

77,057
87,345
247,458
329,306

10.4%
11.8%
33.4%
44.4%

9.2%
32.6%
-4.7%
-37.1%

FOSTER YOUTH
Yes
No

326
27,302

1.2%
98.8%

1,118
152,043

0.7%
99.3%

0.5%
-0.5%

DISABILITY STATUS (DSPS)
Yes
No

763
26,865

2.8%
97.2%

52,623
688,543

7.1%
92.9%

-4.3%
4.3%

VETERAN
Yes
No

416
27,212

1.5%
98.5%

32,611
708,555

4.4%
95.6%

-2.9%
2.9%

LOW INCOME
Yes
Unknown*

9,761
17,867

35.3%
64.7%

146,759
578,030

20.3%
79.8%

15.1%
-15.1%

OVERALL COLLEGE

Population of % of Service Area
Service Area
Population
741,166
100%

Gain of Loss in
Proportion
-

*Students were ca tegori zed a s "Unknown" i ns tea d of "No" for l ow i ncome beca us e there i s i ns uffi cent da ta to a s certa i n whether a s tudent i s or
i s not l ow i ncome. Students cl a s s i fi ed a s "Yes " a re recei vi ng BOGFW, PELL, or Other Fi na nci a l Ai d.
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Percentage point gap (ppg) analysis shows that male students (-7.9 ppg), students with
disabilities (-4.3 ppg), and Veterans students (-2.9 ppg) are the groups impacted the most in
access and participation (see table below).
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District:

Los Angeles Community College District

College:

East Los Angeles College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS
GOAL A.
The goal is to improve access for the following target populations identified in the college research as experiencing a disproportionate impact:
Target Population(s)
Current gap, year
Male Students
-7.9, 2014
Students with Disabilities
-4.3, 2014
Veteran Students
-2.9, 2014
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
Reduce the ppg to less than -3.0
Reduce the ppg to less than -3.0
No gap

Goal Year
2020
2018
2018

Rationale for serving for target population(s) that is different from the populations with the three greatest gaps:
Low-income students will also be included in the Student Equity Plan, Access target population. Though the current data does not allow us to
ascertain the income status of the “Unknown” group, the college community understands that a large percentage of our students come from low
income backgrounds. By targeting low income students, the college can continue focusing resources and services to ensure that low income
students receive the necessary information and support to succeed.
ACTIVITIES: A. ACCESS
A.1 New Student Onboarding and AOC
• Activity Type(s)
X
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development
# of Students Affected

X

Instructional Support Activities
Direct Student Support

* For example, Veterans – 250, Af. Americans – 8,889, Hispanics 10,000, etc.
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A.1
A.1
A.1
A.1

Male Students
Students with Disabilities
Veterans
Low-income

29,088
2,263
416

• Activity Implementation Plan
• Equity Goal: A. Access - To decrease the equity gaps for the targeted student groups.
X
Outreach
X
Student Equity Coordination/Planning
X

Other Student Services

X

Research and Evaluation

Curriculum/Course
Development/Redesign
X

Instructional Support Activities
X

Direct Student Support

Professional Development

Objective

Activities

Timeline

Collaborator

Expected Outcome Student Equity Other Funds

A1. Develop an
integrated and
focused outreach
plan with
community
partners to
ensure access for
targeted
underrepresented
groups.

A.1.1 Continue to monitor and
compare the percentage of each
group enrolled at ELAC to that
group’s representation in the adult
population of ELAC service area and
revise appropriate recruitment plan
for underrepresented students, i.e.
males, Foster Youth, Veterans, and
Disabled Students.
A.1.2 Focus groups with student to
identify barriers to enrollment and
registration.
A.1.3 Strengthen GO ELA high schools
and community partnership and
monitor access of target groups to
ELAC’S educational programs.

Annually during
the spring
semester of each
academic year

SE Facilitator Research
Analyst

Foster Youth Guardian
Scholars program
developed.
Data will be shared with
SE Advisory and with
Shared
Governance Committees.

June 2017

SE Facilitator
OIEA

June 2018

Dean, SS
Associate Dean FACES,
Outreach
Student Ambassadors

Identify and pilot one
strategy and conduct
evaluation of strategy.
Students in GO ELA
College and Career
Pathways experience
seamless matriculation.

A.1.4 Collaborate with local K-12
schools and community partners to

Spring 2016

Deans, SS and AA
SE Facilitator

Funds

Universal application
process for all services
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Objective

A2. Make access a
priority through
implementation
of SSSP
onboarding for all
student groups.

A3. Expand
marketing and
outreach services.

Activities
develop an onboarding process with
SSSP to Leadership Academies,
Adelante, First Year Experience
programs, Career Pathways, My
Brother’s Keeper Initiative, and
categorical programs.
A.2.1 Translate materials into Spanish
to enhance intake, application,
assessment, and program/course
placement activities.

Timeline

Collaborator

Expected Outcome Student Equity Other Funds
Funds

and programs and
seamless matriculation.

September 2016

Associate Dean
SE Facilitator
SSSP Coordinator

A.2.2 Provide and evaluate
assessment services and/or special
accommodations for language
minority students and students with
disabilities.

Spring 2017

VP of Student Services
SSSP
SE

A.2.3 Conduct AOC Days for high
school seniors, re-entry, and students
10 units or less.

Spring 2015

A.2.4 Evaluate assessment
instruments and placements tools,
policies and procedures and
collaborate with SSSP on Common
Assessment Initiative (CAI).
A. 3.1 Expand outreach services to all
segments of
the community through a marketing
campaign of special events,
Parent/Community/Leadership

Spring 2017

VP of Student Services
SSSP
SE
OIEA
VPs of SS, AA
SE Facilitator
SSSP Coordinator
Dean, Admissions
OIEA

Spring 2016

VP of SS
SE Facilitator
Public Information
Officer

Spanish-speaking
students with limited
English will be able to
successfully matriculate
and their satisfaction with
such materials will be
evaluated via a student
survey.
Language minority
students and students
with disabilities will be
able to successfully
matriculate and their
satisfaction with services
will be evaluated via a
student survey.

Approved policies, tools,
marketing in place,
evaluation and
mechanism established.
ELAC will receive more
student applications from
targeted groups than the
previous year.
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Objective

Activities
/Conferences, special events ELAC
Live!, fairs, booths, workshops, and
through GO ELA.
A.3.2 Increase inreach and outreach
to low-income students and provide
financial literacy and financial aid
information (availability,
requirements, application process,
eligibility policies, etc.) through a
formalized Financial Aid media
campaign that will include
faculty/staff.
A.3.3 Continue to identify the
educational needs of the community
through advisory committees
(categorical and instructional units)
and community partnerships.

A.3.4 Strengthen existing
partnerships (area K-12s, local
governments, business, community
organizations, etc.) to help the
college achieve its future growth
goals by expanding dual enrollment
via AB288.

A.4 Create
a Welcome & &
Support
Campaign

A.4.1 Various points of welcoming
structures and personnel will ensure
students have appropriate
information, tracking and follow-up
services.

Timeline

Collaborator

Expected Outcome Student Equity Other Funds
Funds

Fall 2016

VPs of SS, AA
Public Information
Officer
Financial Aid Office
FACES

ELAC will receive 5%
more student
applications for financial
aid than the previous
year.

Ongoing

VPs of SS, AA

Fall 2016

VP of SS
Deans

Advisory board
recommendations will be
included in the full
Program Reviews every
five years or annual
updates. Recommendati
ons will be incorporated
into area plans (e.g.,
EOP&S, CalWORKs,
Student Equity, etc.).
Inventory will be created
and shared with area VPs,
Outreach offices, and
special
programs. Inventory will
also be used in grant
writing efforts.

Fall 2016

VP SS
Deans of SS, AA
SE Facilitator
WSFNC
EOPS Associate Dean
CalWORKs Director

Faculty and student
surveys will reflect an
increase in knowledge
base of the various
student support and
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Objective

A.5 Provide
Equity-minded
Professional
Development on
Access

Activities

Timeline

Collaborator

A.4.2 Develop Universal Welcome
(Intake) Form in collaboration with
categorical and specially funded
programs.

Spring 2016

Deans of SS, AA
WFSNC
SE Facilitator

A.5.1 Offer training and support to
staff, faculty and students on
culturally responsiveness and
information on underrepresented
groups.

Continuous
Spring 2018

VP SS
Deans of SS, AA
SE Facilitator
Prof Dev Office
OIEA

Expected Outcome Student Equity Other Funds
Funds

learning services
available.
Services are inputted,
tracked and evaluated
through social solutions
software.
Students respond
positively to access,
retention, and
completion efforts of
Welcome & Support
Centers.
Cultural Responsiveness
Training Center
developed.
Increased participation
and knowledge of
professional learning
opportunities related to
equity-mindedness.
Changes in faculty syllabi
noted.

• Link to Goal
Objective Link to Goal
A.1
This activity directly addresses access for male students and students with disabilities by building
research capacity to identify roadblocks and building community partnerships to address those
roadblocks.
A.2
This activity addresses the goal by ensuring that male students and disabled students encounter
as little resistance as possible as they are assessed and placed.
A.3
This activity ensures that the college is responsive to the needs of incoming students, and that
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Objective Link to Goal
the connections to locations where male and disabled students come from are strong.
A.4
The Universal Welcome Form will ensure that disabled students are aware of and received all
resources for which they are eligible, making it more likely that they will matriculate.
A.5
This activity will ensure that faculty and staff are responsive to the needs of all groups, including
males and disabled students. This will foster a welcoming atmosphere that will make it more
likely that students will matriculate and be retained.
• Evaluation
Objective
A.1

Evaluation Data

Evaluation Schedule/Frequency

1. Equity analyses on ELAC enrollment compared to service area
2. Matriculation Student Focus Groups

3. Number of dual enrollment offerings at GO ELA partnership schools
4. Analysis of new-incoming students attending from GO ELAC feeder high schools
5. Number of formal community partnerships

1.
2.
3.
4.
5.

Annually
Two-year intervals
Annually
Every Fall
Annually

A.2

1. Inventory of student services, college program, and other materials
2. Student Services survey
3. Analysis of student receiving assessment accommodations

1. Annually
2. Annually
3. Annually

A.3

1.
2.
3.
4.
5.

Percent of applications from target groups
Percent of students applying and receiving financial aid
Outreach recommendations incorporated into area plans
Number of formal community partnerships established
Analysis of students receiving financial literacy services

1.
2.
3.
4.
5.

Every Fall
Annually
Annually
Annually
Annually

A.4

1.
2.
3.
4.
5.
6.

Faculty Survey
Student Services survey
Number of students completing intake forms
Services rendered through intake form follow-up
Analysis of students enrolling from partnership feeder schools (by demographics)
Analysis of students receiving financial aid (by demographics)

1.
2.
3.
4.
5.
6.

Annually
Every Fall
Annually
Annually
Annually
Annually
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A.5

1. Number of faculty/staff completing the entire Culturally Responsive Teaching (CRT)
Academy
2. Pre/Post CRT Academy survey

1. End of CRT Academy
2. End of CRT Academy
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Success Indicator: Course Completion
CAMPUS-BASED RESEARCH: COURSE COMPLETION
B. COURSE COMPLETION.
To assess course completion, the college used data from the district information system. The
data showed that in Fall 2014, ELAC had 69,386 enrollments in credit courses, and an overall
completion rate of 65.9%. The disaggregated course completion data by demographic subgroup
is in the table below.
Percentage point gap (ppg) analysis shows that Foster Youth (-13.5 ppg), Hispanic/Latino males
(-5.4 ppg), and African American males (-4.0 ppg) are the groups impacted the most in course
completion (see table below).
Disproportionally impacted students’ groups
The percentage point gap analysis on course completion revealed disproportionate impact for
two demographic subgroups, Foster Youth (-13.5 ppg) and African American (-3.9 ppg)
students. Disaggregating the race/ethnicity subgroup by gender also revealed equity gaps for
African American females (-3.8 ppg) and males (-4.0 ppg), and Hispanic/Latino males (-5.4 ppg).
Several other groups yield gaps close to the disproportionate impact threshold—Male students
(-2.4 ppg), Hispanic/Latino (-2.8 ppg), and students on
Financial Aid (-2.0 ppg).
Target Population(s)
African American (Female & Male)

Current gap, year

Goal *
No gap

Goal Year
2018

Latino/Hispanic Males

-5.4, 2014

Reduce the ppg
to less than -3.0

2020

Foster Youth

-13.5, 2014

Reduce the ppg
to less than -3.0

2020

Low-Income

-2.0, 2014

No gap

2020

-3.9 (-3.8,-4.0), 2014

Activities
The college acknowledges the need to address these gaps and prioritizes its goals and activities
toward remedying the course completion inequities. Additionally, the college plans to include
several of the other demographic subgroups with percentage point gaps as these subgroups
align with other collaborative efforts taking place across campus. This will include students on
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financial aid. Considering the actual completions lost (Courses Passes – Gain or Loss), these
subgroups hold the largest potential for reducing completion equity gaps.
•

Department Equity Innovation Proposal: through the SE Department Mini-grant Proposal
Process and Program Review process, each department will evaluate how it compares
with the college’s overall success and retention rates; address differences in performance
rates by ethnicity, gender, and disability; and develop planning agenda items to address
any decreases in retention/success among ethnicity, gender, and disability groups.

•

Extended College Orientation: Develop a support network for students beyond basic
orientation that includes all specialized and/or categorical programs.

•

Evaluate the Early Alert system: Collaborate with SSSP to analyze use and data and
engage Faculty Advocates.

•

Support for Learning Assistance Center, Supplemental Instruction (SI), Tutoring: Expand
SI, tutoring, and learning center support to improve access and quality of service across
disciplines as noted in their Student Equity proposals. Embedded support for Latina
Leadership Completion and Transfer Academy, MESA/STEM programming, Adelante, and
in dual enrollment courses.
Faculty Advocates in Department and Learning Communities (John Delloro Social
Justice Program, STEM, Athletics, Adelante, Puente, EOPS, Foster Youth): Faculty
Advocates to promote successful course completion.
STEM (Engineering/Chemistry/Math) Boot camps: Boost math/chemistry skills that
lead to successful course completion.
Textbook Lending Library: Provide books for courses to target group students.

•
•
•
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Number of
Enrollments

Number of
Courses
Completed

Course
Completion Rate

All Student
Average Pass
Rate
-

Comparison to
the All Student
Average Pass
Rate
-

Courses Passed Gain or Loss

OVERALL COLLEGE

69,386

45,733

65.9%

GENDER
Female
Male

39,494
29,892

26,747
18,986

67.7%
63.5%

65.9%
65.9%

1.8%
-2.4%

716
(716)

RACE/ETHNICITY
African-American
Asian/Pacific Islander
Caucasian
Hispanic/Latino
Multi-Ethnic
Native American
Unknown

1,079
9,905
1,156
54,663
1,240
94
1,249

669
7,920
847
34,494
878
66
859

62.0%
80.0%
73.3%
63.1%
70.8%
70.2%
68.8%

65.9%
65.9%
65.9%
65.9%
65.9%
65.9%
65.9%

-3.9%
14.0%
7.4%
-2.8%
4.9%
4.3%
2.9%

(42)
1,392
85
(1,535)
61
4
36

AGE
Under 20
20-24
25-39
Older than 40

14,582
33,816
17,072
3,916

9,662
21,624
11,589
2,858

66.3%
63.9%
67.9%
73.0%

65.9%
65.9%
65.9%
65.9%

0.3%
-2.0%
2.0%
7.1%

51
(664)
337
277

FOSTER YOUTH
Yes
No

542
68,844

284
45,449

52.4%
66.0%

65.9%
65.9%

-13.5%
0.1%

(73)
73

DISABILITY STATUS (DSPS)
Yes
No

1,930
67,456

1,241
44,492

64.3%
66.0%

65.9%
65.9%

-1.6%
0.0%

(31)
31

VETERAN
Yes
No

1,004
68,382

652
45,081

64.9%
65.9%

65.9%
65.9%

-1.0%
0.0%

(10)
10

Financial Aid
Yes
No

38,267
31,119

24,466
21,267

63.9%
68.3%

65.9%
65.9%

-2.0%
2.4%

(756)
756

RACE/ETHNICITY - FEMALE
African-American-F
Asian/Pacific Islander-F
Caucasian-F
Hispanic/Latino-F
Multi-Ethnic-F
Native American-F
Unknown-F

533
5,170
668
31,798
621
57
647

331
4,305
506
20,656
451
39
459

62.1%
83.3%
75.7%
65.0%
72.6%
68.4%
70.9%

65.9%
65.9%
65.9%
65.9%
65.9%
65.9%
65.9%

-3.8%
17.4%
9.8%
-1.0%
6.7%
2.5%
5.0%

(20)
897
66
(302)
42
1
33

RACE/ETHNICITY - MALE
African-American-M
Asian/Pacific Islander-M
Caucasian-M
Hispanic/Latino-M
Multi-Ethnic-M
Native American-M
Unknown-M

546
4,735
488
22,865
619
37
602

338
3,615
341
13,838
427
27
400

61.9%
76.3%
69.9%
60.5%
69.0%
73.0%
66.4%

65.9%
65.9%
65.9%
65.9%
65.9%
65.9%
65.9%

-4.0%
10.4%
4.0%
-5.4%
3.1%
7.1%
0.5%

(22)
494
19
(1,233)
19
3
3
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District:

Los Angeles Community College District

College:

East Los Angeles College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION
GOAL B.
The goal is to improve course completion for the following target populations identified in the college research as experiencing a disproportionate
impact:
Target Population(s)
African American (Female & Male)
Latino/Hispanic

Current gap, year

Foster Youth

-3.9 (-3.8,-4.0), 2014

-5.4, 2014
-13.5, 2014

Goal*
No gap

Goal Year
2018
2020

Reduce the ppg to less
than -3.0
Reduce the ppg to less
than -3.0

2020

Low-Income
No gap
-2.0, 2014
2020
*Expressed as either a percentage or number.
**Benchmark goals are to be decided by the institution.
Rationale for serving for target population(s) that is different from the populations with the three greatest gaps:
Low-income students will also be included in the Student Equity Plan, Access target population. Though the current data does not allow us to
ascertain the income status of the “Unknown” group, the college community understands that a large percentage of our students come from low
income backgrounds. By targeting low income students, the college can continue focusing resources and services to ensure that low income
students receive the necessary information and support to succeed.
ACTIVITIES: B. COURSE COMPLETION
B.1
• Activity Type(s)
X
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X
X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support
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District:

Los Angeles Community College District

College:

East Los Angeles College

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
B.1, 2 African American
B.1, 2 Latino/Hispanic
B.1, 2 Foster Youth
B.1, 2 Low-income

# of Students Affected
42
1535
73
756

* For example, Veterans – 250, Af. Americans – 8,889, Hispanics 10,000, e

• Activity Implementation Plan
• College Goal: Increasing student success and academic excellence through student-centered instruction, student-centered support
services, and dynamic technologies.
• Equity Goal: B. Course Completion – To increase course completion rates for the targeted student groups.
X
Outreach
X
Student Equity Coordination/Planning
Instructional Support Activities
X

Other Student Services

X

Curriculum/Course
Development/Redesign

X

Research and Evaluation

X

Professional Development

X

Direct Student Support
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Objective
District:

Activity
Los Angeles Community College District
B.1.1 Continue to monitor and compare the
percentage of successful course completions
for basic skills, vocational, degree-applicable,
transfer-level, and all courses with the
statewide averages for the CCC system.

B.1 Continue to
monitor completion
rates for courses in all
areas, and for all
groups of students.

B.2 Provide
intervention strategies
to increase the
number of students in
targeted groups who
successfully complete
targeted courses –
basic skills, vocational,
degree-applicable, and
transfer-level courses

B.1.2 Through the SE Department Mini-grant
Proposal Process and Program Review
process, each department will evaluate how
it compares with the college’s overall
success and retention rates; address
differences in performance rates by
ethnicity, gender, and disability; and develop
planning agenda items to address any
decreases in retention/success among
ethnicity, gender, and disability groups.
B.2.1 Identify, develop, and pilot strategies
for students on academic and/or progress
probation, financial aid dismissal including
Foster Youth, African American students,
and DSPS students.
B.2.2 Develop and implement an Extended
Orientation/College Preview/ College Thrival
Workshops specifically addressing special
topics for college success, retention, and
persistence. Targeted groups may include
athletes, language-minority students, first
generation college students, economically
disadvantaged students, Veterans, Foster
Youth, older adults, and students with
disabilities.
B.2.3 Continue to identify and address
special needs of students who have cultural,
disability, financial and language barriers by
providing special services in counseling or
making appropriate referrals to specific
programs.

Timeline &
Collaborators
Expected Outcome
Status College: East Los Angeles College

Student Equity Other
Funds
Funds

Annually in the
summer
session of each
academic year

VPs SS, AA
Dean of SS, AA
Dean, OIEA
SE Facilitator

Academic divisions undergoing
Program Review will develop
planning agenda items to
address any decreases in
successful course
completions. The Student
Equity Committee will
evaluate outcomes and revise
activities as needed.
Departments lead retention
$151,000
and completion strategies and Department
Equity Minitake ownership of change.
grants

Spring 2016
and annually

VP of AA
Dean – OIEA
Dean AA, SS
SE Facilitator

Fall 2017

Financial Aid Dir.
Counseling Chair
SSSP Coordinator
Dean - Admissions

Strategies piloted and data
analyzed/

Spring 2017

VPs of SS. AA
Counseling Chair
Adelante Program
Categorical Leads
SSSP
Assessment Office
Welcome Staff

Tracking of grades, retention
and persistence of participants
will determine level of success
and possible expansion and
institutionalization of this
service. Develop Equity
Scorecard.

Ongoing

VP of SS, AA
Counseling Chair
Adelante Program
Categorical Leads
Deans – SS, AA
Welcome Staff

The number of students using
support services provided by
the DSPS, Veterans, EOP&S,
and Financial Aid will increase
by 5% over previous year.
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District:

Los Angeles Community College District

B.3 Provide
Equity-minded
Professional
Development on
Course
Completion

College:

East Los Angeles College

B.2.4 Evaluate the current Early Alert system
and encourage more instructors to use it.

Fall 2018

SE Facilitator
SSSP Coordinator
Deans – SS, AA

B.2.5 Evaluate educational support learning
services and advisement to better
coordinate and facilitate student referrals,
tracking and outcomes and provide support
through tutoring and Supplemental
Instruction and CGCAs.
B.2.6 Expand Textbook Lending Library in
collaboration with ASU, EOPS, Dual
Enrollment.
B.3.1 Begin the employ of Faculty Success
Advocates to assist in a campus-wide
campaign promoting student success
mandates and developing discussions,
implementation and evaluation of
alternative teaching methodologies to
accommodate the diversity of student
learning styles (e.g., learning communities
concept).
B.3.2 Evaluate the success rate of Learning
Communities related to issues of athletes,
disability, first generation college
attendance, veterans, foster youth, males,
poverty, etc.

Fall 2016

VPs of SS, AA
SE Team
Deans – SS, AA
Welcome Staff

Spring 2017

VPs of SS, AA
Deans

An increased course
completion rate.

Summer 2016

SE Facilitator
Deans – SS, AA
Prof Dev Office
Academic Senate
President

An increased number
of faculty will adopt
alternative teaching
methodologies and they will
evaluate their students’
success comparing the various
methodologies used.

SE Facilitator
SE Specialist
Prof Dev Office

Cultural Responsiveness
Training modules developed.
Development of new learning
communities

Fall 2017

An evaluation of the last two
years will show if the Early
Alert system needs any
changes to make it more
viable.
Evaluation conducted
measuring success of student
learning services.

Faculty
Conferences
$150,000
Training
$75,000
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District:

Los Angeles Community College District

College:

East Los Angeles College

• Link to Goal
Objective
B.1
B.2

Link to Goal
This activity will provide data necessary for further and deeper analyses that will result in activities that directly
address the goal.
These activities are effective and proven practices for improving success with underrepresented groups, and
their implementation will help achieve the goal.
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District:

Los Angeles Community College District

College:

East Los Angeles College

These activities will ensure that the college has a cohort of faculty who can advocate for the needs of
disproportionately impacted groups, and work on integrating successful activities into the classroom.

B.3

• Evaluation
Objective
B.1

B.2

B.3

Evaluation Data

Evaluation Schedule/Frequency

1. Dashboard/datapack: Semester and academic year success and retention rates by
demographics (3 academic years)
2. Equity analyses, Proportionality Index and Percentage Point Gap, for all departments
and disciplines
3. Student Equity Mini-grant proposals, reports, and evaluations
1. Number of student participating in workshops
2. Workshop Evaluations
3. Student Focus Groups
4. Number of students being referred to services
5. Evaluation of Early Alert System
6. Evaluation of educational support learning services (Supplemental Instruction,
Tutoring, English/Math Lab usage, etc.)

1. Annually

1. Number of faculty participating in Faculty Success Advocates (FSA) Training and/or
Culturally Responsive Teaching (CRT) Academy
2. FSA and CRT survey

1. End of FSA, CRT Academy

2. Annually
3.
1.
2.
3.
4.
5.
6.

As awarded
Annually
As offered
Two-year intervals
Annually
Annually
Annually

2. End of FSA, CRT Academy
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District:

Los Angeles Community College District

College:

East Los Angeles College

Success Indicator: ESL and Basic Skills
Completion
C. ESL and Basic Skills Completion
The ratio of the number of students by population group who complete a degree-applicable
course after having completed the final ESL or basic skills course compared to the number of
those students who complete such a final ESL or basic skills course.
The ESL and basic skill completion was evaluated using the California Community College
Chancellor’s Office (CCCCO) Student Success Scorecard data for the 2008-2009 cohort. In these
analyses, any data from subgroups with less than 10 in the cohort were omitted for privacy
purposes. Currently, there are no data available for foster youth and Veteran students from
the CCCCO. In the future, the college is planning to conduct its own analysis of ESL and Basic
Skills completion for these groups if no data is made available through the CCCCO.
ESL cohort completion data for each available subgroup is as follows:
Number of
Remedial ESL
Completion

Number of
Cohort
OVERALL 2008-2009 ARCC
Cohort
GENDER
Female
Male

482

ESL Completion
Rate

All Student
Average College
ESL Completion
Rate

Gap

ESL Completion
Lost

-

-

-

134

27.8%

80
54

27.4%
28.4%

27.8%
27.8%

-0.4%
0.6%

(1)
1

0.0%

27.8%

-27.8%

(0)

292
190

RACE/ETHNICITY
African-American
American Indian/Alaskan
Native
Asian
Hispanic
Pacific Islander
Unknown
White

334
130
16
1

104
22
8
-

31.1%
16.9%
50.0%
0.0%

27.8%
27.8%
27.8%
27.8%
27.8%
27.8%

3.3%
-10.9%
22.2%
-27.8%

11
(14)
4
(0)

DISABILITY STATUS (DSPS)*
Yes
No

23
459

6
128

26.1%
27.9%

27.8%
27.8%

-1.7%
0.1%

(0)
0

ECONOMIC DISADVANTAGE
Yes
No

364
118

113
21

31.0%
17.8%

27.8%
27.8%

3.2%
-10.0%

12
(12)

1

-

-
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Overall, the ESL cohort completion is 27.8% (N=482), which translates in approximately 1 in 4
ESL students complete a degree-applicable course within six years. The disaggregated data
above shows ESL completion varies across demographic subgroups. While there are notable
percentage point gaps in several subgroups, namely African American (-27.8 ppg) and White (27.8 ppg) students, the highest numbers of completions lost are in the Hispanic (-10.9 ppg) and
non-economically disadvantaged (-10.0 ppg) groups.
Remedial English completion data for each available subgroup is as follows:
All Student
Number of
Remedial English Average College
Remedial English
Completion Rate Remedial English
Completion
Completion Rate

Number of
Cohort

Gap

Remedial English
Completion Lost

-

-

OVERALL 2008-2009 ARCC
Cohort

2,689

1,130

42.0%

GENDER
Female
Male

1,614
1,075

719
411

44.5%
38.2%

42.0%
42.0%

2.5%
-3.8%

41
(41)

-

RACE/ETHNICITY
African-American
American Indian/Alaskan
Native
Asian
Hispanic
Pacific Islander
Unknown
White

36

10

27.8%

42.0%

-14.2%

(5)

8
340
2,137
3
139
26

2
205
838
1
64
10

25.0%
60.3%
39.2%
33.3%
46.0%
38.5%

42.0%
42.0%
42.0%
42.0%
42.0%
42.0%

-17.0%
18.3%
-2.8%
-8.7%
4.0%
-3.6%

(1)
62
(60)
(0)
6
(1)

DISABILITY STATUS (DSPS)*
Yes
No

176
2,513

39
1,091

22.2%
43.4%

42.0%
42.0%

-19.9%
1.4%

(35)
35

ECONOMIC DISADVANTAGE
Yes
No

2,222
467

963
167

43.3%
35.8%

42.0%
42.0%

1.3%
-6.3%

29
(29)

The English basic skills completion data shows negative percentage point gaps for males (-3.8
ppg), African American (-14.2 ppg), White (-3.6 ppg), students with disabilities (-19.9 ppg), and
non-economically disadvantaged students. There was also a gap for Hispanic students (-2.8
ppg), which had the largest number of lost completions.
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Remedial Math complete data for each available subgroup is as follows:
All Student
Number of
Remedial Math Average College
Remedial Math
Completion Rate Remedial Math
Completion
Completion Rate

Number of
Cohort

Gap

Remedial Math
Completion Lost

-

-

OVERALL 2008-2009 ARCC
Cohort

2,354

GENDER
Female
Male

1,418
936

520
372

36.7%
39.7%

37.9%
37.9%

-1.2%
1.9%

(17)
17

892

37.9%

-

RACE/ETHNICITY
African-American
American Indian/Alaskan
Native
Asian
Hispanic
Pacific Islander
Unknown
White

41

10

24.4%

37.9%

-13.5%

(6)

5
268
1,868
6
125
41

1
137
683
2
47
12

20.0%
51.1%
36.6%
33.3%
37.6%
29.3%

37.9%
37.9%
37.9%
37.9%
37.9%
37.9%

-17.9%
13.2%
-1.3%
-4.6%
-0.3%
-8.6%

(1)
35
(25)
(0)
(0)
(4)

DISABILITY STATUS (DSPS)*
Yes
No

124
2,230

33
859

26.6%
38.5%

37.9%
37.9%

-11.3%
0.6%

(14)
14

ECONOMIC DISADVANTAGE
Yes
No

1,918
436

774
118

40.4%
27.1%

37.9%
37.9%

2.5%
-10.8%

47
(47)

The Math basic skills completion data revealed negative percentage point gaps for African
American (-13.5 ppg), White (-8.6 ppg), students with disabilities (-11.3 ppg), and noneconomically disadvantaged students (-10.8 ppg). The group with the largest number of lost
completions, however, was that of Hispanic students (-1.3 ppg) followed by female students (1.2 ppg).
Disproportionally impacted student groups
The percentage point gap analysis in ESL completion shows disproportionate impact for
Hispanic (-10.9 ppg) and non-economically disadvantaged (-10.0 ppg) students, where the
greatest lost completions are found. In remedial English, the groups with greatest lost
completions/point percentage gaps are Hispanic (-2.8 ppg), male (-3.8 ppg), students with
disabilities (-19.9 ppg), and non-economically disadvantaged (-6.3 ppg) students. The student
groups most impacted in remedial math are non-economically disadvantaged (-10.8 ppg),
Hispanic (-1.3 ppg), and female students (-1.2 ppg).
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Target Population(s)
Latino/Hispanic
Students
Non-economically
disadvantaged

Current gap, year
-10.9, 2014

Target Population(s)

Current gap, year

DSPS

-19.9, 2014

Reduce the ppg to less
than -3.0

2018

Latino/Hispanic
Students
Male

-2.8, 2014

No gap

2018

-3.8, 2014

No gap

2018

Target Population(s)

Current gap, year

Goal Year

DSPS

Basic Skills Math
Goal*

-11.3, 2014

Reduce the ppg to less
than -3.0

2018

Hispanic

-1.3, 2014

No gap

2018

Female

-1.2, 2014

No gap

2018

-10.0, 2014

ESL Goal*
Reduce the ppg to less
than -3.0
Reduce the ppg to less
than -3.0

Basic Skills English
Goal*

Goal Year
2018
2018

Goal Year

The activities listed below are meant to address the point percentage gaps for the groups listed
in the above tables.
•

•
•

English Academy Summer Acceleration Program: Intensive workshops to
accelerate placement for students placed in pre-collegiate English into transferlevel English, saving students up to two semesters of remedial coursework.
Expand Supplemental Instruction for Adelante, STEM and other cohort
programs
Mathematics Faculty Professional Development: Engaged in targeted research
using focus groups with math faculty and students to promote understanding
and change.
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District:

Los Angeles Community College District

College:

East Los Angeles College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE COMPLETION
GOAL C.
The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s) - ESL
Latino/Hispanic
Students
Non-economically
disadvantaged

Current gap, year
-10.9, 2014

Target Population(s) DSPS
Latino/Hispanic
Students
Male

Current gap, year
-19.9, 2014
-2.8, 2014

Target Population(s) -

Current gap, year

DSPS
Hispanic
Female

-10.0, 2014

-3.8, 2014

-11.3, 2014
-1.3, 2014
-1.2, 2014

ESL Goal
Reduce the ppg to less than -3.0
Reduce the ppg to less than -3.0

Basic Skills English Goal

Reduce the ppg to less than -3.0

No gap
No gap
Basic Skills Math Goal
Reduce the ppg to less than -3.0

No gap
No gap

Goal Year
2018
2018
Goal Year
2018
2018
2018
Goal Year
2018
2018
2018

Rationale for serving for target population(s) that is different from the populations with the three greatest gaps:
Low-income students will also be included in the Student Equity Plan, Access target population. Though the current data does not allow us to
ascertain the income status of the “Unknown” group, the college community understands that a large percentage of our students come from low
income backgrounds. By targeting low income students, the college can continue focusing resources and services to ensure that low income
students receive the necessary information and support to succeed.
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District:

Los Angeles Community College District

College:

East Los Angeles College

ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION
• Activity Type(s)
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X
X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
C.1,2
ESL Latino/Hispanic
C.1,2
ESL/Non-Economically Disadvantage
C.1,2
Basic Skills English, DSPS
C1,2
Basic Skills/English Latino/Hispanic
C1,2
Basic Skills/English Male
C1,2
Basic Skills/Math, DSPS
C1,2
Basic Skills/Math, Hispanic Latino
C1,2
Basic Skills/Math, Female
C.1,2
Low-income

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
14
12
35
60
41
14
25
17
756

• Activity Implementation Plan
Objective

Activity

Timeline

C. 1 Monitor
completion progress
for ESL and basic
skills courses.

C.1.1 Track percentage of
successful course completions
at least one level above the
students’ prior basic skills
course in Math and English
compared with the statewide

Annually in
the spring
semester of
each academic
year

Collaborator
SE Facilitator
SE Specialist
Deans – SS, AA
OIEA

Expected Outcome

Student Equity
Funds

Other Funds

Develop Equity Scorecard. A method of
student tracking will be developed and
implemented.
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District:

Los Angeles Community College District

Objective

C.2 Provide
intervention
strategies to
increase
success rates in
ESL and basic
skills courses.

Activity
average at the end of a two
year tracking period.
C.1.3 Create a pilot study to
determine the proportion of
students (identified by specific
demographic data elements;
ethnicity, gender, and
disability groups) who place
into pre-collegiate course
levels or ESL, and track their
successful matriculation
through associate degreeapplicable and transfer-level
courses in reading, writing,
and computation. (English
Summer Acceleration
Program)
C.2.1 Review, and assess
compressed/accelerated and
alternative course models in
the English and Math course
sequences, focusing on
effective practices, e.g.
increased time-on-task,
tutoring support, SI Coaching)
C.2.2 Examine exemplary
ESL, basic skills, and
remedial education programs
at other community colleges
for possible implementation
and work with Chairs and
faculty in ESL/Basic Skills.
C.2.3 Expand Supplemental
Instruction and tutoring
support services and visit lowlevel BS/ESL classes during
the first three weeks of the
semester.

College:

Timeline

Collaborator

East Los Angeles College

Expected Outcome

Spring 2017

SE Facilitator
SE Specialist
Deans – SS, AA
OIEA

Study will identify demographics of
successful and unsuccessful
students. Use of interventions such as
tutorial services, counseling, additional
course, sections, etc. will be identified.

Fall 2016

SE Facilitator
SE Specialist
Deans – SS, AA
OIEA

Increased use of tutoring and
supplemental instruction.

Spring 2016

SE Facilitator
SE Specialist
Deans – SS, AA
OIEA

Report analysis of all aspects of basic
skills and recommendations for any
identified change. Proposed curriculum
and possible program changes.

Student Equity
Funds

Other Funds

Increased use of tutoring and
supplemental instruction and positive
evaluation of services.
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District:

Los Angeles Community College District

Objective

C.3 Provide
Equity-minded
Professional
Development on
ESL/Basic Skills
students.

Activity
C.3.1 Offer training and
support to staff, faculty and
students on intervention
strategies and culturally
responsiveness.

College:

Timeline
Continuous
Spring 2018

East Los Angeles College

Collaborator
VP SS, AA
Deans of SS, AA
SE Facilitator
Prof Dev Office
OIEA

Expected Outcome
Cultural Responsiveness Training
modules developed.
Increased faculty participation in Early
Alert system. Changes in faculty syllabi
noted.

Student Equity
Funds
Faculty
Conferences
$150,000
Training $75,000

Other Funds

• Link to Goal
Objective
C.1
C.2
C.3

Link to Goal
This activity will provide data necessary for further and deeper analyses that will result in activities that directly address
the goal.
These activities ensure that the college has a variety of successful strategies to draw from to address gaps in ESL and basic
skills courses.
This activity will ensure that faculty and staff are responsive to the needs of all groups, including ESL and basic skills
students. This will foster a welcoming atmosphere that will make it more likely that students will complete coursework.

• Evaluation
Objective
C.1

Evaluation Data

Evaluation Schedule/Frequency

1. Equity Scorecard (Success/Retention in Basic Skills, Analysis of Basic Skills sequence
progression)
2. Track the two-year progress of students who assess into basic skills English, ESL, and
Math in degree-applicable and transfer level courses

1. Annually

C.2

1. Evaluation of courses with tutoring and supplemental instruction
2. Literature/Best Practice review of Basic Skills programs/intervention

1. Annually
2. One-time

C.3

1. Number of faculty/staff completing the entire Culturally Responsive Teaching (CRT)
Academy
2. Pre/Post CRT Academy survey

1. End of CRT Academy

2. Two-year intervals
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District:

Los Angeles Community College District

3. Evaluation of Early Alert System

College:

East Los Angeles College

2. End of CRT Academy
3. Semester and Annually
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District:

Los Angeles Community College

College:

East Los Angeles College

Success Indicator: Degree and Certificate
Completion
D. DEGREE and CERTIFICATION COMPLETION. Ratio of the number of students by
population group who receive a degree or certificate to the number of students in that group with
the same informed matriculation goal.
The college used the Student Success Score Card 2008-2009 ARCC cohort data to assess equity
gaps related to degree and certificate completion. Overall, 19.9% or 1 in 5 students completed
a degree or certificate within the 6-year cohort window. The disaggregated data by
demographic subgroup is below:
Number of
Degrees/
College Degrees/
Cohort Degrees/
Certificate Rate Certificate Rate
Certificates

Number of
Cohort
OVERALL 2008-2009 ARCC
Cohort
GENDER
Female
Male
RACE/ETHNICITY
African-American
American Indian/Alaskan
Native
Asian
Hispanic
Pacific Islander
Unknown
White

2,421

482

19.9%

-

Gap

Degree/
Certificates Lost

-

-

1380
1041

291
191

21.1%
18.3%

19.9%
19.9%

1.2%
-1.6%

16
(16)

23

4

17.4%

19.9%

-2.5%

(1)

3
357
1,797
4
204
33

103
324
1
43
7

0.0%
28.9%
18.0%
25.0%
21.1%
21.2%

19.9%
19.9%
19.9%
19.9%
19.9%
19.9%

-19.9%
8.9%
-1.9%
5.1%
1.2%
1.3%

(1)
32
(34)
0
2
0

18
464

15.1%
20.2%

19.9%
19.9%

-4.8%
0.3%

(6)
6

20.9%
7.9%

19.9%
19.9%

1.0%
-12.1%

23
(23)

DISABILITY STATUS (DSPS)*
Yes
No

119
2300

ECONOMIC DISADVANTAGE
Yes
No

2230
191

467
15

Disproportionally impacted student groups
The percentage-point equity gap analysis shows that American Indian/Alaskan Native (-19.9
ppg), non-economically disadvantage students (-12.1 ppg), and students with disabilities (-4.8
ppg) were disproportionately impacted. According to the degree/certificates lost data, Hispanic
(34), male (16), and non-economically disadvantaged students (23) yield the highest number of
completions “lost”.
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Degree & Certificate
Target Population(s)

Current gap, year

Goal*

Goal Year

DSPS
Hispanic

-4.8, 2014
-1.9, 2014

Male

-1.6, 2014

No gap
No gap
No gap

2020
2020
2020

The integration of Student Success Advocates and Declare a Major Campaign are activities
designed to eliminate disproportionate impact in degree and certificate completion.
•

•
•

Declare a Major by 15 Campaign integrated with Counseling and SSSP services:
Educational planning with counseling and career counseling services integrated
with degree audit to give students clear pathways for degree and certificate
completion.
Integration of Student Success Advocates: Develop a cadre of Student Success
Advocates from staff and faculty ranks.
Leadership Academies: Sustain Men of Color Leadership Academy and Latino
Completion and Transfer Academy to by supporting student study needs, selfagency, and leadership development training activities.
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District:

Los Angeles Community College District

College:

East Los Angeles College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION
GOAL D.
The goal is to improve degree and certificate completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
DSPS
Hispanic
Male

Current gap, year
-4.8, 2014
-1.9, 2014
-1.6, 2014

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
No gap
No gap

Goal Year
2020
2020
2020

Rationale for serving for target population(s) that is different from the populations with the three greatest gaps:
Low-income students will also be included in the Student Equity Plan, Access target population. Though the current data does not allow us to
ascertain the income status of the “Unknown” group, the college community understands that a large percentage of our students come from low
income backgrounds. By targeting low income students, the college can continue focusing resources and services to ensure that low income
students receive the necessary information and support to succeed.
ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION
D.1
• Activity Type(s) (Mark an X in all that apply. See Student Equity Expenditure Guidelines for more information.):
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support
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District:

Los Angeles Community College District

College:

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
D.1,2 DSPS
D.1, 2 Hispanic
D.1, 2 Male

East Los Angeles College

# of Students Affected

* For example, Veterans – 250, Af. Americans – 8,889, Hispanics 10,000, etc.

6
34
16

• Activity Implementation Plan
College Goal: Increasing student success and academic excellence through student-centered instruction, student-centered support services, and
dynamic technologies.
Equity Goal: D. Certificate/Degree Completion – To increase completion rates for the targeted student groups.
Outreach
X
Student Equity Coordination/Planning
X
Instructional Support Activities
X
Other Student Services
Curriculum/Course
X
Direct Student Support
Development/Redesign
X
Research and Evaluation
X
Professional Development
Objective

Activity

Timeline

Collaborator

Expected Outcome

D.1
Monitor the
number of
degrees and
certificates
awarded to
targeted
groups of
students.
D.2
Increase

D.1.1 Continue to compare the actual
number of degrees and certificates
awarded for the reported academic
year with the previous academic
year, including ethnicity and gender.
D.1.2 Conduct student focus groups.

Ongoing

Deans of AA
OIEA
SE Facilitator

Data on numbers, recipients, and
deficiencies of non-graduates will
be reported campus wide.

Fall 2016

SE Facilitator
SE Specialist

Identify and pilot one strategy.

D. 2.1 Update or develop materials
for students, promoting the value of
the associate degree and career
technical certificates, and process to

Fall 2017

VP of AA
Deans – AA
Graphic Artist
Public Info Off

Numbers of degrees and certificates
will increase by 5% per semester.

Student Equity
Other Funds
Funds
$30,000
$70,000 SSSP
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District:

Los Angeles Community College District

Objective

Activity

the number
of degrees
and
certificates
awarded to
targeted
groups of
students.

obtain them.
D.2.2 Develop a campaign with the
instructional departments and
categorical programs with embedded
with Financial Aid/Literacy
resources and coaching for students
30+ units and enrolled in English
101 and Math 125 to schedule an
appointment with counselor review
degree requirements.
D.2.3 Develop Department and
Pathway resources (e.g. Faculty
Student Success Advocates, Faculty
Liaison, and special events) to
promote completion.
D.2.4 Continue 2+2 Articulation
efforts with feeder high schools and
increase dual enrollment
opportunities to shorten time to
complete degree or certificate
requirements.
D.2.5 Increase awareness of the
Course Substitution/Waiver policy
available to students with
disabilities.
D.2.6 Integrate onboarding efforts
with Career and Transfer Pathways
strategies and appropriate
counseling/advisement.

D.3 Provide
Equity-minded
Professional
Development.

D.3.1 Offer training and support to
staff, faculty and students on
intervention strategies and culturally
responsiveness.

College:

East Los Angeles College

Expected Outcome

Student Equity
Funds

Timeline

Collaborator

Spring 2016

VPs of SS, AA
Deans – SS, AA
Counseling Dept.
Chair
Dept. Chairs

Students enrolled in Math 125
Faculty Student
and/or English 101, with 30+ units, Success Advocates
will schedule an appointment with a $76,320
counselor.

Spring 2018

SE Facilitator
SE Specialist
AA Units

Faculty Advocates assigned to
student groups. Identify high impact
practices and bring to scale.

Spring 2018

VPs of SS, AA

The numbers of students achieving
credit for applicable high school
courses will increase by 5%.

Spring 2017

Dean – SS
DSPS Coord.

Increase in degrees and certificates
awarded to students with
disabilities.

Ongoing
Fall 2017

VPs of SS, AA
Deans – SS, AA
Counseling
Transfer
Dept. Chairs

Continuous
Fall 2018

VP SS, AA
Deans of SS, AA
SE Facilitator
Prof Dev Office
OIEA

Cultural Responsiveness Training
modules developed. Trainer-ofTrainers program.
Changes in faculty syllabi noted.

Other Funds

Faculty
Conferences
$150,000
Training $75,000
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District:

Los Angeles Community College District

College:

East Los Angeles College

• Link to Goal

•

Objective
D.1

D.2
D.3

•

Link to Goal
This activity will ensure that the college has an accurate picture of the number of degree and certificate completers,
including who these students are and which programs they are completing. This data will inform interventions to
address this goal.
These activities will make it more likely that students can complete a degree or certificate by ensuring that they are
educated about the process, are aware when they are eligible, and receive all credit that they are entitled to.
This activity will ensure that faculty and staff are responsive to the needs of all groups. This will foster a welcoming
atmosphere that will make it more likely that students will complete a degree or certificate.

• Evaluation
Objective
D.1
D.2

D.3

Evaluation Data

Evaluation Schedule/Frequency

1. Certificate and Degree data by demographics and special populations
2. Student Focus Groups – Degree and Certificates

1. Annually
2. Two-year intervals

1. Certificate and Degree data by demographics and special populations
2. Number of students completing Associate Degrees for Transfer
3. Number of students completing pathway course sequence (Delloro Social Justice
Program, Law Pathway)
4. Number of “transfer ready” students meeting with a counselor to discuss degree or
certificate review
5. Number of new incoming students from feeder high schools with college credit

1.
2.
3.
4.

1. Number of faculty/staff completing the entire Culturally Responsive Teaching (CRT)
Academy
2. Pre/Post CRT Academy survey

1. End of CRT Academy

Annually
Annually
Annually
Annually

5. Annually

2. End of CRT Academy
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District:

Los Angeles Community College District

College:

East Los Angeles College

Transfer
E. TRANSFER. The ratio of the number of students by population group who complete a
minimum of 12 units and have attempted a transfer level course in mathematics or
English, to the number of students in that group who actually transfer after one or more
(up to six) years.
According to the Student Success Scorecard, the college transferred 446 out of the 2,421
students from the 2008-2009 ARCC cohort. This equates to a transfer rate of 18.4% or
approximately 1 out of 5 students.
Number of
Cohort
OVERALL 2008-2009 ARCC
Cohort
GENDER
Female
Male
RACE/ETHNICITY
African-American
American Indian/Alaskan
Native
Asian
Hispanic
Pacific Islander
Unknown
White

Number of
Transfers

2,421

Degrees/
Certificate Rate

446

18.4%

All Student
Transfer Rate

Gap

Transfers Lost

-

-

-

1380
1041

252
194

18.3%
18.6%

18.4%
18.4%

-0.2%
0.2%

(2)
2

23

5

21.7%

18.4%

3.3%

1

3
357
1,797
4
204
33

123
254
1
58
5

0.0%
34.5%
14.1%
25.0%
28.4%
15.2%

18.4%
18.4%
18.4%
18.4%
18.4%
18.4%

-18.4%
16.0%
-4.3%
6.6%
10.0%
-3.3%

(1)
57
(77)
0
20
(1)

11
435

9.2%
18.9%

18.4%
18.4%

-9.2%
0.5%

(11)
11

18.1%
22.0%

18.4%
18.4%

-0.3%
3.6%

(7)
7

DISABILITY STATUS (DSPS)*
Yes
No

119
2300

ECONOMIC DISADVANTAGE
Yes
No

2230
191

404
42

Disproportionally impacted students’ groups
The percentage-point gap analysis shows that two groups, students with disabilities (-9.2 ppg)
and Hispanic (-4.3 ppg), are disproportionately impacted with considerable number of transfers
lost. Economically disadvantaged students had the next highest number of transfers lost with 7
and the gap of -0.3.
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Transfer
Target Population(s)

Current gap, year

Hispanic

-4.3, 2014

DSPS

-9.2, 2014

Goal
*Highest Performing
Group
No gap

Goal Year
2020

Reduce the ppg to less 2020
than -3.0

The College will implement the following activities to address the equity gaps in transfer
completions.
•
•

•

•

•

•
•

LMU, UCLA, and USC Transfer Partnership Program: University partnerships,
mentoring, assistance with admissions essay, and follow-up services.
Scholars Research Projects: Research projects led by Honors, Puente, STEM, and
Faculty Student Success Advocates to promote transfer and preparation for
success at a university.
California University tours: Provide the opportunity for students to explore
transfer options outside of the immediate geographic area in order to maximize
opportunities for transfer.
Transfer Conference/Summit and other special transfer promotional events:
Promotional materials and networking events to engage students with Faculty
Success Advocates.
Leadership Academies: Latina Leadership Academy for Latinas graduation delay
in system of more than 6 years to transfer; and Men of Color Leadership
Academy with supports of tutoring, supplemental instruction and faculty/staff
/peer mentors.
Transfer and Career Pathways:
Great Outcomes for East Los Angeles: Collaborative program with Los Angeles
Unified School District to provide academic, career, and financial literacy,
assistance with enrollment and early registration, FAFSA, textbook lending
library, Scholarly research with Honors, Puente, STEM and other categorical
programs.
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
GOAL E.
The goal is to improve transfer for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Latino/Hispanic
DSPS

Current gap, year
-4.3, 2014
-9.2, 2014

Goal*
No gap
Reduce the ppg to less than 3.0

Goal Year
2020
2020

Rationale for serving for target population(s) that is different from the populations with the three greatest gaps:
Low-income students will also be included in the Student Equity Plan, Access target population. Though the current data does not
allow us to ascertain the income status of the “Unknown” group, the college community understands that a large percentage of our
students come from low income backgrounds. By targeting low income students, the college can continue focusing resources and
services to ensure that low income students receive the necessary information and support to succeed.
ACTIVITIES: E. TRANSFER
• Activity Type(s)
X
X
X

Outreach
Student Services or other
Categorical Program
Research and Evaluation

X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
# of Students Affected
E.1, 2 Latino/Hispanic
77
E.1, 2 DSPS
11
E.1, 2 Low-income
7
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District:

Los Angeles Community College District

College:

East Los Angeles College

• Activity Implementation Plan
Objective
E.1 Monitor the
number of
students from
targeted groups
who transfer.

E. 2 Expand
services to
encourage and
assist transferring
to 4-year
institutions.

Activity
E.1.1 Secure access to data that will
provide the ratio of the number of
students by population group who
complete a minimum of 30 units and
have attempted a transfer level course
in mathematics or English to the
number of students in that group who
actually transfer after one or more (up
to six) years.
E.1.2 Compare the actual numbers of
students who transferred to the CSU
and to the UC for the reported year
with the previous academic year, by
ethnicity and by gender when
available.

E.2.1 Develop a process to identify
transfer ready students and provide
information to students on the
availability of transfer guarantee
programs; conduct on-line workshops
to assist in the application process;
host representatives from 4-year
institutions and arrange for one-onone counseling sessions with these
representatives and with Faculty
Success Advocates and conduct
transfer inreach activities.
E.2.2 Expand Transfer Campaign
with marketing materials to include
Transfer Pathways (SB1440 AA/AS-

Timeline

Collaborator

Expected Outcome

Student
Other Funds
Equity Funds
$30,000

Ongoing

Transfer ISA
Campus Engage Coord
SE Facilitator
SE Specialist
Dean – SS, AA

The college will have
the ability to monitor
goal outcomes.

Fall 2018

Transfer ISA

Spring 2016

Campus Engagement
Coord
SE Facilitator
SE Specialist
Univ. Liaison
Dean – SS, AA

Data on numbers and
ethnicity of transfer
students will be
reported campus
wide. Discussions and
recommendations for
increasing number of
transfers and/or
representation by
ethnicity will be held.
The number of students Peer Mentors
who seek assistance
$90,000
regarding transfer
requirements and in
completing applications
for admission after
college visitations will
increase.

Fall 2018

Transfer ISA
Campus Engagement
Coord

Numbers of students
who transfer will
increase by 3% per

$30,000
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District:

Los Angeles Community College District

E.3 Decrease the
time to transfer for
Hispanic/Latina
students that have
taken more than 10
years to transfer.

T; John Delloro, Law, STEM, CTE
Pathways, etc. and assign Faculty
Advocates/Mentors to transfer
students and collaborate with
Outreach in their development of
College & Career Centers in local
school and community agencies.
E.2.3 Expand university partnerships,
university tours, and other
collaborative activities such
workshops, joint conferences,
summer immersion programs, transfer
acceptance events, University Day,
etc.
E.3.1 Implement an accelerated
cohort program model for Latina
women that includes Math and/or
English bridge programming, and
student support and learning services
(tutoring, supplemental instruction,
Counseling, Advisement, networking,
leadership training, and self-agency
support).
E.3.2 Develop an alternative

plan for student support
services (e.g. counseling,
financial aid, career center,
transfer center, child care) in
multiple formats and during
hours that complement the
cohort model.

College:

East Los Angeles College

SE Facilitator
SE Specialist

semester.
Marketing materials
available.

Fall 2018

Transfer ISA
Campus Engagement
Coord

Numbers of students
who transfer will
increase by 3% per
semester.

$360,000
Faculty ISA
$94,000

Spring 2018

Transfer ISA
Campus Engage. Coord
SE Facilitator
Univ. Liaison

Increase in transfer
rates.

Faculty Project
Lead $87,000

Transfer ISA
Campus Engage. Coord
SE Facilitator
Univ. Liaison

Increase in transfer
rates.

$27,000
Faculty Proj.
Lead
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District:

Los Angeles Community College District

• Link to Goal
Objective
E.1

E.2

E.3

• Evaluation
Objective
E.1

College:

East Los Angeles College

Link to Goal
At this time, insufficient and often questionable data regarding transfer students from our college is making it
difficult to assess the broader context of transfer gaps. By improving transfer data collection and analysis, the
college will be better position to produce effective interventions addressing the goal.
These activities ensure that students are informed about transfer opportunities, that those opportunities
themselves are extensive as possible, and that the prospect of transfer is presented to students in a real way.
Together, these will increase the number of transfer students.
This activity directly addresses disproportionate impact on Latina students by providing them with opportunities
to complete coursework more quickly. In turn, this will make it more likely that these students will transfer in a
timely fashion.

Evaluation Data

Evaluation Schedule/Frequency

1. ARCC Transfer Data by demographic and special population
2. Analysis of CSU/UC transfer trends by ethnicity and gender
3. ELAC Cohort Pipeline Analysis

1. Annually
2. Annually
3. Annually (new student
cohort 3- year analysis)

E.2

1. Number of “transfer ready” students visiting the transfer center
2. Number of “transfer ready” students participating in ELAC transfer activities
3. Inventory of Transfer Pathway marketing materials

1. Annually
2. Annually
3. Annually

E.3

1. Latina Accelerated Cohort Program evaluation
a. Student success and retention rates

1.

b. Student survey

a. Semester and
annually
b. Annually

c. Focus Groups

c. Two-year intervals
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Other College- or District-wide Initiatives
Affecting Several Indicators
East Los Angeles College is also incorporating other campus-wide and districtwide activities and initiatives which are delineated as follows:
F.1 Ongoing Equity Research: Dedicated Research Analyst for Student Equity
and Student Success Support Program to evaluate interventions, analyze
outcomes, inform planning and further inquiry, and communicate to campus
and community. Contracting services with Center for Urban Education (CUE)
to develop Equity Scorecard.
F.2 Learning Resources and Academic Support Service Tracking System: Identification
of a tracking system to assess efficacy of services, frequency of use and impact on
student outcomes, as well as curriculum development to address student needs.
F.3 Professional Development: Ongoing professional development focused on
culturally responsive pedagogy and high impact practices through Teaching and
Learning Center, guest speaker, Equity Summit, Student Equity Committee, and
Informational Materials and Web Development.
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS
ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS
F1 - Equity Research
• Indicators/Goals to be affected by the activity:
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s):
X

Outreach

X

X

Student Services or other
Categorical Program
Research and Evaluation

X

X

X

Student Equity
Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
F.1
ELAC Equity Plans/Interventions
ELAC Wide
• Activity Implementation Plan: ELAC’s Institutional Research framework for both Student Equity and SSSP (see Attachment)
will assess equity, set achievement goals for the campus, and determine the effectiveness of interventions and practices.
This framework can then be applied across disciplines and indicators. A dedicated research analyst will be hired to assist the
Student Equity committee and inquiry groups in identifying baseline data for equity performance measures and determining
standards for achievement.
ID
F.1

Timeline(s)
Fall 2015-Ongoing

Student Equity Funds
$30,000

Other Funds**
$70,000 SSSP
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• Link to Goal: The Equity Research Analyst will provide research support, professional development, and leadership for inquiry
groups and for monitoring the progress of the interventions through data collection, report analysis, and campus-wide
communication.
Evaluation: The Research Analyst will be engaged in all levels of equity planning and the research community at ELAC. Research
Analyst support the planning and evaluation processes of Student Equity, linking to other campus planning such as Educational Master
Plan, Accreditation, Shared Governance, Facilities, and Technology Plans. Responsible for the data framework, data collection and
reporting.

F.2 Learning Resources and Academic Support Service Tracking System: One of the major themes of the “second level”
questions involved assessing the usage patterns of instructional support services. The Student Equity committee will utilize equity
funds to identify and install a comprehensive computer-based tracking system which will help to perform a systematic analysis of
ELAC support services. The data the system produces will be vital to informing the inquiry group’s research and supporting their
supplemental conclusions. In addition, faculty will be able to identify areas for curricular development based upon the topics
students seek support for the most.
F.3 ELAC Professional Development Equity Integration Planning and Support:
• Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach

X

Student Services or other
Categorical Program
Research and Evaluation

X

X

Student Equity
Coordination/Planning
Curriculum/Course Development
or Adaptation
Professional Development

Instructional Support Activities
Direct Student Support
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• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
F.3
Equity Focused Targets
ELAC Wide
• Activity Implementation Plan: Several key projects have been prioritized, as part of the major equity initiatives ELAC must pursue
in order to sustain a long-term student equity plan that is embedded in every aspect of the college. The goal of the Student
Equity committee will be to infuse equity focused speakers and trainings into Professional Development’s Teaching and Learning
Center, required Flex Days, connect best practices to institutional structures that exist to provide support for faculty and staff, and
other college-wide planning efforts with interventions that effectively address student groups who experience the greatest equity gaps in
ELAC classrooms.

o
o
o
o
o
o
o

Equity Summit and Equity Training Events of Culturally Responsive Training, M2C3
Integrated Research & Professional Development
Center for Urban Education (CUE) Development of Equity Scorecard and Professional Development
Informational Materials
Website Development
Social Solutions Research Support and Software
Equity Focused Conference Training and Travel

ID
Timeline(s)
F.3.1 Winter 2016-Fall 2016

Student Equity Funds
$100,000 (Guest Speakers, Equity Facilitators, Food)

Other Funds**
25,000

F.3.2 Fall 2015-Ongoing

$55,000 (Tutor Tracking Systems, Instructional Support
Math)
$50,000 (M2C3, Equity Trainings)
$120,000 (100% Equity Coordinator, Student Success
Advocates, Web Development, Conference
Trainings/Travel, Meeting Supplies/Food)

--

F.3.3 Spring 2015-Ongoing
F.3.4 Winter 2015-Ongoing

-75,000

• Link to Goal: Funding for the activities above are critical to creating an institutional framework that addresses the students at
ELAC who are experiencing the greatest barriers to success. The goals for these funded activities will be to educate and
empower equity leaders at ELAC who can engage their peers in courageous conversations about the underlying causes of
equity gaps and best practices in addressing unconscious bias. Without taking the time to get ample training in these areas,
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common misconceptions could derail long term planning efforts at ELAC. Secondly, equity activities and effective
interventions must be shared across campus and specifically with our target students, to inform them about how this work
could assist them in succeeding at ELAC no matter where they are in reaching their learning goals. ELAC Equity efforts must
also continue to engage faculty members who form close relationships with ELAC students during the semester.
• Evaluation: Agendas and sign-in sheets are collected at every equity-sponsored event to track the general number of faculty,
students, and staff who attend. The web page development will be key in communicating progress to the college community
and provide a hub for all resources created though Equity funding provided to ELAC. The annual equity plan, presentations at
college professional development days, and annual presentations to the Board of Trustees and governance groups at ELAC
will continue to serve as platforms for college wide dissemination of the results of planning efforts. ELAC MOC/Male
Leadership Academy will work in conjunction with Los Angeles Community College District’s districtwide Men of Color Campaign to
promote access, completion, and transfer.
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Summary Budget
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Summary Evaluation
Each section of the Student Equity Plan contains two goals, a “College Goal” and an “Equity
Goal.” The College Goals are taken directly from East Los Angeles College’s 2011-17
Strategic Plan, while the Equity Goals are more specific to addressing equity gaps for
disproportionately impacted populations. By aligning to the Strategic Plan, we are ensuring
that we will be thoroughly evaluating the extent to which we are achieving the goals for
each success indicator.
Per the college’s Governance Policy Handbook, and as outlined in the Strategic Plan,
evaluation of the full Strategic Plan began in fall 2015, to be completed in fall 2017. Since
all Student Equity Plan goals are aligned to the Strategic Plan, the college will be assessing
outcomes of the Student Equity Plan over the next two years. The evaluation of the
Strategic Plan includes looking at a variety of college performance measures, as well as
inventorying the progress of all college-wide plans, including the Educational Master Plan.
While the activities of the Student Equity Plan are still relatively new, this thorough and
robust evaluation will provide detailed baseline data that can be compared to as the
Student Equity Plan moves forward. Although this Student Equity Plan already contains
baseline data, this is an opportunity to delve far deeper, especially as the research capacity
of the college increases.
The college will complete production of its new Strategic Plan in late 2017. This will be an
opportunity to more deeply integrate lessons learned from the evaluation of the 2011-17
Strategic Plan, and the college’s Equity Goals. Beginning in fall 2017, all college-wide plans
will begin their 2-year period of evaluation, and the Student Equity Plan is no exception.
After, that 2-year period, the Strategic Plan will have 3 years until its next evaluation. In this
way, the Student Equity Plan goals will be thoroughly evaluated cyclically.
The results of these evaluations will be presented to a number of campus committees. In
particular, much discussion will happen in the Strategic Planning Committee, and this
committee will report results to the ELAC Shared Governance Council and the Educational
Planning Subcommittee. The college’s Student Equity Advisory Committee will also discuss
results regularly. The Student Equity Advisory Committee is comprised of students,
classified staff, faculty, administrators, and community members and serves as the steering
body driving the achievement of student equity at East Los Angeles College. If results show
that activities are having a positive impact on goals, then this will be reported out in these
areas, providing a template for future activities. If results show no impact, then these
committees are empowered to change the course and direction of the Student Equity Plan,
as needed.
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Since the results of the 2011-17 Strategic Plan evaluation inform the creation of the next
Strategic Plan, the results of the Student Equity Plan evaluation, which are directly aligned
to the Strategic Plan, will be an integral part of the next Strategic Plan. In turn, the next
Strategic Plan will set the goals for all other college plans, including the Educational Master
Plan. In this way, what the college learns from Student Equity Plan activities will filter
through to all college plans, setting future goals, objectives, and priorities, as well as
ensuring that effective practices are institutionalized.
The concept of Student Equity is already embedded in the college’s Annual Update process.
Departments and units are asked to analyze disaggregated data provided by the Office of
Institutional Effectiveness and Advancement (OIEA) in search of equity gaps in their areas,
and report on plans to mitigate those gaps. OIEA has made data accessible for departments
through user-friendly “data packs” on its website that provide information at the course,
discipline and departmental level. The intent is for equity-minded dialogue and a focus on
student success indicators to be a focus for program, committee, departmental, and
institutional processes. In the next Annual Update, the college hopes to further align this
analysis to funding and professional development.
ELAC will be establishing an Annual Student Equity Summit beginning January 2016. The
intent of the summit is to bring all of equity project facilitators together to further develop
ELAC's vision for the Equity Plan and maximize the impact of student success resources on
identified equity groups. Through the implementation and scaling up of the most successful
strategies, ELAC plans to develop a research-focused approach to closing the achievement
gap.
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Attachments

ELAC Student Equity Plan - 4

ATTACHMENT A: ELAC Student Equity Work Plan

East Los Angeles College
Student Equity Plan
2015 -2018
5 Key
Success
Indicators
A. Access
B. Course
Completion

C. ESL

C. Basic Skills
English
C. Basic Skills
Math
D. Certificate/
Degree
Completion

Integrated Planning of Umbrella Services

Targeted Groups

GO ELA

Welcome
Campaign
(Retention)

Leadership
Academies

Male (-7.9)
DSPS (-4.3)
Veterans (-2.9)
Male (-3.9)
F-African
American (-3.8)
M-African
American (-4.0)
MHispanic/Latino
(-5.4)
Foster Youth (13.5)
Low-income (2.0)
Hispanic/Latino
(-10.9)
Noneconomically
disadvantaged (10.0)
DSPS (-19.9)
Hispanic/Latino
(-2.8)
Male (-3.8)
DSPS (-11.3)
Hispanic (-1.3)
Female (-1.2)

X

X

X

X

X

X

X

X

DSPS (-4.8)
Hispanic (-1.9)
Male (-1.6)

Transfer
Academy
& Pathways

Strengthening
Categoricals

Prof.
Learning/
Curriculum
Dev.

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Departmental
Equity Gaps
Strategies
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E. Transfer

Hispanic (-4.3)
DSPS (-9.2)

X

X

X

X

X

X

X

ELAC - STUDENT EQUITY PLAN OBJECTIVES AND ACTIVITIES
2014 – 2018 revised 11/20/15
A. STUDENT SUCCESS INDICATOR FOR ACCESS
“Compare the percentage of each population group that is enrolled to the percentage of each group in the adult population within the community serve”

College Goal: Sustaining community-centered access, participation, and preparation that improves the college's presence in the community,
maximizes access to higher education and provides outlets for artistic, civic, cultural, scientific and social expression as well as environmental
awareness.
Equity Goal: A. Access - To decrease the equity gaps for the targeted student groups.
X
Outreach
X
Student Equity Coordination/Planning
Instructional Support Activities
X

Other Student Services

X

Research and Evaluation

Curriculum/Course
Development/Redesign
X

Objective

Activities

A1. Develop an
integrated and
focused outreach
plan with
community
partners to ensure
access for targeted
underrepresented
groups.

A.1.1 Continue to monitor and
compare the percentage of
each group enrolled at ELAC to
that group’s representation in
the adult population of ELAC
service area and revise
appropriate recruitment plan
for underrepresented students,
i.e. males, Foster Youth,
Veterans, and Disabled
Students.
A.1.2 Focus groups with student

X

Direct Student Support

Professional Development
Timeline

Collaborator

Expected Outcome

Annually
during the
spring
semester of
each
academic
year

SE Facilitator
Research Analyst

Foster Youth Guardian
Scholars program developed.
Data will be shared with SE
Advisory and with Shared
Governance Committees.

June 2017

SE Facilitator
OIEA

Identify and pilot one strategy

Student Equity
Funds
Student
Ambassadors
$77,000

Other Funds
EOPS/Foster
Youth
$150,000
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Objective

Activities
to identify barriers to
enrollment and registration.
A.1.3 Strengthen GO ELA high
schools and community
partnership and monitor access
of target groups to ELAC’S
educational programs.

A2. Make access a
priority through
implementation of
SSSP onboarding
for all student
groups.

Timeline

Collaborator

Expected Outcome
and conduct evaluation of
strategy.
Students in GO ELA College
and Career Pathways
experience seamless
matriculation.

Student Equity Other Funds
Funds

June 2018

Dean, SS
Associate Dean
FACES, Outreach
Student
Ambassadors

Spring 2016

Deans, SS and AA
SE Facilitator

Universal application process
for all services and programs
and seamless matriculation.

September
2016

Associate Dean
SE Facilitator
SSSP Coordinator

A.2.2 Provide and evaluate
assessment services and/or
special accommodations for
language minority students and
students with disabilities.

Spring 2017

VP of Student
Services
SSSP
SE

Spanish-speaking students
with limited English will be
able to successfully
matriculate and their
$40,000 CUE
satisfaction with such
materials will be evaluated via contract portion
a student survey.
Language minority students
and students with disabilities
will be able to successfully
matriculate and their
satisfaction with services will
be evaluated via a student
survey.

A.2.3 Conduct AOC Days for
high school seniors, re-entry,
and students 10 units or less.
Welcome Days, ELAC Live!

Spring 2015

A.2.4 Evaluate assessment
instruments and placements

Spring 2017

VP of Student
Services
SSSP
SE
OIEA
VPs of SS, AA
SE Facilitator

A.1.4 Collaborate with local K12 schools and community
partners to develop an
onboarding process with SSSP
to Welcome & Support Center,
Leadership Academies,
Adelante, First Year Experience
programs, Career Pathways,
Men of Color, STEM, and
categorical programs.
A.2.1 Translate materials into
Spanish to enhance intake,
application, assessment, and
program/course placement
activities.

Student Svcs.
Asst. $42,624

SSSP AOC
Days
$35,000
Approved policies, tools,
marketing in place, evaluation

SSSP
$50,000
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Objective

A3. Expand
marketing and
outreach services.

Activities
tools, policies and procedures
and collaborate with SSSP on
Common Assessment Initiative
(CAI).
A. 3.1 Expand outreach services
to all segments of
the community through a
marketing campaign of special
events,
Parent/Community/Leadership
/Conferences, special events
ELAC Live!, fairs, booths,
workshops, and through GO
ELA.
A.3.2 Increase inreach and
outreach to low-income
students and provide financial
literacy and financial aid
information (availability,
requirements, application
process, eligibility policies, etc.)
through a formalized Financial
Aid media campaign that will
include faculty/staff.
A.3.3 Continue to identify the
educational needs of the
community through advisory
committees (categorical and
instructional units) and
community partnerships.

A.3.4 Strengthen existing
partnerships (area K-12s, local
governments, business,
community organizations, etc.)
to help the college achieve its

Timeline

Spring 2016

Collaborator

Expected Outcome

SSSP Coordinator
Dean, Admissions
OIEA

and mechanism established.

VP of SS
SE Facilitator
Public Information
Officer

ELAC will receive more
student applications from
targeted groups than the
previous year.

Fall 2016

VPs of SS, AA
Public Information
Officer
Financial Aid Office
FACES

ELAC will receive 5% more
student applications for
financial aid than the previous
year.

Ongoing

VPs of SS, AA

Fall 2016

VP of SS
Deans

Advisory board
recommendations will be
included in the full Program
Reviews every five years or
annual
updates. Recommendations
will be incorporated into area
plans (e.g., EOP&S,
CalWORKs, Student Equity,
etc.).
Inventory will be created and
shared with area VPs,
Outreach offices, and special
programs. Inventory will also
be used in grant writing

Student Equity Other Funds
Funds

Student
Ambassadors
$77,000

$25,000
SSSP

$50,000
Multilingual
materials
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Objective

Activities

Timeline

Collaborator

future growth goals by
expanding dual enrollment via
AB288.

A.4 Create
a Welcome & &
Support Campaign

A.5 Provide Equityminded
Professional
Development on
Access

Objective
A.1
A.2
A.3
A.4
A.5

A.4.1 Various points of
welcoming structures and
personnel will ensure students
have appropriate information,
tracking and follow-up services.

A.4.2 Develop Universal
Welcome (Intake) Form in
collaboration with categorical
and specially funded programs.
A.5.1 Offer training and support
to staff, faculty and students on
culturally responsiveness and
information on
underrepresented groups.

Expected Outcome

Student Equity Other Funds
Funds

efforts.

Fall 2016

VP SS
Deans of SS, AA
SE Facilitator
WSFNC
EOPS Associate
Dean
CalWORKs Director

Spring 2016

Deans of SS, AA
WFSNC
SE Facilitator

Continuous
Spring 2018

VP SS
Deans of SS, AA
SE Facilitator
Prof Dev Office
OIEA

Faculty and student surveys
will reflect an increase in
knowledge base of the
various student support and
learning services available.
Services are inputted, tracked
and evaluated through social
solutions software.
Students respond positively
to access, retention, and
completion efforts of
Welcome & Support Centers.
Cultural Responsiveness
Training Center developed.
Increased participation and
knowledge of professional
learning opportunities related
to equity-mindedness.
Changes in faculty syllabi
noted.

Student Svcs
Support
Representatives
$81,600

Link to Goal
This activity directly addresses access for male students and students with disabilities by building research capacity to
identify roadblocks and building community partnerships to address those roadblocks.
This activity addresses the goal by ensuring that male students and disabled students encounter as little resistance as
possible as they are assessed and placed.
This activity ensures that the college is responsive to the needs of incoming students, and that the connections to
locations where male and disabled students come from are strong.
The Universal Welcome Form will ensure that disabled students are aware of and received all resources for which
they are eligible, making it more likely that they will matriculate.
This activity will ensure that faculty and staff are responsive to the needs of all groups, including males and disabled
students. This will foster a Welcoming atmosphere that will make it more likely that students will matriculate and be
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Objective

Objective
A.1

Link to Goal
retained.
Evaluation Data

Evaluation Schedule/Frequency

6. Equity analyses on ELAC enrollment compared to service area
7. Matriculation Student Focus Groups

6.
7.
8.
9.
10.

A.2

4. Inventory of student services, college program, and other materials
5. Student Services survey
6. Analysis of student receiving assessment accommodations

4. Annually
5. Annually
6. Annually

A.3

6.
7.
8.
9.
10.

Percent of applications from target groups
Percent of students applying and receiving financial aid
Outreach recommendations incorporated into area plans
Number of formal community partnerships established
Analysis of students receiving financial literacy services

6.
7.
8.
9.
10.

Every Fall
Annually
Annually
Annually
Annually

A.4

7.
8.
9.
10.
11.
12.

Faculty Survey
Student Services survey
Number of students completing intake forms
Services rendered through intake form follow-up
Analysis of students enrolling from partnership feeder schools (by demographics)
Analysis of students receiving financial aid (by demographics)

7.
8.
9.
10.
11.
12.

Annually
Every Fall
Annually
Annually
Annually
Annually

A.5

3. Number of faculty/staff completing the entire Culturally Responsive Teaching (CRT)
Academy
4. Pre/Post CRT Academy survey

8. Number of dual enrollment offerings at GO ELA partnership schools
9. Analysis of new-incoming students attending from GO ELAC feeder high
schools
10. Number of formal community partnerships

Annually
Two-year intervals
Annually
Every Fall
Annually

3. End of CRT Academy
4. End of CRT Academy
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B. STUDENT SUCCESS INDICATOR FOR COURSE COMPLETION
“Ratio of the number of credit courses that students by population group actually complete by the end of the term compared to the number of courses in which
students in that group are enrolled on the census day of the term”

College Goal: Increasing student success and academic excellence through student-centered instruction, student-centered support services, and
dynamic technologies.
Equity Goal: B. Course Completion – To increase course completion rates for the targeted student groups.
Outreach
X
Student Equity Coordination/Planning
Instructional Support Activities
X

Other Student Services

X

Research and Evaluation

Curriculum/Course
Development/Redesign
X

X

Direct Student Support

Professional Development

Objective

Activity

Timeline &
Status

Collaborators

Expected Outcome

B.1 Continue to
monitor completion
rates for courses in all
areas, and for all
groups of students.

B.1.1 Continue to monitor and compare the
percentage of successful course completions
for basic skills, vocational, degreeapplicable, transfer-level, and all courses
with the statewide averages for the CCC
system.

Annually in the
summer session
of each
academic year

VPs SS, AA
Dean of SS, AA
Dean, OIEA
SE Facilitator

B.1.2 Through the SE Department Mini-grant
Proposal Process and Program Review
process, each department will evaluate how it
compares with the college’s overall success
and retention rates; address differences in
performance rates by ethnicity, gender, and
disability; and develop planning agenda
items to address any decreases in
retention/success among ethnicity, gender,
and disability groups.
B.2.1 Identify, develop, and pilot strategies
for students on academic and/or progress
probation, financial aid dismissal including
Foster Youth, African American students,

Spring 2016
and annually

VP of AA
Dean – OIEA
Dean AA, SS
SE Facilitator

Academic divisions
undergoing Program Review
will develop planning agenda
items to address any decreases
in successful course
completions. The Student
Equity Committee will
evaluate outcomes and revise
activities as needed.
Departments lead retention and
completion strategies and take
ownership of change.

Fall 2017

Financial Aid Dir.
Counseling Chair
SSSP Coordinator
Dean - Admissions

B.2 Provide
intervention strategies
to increase the
number of students in

Student
Other Funds
Equity Funds
SSSP Research
Analyst $70,000

Strategies piloted and data
analyzed/
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Objective

Activity

targeted groups who
successfully complete
targeted courses –
basic skills,
vocational, degreeapplicable, and
transfer-level courses

and DSPS students.
B.2.2 Develop and implement an Extended
Orientation/College Preview/ College Thrival
Workshops specifically addressing special
topics for college success, retention, and
persistence. Targeted groups may include
athletes, language-minority students, first
generation college students, economically
disadvantaged students, Veterans, Foster
Youth, older adults, and students with
disabilities.
B.2.3 Continue to identify and address
special needs of students who have cultural,
disability, financial and language barriers by
providing special services in counseling or
making appropriate referrals to specific
programs.
B.2.4 Evaluate the current Early Alert system
and encourage more instructors to use it.

B.3 Provide
Equity-minded
Professional
Development on
Course
Completion

B.2.5 Evaluate educational support learning
services and advisement to better coordinate
and facilitate student referrals, tracking and
outcomes and provide support through
tutoring and Supplemental Instruction and
CGCAs.
B.2.6 Expand Textbook Lending Library in
collaboration with ASU, EOPS, Dual
Enrollment.
B.3.1 Begin the employ of Faculty Success
Advocates to assist in a campus-wide
campaign promoting student success
mandates and developing discussions,
implementation and evaluation of alternative
teaching methodologies to accommodate the
diversity of student learning styles (e.g.,
learning communities concept).
B.3.2 Evaluate the success rate of Learning

Timeline &
Status

Collaborators

Expected Outcome

Spring 2017

VPs of SS. AA
Counseling Chair
Adelante Program
Categorical Leads
SSSP
Assessment Office
Welcome Staff

Tracking of grades, retention
and persistence of participants
will determine level of success
and possible expansion and
institutionalization of this
service. Develop Equity
Scorecard.

Ongoing

VP of SS, AA
Counseling Chair
Adelante Program
Categorical Leads
Deans – SS, AA
Welcome Staff
SE Facilitator
SSSP Coordinator
Deans – SS, AA

The number of students using
support services provided by
the DSPS, Veterans, EOP&S,
and Financial Aid will increase
by 5% over previous year.

Fall 2018

Student
Other Funds
Equity Funds

An evaluation of the last two
years will show if the Early
Alert system needs any
changes to make it more
viable.
Evaluation conducted
measuring success of student
learning services.

Fall 2016

VPs of SS, AA
SE Team
Deans – SS, AA
Welcome Staff

Spring 2017

VPs of SS, AA
Deans

An increased course
completion rate.

Summer 2016

SE Facilitator
Deans – SS, AA
Prof Dev Office
Academic Senate
President

An increased number
$136,320
of faculty will adopt
alternative teaching
methodologies and they will
evaluate their students’ success
comparing the various
methodologies used.

Fall 2017

SE Facilitator

Cultural Responsiveness
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Objective

Activity

Timeline &
Status

Communities related to issues of athletes,
disability, first generation college attendance,
veterans, foster youth, males, poverty, etc.

Objective
B.1
B.2
B.3

Objective
B.1

Collaborators

Expected Outcome

SE Specialist
Prof Dev Office

Training modules developed.
Development of new learning
communities

Student
Other Funds
Equity Funds

Link to Goal
This activity will provide data necessary for further and deeper analyses that will result in activities that directly address the goal.
These activities are effective and proven practices for improving success with underrepresented groups, and their
implementation will help achieve the goal.
These activities will ensure that the college has a cohort of faculty who can advocate for the needs of disproportionately
impacted groups, and work on integrating successful activities into the classroom.
Evaluation Data

Evaluation Schedule/Frequency

4. Dashboard/datapack: Semester and academic year success and retention rates by
demographics (3 academic years)
5. Equity analyses, Proportionality Index and Percentage Point Gap, for all departments
and disciplines
6. Student Equity Mini-grant proposals, reports, and evaluations

4. Annually

B.2

7.
8.
9.
10.
11.
12.

7.
8.
9.
10.
11.
12.

B.3

3. Number of faculty participating in Faculty Success Advocates (FSA) Training and/or
Culturally Responsive Teaching (CRT) Academy
4. FSA and CRT survey

Number of student participating in workshops
Workshop Evaluations
Student Focus Groups
Number of students being referred to services
Evaluation of Early Alert System
Evaluation of educational support learning services (Supplemental Instruction,
Tutoring, English/Math Lab usage, etc.)

5. Annually
6. As awarded
Annually
As offered
Two-year intervals
Annually
Annually
Annually

3. End of FSA, CRT Academy
4. End of FSA, CRT Academy
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C. STUDENT SUCCESS INDICATOR FOR ESL AND BASIC SKILLS COMPLETION
“Ratio of the number of students by population group who complete a degree-applicable course after having completed the final ESL or basic skills course to the number
of those students who complete such a final course”

College Goal: Increasing student success and academic excellence through student-centered instruction, student-centered support services, and
dynamic technologies.
Equity Goal: C. Basic Skills/ESL Completion – To increase Basic Skills/ESL completion rates for the targeted student groups.
X
Outreach
X
Student Equity Coordination/Planning
Instructional Support Activities
X

Other Student Services

X

Research and Evaluation

Curriculum/Course
Development/Redesign
X

X

Direct Student Support

Professional Development

Objective

Activity

Timeline

C. 1 Monitor
completion progress
for ESL and basic
skills courses.

C.1.1 Track percentage of
successful course completions at
least one level above the students’
prior basic skills course in Math
and English compared with the
statewide average at the end of a
two year tracking period.
C.1.3 Create a pilot study to
determine the proportion of
students (identified by specific
demographic data elements;
ethnicity, gender, and disability
groups) who place into precollegiate course levels or ESL,
and track their successful
matriculation through associate
degree-applicable and transferlevel courses in reading, writing,
and computation. (English
Summer Acceleration Program)
C.2.1 Review, and assess
compressed/accelerated and
alternative course models in the
English and Math course
sequences, focusing on effective

Annually in the
spring semester
of each
academic year

SE Facilitator
SE Specialist
Deans – SS, AA
OIEA

Spring 2017

SE Facilitator
SE Specialist
Deans – SS, AA
OIEA

Study will identify demographics of
successful and unsuccessful
students. Use of interventions such as
tutorial services, counseling, additional
course, sections, etc. will be identified.

Fall 2016

SE Facilitator
SE Specialist
Deans – SS, AA
OIEA

Increased use of tutoring and
supplemental instruction.

C.2 Provide
intervention
strategies to
increase

Collaborator

Expected Outcome

Student Equity
Other Funds
Funds
Develop Equity Scorecard. A method of $30,000 Research SSSP $70,000
student tracking will be developed and
Analyst
implemented.
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Objective

Activity

success rates in
ESL and basic
skills courses.

C.3 Provide
Equity-minded
Professional
Development on
ESL/Basic Skills
students.
Objective
C.1
C.2
C.3

Objective
C.1

practices, e.g. increased time-ontask, tutoring support, SI
Coaching)
C.2.2 Examine exemplary ESL,
basic skills, and remedial
education programs at other
community colleges for possible
implementation and work with
Chairs and faculty in ESL/Basic
Skills.
C.2.3 Expand Supplemental
Instruction and tutoring support
services and visit low-level
BS/ESL classes during the first
three weeks of the semester.
C.3.1 Offer training and support
to staff, faculty and students on
intervention strategies and
culturally responsiveness.

Timeline

Collaborator

Spring 2016

SE Facilitator
SE Specialist
Deans – SS, AA
OIEA

Expected Outcome

Student Equity
Funds

Other Funds

Report analysis of all aspects of basic
skills and recommendations for any
identified change. Proposed curriculum
and possible program changes.

Increased use of tutoring and
supplemental instruction and positive
evaluation of services.
$272,000 Student
Tutors
Continuous
Spring 2018

VP SS, AA
Deans of SS, AA
SE Facilitator
Prof Dev Office
OIEA

Cultural Responsiveness Training
modules developed.
Increased faculty participation in Early
Alert system. Changes in faculty syllabi
noted.

Link to Goal
This activity will provide data necessary for further and deeper analyses that will result in activities that directly address the goal.
These activities ensure that the college has a variety of successful strategies to draw from to address gaps in ESL and basic skills
courses.
This activity will ensure that faculty and staff are responsive to the needs of all groups, including ESL and basic skills students. This
will foster a welcoming atmosphere that will make it more likely that students will complete coursework.

Evaluation Data
3. Equity Scorecard (Success/Retention in Basic Skills, Analysis of Basic Skills sequence
progression)
4. Track the two-year progress of students who assess into basic skills English, ESL, and

Evaluation Schedule/Frequency
3. Annually
4. Two-year intervals
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Math in degree-applicable and transfer level courses

C.2

3. Evaluation of courses with tutoring and supplemental instruction
4. Literature/Best Practice review of Basic Skills programs/intervention

3. Annually
4. One-time

C.3

4. Number of faculty/staff completing the entire Culturally Responsive Teaching (CRT)
Academy
5. Pre/Post CRT Academy survey

4. End of CRT Academy

6. Evaluation of Early Alert System

5. End of CRT Academy
6. Semester and Annually
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D. STUDENT SUCCESS INDICATOR FOR DEGREE AND CERTIFICATE COMPLETION
“Ratio of the number of students by population group who receive a degree or certificate to the number of students in that group with the same informed matriculation goal”

College Goal: Increasing student success and academic excellence through student-centered instruction, student-centered support services, and
dynamic technologies.
Equity Goal: D. Certificate/Degree Completion – To increase completion rates for the targeted student groups.
X
Outreach
X
Student Equity Coordination/Planning
X
Instructional Support Activities
X
Other Student Services
Curriculum/Course
X
Direct Student Support
Development/Redesign
X
Research and Evaluation
X
Professional Development
Timeline

Activity

D.1 Monitor the
number of
degrees and
certificates
awarded to
targeted groups
of students.
D.2 Increase the
number of
degrees and
certificates
awarded to
targeted groups
of students.

D.1.1 Continue to compare the
actual number of degrees and
certificates awarded for the reported
academic year with the previous
academic year, including ethnicity
and gender.
D.1.2 Conduct student focus groups.

Ongoing

Deans of AA
OIEA
SE Facilitator

Data on numbers, recipients, and
deficiencies of non-graduates
will be reported campus wide.

Fall 2016

SE Facilitator
SE Specialist

Identify and pilot one strategy.

D. 2.1 Update or develop materials
for students, promoting the value of
the associate degree and career
technical certificates, and process to
obtain them.
D.2.2 Develop a campaign with the
instructional departments and
categorical programs with
embedded with Financial
Aid/Literacy resources for students
30+ units and enrolled in English
101 and Math 125 to schedule an
appointment with counselor review
degree requirements.
D.2.3 Develop Department and
Pathway resources (e.g. Faculty
Student Success Advocates, Faculty
Liaison, and special events) to
promote completion.

Fall 2017

VP of AA
Deans – AA
Graphic Artist
Public Info Off

Numbers of degrees and
certificates will increase by 5%
per semester.

Marketing
Materials
$90,000

Spring 2016

VPs of SS, AA
Deans – SS, AA
Counseling Dept.
Chair
Dept. Chairs

Students enrolled in Math 125
and/or English 101, with 30+
units, will schedule an
appointment with a counselor.

Project Leads

SE Facilitator
SE Specialist
AA Units

Faculty Advocates assigned to
student groups. Identify high
impact practices and bring to
scale.

Spring 2018

Collaborator

Expected Outcome

Student Equity
Funds

Objective

Other Funds

$10,305

Faculty
Advocates
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Objective

Activity

Timeline

D.2.4 Continue 2+2 Articulation
efforts with feeder high schools and
increase dual enrollment
opportunities to shorten time to
complete degree or certificate
requirements.
D.2.5 Increase awareness of the
Course Substitution/Waiver policy
available to students with
disabilities.
D.2.6 Integrate onboarding efforts
with Career and Transfer Pathways
strategies and appropriate
counseling/advisement.

D.3 Provide Equityminded Professional
Development.

Objective
D.1
D.2
D.3

Objective
D.1
D.2

D.3.1 Offer training and support to
staff, faculty and students on
intervention strategies and culturally
responsiveness.

Collaborator

Expected Outcome

Spring 2018

VPs of SS, AA

The numbers of students
achieving credit for applicable
high school courses will increase
by 5%.

Spring 2017

Dean – SS
DSPS Coord.

Increase in degrees and
certificates awarded to students
with disabilities.

Ongoing
Fall 2017

VPs of SS, AA
Deans – SS, AA
Counseling
Transfer
Dept. Chairs

Continuous
Fall 2018

VP SS, AA
Deans of SS, AA
SE Facilitator
Prof Dev Office
OIEA

Student Equity
Funds

Other Funds

Cultural Responsiveness
Training modules developed.
Trainer-of-Trainers program.
Changes in faculty syllabi noted.

Link to Goal
This activity will ensure that the college has an accurate picture of the number of degree and certificate completers, including who
these students are and which programs they are completing. This data will inform interventions to address this goal.
These activities will make it more likely that students can complete a degree or certificate by ensuring that they are educated
about the process, are aware when they are eligible, and receive all credit that they are entitled to.
This activity will ensure that faculty and staff are responsive to the needs of all groups. This will foster a welcoming atmosphere
that will make it more likely that students will complete a degree or certificate.
Evaluation Data

Evaluation Schedule/Frequency

3. Certificate and Degree data by demographics and special populations
4. Student Focus Groups – Degree and Certificates

3. Annually
4. Two-year intervals

6. Certificate and Degree data by demographics and special populations
7. Number of students completing Associate Degrees for Transfer
8. Number of students completing pathway course sequence (Delloro Social Justice

6. Annually
7. Annually
8. Annually
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D.3

Program, Law Pathway)
9. Number of “transfer ready” students meeting with a counselor to discuss degree or
certificate review
10. Number of new incoming students from feeder high schools with college credit

9. Annually

3. Number of faculty/staff completing the entire Culturally Responsive Teaching (CRT)
Academy
4. Pre/Post CRT Academy survey

3. End of CRT Academy

10. Annually

4. End of CRT Academy

E. STUDENT SUCCESS INDICATOR FOR TRANSFER
“Ratio of the number of students by population group who complete a minimum of 12 units and have attempted a transfer level course in mathematics or English to the number of
students in that group who actually transfer after one or more (up to six) years”

College Goal: Increasing student success and academic excellence through student-centered instruction, student-centered support services, and
dynamic technologies.
Equity Goal: E. Transfer – To increase transfer rates for Hispanic/Latino students, through revised curriculum that eliminates academic
barriers and targeted student support services.
X
Outreach
X
Student Equity Coordination/Planning
X
Instructional Support Activities
X
Other Student Services
Curriculum/Course
X
Direct Student Support
Development/Redesign
X
Research and Evaluation
X
Professional Development
Objective
E.1 Monitor the
number of
students from
targeted groups
who transfer.

Activity
E.1.1 Secure access to data that will
provide the ratio of the number of
students by population group who
complete a minimum of 30 units and
have attempted a transfer level course
in mathematics or English to the
number of students in that group who
actually transfer after one or more (up
to six) years.
E.1.2 Compare the actual numbers of
students who transferred to the CSU

Timeline

Collaborator

Expected Outcome

Ongoing

Transfer ISA
Campus Engage
Coord
SE Facilitator
SE Specialist
Dean – SS, AA

The college will have the ability to
monitor goal outcomes.

Fall 2018

Transfer ISA

Data on numbers and ethnicity of
transfer students will be reported

Student Equity
Funds

Other Funds
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and to the UC for the reported year
with the previous academic year, by
ethnicity and by gender when
available.

E. 2 Expand
services to
encourage and
assist transferring
to 4-year
institutions.

E.3 Decrease the
time to transfer for
Hispanic/Latina
students that have
taken more than 10
years to transfer.

E.2.1 Develop a process to identify
transfer ready students and provide
information to students on the
availability of transfer guarantee
programs; conduct on-line workshops
to assist in the application process;
host representatives from 4-year
institutions and arrange for one-onone counseling sessions with these
representatives and with Faculty
Success Advocates and conduct
transfer inreach activities.
E.2.2 Expand Transfer Campaign
with marketing materials to include
Transfer Pathways (SB1440 AA/AST; John Delloro, Law, STEM, CTE
Pathways, etc. and assign Faculty
Advocates/Mentors to transfer
students and collaborate with
Outreach in their development of
College & Career Centers in local
school and community agencies.
E.2.3 Expand university partnerships,
university tours, and other
collaborative activities such
workshops, joint conferences,
summer immersion programs, transfer
acceptance events, University Day,
etc.
E.3.1 Implement an accelerated
cohort program model for Latina
women that includes Math and/or
English bridge programming, and
student support and learning services
(tutoring, supplemental instruction,
Counseling, Advisement, networking,
leadership training, and self-agency
support).

campus wide. Discussions and
recommendations for increasing
number of transfers and/or
representation by ethnicity will be
held.
The number of students who seek
assistance regarding transfer
requirements and in completing
applications for admission after
college visitations will increase.

Spring 2016

Campus
Engagement
Coord
SE Facilitator
SE Specialist
Univ. Liaison
Dean – SS, AA

Fall 2018

Transfer ISA
Campus
Engagement
Coord
SE Facilitator
SE Specialist

Numbers of students who transfer will
increase by 3% per semester.
Marketing materials available.

Fall 2018

Transfer ISA
Campus
Engagement
Coord

Numbers of students who transfer will
increase by 3% per semester.

Spring 2018

Transfer ISA
Campus
Engage. Coord
SE Facilitator
Univ. Liaison

Increase in transfer rates.
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E.3.2 Develop

an alternative
plan for student support
services (e.g. counseling,
financial aid, career center,
transfer center, child care) in
multiple formats and during
hours that complement the
cohort model.

Objective
E.1

E.2

E.3

Objective
E.1

E.2

Transfer ISA
Campus
Engage. Coord
SE Facilitator
Univ. Liaison

Increase in transfer rates.

Link to Goal
At this time, insufficient and often questionable data regarding transfer students from our college is making it difficult to assess
the broader context of transfer gaps. By improving transfer data collection and analysis, the college will be better position to
produce effective interventions addressing the goal.
These activities ensure that students are informed about transfer opportunities, that those opportunities themselves are extensive
as possible, and that the prospect of transfer is presented to students in a real way. Together, these will increase the number of
transfer students.
This activity directly addresses disproportionate impact on Latina students by providing them with opportunities to complete
coursework more quickly. In turn, this will make it more likely that these students will transfer in a timely fashion.

Evaluation Data

Evaluation Schedule/Frequency

4. ARCC Transfer Data by demographic and special population
5. Analysis of CSU/UC transfer trends by ethnicity and gender
6. ELAC Cohort Pipeline Analysis

4. Annually
5. Annually
6. Annually (new student cohort 3- year
analysis)

4. Number of “transfer ready” students visiting the transfer center
5. Number of “transfer ready” students participating in ELAC transfer activities
6. Inventory of Transfer Pathway marketing materials

4. Annually
5. Annually
6. Annually
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E.3

2. Latina Accelerated Cohort Program evaluation
a. Student success and retention rates
b. Student survey
c. Focus Groups

2.

a. Semester and annually
b. Annually
c. Two-year intervals
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2015 Student Equity Plan Summary
Los Angeles City College
December 16, 2015

Executive Summary
Brief description of planning process
A. In 2015 COMPASS (Committee on Pathways for Student Success; also the Achieving the Dream
Data Team) revised the plan, after a state review in March. It has updated the data to a third
methodology (called the percentage point gap) and included data of other disproportionally impacted
groups, such as veterans and foster youth. The revised Plan has also a budget and a comprehensive
timeline-and-evaluation process. The revised plan and its new components, including new activities
based on updated data analyses, were shared with the Strategic Planning Committee, the Academic
Senate, the Associate Student Government and the College Council. It is then approved by the
college on December 7, 2015 and submitted to its College District for approval on December 18,
before being sent to the State Chancellor’s Office.
Plan’s Linkage to other campus plans
A. Every committee and campus group involved, further ensured that the activities of the Student Equity
Plan aligned with the District Strategic Plan and college’s plans -- the Education and Strategic Master
Plan, Student Success and Support Program Plan and the 2014-2017 Basic Skills Self-Planning
Matrices. Also, results of the college’s ISLOs from the 2016 Self-Evaluation Accreditation report
informed the Plan’s review.
Three highest priority disproportional impact
A. Analyses of the data revealed that the most common disproportionally impacted subgroups are
African American students (in four of the five success indicators).
B. Hispanic students (in three of the five success indicators)
C. Male students (in three of the five success indicators)
Strategies for addressing impact
A. A First-Year Program, full matriculation of disproportionally impacted students and placed into basic
skills courses and a professional development course in the first year. This cohort will also receive
supplemental instruction in English and Math as well as participating in a student-mentor program,
designed to develop learning communities.
B. A Second Year Program: With the services of embedded counselors and supplemental instruction in
degree programs, this cohort will be placed into degree/certificate completion and transfer pathways.
C. Professional Development of faculty and staff: faculty and staff will be given opportunities in
professional development, to be culturally responsive to these disproportionally impacted
populations, to be trained in identifying services for at-risk students, to be guided in the use of proper
SI implementation, and to be prepared for analysis of not only quantitative data but, most
significantly, qualitative data.
Expected impact on student success, timeframe for improvements, and evaluation plan
A. By 2020 the success rates of African American students will increase in course completion by
narrowing the percentage point gap by no greater than -3; in basic skills math completion by
narrowing the percentage point gap by no greater than -5; in basic skills English completion by
narrowing the percentage point gap by no greater than -6; in degree/certificate completion and
transfer by having no percentage point gap.
1
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B. By 2020 success rates of Hispanic students will increase in course completion by narrowing the
percentage point gap by no greater than -3; in basic skills math completion by having no percentage
point gap; in basic skills ESL completion by having no percentage point gap; in basic skills English
by narrowing the percentage point gap by no greater than -1; in degree/certificate completion by
having no percentage point gap; in transfer by having no percentage point gap.
C. By 2020 access rates for male students will improve by having a percentage point gap no greater than
-4. By 2020 success rates for male students will improve: in course completion by having no
percentage point gap; in basic skills ESL by having no percentage point gap; in basic skills English
by having no gap greater than -2; degree/certificate completion by having no percentage point gap.
D. Monitoring of these activities will be under the purview of COMPASS at the end of every fall and
spring semester.
Progress toward reducing disproportionate impacts
A. The First Year Program began in fall 2015, with evaluation of its components – counseling,
supplemental instruction, outreach, student mentorship – to begin in spring 2016.
B. The Second Year Program: STEM Academy and transfer counseling and assistance will be enhanced
in spring 2016, with evaluation occurring after spring 2016.
C. Professional Development: Improved data research and counseling will be implemented in spring
2016, with evaluation occurring after the school year.

2
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Disproportionate Impacts, College Analysis, and Plans for Improvement
I. Access
Impacted
Group
Asian

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

Improve access for students of
Asian descent, comparable to
the population of the
surrounding community.

First-Year Program:
Outreach; Matriculation;
Website Design, Marketing

The equity gap will be
eliminated in 2020.

White

Improve access for Caucasian
students, comparable to the
population of the surrounding
community.

First-Year Program:
Outreach; Matriculation;
Website Design, Marketing

The equity gap will be reduced
to no greater than -5 in 2020.

Male

Improve access for male
students, comparable with the
local community population

First-Year Program:
Outreach; Matriculation;
Website Design, Marketing

The equity gap will be reduced
to no greater than -4 by 2020.

Progress Toward Reducing
Disproportionate Impact
Outreach has been in place
since spring 2015; evaluation
will proceed in spring 2016.
Website and marketing
consultants are to be hired by
spring 2016.
Outreach has been in place
since spring 2015; evaluation
will proceed in spring 2016.
Website and marketing
consultants are to be hired by
spring 2016.
Outreach has been in place
since spring 2015; evaluation
will proceed in spring 2016.
Website and marketing
consultants are to be hired by
spring 2016.

II. Course Completion
Impacted
Group
Hispanic

College Analysis
Improve the number of

Plan(s) for Improvement

Expected Improvement(s)

Professional Development for

The equity gap will be reduced

1

Progress toward Reducing
Disproportionate Impact
Process of PD resource requests
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College Analysis
Hispanic students successfully
completing coursework and
remaining enrolled in the
college.

Male

African
American

Improve the number of male
students successfully
completing coursework and
remaining enrolled in the
college.
Improve the number of African
American students successfully
completing coursework and
remaining enrolled in the
college.

Plan(s) for Improvement
Faculty and Staff: Resources
of Cultural Responsive
Training; Book Program; also,
Extended Library Services for
students
Professional Development for
Faculty and Staff: Resources
of Cultural Responsive
Training; Book Program; also,
Extended Library Services for
students
Professional Development for
Faculty and Staff: Resources
of Cultural Responsive
Training; Book Program; also,
Extended Library Services for
students

Expected Improvement(s)
to no greater than -3 by 2020.

The equity gap will be reduced
to no greater than -1.5 by 2020.

The equity gap will be reduced
to no greater than -3 by 2020.

Progress toward Reducing
Disproportionate Impact
will be implemented in spring
2016; Book program and
extended library services
implemented in fall 2015, with
evaluations in spring 2016
Process of PD resource requests
will be implemented in spring
2016; Book program and
extended library services
implemented in fall 2015, with
evaluations in spring 2016
Process of PD resource requests
will be implemented in spring
2016; Book program and
extended library services
implemented in fall 2015, with
evaluations in spring 2016

III. ESL and Basic Skills Completion
Impacted
Group
African
American

College Analysis

Plan(s) for Improvement

Increase the number of African
American students, who are
placed basic skills courses
(English and Math) in the first
year, to successfully complete

First-Year Program: English
and Math placement in the first
year; Supplemental Instruction
in Basic Skills English and
Math; plus, extended Child
2

Progress Toward Reducing
Disproportionate Impact
The equity gap in English will
The First Year Program has
be reduced to no greater than -6 been implemented in fall 2015;
by 2020; the equity gap in
evaluation of the program will
Math will be reduced to no
begin in spring 2016.
greater than -5 by 2020.
Expected Improvement(s)
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

Hispanic

Male

Low
income

College Analysis
their basic skills sequence and
go on to degree-applicable
course pathways.
Increase the number of
Hispanic students, who are
placed in ESL and basic skills
courses (English and Math) in
their first year, to successfully
complete all basic skills and
ESL sequences and go on to
degree-applicable course
pathways.
Increase the number of male
students, who are placed in
ESL courses in their first year,
to successfully complete that
sequence and go on to degreeapplicable course pathways.
Increase the number of
economically advantaged
students in basic skills Math
courses to successfully
complete those sequences in
the first year and go on to
degree-applicable course
pathways.

Plan(s) for Improvement

Expected Improvement(s)

Progress Toward Reducing
Disproportionate Impact

Care Services

First-Year Program: ESL,
English and Math placement in
the first year; Supplemental
Instruction in Basic Skills
English and Math; plus,
extended Child Care Services

The equity gap in English will
be reduced to no greater than -1
by 2020; the equity gap in
Math will be eliminated by
2020; the equity gap in ESL
will be eliminated by 2020.

The First Year Program has
been implemented in fall 2015;
evaluation of the program will
begin in spring 2016.

First-Year Program: English
and Math placement in the first
year; Supplemental Instruction
in Basic Skills English and
Math; plus, extended Child
Care Services
First-Year Program: English
and Math placement in the first
year; Supplemental Instruction
in Basic Skills English and
Math; plus, extended Child
Care Services

The equity gap in English will
be reduced to no greater than -2
by 2020; the equity gap in ESL
will be eliminated by 2020

The First Year Program has
been implemented in fall 2015;
evaluation of the program will
begin in spring 2016.

3

The equity gap in Math will be The First Year Program has
reduced to no greater than -2 by been implemented in fall 2015;
2020.
evaluation of the program will
begin in spring 2016.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
IV. Degree and Certificate Completion
Impacted
Group
African
American

Hispanic

Male

College Analysis
Increase the number of African
American students to
successfully receive a degree or
certificate.
Increase the number of
Hispanic students to
successfully receive a degree or
certificate.
Increase the number of male
students to successfully receive
a degree or certificate.

Plan(s) for Improvement

Expected Improvement(s)

Second Year Program: STEM The equity gap will be
Academy
eliminated by 2020.

Second Year Program: STEM The equity gap will be
Academy
eliminated by 2020.

Second Year Program: STEM The equity gap will be
Academy
eliminated by 2020.

Progress Toward Reducing
Disproportionate Impact
STEM Director and
Coordinator will be hired in
spring 2016. Evaluation will
begin in fall 2016.
STEM Director and
Coordinator will be hired in
spring 2016. Evaluation will
begin in fall 2016.
STEM Director and
Coordinator will be hired in
spring 2016. Evaluation will
begin in fall 2016.

V. Transfer
Impacted
Group
Hispanic

Econ
Disadvantaged

College Analysis
Increase the number of
Hispanic students to
successfully transfer to a fouryear university.
Increase the number of
undocumented and
economically disadvantaged

Plan(s) for Improvement
Second Year Program:
Counseling and Assistance in
transfer, Articulation and
Honors Program
Second Year Program:
Counseling and Assistance in
transfer, Articulation and
4

Expected Improvement(s)
The equity gap will be
eliminated by 2020.

The equity gap will be
eliminated by 2020.

Progress Toward Reducing
Disproportionate Impact
Counselors will be hired in
spring 2016, for evaluation in
fall 2016.
Counselors will be hired in
spring 2016, for evaluation in
fall 2016.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College Analysis

Disabled

students to successfully
transfer to a four-year
university.
Increase the number of
disabled students to
successfully transfer to a fouryear university.

Plan(s) for Improvement

Expected Improvement(s)

Progress Toward Reducing
Disproportionate Impact

Honors Program

Second Year Program:
Counseling and Assistance in
transfer, Articulation and
Honors Program

The equity gap will be
eliminated by 2020.

Counselors will be hired in
spring 2016, for evaluation in
fall 2016.

VI. Activities Affecting Several Goals
Impacted
Group
Hispanic

African
American

Male

College Analysis

Plan(s) for Improvement

Increase the number of
Hispanic students to
successfully complete their
courses and educational goals.

Improve data research and
counseling services

Increase the number of
African American students to
successfully complete their
courses and educational goals.

Improve data research and
counseling services

Increase the number of male
Improve data research and
students to successfully access counseling services
and complete their courses and
educational goals.
5

Progress Toward Reducing
Disproportionate Impact
The equity gap will be reduced Data research analyst and dean
by no more than half, if not
will be hired by spring 2016,
eliminated, by 2020.
increasing data use and
review; counselors are to be
hired by spring 2016.
The equity gap will be reduced Data research analyst and dean
by no more than half, if not
will be hired by spring 2016,
eliminated, by 2020.
increasing data use and
review; counselors are to be
hired by spring 2016.
The equity gap will be reduced Data research analyst and dean
by no more than half, if not
will be hired by spring 2016,
eliminated, by 2020.
increasing data use and
review; counselors are to be
Expected Improvement(s)
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group
Disabled

College Analysis
Increase the number of
disabled students to
successfully complete their
courses and educational goals.

Plan(s) for Improvement
Improve data research and
counseling services; plus,
increase OSS tutoring

6

Expected Improvement(s)
The equity gap will be
eliminated by 2020.

Progress Toward Reducing
Disproportionate Impact
hired by spring 2016.
Data research analyst and dean
will be hired by spring 2016,
increasing data use and
review; counselors are to be
hired by spring 2016. Tutoring
services was implemented in
fall 2015; evaluation is to be
done in spring 2016.

Los Angeles City College
Student Equity Plan

December 7, 2015

LOS ANGELES CITY COLLEGE STUDENT EQUITY PLAN
Table of Contents

Signature Page
Executive Summary
Target Groups
Goals
Activities
Student Equity Funding and Other Resources
Contact Person/Student Equity Coordinator

Planning Committee and Collaboration
Access
Campus-Based Research
Overview
Indicator Definitions and Data
Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

Access Baseline Data and Goals
Activities to Improve Access for Target Student Groups
Expected Outcomes for Target Student Groups

Course Completion
Campus-Based Research
Overview
Indicator Definitions and Data
Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

Course Completion Baseline Data and Goals
Activities to Improve Course Completion for Target Student Groups
Expected Outcomes for Target Student Groups

ESL and Basic Skills Completion
Campus-Based Research
Overview
Indicator Definitions and Data

Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

ESL and Basic Skills Completion Baseline Data and Goals
Activities to Improve ESL and Basic Skills Completion for Target Student Groups
Expected Outcomes for Target Student Groups

Degree and Certificate Completion
Campus-Based Research
Overview
Indicator Definitions and Data
Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

Degree and Certificate Completion Baseline Data and Goals
Activities to Improve Degree and Certificate Completion for Target Student Groups
Expected Outcomes for Target Student Groups

Transfer
Campus-Based Research
Overview
Indicator Definitions and Data
Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

Transfer Baseline Data and Goals
Activities to Improve Transfer for Target Student Groups
Expected Outcomes for Target Student Groups

Other College- or District-wide Initiatives Affecting Several Indicators
Goals, Activities, Funding and Evaluation
Goals Addressed by Activities
Activities, Funding and Evaluation to Improve Outcomes for Target Student Groups

Summary Budget
Summary Budget spreadsheet
Summary Evaluation Plan
Attachments

Signature Page

District:

Los Angeles Community Colleges

College:

Los Angeles City

Los Angeles City College
Student Equity Plan Signature Page
District: Los Angeles Community College

Board of Trustees Approval Date:

12/18/2015

I certify that this plan was reviewed and approved by the district board of trustees on the date
shown above. I also certify that student equity categorical funding allocated to my college or
district will be expended in accordance the student equity expenditure guidelines published by
the California Community College Chancellor's Office (CCCCO).
Renee Martinez, President

Email: martinrd@lacitycollege.edu

I certify that student equity categorical funding allocated to my college will be expended in
accordance the student equity expenditure guidelines published by the CCCCO.
John al-Amin, College Business Officer

Email: alaminja@lacitycollege.edu

I certify that was involved in the development of the plan and support the research goals,
activities, budget and evaluation it contains.
Regina Smith, Vice President, Student Services

Email: smithrr2@lacitycollege.edu

I certify that was involved in the development of the plan and support the research goals,
activities, budget and evaluation it contains.
Dan Walden, Vice President, Academic Affairs

Email: waldendw@lacitycollege.edu

I certify that Academic Senate representatives were involved in the development of the plan
and the Senate supports the research goals, activities, budget and evaluation it contains.
Dan Wanner, Academic Senate President

Email: wannerda@lacitycollege.edu

I certify that Classified Senate representatives were involved in the development of the plan
and the Senate supports the research goals, activities, budget and evaluation it contains.
Pamela Atkinson, Classified Chair

Email: atkinsps@lacitycollege.edu

I certify that Associated Student Body representatives were involved in the development of the
plan and supports the research goals, activities, budget and evaluation it contains.
Bryant Woodert, Associated Students President

Jeffrey Nishimura, Student Equity
Coordinator

Maria-Felicia Duenas, Dean Strategic
Program Support

Email: asgpres@lacitycollege.edu

Email: nishimj@lacitycollege.edu

Email: duenasmv@lacitycollege.edu

Executive Summary

EXECUTIVE SUMMARY
Brief description of planning process
A. In 2014 the Committee on Pathways for Student Success (COMPASS; also, the college’s
Achieving the Dream Data Team), was given the recommendation from its reporting
committee, the Strategic Planning Committee (SPC; also, its ATD Core Team), to develop
and update the Student Equity Plan as part of its operating agreement.
B. Based on its review and analyses of 2014 data on the student population, COMPASS
developed activities that address the improvement of access and success rates of the
college’s disproportionally impacted groups. Its findings and proposals—23 activities in
all—were shared with the campus Academic Senate, the Associated Student
Government, the Management Team, and the Strategic Planning Committee, which
then instructed COMPASS to narrow the Equity Plan to three main strategies that would
best achieve its goals. They are: First Year Program; a Second Year Program and
Professional Development. The Plan was approved by the college on November 20,
2014 and sent to the state’s Chancellor’s Office for approval on January 1, 2015.
C. In 2015 COMPASS revised the plan, after a state review in March. It has updated the
data to a third methodology (called the percentage point gap) and included data of
other disproportionally impacted groups, such as veterans and foster youth. The revised
Plan has also a budget and a comprehensive timeline-and-evaluation process. The
revised plan and its new components, including new activities based on updated data
analyses, were shared with the Strategic Planning Committee, the Academic Senate, the
Associate Student Government and the College Council. It is then approved by the
college on December 7, 2015 and submitted to its College District for approval on
December 18, before being sent to the State Chancellor’s Office.
Plan’s Linkage to other campus plans
A. Every committee and campus group involved further ensured that the activities of the
Student Equity Plan aligned with the District Strategic Plan and college’s other plans and
initiatives, including its Education and Strategic Master Plan, the 2016 Student Success
and Support Program Plan, the 2014-2017 Basic Skills Self-Planning Matrices, the 2015
Achieving the Dream Initiatives, and the college’s 2016 Self-Evaluation Accreditation
Report, in particular, its Quality Focus Essay.
B. In review of the Accreditation Report, data analyses of the college’s Institutional Student
Learning Outcomes also informed the Equity Plan, which also compared populations of
the study body shown to be disproportionally impacted. For instance, African American
students, one of the major groups facing an equity gap, score lowest on 4 out of 11
ISLOs; male students, another group facing an equity gap, scored lower than females on

7 out of 11 ISLOs. Added to those findings, female students scored lower than males in 4
of the ISLOs that focus more on “technological reasoning, intellectual engagement and
physical wellness, ethical reasoning, and interpersonal interaction and community
participation” (Los Angeles City College Self-Evaluation Report, 2016). The latter data
information informs the college on having more services and resources for female
students in the STEM Academy, one of the main activities mentioned in the Plan.
Three highest priority disproportional impact
Analyses of the equity data revealed that the most common disproportionally impacted
subgroups at the college are:
A. African American students (in four of the five success indicators).
B. Hispanic students (in four of the five success indicators)
C. Male students (in three of the five success indicators)
D. Other groups in the student population, which are disproportionally impacted, include
students of disability, low-income students, veteran students, students with previous or
current foster youth status, and female students in STEM programs.
Strategies for addressing impact
A. A First-Year Program: A full matriculation of disproportionally impacted students has
placed the cohort into basic skills courses and a professional development course in the
first year. This cohort, which began in fall 2015, also receive supplemental instruction in
English and Math as well as participating in a student-mentor program, called Peer-toPeer (P2P), designed to create learning communities. The program also has components
of outreach and recruitment at local high schools, counseling services for specific
student populations with equity gaps, an updated website and better enrollment
management.
B. A Second Year Program: With the services of faculty-student mentorships and
supplemental instruction in degree and certificate programs, as well as components of a
STEM Academy, counseling services in transfer and articulation, and more assistance in
the Ralph Bunche Scholars Honors Program, the FY cohort will be placed into
degree/certificate completion and transfer pathways in fall 2016 to reduce the time to
completion and increase the success rates for disproportionally impacted groups.
C. Professional Development of Faculty and Staff: starting in spring 2016, faculty and staff
will be given opportunities in professional development, to be culturally responsive to
the identified disproportionally impacted student populations, to be trained in
identifying services and resources for at-risk students, to be guided in the use of proper
FYE and SI implementation, and to use and analyze not only quantitative data but, most
significantly, qualitative data for improving course completion. The activity will also

include more services to aid students in the classroom, including more counseling,
library hours and child care.
Expected impact on student success, timeframe for improvements, and evaluation plan
A. By 2020 the success rates of African American students will increase in course
completion by narrowing the percentage point gap by no greater than -3; in basic skills
math completion by narrowing the percentage point gap by no greater than -5; in basic
skills English completion by narrowing the percentage point gap by no greater than -6; in
degree/certificate completion and transfer by having no percentage point gap.
B. By 2020 success rates of Hispanic students will increase in course completion by
narrowing the percentage point gap by no greater than -3; in basic skills math
completion by having no percentage point gap; in basic skills ESL completion by having
no percentage point gap; in basic skills English by narrowing the percentage point gap by
no greater than -1; in degree/certificate completion by having no percentage point gap;
in transfer by having no percentage point gap.
C. By 2020 access rates for male students will improve by having a percentage point gap no
greater than -4. By 2020 success rates for male students will improve: in course
completion by having no percentage point gap; in basic skills ESL by having no
percentage point gap; in basic skills English by having no gap greater than -2;
degree/certificate completion by having no percentage point gap.
D. Other student populations recognized as being “disproportionally impacted,” such as
disabled students, low income students, foster youth students and veterans students,
will also be monitored in the activities in order to reduce, if not eliminate, their equity
gaps by 2020.
E. Monitoring of these activities will be under the purview of COMPASS, which will make
recommendations to SPC to determine the effectiveness and improvements of the
activities. Each activity will be part of committee review every semester, after fall 2015,
and improvements to the activities, based with updated data analyses, will be reported
in the 2016-2017 Student Equity Plan.
Progress toward reducing disproportionate impacts
A. The First Year Program began its outreach and student ambassador programs in spring
2015, and the first cohort began its first semester in fall 2015 with 300 students.
Students were placed in English and Math the first year and received SI support and
contact with P2P mentors. Increased library hours and child care services were also
provided in the fall. Data analyses and evaluations of the activities will be monitored by
COMPASS and presented to SPC, Senate and College Council, after fall 2015 and
continuing at the end of every semester until 2020. Improvement on the website will
begin after the hire of a website designer and consultant firm in spring 2016. A Public

Relations Manager and a Marketing Consultant Firm, to improve enrollment
management, will also go through a vetting process in spring 2016.
B. The Second Year Program will begin hiring a STEM Academy Director and STEM
Counselor, a Ralph Bunche Scholars Assistant, a Transfer Counselor and Articulation
Counselor in early spring 2016. Data analyses and evaluation of these activities will be
monitored by COMPASS and presented to SPC, Senate and College Council, after spring
2016 and continuing at the end of every semester until 2020.
C. Under Professional Development, a new Staff and Organizational Development Chair
was hired in fall 2015 and will be developing a process for faculty training and
mentoring in spring 2016. The Book Program began its new season in fall 2015 and
continuing in spring 2016, focusing on books on immigration to be read and discussed
campus-wide. Data analyses and evaluation of components of professional development
will be monitored by COMPASS and presented to SPC, Senate and College Council,
beginning after spring 2016 and continuing at the end of every semester until 2020.
Data research will greatly improve after the hires of the Dean of Institutional
Achievement and an Administrative Analyst in spring 2016. Furthermore, the positions
of the Student Equity Coordinator, Dean of Strategic Program Support, Technology
Learning have been rewritten in fall 2015 to include a focus on disproportionally
impacted groups. They will provide the much-needed data and data analyses for the
evaluation processes of the activities.
.

Planning Committee and Collaboration

PLANNING COMMITTEE AND COLLABORATION
As part of its charge in the Education and Strategic Master Plan to review and analyze
disaggregated data of the student population, based on gender, ethnicity, economic status, age,
and disability, COMPASS was given the recommendation from the Strategic Planning
Committee to develop the Student Equity Plan in 2014 and to determine, using both stateguided methodologies --the 80% rule and proportionality rule--, disproportionally impacted
groups of the student population under five success indicators: access, course completion, ESL
and basic skills completion, degree/certificate completion and transfer.
As a committee, COMPASS has representations in various programs on campus, including DSPS,
Basic Skills (English/ESL, Learning Skill, Math, and noncredit), Academic Affairs and Student
Services, Transfer Center, Ralph Bunche Scholars, and Associated Students Government. It has
also consulted with its Guardian Scholars program, Child Care, STEM Academy, and Veterans
Services for input, data review and analysis, and activities. It has also aligned its plan with other
Plans on campus, including the Educational and Strategic Master Plan, the Student Services and
Support Program Plan, the Basic Skills Self-Evaluation Matrices and BSI End-of-Year Expenditure
Report and the Achieving the Dream Initiatives.
After the data were gathered and presented, COMPASS then formed workgroups over Spring
and Summer 2014, each focusing on a success indicator, each having expert representatives
from faculty, staff, students and administrators.
In the revision of the Equity Plan for 2015-2016, COMPASS took into account the
recommendations made by the state review, to include more data, an updated budget and a
timeline for evaluation. COMPASS continued to review data in each of the areas and began
incorporating an alternative methodology: the percentage point gap. This methodology, along
with the use of the other two methods, allowed the team to capture additional groups
otherwise overlooked. For instance, under “Course Completion,” only African American
students were considered as disproportionally impacted. However, using the percentage point
gap methodology, Hispanic students – who showed no impact under the 80% rule—were
proved not only to be disproportionally impacted but also had the most students
disproportionally impacted. Thus, wherever possible, the committee reviewed disaggregated
data under this new methodology in order to best determine equity gaps in the student
population.
The Plan was further compared with other plans on campus, such the Student Support and
Services Plans (both credit and noncredit), the Basic Skills Matrices, and the Achieving the
Dream Initiatives to ensure alignment across the college. Information gathered from the
college’s 2016 Self-Evaluation ACCJC Accreditation Report also informed the Plan, in particular
from the college’s ISLOs evaluation and the Quality Focus Essay. The Plan was then vetted
through the governance process, going to the Academic Senate Executive Committee, Strategic
Planning Committee, the Academic Senate, the Associated Student Governance, and the

College Council for approval. After the college approved of the Plan on December 7, 2015, it
was sent to the Los Angeles Community College District for its final approval before being sent
to the state’s Chancellor’s Office.
COMPASS, the main committee in charge of the development and monitoring of the Equity
Plan, has representatives across the college, from the faculty, classified staff, student services,
student governance and administration. The committee members are listed below:
Student Equity Plan Committee Membership List
Member Name
Jeffrey Nishimura
Kamale Gray
Bernadette Tchen
Roger Wolf
Andy Mezynski
Maryanne Des Vignes
April Pavlik
Elizabeth Lopez
Danielle Muller
Susan Matranga
Angelica Ramirez
Maria-Felicia Duenas
Regina Smith
Christi O’Connor
Bessie Love
Saeed Hossaeini
Dan Wanner
Dan Walden
Emil Mubarakshin

Title
COMPASS Chair
Transfer Center Chair
English Department Chair
Math Department Chair
Library Staff
Learning Skills Department Chair
Psychology Faculty
Art
Ralph Bunche Scholars
Office of Special Services
Associate Dean of Workforce
Dean of Strategic Program Support
Vice President Student Services
Bookstore Manager
Assessment Center
Associated Student Government
Academic Senate President
Vice President, Academic Affairs
Research Analyst

Organization(s), Program(s) or
Role(s) Represented
Achieving the Dream
Transfer
Basic Skills English and ESL
Basic Skills Math
Library Resources
Basic Skills Learning Skills
At-large Faculty (non basic skills)
At-large Faculty (non basic skills)
Transfer/ Honors Program
DSPS
Non-credit Program/ BSI
Academic Affairs
Student Services/SSSP
Classified Staff (Local 721)
Classified Staff (AFT 1521A)
Student Representative
Academic Senate
Academic Affairs
Institutional Effectiveness

Input from other committees, such as the Strategic Planning Committee, the Academic Senate
and College Council, also have wide campus representation, and provided valuable information
for the construction of the revised plan and its approved activities.

Access

CAMPUS-BASED RESEARCH: ACCESS
A. ACCESS. Compare the percentage of each population group that is enrolled to the
percentage of each group in the adult population within the community served.
For the 2014-2015 Equity Plan, the college reviewed a small amount of data, only covering
ethnicity and gender. One of the difficulties was covering all of the disaggregated groups in the
local community, such as foster youth and persons of disability. Nevertheless, from such data
Asian (0.84), white (0.63) and male (0.86) students were identified as the largest groups
disproportionally impacted, based only on the proportionality ratio. African Americans and
Hispanics are overrepresented in terms of how the college serves the local community.
The data were reviewed again for the 2015-2016 revision, this time using the percentage point
gap methodology. The results were the same: students of Asian background, white students
and male students were the most disproportionally impacted by equity when it comes to
access.
Target Population(s)

American Indian / Alaska Native
Asian
Black or African American
Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race
More than one race
Total of 8 cells above
(Orange cells should = 100%)
Males
Females
Unknown
Total of 3 cells above
(Orange cells should = 100%)
Current or former foster youth
Individuals with disabilities
Low-income students
Veterans

# of your
college’s
total
enrollment in
Fall 2014 –
Spring 2015

% of your
college’s total
enrollment
(proportion)

% of adult
population
within the
community
served
(proportion)

Gain or loss in
proportion
(Percentage
point
difference with
+/- added)*

32
2,284
1,597
11,176
18

Not available
17%
12%
46%
Not available

Not available
20%
06%
43%
Not available

N/A
-3
+6
+3
N/A

3,255
685
367
20,068

19%
06%
Not available
100%

30%
02%
Not available
100%

-11
+4
N/A

8,165
11,903
Not available
20,068

45%
56%
Not available
100%

52%
48%
Not available
100%

-7
+8
N/A

Not available
Not available
Not available
Not available

Not available
3%
52.6%
2.8%

Not available
Not available
Not available
Not available

N/A
N/A
N/A
N/A

*Calculated by subtracting the % of the adult population within the community served from the % of your college’s total
enrollment – paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent

a loss of proportion and negative values to represent a gain in proportion, the worksheet switches the order of the operation.
Where the college’s population is lower than the adult population, a negative value will result.
**’-6’ is calculated by subtracting 64 (% of your college’s total enrollment) from 59 (% of the adult population within the
community served). The ‘-’ is added to signify that the example group has lower representation at the college vs. the
community served. A ‘+‘ would indicate that a given group has greater representation at the college vs. the community
served.

Again, because of the measurement requirements on the local population (how the college is
serving the community), several disaggregated measures could not be determined. However,
the committee did review available data systems in determining groups that are underserved
by the college in terms of access. For instance:
In review of recent data based on age disaggregation: there has been a steady decline in
entering students 19 years or younger from fall 2010 to fall 2015 period: 17.74% to 16.23%
(source: 2015 California Community Colleges Chancellor’s Office MIS Data Mart: Enrollment).
According to the college’s internal data on its Veterans Affairs program, veteran students have
increased steadily every year from 115 in 2007 to 235 in 2011, over 200% increase. The college
also has increased its local service area in terms of veterans in the community: 2.8%. However,
disaggregated by ethnicity, Hispanic Vets showed the largest drop (-11.9%); and by gender,
female vets dropped by 6.6%. By age, the rate of access for 20-24 year old vets are declining the
most: -29.0%. (source: 2012 Comprehensive Program Review).
In review of DSPS data, from 2010-2015 there is an average count of 942, about 3% of the
student population. Despite a significant drop from last year to this, the rate has been
consistent: 2.5% in 2010-2011; 2.7% in 2011-2012; 3.0% in 2012-2013; 3.4% in 2013-2014; and
3.0% in 2014-2015. The five-year state average of disabled students in community colleges is
5%. As part of its aspirational goals in the Educational and Strategic Master Plan, the college can
try to meet the statewide average as a target: 5% or 47 more students to our average count
(base: 2010-2015 average), or 150 to reach our high in 2013-2014. (source: Data Mart). The
measure is inconsistent from other data, since it does not review the service area.
Students who receive financial aid make up 52.6% of the college’s student body, thus they are
considered “low income.” The percentage of the local community below the poverty level is
19.5%; while this is only a portion of those considered “low income,” the service area is above
the California average of 16.8%. (source: LACC Self Evaluation ACCJC Accreditation Report,
2016).
While the state only requires the Equity Plan to make note of the three most disproportionally
impacted groups with the largest numbers, the college considers these other student
populations as deserving of such activities, in order to improve their access to the college as
well.

District:

Los Angeles Community Colleges

College:

Los Angeles City

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS
GOAL A.
The goal is to improve access for the following target populations identified in the college research as experiencing a disproportionate impact:
Target Population(s)
Current gap, year
Asian
-3, 2014
White
-11, 2014
Male
-7, 2014
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
No gap > -5
No gap > -4

Goal Year
2020
2020
2020

While covering the same disproportionally impacted groups, the goals from last year’s Equity Plan were based on the proportionality rate. This
year, with the percentage point gap, the goals were merely adjusted to fit with this different methodology. The outcome remains the same as in
last year’s plan: to reduce the equity gaps of these three populations. While last year’s Equity Plan indicated a three-year window of improving
equity for these disproportionally impacted groups, the revised Plan will extend that goal year to five years (2020), the window of time
recommended by the state. This change will allow the college to manage and monitor the activities more efficiently and adjust to any
improvements determined after yearly evaluations to reduce or eliminate the equity gap.
The equity gap of Asian students in terms of access is relatively small at -3, so the goal is to have no equity gap in five years, or to increase
enrollment of Asian students by 69 per year (using 2014 as a baseline). The equity gap of white students is a lot greater at -11; so, to rid the equity
gap completely would require 358 more students. While the ultimate goal is to eliminate the equity gap, the short-term goal in five years is to
reduce the gap to more greater than -5. That is, by 2020 the college will need to increase access to 163 more white students. Finally, while the male
student population has a smaller equity gap at -7, it is a much larger population at 8,175. That would mean, to reduce the equity gap completely,
572 more male students will have access. Again, since it might not be practical to reach “no gap” in five years, the college is determined to reduce
the equity gap by half or have no gap greater than -4. In other words, by 2020 the number of male students with access to the college would
increase by 326.
As explained earlier, there are other equity populations the college is targeting in terms of access, such as students of disability, veteran students,
and students of past or current foster youth status. Furthermore, the college does not want to have a decrease in access with other student
populations, like African American students or Hispanic students (the largest segment of the student body at 47.8%). In recent years, the college
has faced no growth in its enrollment, while a majority of the colleges in the district have seen significant growth in its enrollment and local
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community. As a result, one of the goals in the Quality Focus Essay of the college’s 2016 Self-Evaluation ACCJC Accreditation Report is to increase
enrollment overall. A reduction or an elimination of the equity gaps of these additional student populations will greatly improve the college’s
overall enrollment.
ACTIVITIES: A. ACCESS
A.1
• Activity Type(s) Outreach/Recruitment
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
A.1
Asian
A.1
White
A.1
Male
*Data analysis of the Outreach Program will be conducted to determine the number of students affected by the access gaps. Since the Outreach
activity began in spring 2015, data will be gathered from those impacted by the program and those who actually enrolled in fall 2015, and
disaggregated according to ethnicity (in particular, Asian and white), gender (in particular, male), and other factors of interest, such as disability,
veteran status, low-income status, and foster youth status.
• Activity Implementation Plan
In previous years, the college lacked a presence in the local high schools, mainly due to the lack of funding. In fact, according to the 2014 Campus
Climate Survey, given out by the Los Angeles Community College District, Los Angeles City College students had the lowest rating district-wide of
“very important/important/somewhat important” for “college representative coming to [the] high school” at 47.3%.
Ever since summer 2014 the college has made a strong effort in contacting local high schools, beginning with Hollywood High School and the
adoption of the California Academic Partnership Program (CAPP). From its involvement with CAPP, the college provided advice and opportunities
for local high school faculty, partners, and facilitators to best prepare their graduating high school students for college work, in particular, for the

college’s offerings. Since then, the college’s Outreach Program has strengthened its presence at many high schools – up to 28 so far – to
introduce potential high school graduates on the transition and preparation into the college.
The Outreach program began in Spring 2015 with the hiring of an Outreach Coordinator and 14 Student Ambassadors (4 Program Assistants and
10 CGCAs). The revised activity for the 2015-2016 Plan will include the hiring of a Student Recruiter, an expansion of the Student Ambassador
Program and a new Ambassador Training program. The Outreach Coordinator and Student Ambassadors have visited the local high schools to
offer information about the college’s offerings. Students, nearing graduation, have also been brought to the college to acclimate them to the
college culture. The Outreach Coordinator and the Student Ambassadors, monitored by the Office of Student Life, will continue to make frequent
contact with the students at their local high schools, up to the time of college enrollment, and follow-up into the beginning of the fall 2016
semester. These potential college students are placed into the First Year program (see Activity C.1) as a cohort, and given proper matriculation
(orientation, assessment and developing education plans) as well as information of other services that they qualify for, such as the college’s
foster youth, veterans, DSPS and EOP&S programs. Upon being selected, student ambassadors will also undergo training to inform them about
the targeted populations and equity gaps. This training component of the activity is further supported in the Quality Focus Essay in the 2016 SelfEvaluation Accreditation Report.
ID
A.1
A.1
A.1
A.1

Planned Start and End Date(s)
Spring 2016- Summer 2016
Spring 2016- Summer 2016
Spring 2016- Summer 2016
Spring 2016-Summer 2016

Student Equity Funds
Student Recruiter: $43,922
Student Ambassadors (PA): $35,770
Student Ambassadors (CGCA): $156,510
Outreach Supplies: $5,000

Other Funds**

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc.

• Link to Goal
The activity will focus on increasing recruitment and access of potential high school students, in particular, those groups recognized as
“disproportionally impacted,” in order to reduce and ultimately eliminate the equity gaps in five years.

• Evaluation
• Since the Outreach activity began in spring 2015, data will be gathered from those students impacted by the program and those who
actually enrolled at the college in fall 2015. The data will be disaggregated, according to ethnicity (in particular, Asian and white), gender (in
particular, male), and other areas, such as disability, veteran status, low-income status, and foster youth status. Given the nature of the
measure, disaggregated data in the local service area will also be gathered and reviewed; such data will be provided by the college’s Office
of Institutional Advancement (OIA).

•

The evaluation of the program through such data analyses will be done by COMPASS after fall 2015 (most specifically, at its January 25,
2016 meeting) and continue to the end of spring 2016 semester (at its May 23, 2016 meeting) to determine the activity’s effectiveness for
that school-year. As a yearly part of the process, improvements to the activity will be recommended by COMPASS after evaluation and sent
through the governing process for approval and implementation.

Target Populations
Ethnicity (Asian, White); Gender
(Male); Foster Youth; DSPS; LowIncome; Veteran

Reports with Data
January 25, 2016; May 23, 2016

Persons of Contact
Outreach Director -> Student Life
Dean -> VP Student Services

Report to
COMPASS -> SPC -> CC

A.2
• Activity Type(s) Website Improvement
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
A.2
Asian
A.2
White
A.2
Male
A.2
Disabled
A.2
Foster Youth
A.2
Veteran
*Data analysis will be conducted to determine the number of students affected by the access gaps. An update on the website, beginning in spring
2016, will determine online use by students, and then the data will be disaggregated by ethnicity, gender and other factors of interest, such as DSPS,
foster youth, low-income, and veteran status. This will require qualitative data from student surveys implemented internally by the college. Data of

the service area will also be disaggregated by ethnicity, gender and factors of interest, and a comparison of the internal data and the local community
data will indicate whether equity gaps have been reduced.
• Activity Implementation Plan
The activity to update and improve the website to make it more accessible not only to disabled students, as required by the American with
Disability Act, but also to other student populations, has been a major challenge at the college for many years. According to the 2014 Campus
Climate Survey, 20.1% of the students surveyed had disapproval of the efficiency of the college website, the highest disapproval percentage
across the nine-college district. As a result, improvement to the website will increase access to the college. For this activity, a Website Designer
and Website Consultant Firm will be hired in spring 2016 to develop and maintain the website for better accessibility. This activity is further
supported in the Quality Focus Essay in the 2016 Self-Evaluation Accreditation Report.
ID Timeline(s)
A.2 Spring 2016-Summer 2016
A.2 Spring 2016-Summer 2016

Student Equity Funds
Website Designer: $84,610
Website Consultant: $42,614

Other Funds**

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc.

• Link to Goal
With an improved website the activity will address equity in access with the targeted student populations, especially in its approach to attract
and make more accessible to those groups information and offerings of the college’s services.
• Evaluation
• The effectiveness of an improved website will have to be determined by online use of students, and then the data will be disaggregated by
ethnicity, gender and other factors of interest, such as DSPS, foster youth, low-income, and veteran status. This will require qualitative data
from student surveys, implemented internally by the college. Data of the service area will also be disaggregated by ethnicity, gender and the
factors of interest, and a comparison of the internal data and the local community data will indicate whether equity gaps have been
reduced, if not eliminated.
• Reporting on the progress of the website will be conducted once the Website Designer and Website Consultant Firm are hired in spring
2016. Afterwards, the designer will present updates to the corresponding tech committees, which will then report to COMPASS to evaluate
the disaggregated equity data on access. The first round of reports will begin at the end of spring 2016 and continue to the end of fall 2016.
COMPASS will make recommendations on improvements to SPC, which will then make recommendations to the Web Designer, Web
Consulting Firm, and the Tech Steering Committee, upon approval by College Council.

Target Populations
Ethnicity (Asian, White); Gender
(Male); Foster Youth; DSPS; LowIncome; Veteran

Reports with Data
Persons of Contact
May 23, 2016; November 28, 2016. Website Designer -> Tech Steering
Committee

Report to
COMPASS -> SPC -> CC

A.3
• Activity Type(s) External Marketing Firm
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
A.3
Asian
A.3
White
A.3
Male
A.3
Disabled
A.3
Foster Youth
A.3
Veteran
*Data analysis will be conducted to determine the number of students affected by the access gaps. Data gathering will be determined by the External
Marketing Firm once it is vetted and in place by spring 2016. The firm and consultant will gather information for enrollment management, in
particular data on those student groups identified as “disproportionally impacted,” and report to the Enrollment Management Committee and
COMPASS for evaluation.
• Activity Implementation Plan
The activity is supported by the Quality Focus Essay in the 2016 Self-Evaluation Accreditation Report. As one of the long-term campus goals, the
college will increase enrollment, as a result of seeing no growth for the past two years. This has not only harmed overall student population
numbers, but it has impacted those students identified as disproportionally impacted. The activity will require the hiring of a Public Relations

Manager and the vetting of a Marketing Firm that best suit the college’s needs, with an emphasis on those students targeted with equity gaps.
The selection process will take place in spring 2016.
ID
A.3
A.3
A.3

Timeline(s)
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016

Student Equity Funds
Public Relations Manager: $89,061
Marketing Firm: $20,000
Marketing materials: $31,941

Other Funds**

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc.

• Link to Goal
The activity will target those student populations disproportionally impacted in terms of access, as it will focus on its local service areas in
understanding the community’s needs and the college’s offerings to meet those needs.
• Evaluation
• Once selected, the Public Relations Manager and the Marketing Firm will conduct data review of the local service areas and the needs of the
community, according to equity standards. It will present progress reports every semester to the college that will advise on how to increase
enrollment and improve enrollment rates with these targeted student populations.
• Reporting on the progress of enrollment will be conducted after the Public Relations Manager and Marketing Firm are hired in spring 2016.
Afterwards, reporting are to be done at the end of every semester to the Marketing Committee, which will then report to COMPASS to
evaluate the disaggregated equity data. The first round of reporting will begin at the end of spring 2016 at the last COMPASS meeting of the
schoolyear and continue to the end of fall 2016. COMPASS will make recommendations on improvements to SPC, which will then make
recommendations on improving the activity to the Marketing Committee, as well as to Academic Senate and College Council.
Target Populations
Ethnicity (Asian, White); Gender
(Male); Foster Youth; DSPS; LowIncome; Veteran

Reports with Data
Persons of Contact
May 23, 2016; November 28, 2016. Marketing Firm -> Marketing
Committee

Report to
COMPASS -> SPC -> CC

District:
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College:
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Success Indicator: Course Completion
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CAMPUS-BASED RESEARCH: COURSE COMPLETION
B. COURSE COMPLETION. The ratio of the number of credit courses that students, by
population group, complete compared to the number of courses in which students in that
group are enrolled on the census day of the term.
While the 2014-2015 Student Equity Plan incorporated the proportionality ratio and the 80%
rule to determine student populations as disproportionally impacted, the data were confusing
and difficult to explain. With the state recommending a third methodology, the percentage
point gap, the college is able to look at the total success of all students in a given area of
completion (say, course) as its base, then subtracts the success of different populations of
students (by ethnicity, gender, age, disability, economic status, as well as veterans and foster
youth backgrounds). That minus-percentage shows the percentage point gap, in which one can
take the total number of impacted students and multiple it with the percentage to see the
number of students “lost.” A lot of the data below was enhanced by the college’s participation
with the Center of Urban Education, sending a team, including the President and two Vice
Presidents, to the CUE conference in September 11, 2015.
When the college reviewed course completion data this way, it saw that both African American
and Hispanic students were most impacted, while in last year’s plan, it saw only African
American students impacted. This was because the 80% rule showed Hispanic students as being
close to 80%; thus, they weren’t deemed “disproportionally impacted.” In fact, when the data
were calculated in the percentage point gap methodology, it proved that Hispanic students in
course completion had a larger number of “lost” seats than African American students.
Furthermore, in using Management Information System Data Mart from the California
Community College Chancellor’s Office, the college determined disproportional impact with the
foster youth student population, as well as with disabled students and veteran students under
this new methodology. This is data absent from the 2014-2015 Plan. While data on such
populations, especially with foster youth and veterans, are still difficult to obtain, the college is
able to address these populations that would otherwise be excluded. In this updated data
review, the college has developed and implemented activities specifically targeted to these
student populations, mostly in the form of counseling services. The college will continue to
perfect its data gathering to capture these student populations in future planning of equity
activities with more data research availability.
Rate
Rate of Course
Completion

Denominator
The # of courses students
enrolled in and were present
in on census day in the base
term.

Numerator
The number of courses out of  (the
denominator) in which students earned
an A, B, C, or credit in the goal term.

District:

Los Angeles Community Colleges

Target Population(s)

American Indian / Alaska
Native
Asian
Black or African American
Hispanic or Latino
Native Hawaiian or other
Pacific Islander
White
Some other race
More than one race
All Students
Males
Females
Unknown
Current or former foster youth
Individuals with disabilities
Low-income students
Veterans

College:

the # of
courses
students
enrolled in &
were present
in on census
day in base
year

The # of
courses in
which
students
earned an
A, B, C, or
credit out of


64

42

5,483
3,215
17,769
41
6,730
970
832
42,594
18,992
23,602
N/A
848
1,842
N/A
128

Los Angeles City

The % of courses
passed (earned A,
B, C, or credit) out
of the courses
students enrolled
in & were present
in on census day in
base year

Total (all
student
average)
pass rate*

Comparison to
the all student
average
(Percentage
point
difference
with +/added)*

65.63%

66.04%

-0.41

4,149
1,903
10,765
21

75.67%
59.19%
60.58%
51.22%

66.04%
66.04%
66.04%
66.04%

9.64
-6.84
-5.54
-14.82

5,024
713
564
27,705
11,980
15,725
N/A
409
1,186
N/A
73

74.65%
73.51%
617.79%
*66.04%
63.08%
66.63%
N/A
48.23%
64.49%
N/A
57.03%

66.04%
66.04%
66.04%

8.62
7.47
1.75

66.04%
66.04%
66.04%
66.04%
66.04%
66.04%
66.04%

-2.96
0.59
N/A
-17.81
-1.55
N/A
-9.01

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average rate of courses passed from the student group’s rate of courses passed – paying
close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and negative
values to represent equal or higher success, the worksheet switches the order of the operation. Where a student group’s success
rate is lower than the average group’s rate, a negative value will result.
**’-14’ is calculated by subtracting 71 (the average student success rate) from 57 (the success rate of the example group).
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate
that a given group has greater success.

As seen in the data above, the three largest disproportionally impacted groups of the student
population are Hispanic (with a percentage point gap of -5.54), African American (-6.84) and
male (-2.96). These groups do not have the largest percentage point gap, however; Native
Hawaiian/Pacific Islander students and foster youth students have the largest gap, with -14.82
and -17.81, respectively. The numbers of these student groups are relatively very small in
comparison to the other groups: there are 41 Native Hawaiian/Pacific Islander students and 848
foster youth students in the cohort. Nevertheless, with foster youth students, the data shows
151 students “lost” in course completion. Similarly, there were 11 “lost” out of 128 veteran
students and 28 “lost” out of 1,842 disabled students in the cohort.
With this in mind, the following student groups were targeted for the plan, because they had
the largest numbers of disproportional impact:

1
Equity
Gap

Largest
Gap
Second
Largest
Third
Largest

2
Percentage
expressed as
decimal
25% becomes
.25

3

4

Multiply

the # of courses
students enrolled in
& were present in
on census day in
base year

=

Number of
Students
“Lost”

Student
Group

Gap in comparison
to the Average,
Expressed as
Percentage

Hispanic

5.54%

.0554

x

17,769

=

968

Males

2.96%

.0296

x

18,992

=

562

African
American

6.84%

.0684

x

3,215

=

220

However, the college felt the need to address the other student groups with equity gaps
mentioned above in its activities, in particular, DSPS students, veteran students and foster
youth students, who are seldom referred to in other completion areas of the plan because of
difficulties gaining accurate data.

District:

Los Angeles Community Colleges

College:

Los Angeles City

GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION
GOAL B.
The goal is to improve course completion for the following target populations identified in the college research as experiencing a disproportionate
impact:
Target Population(s)
Current gap, year
Goal*
Goal Year
Hispanic
-5.54, 2014
Gap no > -3
2020
Male
-2.96, 2014
Gap no > -1.5
2020
African American
-6.84, 2014
Gap no > -3
2020
*Expressed as either a percentage or number.
**Benchmark goals are to be decided by the institution.
The ideal goal is to eliminate the equity gaps by 2020. However, since the numbers of students are very large, the goal is to reduce the gap by half.
Thus, for Hispanic students, the college is to reduce the students “lost” to 533; for male students, the college is to reduce the students “lost” to
285; and with African American students, the college is to reduce the student “lost” to 96.
Other student groups targeted in this goal are disabled students, veteran students and current and former foster youth students. The data shown
above indicated that there were 151 foster youth students “lost,” 28 disabled students “lost” and 11 veteran students “lost,” in terms of course
completions. The college’s goal is to eliminate these gaps in five years.

ACTIVITIES: B. COURSE COMPLETION
B.1
• Activity Type(s) Professional Development
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

Sample Student Equity Plan Template - 29

District:

Los Angeles Community Colleges

College:

Los Angeles City

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
# of Students Affected
B.1
Hispanic
B.1
Male
B.1
African American
B.1
Foster Youth
B.1
Disabled
B.1
Veteran
*Data analysis of the Professional Development activity will be conducted to determine the number of students affected by course completion gaps.
Since the activity will begin in spring 2016, with a new process of requesting professional development training and conference attendance, data will
be gathered from those participating in the activity. That data will include a survey of participating faculty and classified staff members, in order to
gather information on how the activity addresses equity issues, according to ethnicity (in particular, Hispanic and African American), gender (in
particular, male), and other student groups of interest, such as those with disability status, veteran status, and foster youth status.
• Activity Implementation Plan
With the appointments of a new Staff & Organizational Development Chair (at 0.60 release time), a New Academy Coordinator (at 0.20 release
time), a Dean of Strategic Program Support (0.75 release time), a Teaching Learning Center Specialist and TLC Assistant, the activity is to inform
faculty and classified staff members about the equity challenges of these student populations indicated above.
Starting in spring 2016, the Professional Development activity will have in place a new process of requesting professional development training
and conference attendance for instructional faculty and classified staff that would address the struggles of the targeted populations in the
classroom. For instance, attendance at a conference on cultural responsiveness would enlighten faculty and staff on external factors facing
African American males that often interrupts their coursework, as well as engage faculty and staff on best practices to help African American
males overcome these challenges and improve their course completion rates. The faculty and staff will then inform other faculty and staff
members, as well as the entire college, on these best practices through reports and training presentations.
Those in the Teaching Learning Center will also conduct presentations and trainings with faculty and staff on how to best utilize the online
support system to address equity issues facing these student populations. Components of the activity will be monitored by the new
appointments, specifically designed to address equity in course completion.

District:

ID
B.1
B.1
B.1
B.1
B.1
B.1

Los Angeles Community Colleges

Planned Start and End Date(s)
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016

College:

Los Angeles City

Student Equity Funds
S&OD Chair: $43,519
New Faculty Acad. Coordinator: $15,786
Dean Strategic Program Support: $71,953
TLC Specialist: $62,805
TLC Assistant: $34,985
Conference/Training Funding: $110,000

Other Funds**

General Fund:

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc.

• Link to Goal
With more monitoring and reporting of professional development, the activity will enlighten and engage faculty and staff members about
disproportionally impacted groups and, through training and best practices, improve the course completions of Hispanic, African American and
male students, as well as disabled students, veteran students and foster youth students.
• Evaluation
• Since the activity will begin in spring 2016, with a new process of requesting professional development training and conference
attendance, data will be gathered from a survey of participating faculty and classified staff members to gather information on how the
activity addressed equity issues, according to ethnicity (in particular, Hispanic and African American), gender (in particular, male), and
other student groups of interest, such as those with disability status, veteran status, and foster youth status.
• At the end of spring 2016 that survey to faculty and classified staff members that requested and received such professional development
training and attendance approval of culturally responsive conferences will be conducted. The data and accompanied reports and
presentations will be reviewed by the Staff & Organizational Development Committee. The committee will then report to COMPASS,
which will do its evaluation on course completion rates. COMPASS will make recommendations on improving the process to SPC, which
will then share its analyze and recommendations to the Staff & Organizational Development Committee, the Tech Steering Committee
and the College Council. Improvements on the activity will be done for fall 2016, and a similar survey and data gathering will continue by
the end of fall 2016.
Target Populations
Ethnicity (Hispanic, African
American); Gender (Male); Foster
Youth; DSPS; Veteran

Reports with Data
May 23, 2016; November 28, 2016

Persons of Contact
New Academy Coordinator and
Staff & Organizational
Development Chair -> Dean

Report to
COMPASS -> SPC -> CC

District:
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College:
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Strategic Program Support
TLC Assistant -> TLC Specialist ->
Tech Steering Committee
B.2
• Activity Type(s) Book Program
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
B.2
Hispanic
B.2
Native American/Pacific Islanders
*Data analysis of the Book Program activity will be conducted to determine the number of students affected by the course completion gaps. Since the
activity began in fall 2015, data will be gathered at the end of fall 2015 from those participating with the activity, both faculty and staff, compared to
those who did not, and a survey will be done to gather information on how the activity addresses equity issues, according to ethnicity (in particular,
Hispanic but also Native American and Pacific Islanders).
• Activity Implementation Plan
The activity focuses on the implementation of the 2015-2016 Book Program, the topic of which is about the immigration experience. The Book
Program Committee itself has been a mainstay of the college since 2003, including faculty and classified staff members across the campus. This
year the program’s topic has an interest with the largest population of the college’s student body, Hispanic/Latino students (47.8%). Moreover,
many in the college’s student body come from other immigrant families, such as those of Korean and Armenian backgrounds. The purpose of
the program is to inform and engage faculty, classified staff and students on this significant portion of the student population and their
struggles, challenges and perseverance in their college courses.
Already the activity, which began in fall 2015, has completed one book, The Distance between Us by Reyna Grande, and two presentations, one
by the author herself and another by a lawyer of immigration law. Starting in spring 2016, the program will continue its series with another

District:

Los Angeles Community Colleges

College:

Los Angeles City

book, this time on a different immigrant story, followed by presentations and discussions. Most English courses in the First Year Program are
participating in the Book Program, and other departments are including the books in their syllabi.
ID Timeline(s)
B.2 Spring 2016

Student Equity Funds
Book Program: $5,000

Other Funds**

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc.

• Link to Goal
The activity will enlighten and engage faculty and staff on the challenges that immigrant students in the Hispanic and other ethnic communities
face, that greatly affect their course completion.
• Evaluation
• Since the activity began in fall 2015, data will be gathered after the semester from those participating with the activity, both faculty and
classified staff, and a survey will be done to gather information on how the activity addressed equity issues, according to ethnicity (in
particular, Hispanic but also Native American and Pacific Islanders). The Book Program Committee will report to the Staff & Organizational
Development Committee on its progress of engaging faculty, staff and the entire campus on issues related to the challenges and
perseverance of the targeted student populations. The Staff & Organizational Development Committee will then report at the beginning
of spring 2016 to COMPASS, which will also evaluate equity data on course completion to determine the effectiveness of the program.
COMPASS will make recommendations to SPC, which will then make recommendations of improving the program to the Book Program
Committee, Academic Senate and College Council.
• The same process of survey gathering and presentation, reporting and recommendations of improvement by the involved committees will
continue at the end of spring 2016, when the Book Program completes its series.
Target Populations
Ethnicity (Hispanic, Native
American and Pacific Islanders)

Reports with Data
January 25, 2016; May 23, 2016

Persons of Contact
Book Program Coordinator -> Staff
& Organizational Development
Chair -> Dean Strategic Program
Support

Report to
COMPASS -> SPC -> CC

District:
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B.3
• Activity Type(s) Library Services
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
B.3
Hispanic
B.3
African American
B.3
Male
B.3
Foster Youth
B.3
Disabled
B.3
Veteran
*Data analysis of the Library Services activity will be conducted to determine the number of students affected by the course completion gaps. Since
the activity began in fall 2015, a student survey will be gathered after the semester from those participating with the activity to determine how
effective the activity is in course completion and how the activity addresses equity gaps, according to ethnicity (in particular, Hispanic and African
American), gender (in particular, male), and other student groups of interest, such as those with disability status, veteran status, and foster youth
status.
• Activity Implementation Plan
The activity addresses a major challenge to students: the ability to study at the college library because of the shortened hours of operation. This
concern stems from a 2014 Campus Climate Survey of City College students who indicated that they spend more than 9-12 hours studying on
campus, the highest percentage in the district (21%). Furthermore, students are “very satisfied or somewhat satisfied” with Library Services at
85% (source: LACCD Campus Climate Survey, 2014). Thus, seeing that the students need more services like the Library to be available, library
staff and technicians are given extra hours to keep the library open later at nights and on Saturdays. The activity began in fall 2015 and will
continue into the fall 2016.
ID Timeline(s)
B.3 Spring 2016

Student Equity Funds
Librarians (extra hours): $600

Other Funds**
General Fund:

District:

Los Angeles Community Colleges

B.3 Spring 2016

College:

Los Angeles City

Library Technicians (extra hours): $600

General Fund:

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc.

• Link to Goal
This activity benefits all students across the college, in particular, Hispanic students and disabled students, who use services in the library
specific to their needs.
• Evaluation
• Since the activity began in fall 2015, survey data will be gathered at the end of fall 2015 from those students participating with the
activity, compared to those who did not, and the data gathered will be disaggregated according to will be done to gather information on
how the activity addressed equity issues, ethnicity, gender, low-income, disability, and foster youth and veteran status. The Library Staff
will report to COMPASS, which will also evaluate equity data on course completion to determine the effectiveness of the program.
COMPASS will make recommendations to SPC, which will then make recommendations of improving the program to the Library Staff,
Academic Senate and College Council.
• The same process of survey gathering and presentation, reporting and recommendations of improvement by the involved committees will
continue at the end of fall 2016.
Target Populations
Ethnicity (Hispanic, African
American); Gender (Male); Foster
Youth; DSPS; Veteran

Reports with Data
January 25, 2016; May 23, 2016;
November 28, 2016

Persons of Contact
Library Chair

Report to
COMPASS -> SPC -> CC

District:

Los Angeles Community Colleges

College:
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Success Indicator: ESL and Basic Skills
Completion

Sample Student Equity Plan Template - 36
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CAMPUS-BASED RESEARCH: ESL AND BASIC SKILLS COMPLETION
C. ESL AND BASIC SKILLS COMPLETION. The ratio of the number of students by population
group who complete a degree-applicable course after having completed the final ESL or
basic skills course compared to the number of those students who complete such a final ESL
or basic skills course.
The data below come from the 2014-2015 Equity Plan, but updated and reformulated in the
percentage point gap methodology. The Plan considers three areas of basic skills: Math, ESL
and English—as it relates to the student population in terms of ethnicity, gender, disability
and low-income, as provided by the Student Success Scorecard and the CCC Chancellor’s
Office MIS Data Mart. Information about foster youth and veteran students could not be
disaggregated from these systems and, regrettably, their data are not included.
Rate
Rate of ESL and
Basic Skills
Completion

Denominator
The # of students who
complete a final ESL or basic
skills course with an A, B, C or
credit in the base year

Target Population(s)

American Indian / Alaska
Native
Asian
Black or African American
Hispanic or Latino
Native Hawaiian or other
Pacific Islander
White
Some other race
More than one race
All Students
Males
Females
Unknown
Current or former foster youth

The # of
students who
complete a final
Math course
with an A, B, C
or credit

79

Numerator
The # of students out of  (the
denominator) that complete a degree
applicable course with an A, B, C, or
credit in the goal year

The number of
students out of
 (the
denominator)
that complete a
degree
applicable
course with an
A, B, C, or credit

The rate of
progress
from Basic
Skills math
to degreeapplicable
course
completion

Total (all
student
average)
completion
rate*

Comparison to
the all student
average
(Percentage
point
difference
with +/added)*

13

16%

22%

-6

835
1,987
5,587
21

285
220
1,096
4

34%
11%
20%
19%

22%
22%
22%
22%

12
-11
-2
-3

2,541
777
N/A
12,443
5,184
7,259
N/A
N/A

772
192
N/A
2,710
1,039
1,671
N/A
N/A

30%
25%
N/A
*22%
20%
23%
N/A
N/A

22%
22%
22%

8
3
N/A

22%
22%
22%
22%

-2
1
N/A
N/A

District:

Los Angeles Community Colleges

1,184
9,407
N/A

Individuals with disabilities
Low-income students
Veterans

Target Population(s)

American Indian / Alaska
Native
Asian
Black or African
American
Hispanic or Latino
Native Hawaiian or other
Pacific Islander
White
Some other race
More than one race
All Students
Males
Females
Unknown
Current or former foster
youth
Individuals with
disabilities
Low-income students
Veterans

Target Population(s)

American Indian / Alaska
Native
Asian
Black or African American
Hispanic or Latino
Native Hawaiian or other

College:

The # of
students who
complete a
final ESL
course with
an A, B, C or
credit

Los Angeles City

204
2,164
N/A

22%
22%
22%

-5
-4
N/A

The rate of
progress
from ESL to
degreeapplicable
course
completion

Total (all
student
average)
completion
rate*

N/A

N/A

14%

N/A

1,329
106

180
31

14%
29%

14%
14%

0
15

1,182
N/A

102
N/A

9%
N/A

14%
14%

-5
N/A

1,810
237
N/A
4,737
1,651
3,086
N/A
N/A

289
39
N/A
650
180
470
N/A
N/A

16%
16%
N/A

2
2
N/A

11%
15%
N/A
N/A

14%
14%
14%
14%
14%
14%
14%
14%

318

42

13%

14%

-1

3,377
N/A

523
N/A

15%
N/A

14%
14%

1
N/A

N/A

The number of
students out of
 (the
denominator)
that complete
a degree
applicable
course with an
A, B, C, or
credit

17%
23%
N/A

The # of
students who
complete a final
basic skills
English course
with an A, B, C
or credit

57
1,316
1,874
5,532
22

The number of
students out of
 (the
denominator)
that complete a
degree
applicable
course with an
A, B, C, or credit

20

598
458
1,828
7

The rate of
progress
from Basic
Skills
English to
degreeapplicable
course
completion

Comparison
to the all
student
average
(Percentage
point
difference
with +/added)*

-3
1
N/A
N/A

Total (all
student
average)
completion
rate*

Comparison to
the all student
average
(Percentage
point
difference
with +/added)*

35%

36%

-1

45%
24%
33%
32%

36%
36%
36%
36%

9
-12
-3
-4

District:

Los Angeles Community Colleges

Pacific Islander
White
Some other race
More than one race
All Students
Males
Females
Unknown
Current or former foster youth
Individuals with disabilities
Low-income students
Veterans

College:

2,275
640
N/A
12,415
5,179
7,236
N/A
N/A
1,169
9,093
N/A

Los Angeles City

1,010
266
N/A
4,494
1,645
2,849
N/A
N/A
356
3,448
N/A

44%
42%
N/A

36%
36%
36%

8
6
N/A

32%
39%
N/A
N/A
30%
38%
N/A

36%
36%
36%
36%
36%
36%
36%

-4
3
N/A
N/A
-6
2
N/A

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average (all student) rate from the student group’s rate of progress through ESL and Basic
Skills – paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap
and negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student
group’s success rate is lower than the average group’s rate, a negative value will result.
**’-7’ is calculated by subtracting 24 (the average student success rate) from 17 (the success rate of the example group). The
‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate that a
given group has greater success.

The data, coming from Data Mart, rely on a very particular cohort: those students planning to
transfer. This explains the very low numbers in ESL, at which discipline fewer students (4,737)
plan to transfer in six years. With the implementation of more data research, the data will be
more accurate in determining the students, who complete basic skills sequence. However, we
rely on these data, since they are the most available and standard to what other colleges
review. With that in mind, this is the breakdown of the student populations identified as facing
equity challenges:
Under Math, where overall completion is 22%.
•

Male students: 20%, or percentage point gap of -2.0%; basic skills math completion
“lost”: 103

•

African American students: 11% or percentage point gap of -11.0%; basic skills math
completion “lost”: 216

•

Hispanic students: 20% or percentage point gap of -2.0%; basic skills math completion
“lost”: 111.7

•

Native American students: 16% or percentage point gap of -6.0%; basic skills math
completion “lost”: 4.74

•

Disabled students: 17% or percentage point gap of -5.0%; basic skills math completion
“lost”: 59.2

•

Low-income students: 18% or percentage point gap of -4.0; basic skills math completion
“lost”: 121.44

Under ESL, where overall completion is 14%
•

Male students: 11% or percentage point gap of -3.0; basic skills ESL completion “lost”:
49.53

•

Hispanic students: 9% or percentage point gap of -5.0; basic skills ESL completion “lost”:
59.1

•

Disabled students: 13% or percentage point gap of -1.0; basic skills ESL completion
“lost”: 3.18

•

Low-income students: 9% or percentage point gap of -5.0; basic skills ESL completion
“lost”: 68

Under English, where overall completion is 36%
•

Male students: 32% or percentage point gap of -4.0%; basic skills English completion
“lost”: 207.16

•

African American students: 24% or percentage point gap of -12.0%; basic skills English
completion “lost”: 224.88

•

Hispanic students: 33% or percentage point gap of -3.0%; basic skills English completion
“lost”: 165.96

•

Disabled students: 30% or percentage point gap of -6.0%; basic skills English completion
“lost”: 70.14

•

Low-income students: 31% or percentage point gap of -5.0%; basic skills English
completion “lost”: 166.1

From the 2014-2015 Equity Plan, the college further disaggregated the student population by
age and found the following age groups as “disproportionally impacted” in the given basic skills
areas:
•

In math, 25-49 years old students: 20% or percentage point gap of -2.0%; basic skills
math completion “lost”: 88.12

•

50 years or older students: 15% or percentage point gap of -7.0%; basic skills math
completion “lost”: 50.68

•

In ESL 25-49 year old students: 11% or percentage point gap of -3.0; basic skills ESL
completion “lost”: 82.8

•

50 year or older students: 6% or percentage point gap of -8.0; basic skills ESL
completion “lost”: 74.72

•

In English 25-49 year old students: 32% or percentage point gap of -4.0%; basic skills
English completion “lost”: 172.2

•

50 years or older students: 28% or percentage point gap of -8.0%; basic skills English
completion “lost”: 60.4

While the college recognizes all groups listed above as disproportionally impacted, the three
largest groups targeted in the plan are as follows:

Equity
Gap in
Math

Largest
Gap
Second
Largest
Third
Largest

Equity
Gap in
ESL

Largest
Gap
Second
Largest

Equity
Gap in
English

Largest
Gap
Second
Largest

Student
Group

Low
income
African
American
Hispanic

1
Gap in
comparison to
the Average,
Expressed as
Percentage %

2
Percentage
expressed as
decimal
25% becomes
.25

4%

Multiply

=

Number of
Students
“Lost”

.04

x

9,407

=

376

11%

0.11

x

1,987

=

218

2%

0.02

x

5,587

=

112

2
Percentage
expressed as
decimal
25% becomes
.25

Hispanic

5%

Males

3%

3

4

Multiply

The # of students
who complete a
final ESL or basic
skills course with
an A, B, C or credit

=

Number of
Students
“Lost”

0.05

x

1,182

=

59

0.03

x

1,651

=

50

1
Gap in
comparison to
the Average,
Expressed as
Percentage %

2
Percentage
expressed as
decimal
25% becomes
.25

African
American

12%

Males

4%

Student
Group

4

The # of students
who complete a
final ESL or basic
skills course with
an A, B, C or credit

1
Gap in
comparison to
the Average,
Expressed as
Percentage %

Student
Group

3

3

4

Multiply

The # of students
who complete a
final ESL or basic
skills course with
an A, B, C or credit

=

Number of
Students
“Lost”

0.12

x

1,874

=

225

0.04

x

5,179

=

207

Third
Largest

Hispanic

3%

0.03

x

5,532

=

166

While recognized as having equity gaps, not all groups can be addressed in the activities
because the numbers are very small. For instance, American Indian/Alaskan Native students in
basic skills math has an equity gap of 6% gap or 4 students “lost”. The numbers of disabled
students “lost” are also very low: In math a 5% gap or 59 “lost”; in ESL, a 1% equity gap (or 3
“lost”); in English, a 6% equity gap (or 70 “lost”). However, the college recognizes that this last
group is in urgent need of services. With a lack of DSPS services, the equity gaps for this
particular student group will only increase.

District:

Los Angeles Community Colleges

College:

Los Angeles City

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE COMPLETION
GOAL C.
The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Current gap, year
Example Group
-7, 2014
Low income in Math
-4, 2014
African American in Math
-11, 2014
Hispanic in Math
-2, 2014
Hispanic in ESL
-5, 2014
Male in ESL
-3, 2014
African American in English -12, 2014
Male in English
-4, 2014
Hispanic in English
-3, 2014
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
Gap no > -2
Gap no > -5
No gap
No gap
No gap
Gap no > -6
Gap no > -2
Gap no > -1

Goal Year
2020
2020
2020
2020
2020
2020
2020
2020
2020

Several of these targeted groups in the plan have low numbers of students “lost” in basic skills success. As a result, over five years, the college’s
goals are to eliminate those equity gaps. For instance,
•

Hispanic students: 20% or percentage point gap of -2.0%; basic skills math completion “lost”: 111.7  no gap by 2020

•

Hispanic students: 9% or percentage point gap of -5.0; basic skills ESL completion “lost”: 59.1  goal: no gap by 2020

•

Male students: 11% or percentage point gap of -3.0; basic skills ESL completion “lost”: 49.53  goal: no gap by 2020

Other groups have much larger equity gaps or else a larger population of students facing disproportional impact. As a result, in five years the
college’s goals are, if not to eliminate the gaps completely, to reduce the equity gaps in half. In other words,
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•

Low income students: 18% or percentage point gap of -4.0; basic skills math completion “lost”: 121.44; therefore, the goal is to reduce the
gap to no greater than -2.

•

African American students: 11% or percentage point gap of -11.0%; basic skills math completion “lost”: 216; therefore, the goal is to reduce
the gap by no greater than -6 by 2020.

•

African American students: 24% or percentage point gap of -12.0%; basic skills English completion “lost”: 224.88; therefore, the goal is to
reduce the gap by no greater than -6 by 2020.

•

Male students: 32% or percentage point gap of -4.0%; basic skills English completion “lost”: 207.16; therefore, the goal is to reduce the gap
by no greater than -2 by 2020

•

Hispanic students: 33% or percentage point gap of -3.0%; basic skills English completion “lost”: 165.96; therefore, the goal is to reduce the
gap by no greater than -1.5 by 2020

As mentioned above, there are many groups still disproportionally impacted in basic skills. For example, male students in basic skills math have a
percentage point gap of -2.0. Their basic skills math completion “lost” is 103 students. The college’s goal for this group is to eliminate the equity
gap by 2020. Native American students have a percentage point gap of -6.0. Their basic skills math completion “lost” is only 4.74. Thus, the
college’s goal for this population is to eliminate its equity gap by 2020. Low-income students have a percentage point gap of -5.0. Thus, their basic
skills ESL completion “lost” is 68 students. The college’s goal is to eliminate the equity gap by 2020. Low-income students also have a percentage
point gap of -5.0. With their basic skills English completion “lost” at 166.1, the college’s goal is to reduce that equity gap by no greater than -2.5 by
2020.
However, while only the largest populations are addressed in the plan, exception will be made for disabled students. Under math, disabled
students have a percentage point gap of -5.0. Thus, their basic skills math completion “lost” is 59.2. The college’s goal is to eliminate its equity gap
by 2020. Under ESL, disabled students have a percentage point gap of -1.0. With this in mind, their basic skills ESL completion “lost” is only 3.18.
Thus, the college’s goal is to eliminate the equity gap by 2020. Finally, under English disabled students have a percentage point gap of -6.0. Their
basic skills English completion “lost” is 70.14. Thus, the college’s goal is to eliminate the equity gap by 2020.
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ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION
C.1
• Activity Type(s) First Year Program
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
# of Students Affected
C.1
Low income in Math
C.1
African American in Math
C.1
Hispanic in Math
C.1
Hispanic in ESL
C.1
Male in ESL
C.1
African American in English
C.1
Male in English
C.1
Hispanic in English
*Data analysis of the First Year program will be conducted to determine the number of students affected by the basic impacted by the program
compared to those students who enrolled in fall 2015 in basic skills courses (English, ESL and Math). The data of enrolled students in fall 2015 under
the activity will then be disaggregated according to ethnicity (in particular, Hispanic and African American), gender (in particular, male), and other
factors of interest, such as low-income status and disability status. Data of this cohort will also be disaggregated for foster youth status, since such
data is lacking in this area.
• Activity Implementation Plan
Since 2008 the college has had some form of First Year Experience Program with little success. Often times, the program was too small, only
having 113 students in 2008, and usually managed by one counselor. In 2014, this activity is a tremendous improvement from previous
incarnations. With a new Vice President of Student Services, the program became more focused and determined, bringing in components from
existing programs (such as Counseling and Peer-to-Peer) and revising them to address equity. Furthermore, the new Outreach program
complements the recruitment of the first year cohort and, with full matriculation, the students are placed into basic skills English, ESL and math
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their first semester, according to their education plan. The First Year program also aligns with the Student Services and Support Programs Plan
(SSSP) and the Basic Skills Self-Evaluation Matrices, as well as the Education and Strategic Master Plan and the college’s Self-Evaluation Report
for Accreditation, which, in its Quality Focus Essay, addresses a goal to reduce the time to completion. Having students enroll in basic skills
courses their first year is a way to reduce time-to-completion.
In correlation with the Outreach Program the FY Program has, in its first cohort, approximately 300 students. In order to monitor and manage
the program’s component, a FY Coordinator/Counselor (with 0.75 release time from Equity and 0.25 from SSSP) was hired in summer 2015 to
work closely with the Outreach Coordinator and Student Ambassadors. Once on campus, the students in the cohort were fully matriculated and
placed into the basic skills sequence according to their assessment. Along with the outreach program the FY basic skills courses participated
with the Supplemental Instruction Program (C.2), to help student retention and completion of the course and persistence to the next level.
Finally, a third component of the FY Program is the Peer-to-Peer program, in which 25 P2P mentors are trained (A.1) and assigned to certain
courses as student contact, to maintain learning communities and support to the students.
With the goal to increase the program in fall 2016, the college is to hire a Dean, whose main focus will be to oversee the First year program.
This last element pertains to one of the two goals in the Quality Focus Essay (Goal 2.2). In order to better collaborate with the instructional side,
faculty training in the FY Program will be scheduled for summer 2016, before the next round of cohort begins in fall 2016.
ID
C.1
C.1
C.1
C.1
C.1

Planned Start and End Date(s)
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016

Student Equity Funds
Dean FY: $102,419
FY Coordinator: $47,777
P2P CGCA: $20,000
P2P Mentors: $46,575
P2P Supplies: $5,000

Other Funds**
SSSP:

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc.

• Link to Goal
The First Year Program will target low-income, Hispanic, African American and male students in basic skills courses their first year and, with
provided support of SI and P2P, the college will reduce the equity gaps for these populations.
• Evaluation
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• Since the FY Program began in spring 2015, with the Outreach component (see A.1), data will be gathered from those impacted by the
program, compared to those students who enrolled in fall 2015 in basic skills courses (English, ESL and Math). The data of enrolled
students in fall 2015 under the activity will then be disaggregated according to ethnicity (in particular, Hispanic and African American),
gender (in particular, male), and other factors of interest, such as low-income status and disability status. Data of this cohort will also be
disaggregated for foster youth status, since such data is lacking in this area. The evaluation process of the FY program will be based on
data of students, who complete the enrolled basic skills level in fall 2015 and persist into the next level of basic skills English, ESL and
math, the following spring 2016 semester and complete the basic skills sequence by the end of spring 2016. Such data will be presented
and reviewed by COMPASS, beginning after fall 2015 and continue at the end of spring 2016 to determine its program’s effectiveness. As a
yearly part of the process, improvements to the program will be recommended by COMPASS after evaluation and sent through the
governing process for approval and implementation.
• At the end of the fall 2015 and spring 2016 semester, COMPASS will evaluate the disaggregated data of basic skills levels, in terms of
equity, to determine the effectiveness of the First Year Program. COMPASS will give a report and make recommendations on the activity
to SPC, which will then make recommendations to the FY Coordinator, FY Dean (once hired) and the Dean of Student Life on ways of
improving the program, as well as report through the governance structure.
Target Populations
Ethnicity (Hispanic, African
American); Gender (male); Lowincome

Reports with Data
January 25, 2016; May 23, 2016;
November 28, 2016

Persons of Contact
FY Coordinator -> Dean of FY
(when hired) and Dean of Student
Life -> Vice President of Student
Services

Report to
COMPASS -> SPC -> CC

C.2
• Activity Type(s) Supplemental Instruction
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
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ID
Target Group
# of Students Affected
C.2
Low income in Math
C.2
African American in Math
C.2
Hispanic in Math
C.2
Hispanic in ESL
C.2
Male in ESL
C.2
African American in English
C.2
Male in English
C.2
Hispanic in English
*Data analysis of the Supplemental Instruction Program will be conducted to determine the number of students affected by the basic skills
completion gaps. With a new SI Coordinator, hired in fall 2015, whose position is to focus on equity gaps of students in the program, data will be
gathered from the FY cohort to determined who participated in the SI program and who did not, in terms of contact and monitoring of assignments in
the SI sessions. The data will be disaggregated and again be compared to other students not in the SI programs on basic skills success.
• Activity Implementation Plan
The college has had variations of a Supplemental Instruction Program since 2008. However, it was usually run by a counselor part-time. In 20142015 the SI Program was resurrected but with no coordinator committed to the program. Now, in light of the success of the program that year,
with a handful of participating sections, the college, in a show of commitment, has hired a SI Coordinator (with 0.50 release time) in fall 2015.
Along with the coordinator, the program expanded as a component to the FY program (C.1), as well as additional sections of basic skills courses,
in particular ESL courses. As part of the duties of the position, the SI Coordinator hold monthly trainings of SI mentors and faculty involved in
the SI program to ensure consistency in the program’s commitment to student success. Faculty are also given stipends for participating in the
training and monitoring the SI mentor’s activities with their students.
SI mentors are hired based on recommendations from the Ralph Bunche Scholars Honors program and other professionals in the basic skills
field. They are tested for excellence in the chosen field and given orientation and training of the SI duties. Not only do they attend the sections,
but they conduct scheduled meetings outside of class with students and work on assignments and lessons to ensure that the students are
familiar with the material and practice the basic skills needed to be successful in the level. In turn, the students record their hours and
assignments in their sessions and are given vouchers for the books in the course.
ID Timeline(s)
C.2 Spring 2016-Summer 2016

Student Equity Funds
SI Coordinator: $38,592

Other Funds**
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SI Mentors: $73,000
Materials: $112,500

Los Angeles City

BSI: $110,000

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc.

• Link to Goal
The SI program activity aims to provide mentorship for students identified as “disproportionally impacted” in basic skills ESL, English and math
completion. Successful outcomes at this level with these targeted populations will reduce, if not eliminate, the equity gaps by at least half, if
not completely.
• Evaluation
• Since the SI program began in fall 2014, data has been gathered from those basic skills students in contact with the program, compared to
those students who did not utilize such services. The proven success of the SI Program in 2014-2015, according to the 2015 Basic Skills
End-of Year Expenditure Report, encouraged the college to enhance the program as a component to the First Year Program (C.1). With a
new SI Coordinator, hired in fall 2015, whose position is to focus on equity gaps of students in the program, data will be gathered from the
FY cohort to determined who participated in the SI program and who did not, in terms of contact and monitoring of assignments in the SI
sessions. The data will be disaggregated and again be compared to other students not in the SI programs on basic skills success. The data
of students in fall 2015 under the activity will be disaggregated according to ethnicity (in particular, Hispanic and African American),
gender (in particular, male), and other factors of interest, such as low-income status and disability status. Data of this cohort will also be
disaggregated for foster youth status, since such data is lacking in this area. The evaluation process of the SI program will be based on
data of students, who complete the basic skills level in fall 2015 and persist into the next level of basic skills English, ESL and math, the
following spring 2016 semester and complete the basic skills sequence by the end of spring 2016. Such data will be presented and
reviewed by COMPASS, beginning after fall 2015 and continue at the end of spring 2016 to determine its program’s effectiveness. As a
yearly part of the process, improvements to the program will be recommended by COMPASS after evaluation and sent through the
governing process for approval and implementation.
• At the end of the fall 2015 and spring 2016 semester, COMPASS will evaluate the disaggregated data of basic skills levels, in terms of
equity, to determine the effectiveness of the SI Program. COMPASS will give a report and make recommendations on the activity to SPC,
which will then make recommendations to the SI Coordinator, Associate Dean of Basic Skills and the FY Dean (once hired) on ways of
improving the program, as well as report through the governance structure.
Target Populations
Ethnicity (Hispanic, African

Reports with Data
January 25, 2016; May 23, 2016;

Persons of Contact
SI Coordinator -> Associate Dean

Report to
COMPASS -> SPC -> CC
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November 28, 2016

Los Angeles City

of Basic Skills and Dean of FY
(when hired)

C.3
• Activity Type(s) Child Care Services
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.3
Low income students in Math

Instructional Support Activities
Direct Student Support

# of Students Affected

*Data analysis of the Child Care activity will be conducted to determine the number of students affected by the basic skills completion gaps. With the
hire of a Child Care faculty (with 0.60 release time) and two Child Care assistants in fall 2015, data will be gathered from basic skills students using
the services, compared to those not using the services, in determining the impact of the services on their basic skills success. In order to qualify for
free child care, a student must prove to be “low-income.” The data will then be disaggregated according to the “low income” status.
• Activity Implementation Plan
While the college has an active Child Care program, it faced underfunding for years. Since low-income students are counted as
“disproportionally impacted” under the Equity Plan, and a majority of students who use the Child Care services are basic skills students, the
college has hired a Child Care Faculty (0.60 release time) and two Child Care assistants to handle more children (ages 2 through 5), whose
parents would not be able to attend school and complete their basic skills courses without such services available on campus. The Child Care
Faculty and assistants monitor the service of the program and document how many low-income students utilize the service. The Child Care
Director will oversee the service to determine how many basic skills math students are impacted by the service and how many are successful in
basic skills levels, compared to those who do not use the services.
ID Timeline(s)
C.3 Spring 2016-Summer 2016

Student Equity Funds
Child Care Faculty: $48,000

Other Funds**
General Fund:
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Child Care Assistants: $22,398

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc.

• Link to Goal
The Child Care Services activity aims to provide child care for low-income students, identified as “disproportionally impacted” in basic skills
math completion. Successful outcomes at this level with this targeted population will reduce the equity gaps in five years, if not eliminate the
gap completely.
• Evaluation
• With the hire of a Child Care faculty (with 0.60 release time) and two Child Care assistants in fall 2015, data will be gathered from basic
skills math students using the services, compared to those not using the services, in determining the impact of the services on their basic
skills success. In order to qualify for free child care, a student must prove to be “low-income.” The data will then be disaggregated
according to the “low income” status and the data will then be analyzed by COMPASS to evaluate the effectiveness of the activity.
COMPASS will further evaluate disaggregated data of the student population, in terms of economic disadvantage, and make
recommendations to SPC, which will advise the Child Care services on ways to improve.
• At the end of the fall 2015 and spring 2016 semester, COMPASS will also evaluate disaggregated data of basic skills math, in terms of lowincome students, to determine the effectiveness of the service from the overall student population. COMPASS will give a report and make
recommendations on the activity to SPC, which will then make recommendations to the Child Care Director and the Vice President of
Student Services on ways of improving the program, as well as report through the governance structure.
Target Populations
Low income students

Reports with Data
January 25, 2016; May 23, 2016;
November 28, 2016

Persons of Contact
Child Care Director -> VP Student
Services

Report to
COMPASS -> SPC -> CC
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Success Indicator: Degree and Certificate
Completion
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CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION
D. DEGREE AND CERTIFICATE COMPLETION. The ratio of the number of students by
population group who receive a degree or certificate to the number of students in that
group with the same informed matriculation goal as documented in the student educational
plan developed with a counselor/advisor.
The data for the revised Equity Plan, gathered from the Chancellor’s Office MIS Data Mart,
has been updated to the percentage point gap methodology. As a result, data on foster
youth and veterans are not gathered under these measurements. The data is different from
the Student Success Scorecard rate, which shows the college’s success rate at 33.9%, and
Data Mart doesn’t give percentages. The Scorecard numbers are also not disaggregated by
low-income status and disability status, and also combine degree/certificate completion
with transfer rates. Therefore, the college calculated the data accordingly:
Rate
Degree and
Certificate
Completion

Target Population(s)

American Indian / Alaska
Native
Asian
Black or African American
Hispanic or Latino
Native Hawaiian or other
Pacific Islander
White
Some other race
More than one race
All Students
Males

Denominator
The # of first-time students who enrolled
in the base year and named certificates
and degrees as their matriculation goal
in their student educational plan or by
taking degree or certificate applicable
course(s) using the definitions outlined
in the Scorecard.
The # of firsttime students
who enrolled in
the base year
with the goal of
obtaining a
certificate or
degree

36

The number of
students out of
 (the
denominator)
who earned a
degree or
certificate
within one or
more years.

Numerator
The number of students out of
 (the denominator) that
earned a degree or certificate
within one or more years, as
decided by the college.

The rate of
degree and
certificate
completion

Total (all
student
average)
completion
rate*

Comparison to
the all student
average
(Percentage
point
difference
with +/added)*

5

13.9%

15.4%

-1.5

1,033
822
3,493
15

177
97
483
4

17.1%
11.8%
13.8%
26.7%

15.4%
15.4%
15.4%
15.4%

1.7
-3.6
-1.6
11.3

1,930
529
N/A
8,341
3,495

348
84
N/A
1,281
448

18.0%
15.9%
N/A
*15.4
12.8%

15.4%
15.4%
15.4%

2.6
0.5
N/A

15.4%

-2.6
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Females
Unknown
Current or former foster youth
Individuals with disabilities
Low-income students
Veterans

College:

4,846
N/A
N/A
568
6,851
N/A

833
N/A
N/A
73
1,151
N/A

17.2%
N/A
N/A
15.5%
16.8%
N/A

Los Angeles City

15.4%
15.4%
15.4%
15.4%
15.4%
15.4%

1.8
N/A
N/A
0.1
1.4
N/A

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average (all student) rate from the student group’s rate of degree or certificate completion–
paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and
negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student
group’s success rate is lower than the average group’s rate, a negative value will result.
**’-4’ is calculated by subtracting 29 (the all student average success rate) from 33 (the success rate of the example group).
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate
that a given group has greater success.

As indicated by the chart, the groups disproportionally impacted by equity are:
•

Male students with a percentage point gap of -2.6; therefore, having a
degree/certificate completion “lost” of 90.87

•

African American students with a percentage point gap of -3.6; therefore, having a
degree/certificate completion “lost” of 29.59

•

Hispanic students with a percentage point gap of -1.6; therefore, having a
degree/certificate completion “lost” of 55.88

•

Disabled students with a percentage point gap of -2.5; therefore, having a
degree/certificate completion “lost” of 14.2

•

Low-income students with a percentage point gap of -6.7; therefore, having a
degree/certificate completion “lost” of 129.63.

COMPASS did review in its 2014-2015 Equity Plan degree/certificate completion, disaggregated
by age. With this new methodology, it showed that students under 19 year olds have a
percentage point gap of -0.4, thereby their degree/certificate completion is “lost” by 19.78.
Furthermore, students 50 years or older have a percentage point gap of -5.6; their
degree/certificate completion “lost” is 20.49.
The committee did look at data on first generation, veteran, and foster youth students, which
can be found in Data Mart, but, again, not as percentages. Instead, they show total numbers of
degrees and certificates. Data from Data Mart; those in bold are from Scorecard, and refers to
degree, certificate and/or transfer-seeking students.
2014-15
Degree

2013-14
Cert

Degree

2012-13
Cert

Degree

2011-12
Cert

Degree

Cert
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All

560

945 493/33.9%

422 495/39.5%

360 464/37.2%

219

DSPS

28

30

21/26.9%

24

26/21.8%

9

20/26.1%

12

1st gen

49

94

13

14

N/A

N/A

N/A

N/A

Foster

2

4

1

2

1

1

N/A

N/A

21

21

20

19

17

7

N/A

N/A

Vets

Although not in the same measurements as described in the Equity Plan, COMPASS has
determined from the data that those populations can be boaster student success if the
numbers increased.
Going back to the Equity Data, the committee determined that the following groups are the
three highest numbers of equity gaps in terms of degree and certificate completions:
1

2

3

4

Multiply

The # of first-time
students who
enrolled in 2011
and named
certificates and
degrees as their
matriculation goal

=

Number of
Students
“Lost”

Equity
Gap

Student
Group

Gap in comparison
to the Average,
Expressed as
Percentage

Percentage
expressed as
decimal
25% becomes
.25

---

Example
Group

7%

.04

x

1947

=

77

Male

2.6%

0.026

x

3,495

=

91

Hispanic

1.6%

0.016

x

3,493

=

56

African
American

3.6%

0.036

x

822

=

30

Largest
Gap
Second
Largest
Third
Largest

In review of the data, we see that the numbers of “lost” degree and certificate completions are
small, all under 100 in the largest groups of disproportionally impact students. As a result, the
college’s goal is to completely eliminate the equity gaps in all targeted populations.
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION
GOAL D.
The goal is to improve degree and certificate completion for the following target populations identified in the college research as
experiencing a disproportionate impact:
Target Population(s)
Current gap, year
Male
-2.6, 2014
Hispanic
-1.6, 2014
African American
-2.6, 2014
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
No gap
No gap

Goal Year
2020
2020
2020

Because the numbers of degree/certificate “lost” is small, the college’s goal is to eliminate the gaps completely, not just with these
disproportionally impacted groups but also with the others. For instance, disabled students have a -2.5 percentage point gap or 14.2
“lost”. The college’s goal is to eliminate the equity gap for this group by 2020. Other groups recognized under the Equity Plan have
shown gains in degree and certificate over the years, but the numbers need to be increased. For example, veteran students have
shown an increase over the years in degrees and certificate completion: 2012-2013: 24; 2013-2014: 39; 2014-2015: 41 (Source: Data
Mart). Foster youth students have shown an increase, as well, but the numbers are very small: 2012-2013: 2; 2013-2014: 3; 20142015: 6. (Source: Data Mart). The college’s goal is to increase the number of degree and certificate for these student populations.
ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION
D.1
• Activity Type(s) STEM Academy
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support
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• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
# of Students Affected
D.1
Male
D.1
Hispanic
D.1
African American
*Data analysis of the STEM Academy program will be conducted to determine the number of students affected by the
degree/certification completion gaps. Data will be gathered from those in contact with the STEM Academy tutors, the STEM
Academy Counselor and the STEM Academy program, compared to those STEM majors who did not utilize either of the services.
The data of enrolled students in fall 2016 under the activity will then be disaggregated according to ethnicity (in particular, Hispanic
and African American), gender (in particular, male), and other factors of interest, such as low-income status and disability status. Data
of this cohort will also be disaggregated for foster youth status, since such data is lacking in this area.
• Activity Implementation Plan
This activity was in the 2014-2015 Equity Plan but the hires of the STEM Academy Director (with a 0.50 release time) and a STEM
Counselor (0.50 release time) will begin in spring 2016. As a result, no evaluation will begin until the end of Spring 2016 with a
full cohort set for fall 2016. The purpose of the STEM Academy program is to provide a “second year experience” program for
those students coming out of the FY Program (C.1). As a result, those FY students in the 2015-2016 cohort who are interested in
STEM majors will receive similar services in the STEM Academy. Thus, the STEM Academy will have a counselor specialized in
guiding students to degree/certificate completion; a STEM Tutor Center Supervisor will maintain the tutoring services for STEM
majors, including the recruitment and training of STEM tutors (6 total). As a result, the STEM Academy Director will be
responsible for overseeing the program, ensuring that students complete their science and engineering degrees.
ID
D.1
D.1
D.1
D.1

Planned Start and End Date(s)
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016

Student Equity Funds
STEM Academy Director: $25,000
STEM Academy Counselor: $31,500
STEM Tutor Center Supervisor: $25,000
STEM Tutors: $33,920

Other Funds**
General Fund:

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund $24,000, etc.

• Link to Goal
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This activity will eliminate the equity gap for STEM majors, who happen to be male, African American and/or Hispanic, by
providing them counseling and tutoring services needed to complete their degrees and certificates. The STEM Academy
counselor will work closely with the other specialized counselors (like Umoja, Ganas, Guardian Scholars, OSS and Veterans
Services) in order to identify those students in the “disproportionally impacted” groups, who are also interested in pursuing
STEM degrees.
• Evaluation
• While the STEM tutor component began in fall 2015 in order to provide tutoring services to STEM students, the other
components of the Academy (the STEM Academy Director and the STEM Academy Counselor) will not be in place until
spring 2016. As a result, evaluation of this activity will not begin until the first cohort of the program in fall 2016. Data will
be gathered from those in contact with the STEM Academy tutors, the STEM Academy Counselor and the STEM Academy
program, compared to those STEM majors who did not utilize either of the services. The data of enrolled students in fall
2016 under the activity will then be disaggregated according to ethnicity (in particular, Hispanic and African American),
gender (in particular, male), and other factors of interest, such as low-income status and disability status. [Data of this
cohort will also be disaggregated for foster youth status, since such data is lacking in this area.] The evaluation process of
the STEM Academy program will take place in COMPASS and be based on data of STEM students, who complete the STEM
degrees and certificates at the end of fall 2016 and at the end of spring 2017. Such data will be presented and reviewed by
COMPASS, beginning after spring 2016 with STEM tutors and continuing at the end of fall 2016 to determine its program’s
effectiveness for the 2015-2016 year. As a yearly part of the process, improvements to the program will be recommended
by COMPASS after evaluation and sent through the governing process for approval and implementation.
• At the end of the spring 2016 and fall 2016 semesters, COMPASS will evaluate the disaggregated data of STEM degree and
certificate completion, in terms of equity, to determine the effectiveness of the STEM Academy Program. COMPASS will
give a report and make recommendations on the activity to SPC, which will then make recommendations to the STEM
Academy Director on ways of improving the program, as well as report through the governance structure.
Target Populations
Ethnicity (Hispanic, African
American), gender (male),
disabled, veteran, foster youth
students

Reports with Data
May 23, 2016; November 28,
2016

Persons of Contact
STEM Counselor -> STEM
Academy Director

Report to
COMPASS -> SPC -> CC
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District:
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College:

Los Angeles City

Transfer
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District:

Los Angeles Community Colleges

College:

Los Angeles City

CAMPUS-BASED RESEARCH: TRANSFER
E. TRANSFER. The ratio of the number of students by population group who complete a
minimum of 12 units and have attempted a transfer level course in mathematics or English,
to the number of students in that group who actually transfer after one or more (up to six)
years.
From the 2014-2015 Equity Plan, the groups identified as disproportionally impacted in
terms of transfer were African American, Hispanic, disabled and low income. Data broken
down by age was also presented, showing students 25 to 49 years of age and those 50 years
or older were also facing equity gaps. This analysis was based on the methodologies being
used at the time: the 80% rule and the proportionality ratio.
Data in the 2015-2016 Equity Plan have been updated with the new methodology –the
percentage point gap – and show a slightly different outcome:
Rate
Transfer

Target Population(s)

American Indian / Alaska
Native
Asian
Black or African American
Hispanic or Latino
Native Hawaiian or other
Pacific Islander
White
Some other race
More than one race
All Students
Males
Females
Unknown
Current or former foster

Denominator
The # of students who
complete a minimum of 12
units and have attempted a
transfer level course in
mathematics or English

Numerator
The number of students out of  (the
denominator) who actually transfer after
one or more years.

The # of students
who complete a
minimum of 12
units and have
attempted a
transfer level
course in
mathematics or
English.

The number of
students out of
 (the
denominator)
who actually
transfer after
one or more
(up to six)
years.

The transfer
rate

Total (all
student
average)
pass rate*

Comparison to
the all student
average
(Percentage
point difference
with +/- added)*

1

20%

28%

-8

108
59
408
3

48
17
106
1

44%
29%
26%
33%

28%
28%
28%
28%

16
1
-2
7

183
76
N/A
902
365
537
N/A
N/A

53
19
N/A
254
106
148
N/A
N/A

29%
25%
N/A
*
29%
28%
N/A
N/A

28%
28%
28%

1
-3
N/A

28%
28%
28%
28%

1
0
N/A
N/A

5
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District:

Los Angeles Community Colleges

youth
Individuals with disabilities

College:

29
771
N/A

Low-income students
Veterans

Los Angeles City

7
208
N/A

24%
27%
N/A

28%
28%
28%

-4
-1
N/A

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average (all student) rate from the student group’s rate of transfer– paying close attention
to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and negative values to
represent equal or higher success, the worksheet switches the order of the operation. Where a student group’s success rate is
lower than the average group’s rate, a negative value will result.
**’-4’ is calculated by subtracting 29 (the all student average success rate) from 33 (the success rate of the example group).
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate
that a given group has greater success.

From the new data methodology, African American students are not considered
disproportionally impacted, with +1 equity gap. However, including the 80% rule and the
proportionality rate, African American students show a 65% rate and 0.71 ratio, thus proving a
significant equity gap that is not being shown with the new methodology. Furthermore, the
numbers of African American students in this cohort are small, showing only 17 students
transferring to a four-year university. If one student were “lost”, they would show inequity.
Similarly, Native American students and disabled students show a very small number in the
cohort.
To complicate matters even more, according the 2015 Student Success Scorecard data, the
transfer rate at the college is lower (19.52%), a drop of over 9%. If this new data is taken to
account, African American students have a percentage point gap of -6.83 or 4.3 “lost”; Hispanic
students have a percentage point gap of -5.67 or 20 “lost”. However, updated data will be
needed to confirm these “disproportional impacts.”
In short, the college’s overall goal is to increase the number in the cohort, as well as increase
the number of students transferring to four-year a university. For the sake of this Plan, we
recognize the three largest groups with the largest equity gap as:

Equity
Gap

Largest
Gap
Second
Largest
Third
Largest

Multiply

The # of first-time
students who
enrolled in 2011
and named transfer
as their
matriculation goal.

=

0.02

x

408

=

8

1%

0.01

x

771

=

8

4%

0.04

x

29

=

1

Student
Group

Gap in comparison
to the Average,
Expressed as
Percentage

Percentage
expressed as
decimal
25% becomes
.25

Hispanic

2%

Low
income
DSPS

Number of
Students
“Lost”
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District:

Los Angeles Community Colleges

College:

Los Angeles City

GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
GOAL E.
The goal is to improve transfer for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Current gap, year
Example Group
-4, 2014
Hispanic
-2, 2014
Low income
-1, 2014
DSPS
-4, 2014
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
No gap
No gap
No gap

Goal Year
2020
2020
2020
2020

Since the numbers “lost” under transfer are very small, the college’s goal is to eliminate the equity gaps completely for all groups in
five years. However, if the recent data from the Student Success Scorecard prove correct, the data of numbers “lost” would be much
greater. Plus, African American students would also be included as having a significant equity gap, since the difference between
equity and inequity is only one student “lost.” Ultimately, the college’s goal will take into account African American students, along
with all groups, when advocating its activities.
ACTIVITIES: E. TRANSFER
E.1
• Activity Type(s) Transfer Counselor
X

Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
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District:

Los Angeles Community Colleges

College:

Los Angeles City

ID
Target Group(s)
# of Students Affected
E.1
Hispanic
E.1
Low income
E.1
DSPS
*Data analysis of the activity will be conducted to determine the number of students affected by transfer gaps. A Transfer Counselor
will be hired in spring 2016, when many of the students in the 2015-2016 FY cohort will be moving into a “second year” cohort. As a
result, data on this 2016-2017 cohort will be toward the end of fall 2016, which will identify students in targeted equity groups, who
utilized the transfer counseling service, compared to those who do not. Success will be based on persistence in the transfer pathway
and ultimately toward transfer success. Data on completion of transfer with this cohort will be gathered at the end of spring 2017.
• Activity Implementation Plan
The activity is to hire a Transfer Counselor (0.50 release time out of Equity; 0.50 out of SSSP) for those students from the 20152016 FY cohort, going into a “second year” program – beyond First Year. Such counseling services fall in line with counseling
services in other activities in the First Year program, such as the Ganas counselor (B.5), but the activity will expand such service
to the Transfer Center and Ralph Bunche Scholars. The purpose is to provide student groups facing equity gaps with advice and
guidance and information on how and why to transfer to four-year universities. The transfer counselor will also be trained to
identify students in these disproportionally impacted groups, who are close to transferring.
ID
E.1

Planned Start and End Date(s)
Spring 2016-Summer 2016

Student Equity Funds
Transfer Counselor: $31,500

Other Funds**
General Fund: $31,500

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund $24,000, etc.

• Link to Goal
The Transfer Counselor will advise students in these disproportionally impacted groups (Hispanic, low income, disabled, and
including African American students), who are progressing toward transfer. Not only is the goal to eliminate the equity gaps but
to increase the number of all students in these targeted equity groups to transfer by 2020.
• Evaluation
• Data on this activity will be toward the end of the fall 2016, in which the transfer counselor will identify students in these
targeted equity groups, who utilized the transfer service, compared to those who do not. Success will be based on
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District:

Los Angeles Community Colleges

College:

Los Angeles City

persistence to the transfer pathway and ultimately to transfer success. Data on completion will be gathered at the end of
spring 2017.
• The data gathered will be reviewed by COMPASS to evaluate the effectiveness of the activity. COMPASS will also compare
the data with the overall campus transfer rate, disaggregated by ethnicity, gender, income status, disability and those
identified as foster youth (current or past) and veterans. COMPASS will make recommendations ways of improving the
activity to SPC, which will then recommend ways of improving the activity to the Transfer Center, the Counseling Chair and
Vice President of Student Services, as well as other constituents in the reporting structure.
Target Populations
Ethnicity (Hispanic, African
American), low income,
disabled, veteran, foster youth
students

Reports with Data
November 28, 2016

Persons of Contact
Counselors -> Counseling Chair
-> Vice President of Student
Services

Report to
COMPASS -> SPC -> CC

E.2
• Activity Type(s) Ralph Bunche Scholars Program Assistant
X

Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
E.2
Hispanic
E.2
Low income
E.2
DSPS
E.2
African American
*Data analysis of the activity will be conducted to determine the number of students affected by transfer gaps. A Ralph Bunche
Scholars assistant will be hired in spring 2015, when many of the students in the 2015-2016 FY cohort will be moving into a “second
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District:

Los Angeles Community Colleges

College:
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year” cohort in fall 2016. As a result, data from this activity will be toward the end of the fall 2016, which will identify students in
these targeted equity groups, who are in the RBS Program, compared to those who are not. Success will be based on persistence in the
transfer pathway and ultimately to transfer success. Data on completion will be gathered at the end of spring 2017.
• Activity Implementation Plan
The Ralph Bunche Scholars Program is the college’s Honors Program, which has an steady overall 85% transfer rate to UCLA
(source: 2015 TAP certification). In fact, the program has been very successful in transferring all of its students to four-year
universities last spring 2015 (100%), but has a relatively small membership, with only 20 students graduating last year. The
program is intended to grow significantly by spring 2016, since it will streamline its requirements to students holding a 3.0 GPA
and not needing to take Math 125. These standards, by the way, are aligned with honors programs at other colleges across the
district. Furthermore, with these new requirements, the program has identified 2,000 potential students that would qualify for
the RBS Program but who were unable to under the previous requirements. These requirements will also bring in more students
in these disproportionally impacted groups, who will receive the program’s services and support needed to transfer.
As a result of expected growth of the program, starting in spring 2016, the activity is to provide a RBS Program Assistant, who
will help maintain and monitor the many more students entering the program, to keep track of equity gaps in terms of transfer.
The assistant will work under the supervision of the RBS Program Director.
ID
E.2

Timeline(s)
Spring 2016-summer 2016

Student Equity Funds
RBS Assistant: $8,942

Other Funds**

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund $24,000, etc.

• Link to Goal
The activity will provide assistance to an already successful transfer program at the college, as it intends to grow and obtain
more students from disproportionally impacted groups to transfer to four-year universities and, thus, narrow the equity gaps in
five years.
• Evaluation
• A Ralph Bunche Scholars assistant will be hired in spring 2016, when many of the students in the 2015-2016 FY cohort will be
moving into a “second year” cohort in fall 2016. As a result, data from this activity will be gathered toward the end of the fall
2016, which will identify transferring students in these targeted equity groups who are in the RBS Program, compared to
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District:

•

Los Angeles Community Colleges

College:

Los Angeles City

those who are not. Success will be based on persistence in the transfer pathway and ultimately to transfer success. Data on
transfer will again be gathered at the end of spring 2017.
The data gathered will be reviewed by COMPASS to evaluate the effectiveness of the activity. COMPASS will also compare
the data with the overall campus transfer rate, disaggregated by ethnicity, gender, income status, disability and those
identified as foster youth (current or past) and veterans. COMPASS will make recommendations ways of improving the
activity to SPC, which will then recommend ways of improvement to Ralph Bunche Scholars Director, as well as other
constituents in the reporting structure.

Target Populations
Ethnicity (Hispanic, African
American), low income,
disabled, veteran, foster youth
students

Reports with Data
November 28, 2016

Persons of Contact
RBS Assistant -> RBS Director

Report to
COMPASS -> SPC -> CC

E.3.
• Activity Type(s) Articulation/HBCU Counselor
X

Outreach
Student Services or other
Categorical Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
* For example, Veterans – 250, Af. Americans – 8,889, Hispanics 10,000, etc.
ID
Target Group
# of Students Affected
E.3
African American
E.3
Low income
*Data analysis of the activity will be conducted to determine the number of students affected by transfer gaps. An Articulation
counselor will be hired in spring 2016, when many students in the 2015-2016 FY cohort will be moving into a “second year” cohort.
As a result, data on this 2016-2017 second-year cohort will be toward the end of fall 2016, which will identify students in these
targeted equity groups, in particular, African American and low income, who utilized the articulation counseling service, compared to

Sample Student Equity Plan Template - 66

District:
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those who do not. Success will be based on persistence in the transfer pathway and ultimately to transfer success. Data on completion
will again be gathered at the end of spring 2017.
• Activity Implementation Plan
With the absence of an Articulation Director since fall 2015, the activity will lead to the hiring of an Articulation Counselor (0.50
release time out of Equity; 0.50 release time out of SSSP) in spring 2016, who will specialize in HBCU transfer. Since March 2015,
the college district launched a new program designed to help African American students transfer to nine participating Historically
Black Colleges and Universities. The new Articulation Counselor will identify and advise African American students who are on
the pathway toward transfer. While the current data showed for this round that African American students were not
disproportionally impacted by the percentage point gap, they were in 2014-2015, and the new data show even significant drops
for African American students in transferring. Thus, the activity is to take advantage of this new state bill and to avoid further
equity gaps for this population.
ID
E.2

Timeline(s)
Spring 2016-Summer 2016

Student Equity Funds
Articulation/HBCU Counselor: $31,500

Other Funds**
General Fund: $31,500

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund $24,000, etc.

• Link to Goal
The activity is to provide transfer counseling services to African American students to increase their transfer rates and to avoid
further equity gaps by 2020.
• Evaluation
• An Articulation counselor will be hired in spring 2016, when many students in the 2015-2016 FY cohort will be moving into a
“second year” cohort. As a result, data on this 2016-2017 second-year cohort will be toward the end of the fall 2016, which
will identify students in these targeted equity groups, in particular, African American and low income, who utilized the
articulation counseling service, compared to those who do not. Success will be based on persistence to the transfer pathway
and ultimately to transfer success. Data on completion will again be gathered at the end of spring 2017.
• The data gathered will be reviewed by COMPASS to evaluate the effectiveness of the activity. COMPASS will also compare
the data with the overall campus transfer rate, disaggregated by ethnicity, in particular, African American and income status.
COMPASS will make recommendations ways of improving the activity to SPC, which will then recommend ways of
improvement to the Articulation Director, as well as other constituents in the reporting structure.
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District:

Los Angeles Community Colleges

Target Populations
Ethnicity (African American),
low income

Reports with Data
November 28, 2016

College:

Los Angeles City

Persons of Contact
Articulation Director

Report to
COMPASS -> SPC -> CC

Sample Student Equity Plan Template - 68

District:

Los Angeles Community Colleges

College:

Los Angeles City

Other College- or District-wide Initiatives
Affecting Several Indicators
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District:

Los Angeles Community Colleges

College:

Los Angeles City

GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS
ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS
F.1
• Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s) Data Research

X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
# of Students Affected
F.1
Hispanic
F.1
Male
F.1
African American
F.1
Foster Youth
F.1
Disabled
F.1
Veteran
*Data analysis of the activity will be conducted to determine the number of students affected by the course completion gaps. Since the
activity will begin in spring 2016 with the hire of a Dean of Institutional Advancement, Administrative Analyst, and an External
Marketing Firm, the main focus is to develop and conduct a student survey data will be gathered at the end of spring 2016 to
determine how effective the process of the activity is and how the activity addresses equity issues in course completion, according to
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ethnicity (in particular, Hispanic and African American), gender (in particular, male), and other student groups of interest, such as
those with disability status, veteran status, and foster youth status.
• Activity Implementation Plan
For a long while, the college has had an effective process of gathering quantitative data but hasn’t had an effective focus group
or student survey activity that gathers qualitative data. Attempts in 2013 with the Persistence Information Program (PIP) have
stymied and with the absence of a Dean of Institutional Effectiveness, the college has faced a set-back in data research. As a
result, the request for an advanced data research, focusing on qualitative data analysis, has been a part of the Achieving the
Dream Initiatives in 2012, 2013 and 2014.
This activity will not only hire a Dean of Institutional Advancement (1.0 fulltime) and an Administrative Analyst by spring 2016, it
will revise the job descriptions of these positions to address in particular equity data, especially since such data is essential to all
reporting of campus-wide programs, including Institutional Student Learning Outcomes and Annual Program Review.
Furthermore, the Student Equity Coordinator (with 0.50 release time) will conduct COMPASS as the data committee that will
gather, review and analyze college-wide data and evaluate activities, based on disaggregated data as defined by equity
measures. Finally, the new data research team will focus on qualitative data that will provide insight into the quantitative data
and inform departments and other committees on the equity challenges facing the student populations.
ID
F.1
F.1
F.1

Timeline(s)
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016

Student Equity Funds
Student Equity Coordinator: $45,522
Dean OIA: $103,034
Administrative Analyst: $33,522

Other Funds**

General Fund: $33,522

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund $24,000, etc.

• Link to Goal
The activity will gather, review and analyze data on the indicated student populations facing inequity and provide such data to
interested committees to evaluate programs and activities to determine their effectiveness and make recommendations to
improve equity.
• Evaluation
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• While the hires of the new Dean of Institutional Advancement and Administrative Analyst will be in the spring 2016,
COMPASS has already engaged in reviewing and analyzing data and, thus, will conduct evaluations of the activities that
began in fall 2015. At the end of every semester, beginning in fall 2015 and continuing in fall 2016, the committee will
require reports from persons responsible of each activity under the Equity Plan and evaluate the data for each equity
measure to determine the effectiveness of the activities.
• COMPASS will continue to use campus climate surveys provided by the district to evaluate qualitative data for all areas of
the Equity Plan, in particular, course completion. Once the Dean of Institutional Advancement and Administrative Analyst
are in place, qualitative data, based on internal surveys of students and focus groups, will be presented to COMPASS,
beginning at the end of spring 2016, to inform the evaluation of activities in terms of equity. Such qualitative data will
continue into the fall 2016 for reporting at the end of fall 2016.
Target Populations
Ethnicity (Hispanic, African
American); Gender (Male);
Foster Youth; DSPS; Veteran

Reports with Data
January 25, 2016; May 23,
2016; November 28, 2016

Persons of Contact
Student Equity Coordinator ->
Assistant Research Analyst and
Research Analyst -> Dean OIA

Report to
COMPASS -> SPC -> CC

F.2
• Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s) Counseling Services
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

Sample Student Equity Plan Template - 72

• Target Student Group(s) & # of Each Affected*:
* For example, Veterans – 250, Af. Americans – 8,889, Hispanics 10,000, etc.
ID
Target Group(s)
# of Students Affected
F.2
Hispanic
F.2
African American
F.2
Foster Youth
F.2
Veteran
*Data analysis of the Counseling Services activity will be conducted to determine the number of students affected by the course
completion gaps. Since the activity will begin in spring 2016 with the hires of counselors focusing on the targeted student populations
(in particular, Hispanic, African American, foster youth and veteran students), data will be gathered from the counselors on the impact
of course success from students in those populations, compared to those who did not see the assigned counselor, in order to determine
whether equity in course completion were achieved.
• Activity Implementation Plan
This activity addresses the needs of the students in each disproportionally impacted group by providing counseling services to
improve completion of their courses. Building partnership with faculty and counseling services, the counselors will target those
students early on to guide them toward classroom success. An Umoja Counselor (with release time of 0.50) will focus on African
American students, and a Ganas Counselor (also, 0.50 release time) will serve Hispanic students to achieve equity. Moreover, a
counselor (0.67 release time) will be part of the Guardian Scholars Program, to advise those currently or previously in the foster
youth program. Finally, the Veterans Services Office will have a Student Services Assistant (with 0.75 release time) to advise the
veteran student population on campus.
Part of the Umoja, Ganas and Guardian Scholars Counselors’ positions will be to partner with the First Year Program (C.1) and
Outreach Program (A.1) to encourage students to be fully matriculated and to enroll into basic skills courses the first year.
Furthermore, the Guardian Scholars Counselor and the Veterans Student Services Assistant will help recruit interested students
from community programs, like Independent Living and Veterans Affairs, to encourage more students to enroll and have success
at the college. Counselors will be trained in being culturally responsive to those targeted populations in order to understand the
students’ challenges and to advise on the available resources needed by the students to be successful.
With counselors dedicated to certain populations, the college will not only address equity but also approach the development of
nationally recognized programs, such as Umoja.
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ID
F.2
F.2
F.2
F.2

Timeline(s)
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016

Student Equity Funds
Umoja Counselor: $47,777
Guardian Scholars Counselor: $40,000
Ganas Counselor: $49,842
Vet Student Services Assistant: $26,721

Other Funds**
General Fund: $47,777
SSSP: 33%
SSSP: $49,842 ?
SSSP: 25%

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund $24,000, etc.

• Link to Goal
The activity directly impacts the goal by providing counseling services specific to the targeted student populations. With proper
training to meet the demands of the students in the classroom, counselors will improve the course completions of these
disproportionally impacted groups.
• Evaluation
• The hires of the counselors began in fall 2015 and will continue into spring 2016. Beginning in spring 2015 counselors will
report their progress of student advising to the Counseling Chair and the Vice President of Student Services. Each will
present on his/her assigned populations. A representative from Counseling or from the Vice President will report to
COMPASS, beginning in early spring 2015 and resuming until fall 2016. Part of the report will contain the number of
students impacted by the counseling services and their success rates in course completion.
• COMPASS will, then, evaluate the disaggregated data on course completion to determine equity improvement. At the end
of the schoolyear, COMPASS will report its findings and recommendations to SPC, which will then make its own
recommendations to the Vice President of Student Services, as well as to College Council. The Vice President will then
report on ways of improvement to the Counseling Chair.
Target Populations
Ethnicity (Hispanic, African
American); Foster Youth;
Veteran

Reports with Data
January 25, 2016; May 23,
2016; November 28, 2016

Persons of Contact
Counselors -> Counseling Chair
Vice President, Student
Services

Report to
COMPASS -> SPC -> CC

F.3
• Indicators/Goals to be affected by the activity
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X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s) Office of Special Services Tutoring
Outreach
Student Services or other Categorical
Program
Research and Evaluation
• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.3
Disabled students in Math
C.3
Disabled students in ESL
C.3
Disabled students in English

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected

*Data analysis of the OSS Tutoring activity will be conducted to determine the number of students affected by the basic skills
completion gaps. With OSS Learning Disability Specialist and OSS Instructor hired in summer 2015, data will be gathered to
determine who participated in the tutoring program and who did not, in terms of contact and monitoring of assignments in the tutoring
sessions. The data will be disaggregated and again compared to other disabled students not partaking in the tutoring programs in terms
of basic skills success.
• Activity Implementation Plan
While the college has an Office of Special Services, the department faced underfunding for years. It tried to conduct a tutoring
services, despite the lack of funding, with volunteers from the Ralph Bunche Scholars as part of the RBS commitment. As part of
the Equity Plan, disabled students are recognized as a targeted population of equity, in lieu of the comparatively small numbers,
and, as a result, the college is committed to serving the students with tutors.
In summer 2015 two learning disability specialists’ positions were revised to address the equity issue. Furthermore, an OSS
instructor was hired fulltime to commit to providing training of OSS tutors (6 total) on high tech machines to best serve OSS
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students. The program is well monitored and documented at the Office of Special Services, making note of every challenge DSPS
student face and making improvements to the activities to ensure basic skills success.
ID
F.3
F.3
F.3

Timeline(s)
Spring 2016-Summer 2016
Spring 2016-Summer 2016
Spring 2016-Summer 2016

Student Equity Funds
Learning Disability Specialists: $13,631
OSS Instructor: $49,041
OSS Tutors: $60,077

Other Funds**
General Fund:
General Fund: 33%

** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, EOPS – $9,000, Financial Aid - $13,000, General Fund $24,000, etc.

• Link to Goal
The OSS tutoring activity aims to provide mentorship and tutoring services for DSPS students, identified as “disproportionally
impacted” in basic skills ESL, English and math completion. Successful outcomes at this level with this targeted population will
eliminate the equity gaps in five years.
• Evaluation
• With two learning disability specialists and an OSS instructor, whose main focus is on tutoring for disabled students, data
will be gathered, showing those who used the service, compared to those who did not, in terms of contact and monitoring
of assignments in the OSS tutoring sessions. The evaluation process of the activity will be based on data of students, who
used the service and completed basic skills levels in fall 2015 and persist into the next level of basic skills English, ESL and
math. At the end of the following spring 2016 semester, data will be gathered and reported of those DSPS students who
use the service and complete the basic skills sequence by the end of spring 2016. Such data will be presented and reviewed
by COMPASS, beginning after fall 2015 and continue at the end of spring 2016 to determine its program’s effectiveness. As
a yearly part of the process, improvements to the program will be recommended by COMPASS after evaluation and sent
through the governing process for approval and implementation.
• At the end of the fall 2015 and spring 2016 semester, COMPASS will also evaluate disaggregated data of basic skills levels,
in terms of disabled students, to determine the effectiveness of the tutoring program from the overall student population.
COMPASS will give a report and make recommendations on the activity to SPC, which will then make recommendations to
the Learning Disability Specialists, the OSS Instructor assigned to the tutoring service, the Dean of OSS and the Vice
President of Student Services on ways of improving the program, as well as report through the governance structure.
Target Populations

Reports with Data

Persons of Contact

Report to
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Disabled students

January 25, 2016; May 23,
2016; November 28, 2016

Learning Disability Specialists
and OSS Instructor -> Dean of
OSS -> VP Student Services

COMPASS -> SPC -> CC
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District:

Los Angeles Community Colleges

College:

Los Angeles City

Summary Budget
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District:

Los Angeles Community Colleges

College:

Los Angeles City

SUMMARY BUDGET
For the 2015-2016 Equity Plan, the budget was conducted by the Dean of Strategic Program
Support. After the activities were agreed upon by COMPASS and vetted across the campus,
allocations were determined, based on request and position level. Alongside the Plan, the
Budget was shared in COMPASS, SPC, Academic Senate, Associated Student Government, and
College Council for input and approval of the allocation.
The Equity Plan does not guarantee full funding of positions, which can be altered, adjusted,
reduced or expanded to fit the needs of the college. Other funds available to the campus might
be used to support these activities. Regular adjustments to the allocation might also be
necessary to improve the activities’ outcomes.
Evaluation of the budget plan will coincide with the evaluation of the activities.
The full budget is attached to the Plan.
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Summary Evaluation
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SUMMARY EVALUATION SCHEDULE AND PROCESS
Evaluations of the activities will go through program review processes already established on
campus and measured on targets, listed in the Education and Strategic Master Plan (ESMP).
Target outcome measures are set to reduce, if not eliminate, the equity gap of the
disproportionally impacted subgroups in the given indicators over the next five years.
Monitoring of these activities will be under the purview of COMPASS, which will be reviewing
these areas of access and success, as mandated in the Education and Strategic Master Plan
(ESMP). Corresponding with the monitoring of these activities will be the Plan’s fulfillment of its
goals in alignment with the college’s commitments to its ESMP, Achieving the Dream Initiatives,
Student Success and Support Program Plan, the 2014-2017 Basic Skills Self-Planning Matrices,
the 2016 Self-Evaluation Accreditation Report, the District’s Strategic Plan and the State’s
Student Success Taskforce Recommendations.
The First Year Program (Activities A.1, A.2, A.3, B.3, C.1, C.2, C.3, C.4, F.2, F.3): Before fall
2014, COMPASS evaluated the number of newly matriculated students in 2014-2015 as part of
its data analyses and committee’s duties. From the data analyses, the college has hired a
coordinator, counselors and staff, under the guidance of the First Year Coordinator, the Vice
President of Student Services and the Vice President of Academic Affairs, to reach out to
students in local high schools, particularly those in the disproportionally impacted groups, and,
by spring 2015, guide these students into applying to the college and then through the
matriculation process. By fall 2015, the First Year Coordinator and Outreach Coordinator will
report any equity-related information to COMPASS, which then analyzes the number of firsttime students in the indicated disproportionally impacted groups, who, comparable to previous
years, have been fully matriculated and enrolled in ESL and basic skills English and Math. From
such analysis, COMPASS will strategize on improvements, based on the data and target
measures, to be implemented by the next school year. Budget allocation will also be reported
yearly to COMPASS to monitor the effectiveness of the program and the sources and if any
adjustments to the allocation of sources is necessary.
At the end of fall 2015 and of spring 2016, COMPASS will gather and analyze data on the
persistence rate of first time students, who were defined in the disproportionally impacted
groups and were placed in the ESL and Basic Skills English and Math sequences in the first
semester. [This will be the first cohort under the new activity.] Analyses toward the measure
and semester reports from the FY Coordinator, are then provided to SPC for ways of
improvement in course completion. By next year, 2015-2016, COMPASS will gather and analyze
data on the completion rate of ESL and basic skills English and Math sequences from this
disproportionally impacted cohort. COMPASS will then report out to determine ways of
improving the rates toward the given target measures.
At the beginning of spring 2016, COMPASS will gather and analyze data on the persistence rate
in the ESL and basic skills English and Math sequences of first-time students, who were in the
disproportionally impacted groups and placed in a Personal Development course in the first
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semester, compared to students not enrolled in a PD course. COMPASS will report its research
findings to SPC, along with semester reports from the FY Coordinator. SPC will determine ways
of improving the rates of disproportionally impacted groups toward the given target measures,
in terms of matriculation, course completion and basic skills completion.
In fall 2014, the SI program in the ESL and basic skills courses was implemented as part of the
First Year program. Through fall 2015, data on the number of FY disproportionally impacted
groups of students will be gathered by COMPASS: how many attended the SI sections, how
many participated in assignments in the corresponding English, ESL and Math courses, how
successful were the students in their English, ESL and Math courses (i.e. how many completed
the sequence). COMPASS will then report the data, along with semester reports from the SI
Coordinator, to analyze and determine ways of improving the course completion, according to
the ESMP target measures. The evaluation process will be repeated the following semester and
in 2016-2017 for persistence and basic skills completion rates. Budget allocation also is
reported to ensure the effectiveness of the program and its sources and if any adjustments to
the allocation of sources is necessary.
In fall 2015, the Peer2Peer Program will be implemented as part of the First Year program.
Throughout the semester, data on the number of disproportionally impacted groups of
students in the Peer2Peer program are gathered by COMPASS: how many attended the student
mentor sections, how many participated in workshops and learning groups, how successful
were the students in their English, ESL and Math courses (i.e. how many completed the
sequence). COMPASS will then report the data, along with information provided by the
Peer2Peer Coordinator and Dean of Student Life, to analyze and determine ways of improving
the course completion and basic skills completion rates, according to the ESMP target
measures. The evaluation process is then repeated in spring 2016 and throughout 2016-2017
for persistence and basic skills completion rates. Budget allocation also is reported in the fall
and spring semesters to ensure the effectiveness of the program and its sources and if any
adjustments to the allocation is necessary.
The Completion Agenda Program (Activities D.1, E.1, F.2): In fall 2016, the FY cohort,
disaggregated in the disproportionally impacted subgroups, is tracked for persistence into the
Completion Agenda Program, beyond the First Year. Data on those in the cohort placed into
Degree/Certificate/ Transfer pathways, like the STEM Academy, will be provided to COMPASS in
the fall and monitored by SPC throughout the semester in terms of course completion and
persistence to award completion or transfer. At the end of fall/spring semester, data on the
persistence, completion, and transfer rates of those receiving SI Mentor services and counseling
services are reported to COMPASS for analyses. This data will also be part of the completion
rates of the STEM and degree/transfer departments programs through program review.
COMPASS reports at the end of each semester about the measures of degree/certificate
completion and transfer, along with semester reports from STEM Academy Director, Ralph
Bunche Scholars Director, and Transfer Center Director, to analyze and recommend
improvements to the activity. Budget allocation also is reported in the fall and spring semesters
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to ensure the effectiveness of the program and its sources and if any adjustments to the
allocation is necessary.
Professional Development for Faculty and Staff (Activity B.1, B.2, F.1): Starting in spring 2016,
the Staff & Organizational Development presents a series of monthly training for faculty and
staff in the areas of cultural responsiveness and service improvements. Training will include
speakers, group work, and data analyses on identifying the challenges of students in these
disproportionally impacted groups and ways of improving their success rates. Per the end of the
month/semester, data on the number of faculty and staff participation in these training
sessions are reported by Staff & Organizational Development to COMPASS for ways of
improving participation rates. Budget allocation also is reported in the fall and spring semesters
to ensure the effectiveness of the program and if any adjustments to the allocation is
necessary.
First Year Program
Reporting
Schedule
End of fall
2015
End of spr
2016

Activity

Person Responsible

Reporting to

Areas

Outreach

Data and
information
# of high school
students
contacted

Student Recruiter,
Outreach Director

Access

Spring 2016

Website

Website update

Website Designer;
Web Consultant

End of fall
2015
End of spr
2016
End of spr
2016
End of spr
2016
End of fall
2015
End of spr
2016
End of fall
2015
End of spr
2016
End of fall
2015
End of spr
2016

Library Hours

Qual. Survey on
services

Library Chair

Dean of
Student Life;
FY Dean;
VPSS;
COMPASS
Tech
Steering;
COMPASS
COMPASS

Counseling

# of students
advised
# of students
advised
# of students
persisting,
completion

Counseling Chair

VPSS;
COMPASS
VPSS;
COMPASS
VPSS;
COMPASS

Course

Supplement.
Instruction

# of students
persisting,
completion

SI Coordinator

VPAA;
COMPASS

Basic
Skills

OSS Tutoring

# of students
persisting,
completion

OSS Dean

VPSS;
COMPASS

Basic
Skills

Vet Services
First Year

Veterans Services
FY
Dean/Coordinator

Access
Course

Course
Basic
Skills
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End of fall
2015
End of spr
2016

Child Care

# of students
served

Child Care Director

VPSS;
COMPASS

Basic
Skills

Second Year Program
Reporting
Schedule

Activity

Data and
information

Person
Responsible

Reporting
to

Areas

Spring 2016

STEM
Academy

# of students
persisting,
completion

STEM Director

VPAA;
COMPASS

Degree/
certificate

Spring 2016

Faculty/Staff # of faculty/staff
Mentorship participating; #
of students
completing

S&OD Chair;
Department
Chairs

VPAA;
COMPASS

Degree/
certificate

End of spr
2016

Transfer
Counseling

# of students
Counseling Chair;
advised, transfer Transfer Center;
RBS Director

VPSS;
COMPASS

Transfer

End of spr
2016

RBS
Assistant

# of students
RBS Director
advised, transfer

VPAA;
COMPASS

Transfer

End of spr
2016

Articulation
Counseling

# of students
Counseling Chair
advised, transfer

VPSS;
COMPASS

Transfer

Professional Development
Reporting
Schedule

Activity

Spring 2016

Data and
information

Person
Responsible

Reporting
to

Areas

Cultural
# of faculty/
Responsiveness staff
participating

S&OD Chair

VPAA;
COMPASS

Course

End of fall
2015; end
of spr 2016

Book Program

# of
faculty/staff
participating

Book Program
Chair

S&OD
Chair;
COMPASS

Course

End of spr
2016

Data Research

Data on equity, Dean OIA;
qual. and quant. Student Equity

VPAA;
VPSS;

Course
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Spring 2016

Marketing

Disaggregate by
ethnicity,
gender, low
income,
disability, vet,
foster youth

Coordinator

COMPASS

# students
enrolled;
Marketing
update

PR Manager;
Marketing firm

Enroll.
Manage.
Committee;
COMPASS

Access
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Attachments
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APPENDIX A: ACTIVITIES AND RESOURCES
I. The First Year Program (Activities A.1, A.2, B.3, C.1, C.2, C.3, C.4, F.2, F.3): This activity
requires collaboration of existing sources and new positions to ensure that the rates of
outreach, enrollment, and course and basic skills successes of these disproportionally impacted
groups increase, as measured by the Equity Plan’s expected outcome and the targets listed in
the Education and Strategic Master Plan. The following positions, excluding those already
established on campus, have been identified as essential for an effective program:
Dean (First Year (FY))
• Manages the First Year (FY) Program, in terms of overseeing the activities of the First
Year Coordinator, and Outreach, Supplemental Instruction (SI), and Counseling
components;
• Coordinates alignments with other programs and services on campus, such as OSS, Child
Care, Book Program and Guardian Scholars;
• Aligns program with faculty and chairs in basic skills departments (English, ESL and
Math);
• Gathers, reviews and evaluates disaggregated data pertaining to student access and
basic skills success;
• Reports to COMPASS and Vice Presidents of Academic Affairs and Student Services on
outcomes and ways to improve the program.
First Year (FY) Coordinator
• Responsible for coordinating a team of counselors, staff, and those involved with
outreach, supplemental instruction, and student mentors, including the Vice Presidents
of Student Services and Academic Affairs;
• Monitors the schedule of potential new students through the first year program;
• Manages FY Faculty Orientation and Training on how to use the program effectively;
• Reports equity information to Dean of the First Year Program on updates of the first
time cohorts and how they fare with the measures listed in the Equity Plan and the
ESMP.
Student Recruiter
• Works with Outreach Director on recruitment of high school students preparing to
graduate and enter college;
• Organizes recruitment activities with Student Ambassadors.
Student Ambassadors
• Build connections with potential high school students on college transition;
• Provide non-academic advice and identify students who might need additional services
in preparing for college;
• Report to Student Recruiter and the Dean of Student Life on a monthly basis.
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Peer 2 Peer Mentors
• Meet weekly with students to provide information for students ;
• Participate in monthly gatherings and study groups with students;
• Provide non-academic advice and identify students who might need additional services;
• Report to Dean of Student Life on a monthly basis.
Counselors (Umoja, Ganas, Guardian Scholars): Counselors receiving release time to serve a
particular population in order to guide them through the first year completion. They would:
• Provide services and information of opportunities, including financial aid and child care
services, that the student might qualify;
• Complete educational plans of students, first abbreviated plans during orientation and
then comprehensive plans at the end of the PD 40 course within the first semester;
• Plan out first-year pathways of cohort to complete basic skills sequences;
• Provide guidance for “at risk” students, in particular those in the disproportionally
impacted subgroups, such as African American, Hispanic, and foster youth students;
• Report equity information to Counseling Chair and the Vice President of Student
Services.
Supplemental Instruction (SI) Coordinator
• Responsible for coordinating meetings with SI Mentors and English/ESL/Math
Department Chairs on training SI Mentors and informing participating instructors;
• Monitoring the SI program, the schedules of the Mentors, and acts as liaison between
mentors and instructors;
• Reports equity information to Dean of First Year Program and the Vice President of
Academic Affairs.
Supplemental Instruction Mentors
• Complete training of the SI program and build relation with instructors and chairs of ESL,
English, and Math departments;
• Meet weekly with students to improve their success in course and basic skills
sequences;
• Assign assignments to ensure the students’ knowledge in the skills at that level;
• Report equity information to SI Coordinator on a monthly basis.
Office of Special Services Tutoring Program
• Two Learning Disability Specialists to recruit and train OSS tutors on high tech programs
for disabled students;
• OSS Instructor as guide for tutors and manager of OSS tutoring Lab;
• Hiring of 6+ tutors trained in serving DSPS students in academic courses;
• Gather, review and evaluate data on the progress of DSPS students on access and
success;
• Reports to OSS Learning Specialists and to the Vice President of Student Services.
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Veterans Student Services Assistant
• Helps programs with disabled, veteran and foster youth populations to ensure proper
accommodations and services are received;
• Reports to Veterans Services Director and the Vice President of Student Services.
Child Care Coordinator: Should be year-round position
• Provide child care services on campus to students impacted by inequity
• Reports equity information to FY Coordinator
Child Care Assistance
• Assist in child care services to students impacted by inequity
• Ensure services are extended year-round and throughout the day for students in
afternoon courses
Library Services
• Hourly payment for librarians and library technicians to increase hours of operations in
the evening and Saturdays;
• Reports efficiency to Library Chair.
Website Designer
• Updates website to be compliant to ADA
• Revises website to be more accessible to students
• Reports to Tech Steering Committee
Website Consultant
• Maintains information on website for updates and consistency
• Reports to Tech Steering Committee
Other costs to the program would be for events and activities:
• Training for SI Mentors, Peer2Peer Mentors and Counselors
• Stipends for faculty participating in FY and SI
• Supplies, including Book Vouchers for SI Mentors
• Travel Expenses
2. The Completion Agenda Program (Activities D.1, E.1, F.2): After the First Year program, the
cohort will have completed the ESL and basic skills English and Math sequences and move into
pathways toward degree, certificates, or transfer to a four-year university. Counselors
embedded in programs (like the Transfer Center, Ralph Bunche Scholars, STEM Academy) and
departments, which have potential of being high producing, would serve students, who have
achieved enough units toward completion or transfer. Students will also continue being served
under Supplemental Instruction in departments and programs to improve on their success
toward completion.
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STEM Academy Director: This position is modeled after one already implemented on campus as
of March 2014. It is to scale up to a full program, like the MESA program at East LA College, to
accommodate a large cohort looking to transfer. The duties of the director would be to:
• oversee the execution of the mission of STEM and (future) MESA
• ensure MESA requirements are met, develop on- and off-campus partnerships and
initiatives, interface with relevant LACC committees and administration, provide
leadership, and diversity/equity training to STEM/MESA staff
• recruit industry support, create internships, and collaborate with campus grant writers;
• spend significant portion of time face-to-face with students, individually and in small
and large groups, developing soft and technical skills for industry and transfer, and
helping them plan and meet their career goals
• Reports equity information to STEM Department Chairs and the Vice President of
Academic Affairs
STEM Academy Counselor/Coordinator:
• Embedded into the departments
• Guides students, particularly those in disproportionally impacted subgroups, such as
African American, Hispanic, disabled, foster youth, and veteran students toward STEM
degrees/certificates and transfer science programs. Thus, must be knowledgeable in
STEM majors and careers.
• Reports equity information to STEM Academic Director and Counseling Chair
STEM Tutors: This service should align with the SI Coordinator in the First Year Program.
• Provide services for students in the STEM programs
• Include online services for evenings and weekends
• Report equity information to Si Coordinator
Transfer Counselor:
• Focuses on students from the impacted subgroups to guide them to transfer and
pathway options at four-year universities (as UCLA’s Transfer Alliance Program)
• Reports equity information to Ralph Bunche Scholars Director and Transfer Center
Director
Ralph Bunche Scholars Assistant:
• Assists the Ralph Bunche Scholars Director with coordinating activities and workshops
on transfers for students in the disproportionally impacted subgroups
• Spends significant portion of time face-to-face with students, and in small and large
groups, to assist with transfer, and help students plan and meet their career goals
• Reports equity information to Ralph Bunche Scholars Director
Articulation Counselor
• Works closely with the Articulation Office in matters of transfer
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•
•
•

Aligns with HBCU Bill from state, to serve African American students on the verge of
transferring to nine “historically black colleges and universities”.
Advises African American students in transferring to colleges and universities
Reports to Vice President of Student Services

Other costs to the program would be for events and activities:
• Transportation and field trips for students to four-year universities
• Workshops on transfer and job opportunities after degree or certificate completion
• Supplies, including books, materials and software
• Summer Programs/Bridge
• Travel/Conference expenses
• Stipends for participating faculty
3. Professional Development for Faculty and Staff (Activity A.3, B.1, B.2, F.1): This third
activity will provide workshop and training opportunities for faculty and staff that would help
improve their knowledge of challenges and services of “at risk” students. Some workshops
would include:
Culturally Responsiveness and Services Training: For staff and faculty to guide students not
only in the ethnically diverse backgrounds, but also in foster youth programs, veteran
programs, homeless services, and disabled services, as well as students with mental health
issues, defined as LGBT, and other populations of the Equity Plan.
Staff & Organizational Development Chair
• Hold monthly meetings with faculty and classified staff on professional development;
• Manages conference attendance and training of faculty and classified staff that aligns
with equity;
• Maintains budget requests of training, conferences, and workshops on cultural
responsiveness;
• Reports to COMPASS, SPC, and the Dean of Strategic Program Support.
New Faculty Academy Coordinator
• Maintains training and orientation for new faculty hires in terms of services and
processes at the college;
• Reports to S&OD Chair.
Dean of Strategic Program Support
• Handles the budget of the Equity Plan;
• Aligns requests with the plan’s requirements;
• Reports on the Equity budget process;
• Reports to Vice President of Academic Affairs
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Teaching Learning Center (TLC) Specialist
• Maintains training of faculty and staff on technology learning and use in courses;
• Advises on online training and distance education services
• Reports to the Tech Steering Committee.
Teaching Learning Center (TLC) Office Assistant
• Helps with the TLC Center and TLC Specialist in everyday operations and maintenance;
• Reports to the TLC Specialist
Book Program
• Faculty and classified staff participate in the book reading and discussions, pertaining to
the immigrant experience and cultural responsiveness;
• Hold speaker series presentations on the immigration experience;
• Promotes the activities across the college for the faculty, staff and students
• Reports to the Staff & Organizational Development Committee
Data Research and Analysis: This training might include hiring a data research analyst, who can
develop and manage membership databases for counseling, grant application and reporting,
and student support for campus programs (such as STEM Academy, Guardian Scholars, OSS,
and Ralph Bunche), coordinate focus groups with students in the disproportionally impacted
subgroups to document their challenges and provide qualitative data, so that the college can
utilize the information for specific cohorts with specific services.
Dean of Office of Institutional Advancement (OIA)
• Provides data for the college for evaluation of programs and activities;
• Offers data advice of programs and activities of how to use data analysis;
• Helps train faculty and staff on data analysis;
• Maintains process in gathering qualitative data through the focus group process;
• Reports to the Vice President of Academic Affairs, Vice President of Student Services
and the College President
Administrative Analyst
• Helps with OIA Dean in gathering data
• Helps with conducting focus groups and qualitative data gathering;
• Reports to the OIA Dean
Student Equity Coordinator
• Maintains the implementation of Equity Plan activities;
• Evaluates data, disaggregated by equity standards, to ensure the effectiveness of the
program;
• Makes recommendations on ways to improve activities;
• Reports to SPC.
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Public Relations Manager
• Advises college on branding and
• Makes connections with local community and businesses on how to best serve the
community in terms of access
• Reports to President on public relations progress
External Marketing Firm
• Advises college on enrollment management issues, including scheduling of sections
• Reports to Enrollment Management Committee
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2015-2016 STUDENT EQUITY PLAN – ACTIVITIES AND RESOURCES
A: Access
A.1: Outreach/recruitment
o Student Recruiter
o Student Ambassadors (14 Program Assistants and CGCAs)
o Student Ambassador/P2P Training – QFE 2.2
A.2: Website
o Website Designer/Master (1.00) – QFE 1.1
o Website Consultant – QFE 1.1
A.3: Marketing
o Public Relations Manager
o External Marketing Firm – QFE 1.1
o Marketing Materials – QFE 1.1
B: Course Completion
B.1: Professional Development
o Staff & Organizational Development Chair (0.60)
o New Faculty Academy Coordinator (0.20)
o Dean Strategic Program Support (0.75)
o TLC Specialist
o TLC Office Assistant
o Resources: Funding for Conference Attendance and Professional Development
Programming
B.2: Book Program
o Resources: Payment of Speakers, Book Vouchers, PR Supplies, Food
B.3: Library Services
o Extra assignments for librarians and library technicians
C: Basic Skills Completion
C.1: First Year Program (Math, English and ESL)
o Dean (FYE) – QFE 2.2
o FY Coordinator/Counselor (0.75 from Equity; 0.25 from SSSP)
o Faculty Orientation/Training for FY Program – QFE 2.2
o P2P Mentors (25 of them)
C.2: SI Program in Basic Skills Courses
o SI Coordinator (0.50)
o SI Mentors (10 in English; most SI mentors are from basic skills funds)
o Resources: Faculty Stipends, SI Books
C.3: Child Care Service
o Child Care Faculty (0.60)
o CD assistants (2 of them: CD II and CD III)
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D: Degree/Certificate Completion
D.1: STEM Academy/ “Signature” Programs
o STEM Academy Director (0.50)
o STEM Counselor (0.50) – QFE 2.4
o STEM Tutor Center Coordinator/Supervisor
o STEM Tutors (6 of them)
E: Transfer
E.1: Transfer Center/RBS Staff
o Transfer Counselor (0.50 Equity, 0.50 SSSP)
o RBS Program Assistant
o Articulation/HBCU Counselor (0.50 Equity, 0.50 SSSP)
F: Activities Affecting Several Goals
F.1: Data Research (A, B, C, D, E)
o Student Equity Coordinator (0.50)
o Dean OIA (1.00)
o Administrative Analyst (0.50)
F.2: Counseling Services (A, B, C, D, E)
o UMOJA Counselor (0.50)
o Guardian Scholars Counselor (0.67)
o Ganas Counselor (0.50)
o Vet Student Services Assistant (0.75)
F.3: OSS Tutoring (B, C, D, E)
o 2 Learning Disability Specialists (0.15)
o OSS Instructor ISA (0.67)
o OSS Tutors (6 total)
F.4: Faculty/Staff-Student Mentorship (B, D, E)
o Resources: Faculty-Staff Stipends, Training – QFE 2.4
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ATTACHMENT B: Planning Committee Crosswalk Guide
GENERAL INFORMATION AND INSTITUTIONAL REQUIREMENTS: The following crosswalk of Student Equity indicators, potential data sources, title 5 citations, and institution-wide,
instructional and/or student services-related prompts is intended as an aid to student equity planning committees. The prompts are intended to stimulate conversation and
investigation into areas where disproportionate impact may be affecting student success. The Chancellor’s Office does not intend that every college address each prompt or that
the list is in any way comprehensive. Committees should feel free to add to or change research prompts or questions as appropriate.
POTENTIAL DATA SOURCES

STUDENT EQUITY AND SSSP RELATED TITLE 5 SECTIONS

INSTITUTION-WIDE PROMPTS

INSTRUCTIONAL PROMPTS

• Student Success
Scorecard
• DataMart
• Data on Demand
• Basic Skills Tracker
• Transfer Velocity Project
• CCCGIS Collaborative:
California Community
College District
Boundaries Map
• Student Success Task
Force Recommendations
• Student Equity: From
Dialog and Access to
Action
Student Support
(Re)defined
• Basic Skills as a
Foundation for Student
Success in California
Community Colleges
• Ensuring Equitable
Access And Success: A
Guide To Assessment
And Mitigating
Disproportionate Impact
In SSSP
• Guidelines for
Measuring
Disproportionate Impact
in Equity Plans

G-1: Each district governing board shall adopt
and maintain a student equity plan for each
college to include research, goals, activities,
fund sources, evaluation schedule, and
executive summary addressing access, course
completion, ESL and basic skills completion,
degree and certificate completion and transfer
for: American Indians or Alaskan natives, Asians
or Pacific Islanders, Blacks, Hispanics, Whites,
men, women, and persons with disabilities.
(54220 and 51026)

• Is there recognition among campus leadership
that student equity is important?
• What organization(s), or committee(s) is
responsible for ongoing planning and
monitoring of student equity?
• What are the institution’s strengths in
addressing student equity?
• What are related questions posed in the
Student Support (Re)defined study that
support student equity and success at the
college?
• Does the college have structures and
processes in place to engage faculty,
administrators, and staff in an ongoing and
intentional examination of student equity?
Does it provide a cycle for improvement?
• Should the college examine equity issues
institution-wide or take a targeted approach,
such as in a particular major, or department?
What are the priority areas and or indicators
to address?
• What are campus policies and practices in
this/these chosen focus area(s)?
• If the college is designated as a HispanicServing Institution does it promote that fact
on its web site and in other student centered
communications?
• Does the college publicly promote programs
and support for African American, Hispanic,
Disabled or other targeted groups?

• How can curricular
and instructional
design, assessment,
& evaluation processes be modified
to improve student
equity?
• How can tenets from
the Basic Skills as a
Foundation for
Student Success in
California
Community Colleges
report be used to
support equity?
• What resources can
be allocated to
develop systemic &
institutional
capacity for the
analysis and inquiry
of teaching and
curriculum?
• What professional
development is
available to college
faculty, staff and
administrators to
help increase
awareness of and
effect changes in
practices that
support equity?

G-2: “Disproportionate impact” is a condition
where access to key resources and support or
academic success may be hampered by
inequitable practices, policies and approaches
to student support or instructional practices
affecting a specific group. (55502)
G-3: Each district or college shall establish a
program of institutional research for the
ongoing evaluation of the services funded
through SSSP and use the results as basis for
continuous improvement. (55512)
G-4: Student success is supported by wellcoordinated and evidence-based student and
instructional services to foster academic
success. (55500)
G-5: Describe the process to identify students at
risk for academic and progress probation and
the college’s plan for referral to appropriate
intervention services and coordination with the
college’s Student Equity Plan. (55510)

STUDENT SERVICES
PROMPTS
• Which questions
posed in the
report, Ensuring
Equitable Access
And Success: A
Guide To
Assessment And
Mitigating
Disproportionate
Impact In SSSP
could guide us in
improving student
equity?
• What resources
can be allocated
to develop
systemic and
institutional
capacity for the
analysis and
inquiry of student
support services?
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STUDENT EQUITY
PLAN INDICATORS
A. Access
The percentage
of each
population
group that is
enrolled
compared to
that group’s
representation
in the adult
population
within the
community
served. This is
frequently
calculated as a
participation
rate.

POTENTIAL DATA
SOURCES
Scorecard –
COLLEGE
PROFILE:
Description of
the student
population
and course
sections
offered in
2011-12.
US Census
data
CCCGIS
Collaborative:
California
Community
College District
Boundaries
Map

TITLE 5 SECTIONS
A-1: Increase
California community
college student access
and success through
the provision of core
matriculation
services. (55000)
A-2: Ensure that
Assessment/
Placement services do
not have
disproportionate
impact. (55522)
A-3: Ensure
assessment test
processes do not
exclude any
otherwise eligible
person from
admission. (55522)
A-4: SSSP services for
students who are
disadvantaged by
economic, social and
educational status
shall be appropriate
to their needs, and
colleges shall make
modifications as
necessary. (55526)

INSTRUCTIONAL PROMPTS
Assessment
Have instructional faculty facilitated
discussions with non-instructional
faculty about multiple measures;
expanding the use and informing
students about such measures?
Outreach
Is there sufficient outreach to faith
based and community leaders of
student groups that are not accessing
or persisting in college coursework?
Is there sufficient outreach to connect
students to CTE programs?
Scheduling
Are key courses offered at times and
in formats that fit the needs of target
student groups?
Are there sufficient numbers of
sections offered each term?
Alignment
Is there an appropriate bridge linking
regional Adult Education offerings
such as GED completion and
primary/secondary basic skills to
credit course offerings?
Are certain student groups
represented at disproportionately
high rates in basic skills English, math,
reading or ESL?

STUDENT SERVICES PROMPTS
Admissions:
Are certain student groups more likely to register for classes after the
start of the term?
Are specific student groups more likely to apply for admission after the
application deadline?
Priority Enrollment
Are all student ethnic/gender groups equally likely to receive priority
enrollment? What actions can be taken to improve equity in priority
enrollment? Which groups need targeted outreach and/or attention?
Orientation
Among students who receive orientation, is any student group less likely
to enroll in the subsequent or concurrent term than the reference group?
Assessment
Among students who receive assessment services, is there any group of
student more likely to experience disproportionate impact in placement
into basic skills?
Do assessment test processes exclude any otherwise eligible person from
admission?
Ed Planning & Counseling:
Are all student groups equally like to receive an abbreviated education
plan in a timely manner? Comprehensive education plan for their
intended major? How early during their enrollment?
What advising resources are available to students, and are students
taking advantage of them?
Do all student groups access counseling at similar rates? If not, what can
be done to improve access to counseling? Are certain counseling services
or hours more essential to the success of certain groups more than
others?
Accommodations:
Are accommodations for high need students being adequately provided
so that students can receive SSSP services when they need them?
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STUDENT EQUITY
PLAN INDICATORS
B. Course
Completion
The ratio of
the number of
credit courses
that students,
by population
group,
complete
compared to
the number of
courses in
which students
in that group
are enrolled on
the census day
of the term.

POTENTIAL DATA
SOURCES
“Course
completion” data
as defined and
available on
CCCCO DataMart
Scorecard PERSISTENCE:
Percentage of
degree and/or
transfer-seeking
students tracked
for six years
through 2011-12
who enrolled in
the first three
consecutive
terms.
Scorecard - 30
UNITS:
Percentage of
degree and/or
transfer seeking
students tracked
for six years
through 2011-12
who achieved at
least 30 units.
Institutional
probation data

TITLE 5 SECTIONS
B-1: Conduct research into any disproportionate impact of prerequisites or corequisites and if discovered, develop and
implement a plan to correct it. (55003)
B-2: Ensure all nonexempt students
participate in counseling, advising or other
education planning services to assist them
in establishing goals and a course of study.
(55523)
B-3: Help students develop comprehensive education plans to meet student
needs and interests that also satisfy
program requirements for EOPS, DSPS,
CalWORKs, Veterans, Athletes, etc. and
avoid duplicate plans. (55524)
B-4: Evaluate academic progress of, and
provide support services to, at risk
students. (55525)
B-5: Monitor academic progress to detect
early signs of academic difficulty and
provide specialized services and curricular
offerings. (55525)
B-6: Notify students who are at risk of
losing Board of Governors Fee Waiver
(BOGFW) eligibility due to probation for
two consecutive terms. (55523) Provide
appropriate counseling, advising or other
education planning services to BOGFW
students who are at risk of losing eligibility
due to probation. (58621)
B-7: Notify students who are at risk of
losing enrollment priority due to being
placed on academic or progress probation
or due to exceeding a unit limit. (58108)

INSTRUCTIONAL PROMPTS
Prerequisites
• Does the student population enrolling in the target course differ
significantly pre- and post-prerequisite?
• Which student groups are successfully completing the proposed
prerequisite and target course?
Coordination
• Does the college have a student success committee or other
governance structure to allow for instructional and counseling
faculty engagement regarding instructional activities that contribute
to student success?
• How are instruction and student success tied to institutional
effectiveness measures? How are they established and through
what venue? How do they connect to instruction and student
services?
Course and Program Alignment
• Are courses offered in the appropriate sequence?
• Does the scorecard or other CCCCO data indicate any change in the
number of students moving from under prepared to prepared?
Scheduling and Credit Accumulation
• Are there sufficient course offerings to ensure students have a
bridge from basic skills to degree-applicable and/or transfer level
courses?
• Are courses scheduled during hours and days that meet student
need and promote student success?
• Are all student groups accumulating credits at an appropriate rate?
If not, at which milestones are students being lost? Which groups
are being lost at a disproportionate rate? What can be done to
improve rates for those groups?
Instructional Methods
• Does faculty employ a variety of instructional methods to
accommodate student diversity?
Follow-up
• Are instructional support services provided (supplemental
instruction, learning communities, embedded counseling &
tutoring). Are these services increasing completion rates?
• Are faculty making use of early alert and other alert processes to
make appropriate referrals to tutoring and other support services?

STUDENT SERVICES
PROMPTS
Prerequisites
• Which student
groups are
enrolling in the
proposed
prerequisite and
target course?
• Among students
who meet the
prerequisite skill
level, are certain
student groups
less likely to
succeed in the
course?
Ed Planning &
Counseling
• See prompts
under A. Access
Follow-up and
Probation
• Are certain
student groups
more likely to
end up on
academic and/or
progress
probation at a
disproportionate rate? Why?
What actions can
be taken to
improve the
likelihood that
they do not?
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STUDENT EQUITY
PLAN INDICATORS
C. ESL and
Basic Skills
Completion
The ratio of
the number of
students by
population
group who
complete a
degreeapplicable
course after
having
completed the
final ESL or
basic skills
course
compared to
the number of
those students
who complete
such a final
course.

POTENTIAL DATA
SOURCES
CCCCO Basic Skills
Cohort Tracker
Tool:
Progress through
sequence and
completion of
recognized
milestones for ESL
students
Scorecard REMEDIAL:
Percentage of
credit students
tracked for six
years through
2011-12 who
started below
transfer level in
English,
mathematics,
and/or ESL and
completed a
college-level
course in the
same discipline.
Institutional
probation data

TITLE 5 SECTIONS

INSTRUCTIONAL PROMPTS

C-1: Provide follow-up services to
evaluate the academic progress of, and
provide support services to at risk
students. (55520; 55525)
C-2: Provide targeted follow-up services
for at risk students and students enrolled
in basic skills courses. (55525)
C-3: Monitor academic progress to detect
early signs of academic difficulty and
provide specialized services or curricular
offerings. (55525)
C-4: Provide accommodations for
students disadvantaged by economic,
social, and educational status. (55526)
C-5: Ensure SSSP services are accessible
for English language learners and
appropriate to their needs, including
modified or alternative services for
students enrolled in ESL programs.
(55526)
C-6: Provide appropriate counseling,
advising or other education planning
services to BOGFW students who are at
risk of losing eligibility due to probation.
(58621)

Coordination
• Is developmental education a clearly stated institutional
priority?

STUDENT SERVICES PROMPTS
Prerequisites
• Same as in B.

Scheduling and Credit Accumulation
• Are sufficient sections of basic skills English, Math and
ESL offered to accommodate student need? Which
courses are in greater demand than supply, that are
negatively and disproportionately affecting target
student groups?
• Are courses scheduled during hours and days that meet
student need and promote student success?
• Are student groups progressing through and succeeding
in remedial math and English, at the same rates? If not,
which groups are progressing at lower rates? Which
group is the most essential to focus attention on? What
can be done to improve their success rates?
• Are ESL students less likely to realize their educational
goals?
Instructional Methods
• Does developmental faculty employ a variety of
instructional methods to accommodate student
diversity?
Follow-up
• Are specialized instructional support services provided
(e.g.: supplemental instruction, learning communities,
embedded counseling and tutoring). Are these services
increasing completion and success rates?
• Does the faculty recognize their importance in providing
timely feedback to students’ progress so that students
may mitigate barriers to their success in the course?
• Is faculty making use of early alert and other academic
alert processes to make appropriate referrals to tutoring
and other support services?
● Are faculty informed that students can be at risk of losing
BOGW eligibility?

Assessment
• Are certain groups of
students who place into
basic skills courses less likely
to be retained in the
subsequent term at the
college?
• Among students who place
into basic skills English,
reading, math and ESL
courses, is any group
disproportionately less
likely to enroll in and
complete the next course in
the sequence?
• Among students who place
into basic skills English,
math or reading, are certain
student groups
disproportionately less
likely to progress to
transfer-level English or
math?
• What strategies and
approaches have colleges
successfully implemented to
mitigate disproportionate
impact in the assessment
and placement process?
Follow-up and Probation
• Same as in B.
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STUDENT EQUITY
PLAN INDICATORS
D.Degree and
Certificate
Completion
The ratio of
the number of
students by
population
group who
receive a
degree or
certificate to
the number of
students in
that group
with the same
informed
matriculation
goal as
documented in
the student
educational
plan developed
with a
counselor/
advisor.

POTENTIAL DATA
SOURCES
COMPLETION:
Percentage of
degree and/or
transfer-seeking
students tracked
for six years
through 2011-12
who completed a
degree, certificate
or transferrelated outcomes.
CAREER
TECHNICAL
EDUCATION:
Percentage of
students tracked
for six years
through 2011-12
who completed
several courses
classified as
career technical
education (or
vocational) in a
single discipline
and completed a
degree, certificate
or transferred.
Institutional
probation data

TITLE 5 SECTIONS

INSTRUCTIONAL PROMPTS

STUDENT SERVICES PROMPTS

D-1: Ensure all nonexempt students
participate in counseling, advising or other
education planning services to assist them
in the process of selecting an educational
goal and course of study. (55523)
D-2: Follow-up with students who have
not identified an education goal and
course of study and students who are on
probation or facing dismissal. (55525)
D-3: Once the student has identified a
course of student and completed 15
semester or 22 quarter units of degree
applicable coursework, provide the
student the opportunity to develop a
comprehensive education plan within a
reasonable amount of time. (55531)

Success and Achievement Gaps
• Are all student groups achieving degrees and certificates
in similar ratios? If not, which groups are not? Which
groups are the most important for the college to focus
on?
Scheduling and Credit Accumulation
• Does the college’s enrollment management ensure
sufficient offerings for a student to complete a degree or
certificate in a reasonable amount of time?
• At which point in the credit accumulation process is the
college most likely to have an impact in improving the
number of students who achieve degrees or certificates
from targeted groups.

Ed Planning & Counseling
• Is any student group
disproportionately less
likely to access
counseling/advising services
in a timely manner?
• Are students who receive
counseling/advising services
more likely to be retained
than students who do not
receive services?
• Are students who receive
educational planning
services more likely to
succeed in their classes?

Instructional Methods and Curriculum
• What instructional strategies or curricular redesign can
be undertaken to improve success for the targeted
group?

Follow Up and Probation
• Are certain groups of
students less likely to be
identified by early alert
programs?
• Are certain groups of
students more likely to be
placed on academic
probation?
• Are students who receive
follow-up services more
likely to be retained in the
subsequent semester than
students who do not receive
follow-up services?
• Are certain groups of
students more likely to
respond to an early alert by
accessing services?
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STUDENT EQUITY
PLAN INDICATORS
E. Transfer
The ratio of
the number of
students by
population
group who
complete a
minimum of 12
units and have
attempted a
transfer level
course in
mathematics
or English, to
the number of
students in
that group
who actually
transfer after
one or more
(up to six)
years.

POTENTIAL DATA
SOURCES
CCCCO Transfer
Velocity project
data available on
DataMart
Scorecard COMPLETION:
Percentage of
degree and/or
transfer-seeking
students tracked
for six years
through 2012-13
who completed a
degree, certificate
or transfer
related outcomes.
Institutional
probation data

TITLE 5 SECTIONS

INSTRUCTIONAL PROMPTS

STUDENT SERVICES PROMPTS

E-1: Ensure all nonexempt students
participate in counseling, advising or other
education planning services to assist them
in establishing goals and a course of study.
(55523)
E-2: Once the student has identified a
course of study and completed 15
semester or 22 quarter units of degree
applicable coursework, provide the
student the opportunity to develop a
comprehensive education plan within a
reasonable amount of time. (55531)

Scheduling and Credit Accumulation
• Does the college’s enrollment management ensure
sufficient offerings for a student to transfer in a
reasonable amount of time?
• At which point in the credit accumulation process is the
college most likely to have an impact in improving the
number of students who transfer from targeted groups?

Ed Planning & Counseling
• Same as in D.
• Have counselors been
included in the
development and
dissemination of AA/AS
Transfer degree pathways?

Instructional Methods and Curriculum
• What instructional strategies or curricular redesign can
be undertaken to improve transfer for the targeted
group?

Follow Up and Probation
• Same as in D.

Course and Program Alignment
• Has the college initiated the required number of AA/AS –
Transfer (AAT/AST) degree pathways?
• Have instructional faculty discussed the role of local
degrees that are the same as the AAT/ASTs?
• Have instructional faculty engaged with faculty at
receiving 4-year universities to assess whether their
students are transfer-prepared? Has any plan or pipeline
been established or explored?
Success and Achievement Gaps
• Are all student groups transferring in similar ratios? Are
all student groups completing transfer degree pathways
in similar ratios? If not, which groups are not? Which
groups are the most important for the college to focus
on?
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ATTACHMENT C: GUIDELINES FOR MEASURING DISPROPORTIONATE IMPACT IN EQUITY
PLANS
CALIFORNIA COMMUNITY COLLEGES CHANCELLORS’ OFFICE
AUGUST 2015 REVISION
INTRODUCTION AND REGULATORY AND STATUTORY REFERENCES
This document presents two methodologies to measure disproportionate impact for
disaggregated subgroups within the California Community Colleges (CCC) student population.
The two methodologies will be demonstrated using cohorts and outcomes from the California
Community Colleges Chancellor’s Office (CCCCO) Data Mart.
Disproportionate impact occurs when “the percentage of persons from a particular racial,
ethnic, gender, age or disability group who are directed to a particular service or placement
based on an assessment instrument, method, or procedure is significantly different from the
representation of that group in the population of persons being assessed, and that discrepancy
is not justified by empirical evidence demonstrating that the assessment instrument, method or
procedure is a valid and reliable predictor of performance in the relevant educational setting.”
[Title 5 Section 55502(d)]
Colleges are directed to establish a program of institutional research for ongoing evaluation of
its matriculation process to ensure compliance. Title 5 states that: “ As part of this evaluation,
all assessment instruments, methods or procedures shall be evaluated to ensure that they
minimize or eliminate cultural or linguistic bias and are being used in a valid manner. Based on
this evaluation, districts shall determine whether any assessment instrument, method or
procedure has a disproportionate impact on particular groups of students described in terms of
ethnicity, gender, age or disability, as defined by the Chancellor. When there is a
disproportionate impact on any such group of students, the district shall, in consultation with
the Chancellor, develop and implement a plan setting forth the steps the district will take to
correct the disproportionate impact.” [Title 5 Section 55512(a)]
The California Community Colleges Student Success Task Force “recommends that system-wide
accountability efforts be updated to include the collecting and reporting of both the outcomes
and the progression measures for the system, and for each college. These measures will be
disaggregated by race/ethnicity to aid the system in understanding how well it is performing in
educating those historically disadvantaged populations whose educational success is vital to the
future of the state.” (California Community Colleges Student Success Task Force, 2012, p. 7)
Education Code, Article 1.5. Student Equity Plans
78220.
(a) As a condition for receiving Student Success and Support Program funding, and in order to
ensure equal educational opportunities and to promote student success for all students,
regardless of race, gender, age, disability, or economic circumstances, the governing board of
Attachment C: Guidelines for Measuring Disproportionate Impact- 1

each community college district shall maintain a student equity plan that includes all of the
following for each community college in the community college district:
(1) Campus-based research as to the extent of student equity by gender and for each of the
following categories of students:
(A) Current or former foster youth.
(B) Students with disabilities.
(C) Low-income students.
(D) Veterans.
(E) Students in the following ethnic and racial categories, as they are defined by the United
States Census Bureau for the 2010 Census for reporting purposes:
(i) American Indian or Alaska Native.
(ii) Asian.
(iii) Black or African American.
(iv) Hispanic or Latino.
(v) Native Hawaiian or other Pacific Islander.
(vi) White.
(vii) Some other race.
(viii) More than one race.
DATA ELEMENTS AND ANALYSIS
Two methodologies can be used to measure disproportionate impact – proportionality and the
80% Rule. Both methodologies compare a disaggregated subgroup’s presence in a cohort to its
corresponding presence in its related outcome group. Proportionality is recommended as a
preferred methodology and is presented in the body of this document. The 80% Rule
methodology can also be used if preferred, and is presented in the next section.
There are five success indicators outlined in the CCCCO Equity Plan with which to assess
disproportionate impact:
•
•
•
•
•

Access;
Course completion;
ESL and Basic Skills Completion;
Degree and Certificate Completion; and
Transfer.

The following six disaggregated student subgroups are specified in Senate Bill 680:
• Gender;
• Foster youth;
• Disability;
• Low-income;
• Veteran; and
• Race-ethnicity.
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Data for some of the success indicators and student categories are available from two CCCCO
sources: The Data Mart and Data on Demand. The Data Mart is fully available to the public and
provides information about students, courses, student services, outcomes and faculty and staff.
The purpose of the Data Mart is to answer the questions of administrators, educators, parents,
students, state leaders, and professional organizations. Data on Demand provides the Scorecard
data sets for researchers at the colleges and is password-protected. Specific steps to access
data from the Data Mart and Data on Demand are detailed in the Data Procedures section.
Table One lists the success indicators and student categories available from the two data
sources. Six of the eight success indicators presented below are contained in the CCCCO
Scorecard. The Scorecard is the latest version of the Accountability Reporting for the
Community Colleges (ARCC), the annual report produced by the California Community Colleges
Chancellor's office to meet the requirements of Assembly Bill 1417. This performance
measurement system contains a set of success indicators for the system and its colleges.
Scorecard success indicators - available from Data on Demand - include Remedial English,
Remedial ESL, Remedial Math, and Completion. Subcomponents of the Scorecard Completion
outcome are available for analysis: 1) certificates awarded, 2) degrees awarded, and 3) transfer
to a four-year college. The Scorecard methodology is available here. The Data-On-Demand file
layouts are available here.
Two success indicators – Course Retention and Success and Transfer Velocity – are systemwide
indicators available from the Data Mart .
There are no CCCCO data sources for the Access indicator.
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Table 1. CCCCO Data Sources for Student Categories and Success Indicators
Student Category

Success
Indicator
Course
Completion

Gender
a

DM Course
Retention/
Success Rate
b

Degree and
Certificate
Completion

Transfer

a
b

Ethnicity

Foster Youth

Disabled

Low-Income

Veterans

DM Course
Retention/
Success Rate

DOD
Scorecard
Remedial
English

DOD
Scorecard
Remedial
English

DOD
Scorecard
Remedial
English

DOD
Scorecard
Remedial
English

DOD
Scorecard
Remedial ESL

DOD
Scorecard
Remedial ESL

DOD
Scorecard
Remedial ESL

DOD
Scorecard
Remedial ESL

DOD
Scorecard
Remedial
Math

DOD
Scorecard
Remedial
Math

DOD
Scorecard
Remedial
Math

DOD
Scorecard
Remedial
Math

DOD
Scorecard
Completion
(Associate
Degree)

DOD
Scorecard
Completion
(Associate
Degree)

DOD
Scorecard
Completion
(Associate
Degree)

DOD
Scorecard
Completion
(Associate
Degree)

DOD
Scorecard
Completion
(Certificate)

DOD
Scorecard
Completion
(Certificate)

DOD
Scorecard
Completion
(Certificate)

DOD
Scorecard
Completion
(Certificate)

DM Transfer
Velocity

DM Transfer
Velocity

DM Transfer
Velocity

DM Transfer
Velocity

DOD
Scorecard
Completion
(Transfer)

DOD
Scorecard
Completion
(Transfer)

DOD
Scorecard
Completion
(Transfer)

DOD
Scorecard
Completion
(Transfer)

Data Mart
Data-On-Demand
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PROPORTIONALITY METHODOLOGY
Calculating disproportionality for Disaggregated Ethnicity Subgroups Using the Transfer Rate.
The proportionality methodology will be demonstrated using transfer rate disaggregated by
ethnicity. All other proportionality calculations are performed similarly with counts and
percentages of subgroups in the cohort and outcome groups.
The proportionality methodology compares the percentage of a disaggregated subgroup in an
initial cohort to its own percentage in the resultant outcome group. The formula for
proportionality is the percentage in the outcome group divided by the percentage in the original
cohort (outcome percentage/cohort percentage). A ratio of 1.0 indicates that a subgroup is
present in both conditions at the same rate. A ratio of less than 1.0 indicates that the subgroup
is less prevalent in the outcome than the cohort. Conversely, a ratio greater than 1.0 indicates
that the subgroup is more prevalent in the outcome than the cohort. The higher the
proportionality, the higher the rate at which a subgroup has attained a desired educational
outcome; the lower the proportionality index the lower the attainment rate.
Table 2. Proportionality Index Interpretation
Proportionality Index
Interpretation
1.0
Proportions of subgroups are equal.
Less Than 1.0
Subgroup is less prevalent in the outcome group.
Subgroup is more prevalent in the outcome
More Than 1.0
group.
Transfer rates were obtained from the CCCCO Data Mart Transfer Velocity metric. Table Three
presents the counts and percentages of the initial student cohort beginning in Academic Year
2008-09 (column “Cohort Count”) who were then tracked for six years. The counts in the
column “Transfer Count” are the numbers of students from the cohorts who transferred to a
four-year college anytime within those six years. Filipino counts are counted within the “Asian”
ethnicity category.
Table 3. Ethnic Proportionality of Successful Transfer
Cohort
Cohort
Transfer
Transfer
Ethnicity
Proportionality
Count
Percentage
Count
Percentage
African-American
7,490
0.05398
2,566
0.04875
0.90
American Indian/Alaskan
1,079
0.00778
314
0.00597
0.77
Native
Asian
21,674
0.15620
10,765
0.20453
1.31
Hispanic

43,329

0.31226

12,662

0.24057

0.77

Multi-Ethnicity

29

0.00021

12

0.00023

1.09

Pacific Islander

1,303

0.00939

452

0.00859

0.91
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Unknown

15,185

0.10943

6,034

0.11464

1.05

White Non-Hispanic

48,671

0.35076

19,828

0.37672

1.07

138,760

1.00000

52,633

1.00000

Total

Bensimon and Malcom-Piqueux (2014) specified a cutoff of 0.85 to identify performance below
equity when proportionality is used as a performance measure.
Based on a cutoff of 0.85, there is disproportionate impact in transfer rate among two ethnic
subgroups: American Indian/Alaskan Native and Hispanic.
REFERENCES
Bensimon, E.M., & Malcom-Piquex, L. (2014, March). Assessing Hispanic-Servingness at HSIs.
Presented at The Academic Success of Hispanics Conference, American Association of Hispanics
in Higher Education.
California Community Colleges Student Support Task Force (2012). Advancing student success in
the California Community Colleges: Recommendations of the California Community Colleges
Student Success Task Force.
The RP Group (2013). Assessing and Mitigating Disproportionate Impact in Matriculation
Services by Rogeair Purnell and Bri Hayes.
Uniform Guidelines on Employee Selection Procedures (1978); 43 FR 38295, (August 25,1978);
29 CFR Part 1607.
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80% RULE METHODOLOGY
The 80% Rule methodology compares the percentage of each disaggregated subgroup attaining
an outcome to the percentage attained by a reference subgroup. The methodology is based on
the Equal Employment Opportunity Commission (EEOC) 80% Rule, outlined in the 1978 Uniform
Guidelines on Employee Selection Procedures, and was use in Title VII enforcement by the U.S.
Equal Opportunity Commission, Department of Labor, and the Department of Justice.
The 80% Rule states that: “A selection rate for any race, sex, or ethnic group which is less than
four-fifths (4/5) (or eighty percent) of the rate for the group with the highest rate will generally
be regarded by the Federal enforcement agencies as evidence of adverse impact, while a greater
than four-fifths rate will generally not be regarded by Federal enforcement agencies as evidence
of adverse impact.” [Section 60-3, Uniform Guidelines on Employee Selection Procedure (1978);
43 FR 38295(August 25, 1978)] Any disaggregated group that is included in a desired outcome
at less than 80% when compared to a reference group is considered to have suffered an adverse
– or disproportionate - impact.
The 80% Rule methodology will be demonstrated using transfer rate disaggregated by ethnicity.
All other 80% Rule calculations are performed similarly with counts of subgroups in the cohort
and outcome groups.
Transfer rates were obtained from the CCCCO Data Mart Transfer Velocity metric. Table One
presents the counts and transfer percentages of the student cohorts beginning in Academic Year
2008-09 who were then tracked for six years.
In Table One, the counts in the column “Transfer Count” are the numbers of students from the
cohorts who transferred to a four-year college anytime within those six years. Filipino counts
are counted within the “Asian” ethnicity category.
Table 1. Transfer Rate Disaggregated by Ethnic Subgroup
Cohort
Transfer
Ethnicity
Count
Count
African-American
7,490
2,566
American Indian/Alaskan
1,079
314
Native
Asian
21,674
10,765
Hispanic

Transfer
Percentage
0.34
0.29
0.50

43,329

12,662

0.29

Multi-Ethnicity

29

12

0.41

Pacific Islander

1,303

452

0.35

Unknown

15,185

6,034

0.40

White

48,671

19,828

0.41
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Total

138,760

52,633

0.38

Using this methodology, the percentage of each disaggregated subgroup attaining the desired
outcome (i.e., transfer percentage) is calculated by dividing the transfer frequency into the
cohort frequency (Table One). The second step of the methodology compares the transfer
percentage of each non-reference disaggregated subgroup to the transfer percentage of a
reference subgroup. The 80% Rule index is calculated by dividing the transfer percentage of a
non-reference subgroup into the transfer percentage of the reference subgroup. A result of
less than 80 percent is considered evidence of a disproportionate impact.
The 80% Rule methodology requires that a reference group be designated against which the
performances of all other disaggregated subgroups are compared. The methodology was
devised in 1987 to identify disparate impact on hiring across ethnic categories. At that time the
largest subgroup – Whites – was also disproportionately hired at higher rates. When these
conditions hold - the largest subgroup is also most likely to be the highest percentage in the
outcome condition – then the 80% Rule methodology is useful.
When these conditions do not hold the 80% Rule is less useful. For example, in the case of
transfer the highest performing group – Asians – is not the largest group. Relatedly, the largest
ethnic subgroup - Whites – is not the highest performing subgroup. One is then faced with a
conundrum: Should the reference group be the largest or the highest performing? The
reference group choice can have a dramatic effect on which ethnic subgroups fall below the 80percent cutoff. Some researchers use the overall rate as the reference group in this case.
Tables Two through Four present the 80% Rule calculations using three different reference
groups: the highest performing, the largest, and the overall rate.
Table 2. 80-Percent Index With Highest Performing Reference Group (Asian)
Cohort
Transfer
Transfer
Ethnicity
Count
Count
Percentage
African-American
7,490
2,566
0.34
American Indian/Alaskan
1,079
314
0.29
Native
Asian
21,674
10,765
0.50
Hispanic

80-Percent
Index
0.69
0.59
1.00

43,329

12,662

0.29

0.59

Multi-Ethnicity

29

12

0.41

0.83

Pacific Islander

1,303

452

0.35

0.70

Unknown

15,185

6,034

0.40

0.80

White

48,671

19,828

0.41

0.82

Total

138,760

52,633

0.38

Attachment C: Guidelines for Measuring Disproportionate Impact- 8

Table 3. 80-Percent Index With Largest Reference Group (White)
Cohort
Transfer
Ethnicity
Count
Count
African-American
7,490
2,566
American Indian/Alaskan
1,079
314
Native
Asian
21,674
10,765
Hispanic
43,329
12,662
Multi-Ethnicity
29
12
Pacific Islander
1,303
452
Unknown
15,185
6,034
White
48,671
19,828
Total
138,760
52,633
Table 4. 80-Percent With Overall Rate Reference Group
Cohort
Transfer
Ethnicity
Count
Count
African-American
7,490
2,566
American Indian/Alaskan
1,079
314
Native
Asian
21,674
10,765
Hispanic
43,329
12,662
Multi-Ethnicity
29
12
Pacific Islander
1,303
452
Unknown
15,185
6,034
White
48,671
19,828
Total
138,760
52,633

Transfer
Percentage
0.34

80-Percent
Index
0.84

0.29

0.71

0.50
0.29
0.41
0.35
0.40
0.41
0.38

1.22
0.72
1.02
0.85
0.98
1.00

Transfer
Percentage
0.34

80-Percent
Index
0.90

0.29

0.77

0.50
0.29
0.41
0.35
0.40
0.41
0.38

1.31
0.77
1.09
0.91
1.05
1.07
1.00

Using the highest-performing subgroup (Table Two) as the reference creates the largest
number of ethnicities below the 80-percent cutoff: African-American, American Indian/Alaskan
Native, Hispanic, and Pacific-Islander. Using the largest ethnic subgroup (Table Three) or the
overall rate (Table Four) place the same ethnicities below the 80-percent cutoff: American
Indian/Alaskan Native and Hispanic.
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ATTACHMENT D: DATA PROCEDURES
Course Completion
1.
2.
3.
4.
5.
6.
7.
8.
9.

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

Access the CCCCO Data Mart.
Under the “Outcomes” heading, click on “Enrollment Retention and Success Rate.”
From the “Select State-District-College” drop down list, select “Collegewide Search.”
From the “Select District-College” drop down list, select your college.
From the “Select Term” drop down list, select a term. Often, the most recent fall term is
selected as a representative term. You may want to combine several to terms to obtain
academic year counts.
From the “Select Program Type” drop down list, select “All TOP Codes.”
From the “Select Instruction Method” drop down list, select “All.”
Click the “View Report” button.
Under the “Report Format Selection Area” heading toward the bottom of the web page, select
the “Course Status” most applicable to your analysis. It is recommended that you select only
one type of course status to simplify the subsequent processing. You may select one or more of
the course statuses and report them separately or combine them into one cohort.
Gender. Also under the “Report Format Selection Area” heading in the lower left of the page,
check the “Gender” option under the “Demographic Options” heading.
Click the “Update Report” button to the lower right of the web page.
Once the report is completed, select the “Excel” radio button and click the “Export To” button.
Open the Excel file when completed to examine, and save as an Excel file.
Deselect the “Gender” option under the “Demographic Options” heading.
Ethnicity. Check the “Ethnicity” option under the “Demographic Options” heading.
Click the “Update Report” button.
Once the report is completed, select the “Excel” radio button and click the “Export To” button.
Open the Excel file when completed to examine, and save as an Excel file.
For each of the saved files, calculate the percentages of each subgroup in the original cohort and
the percentages of each subgroup in the outcome group.
Use these percentages to calculate proportionality or the 80% Rule index as outlined in this
document.

Remedial English
1. Access the Research, Analysis & Accountability web page.
2. Click the “Data on Demand” button on the lower left of the web page.
3. Enter your “User Name” and “Password” and click “LOGIN.” (Personnel in the research unit at
each college have these. The Chief Information Systems Officer at the college designates staff
with access to Data on Demand.)
4. Click the “Accountability” tab.
5. Click the “Scorecard” option on the selection bar.
6. From the “Select College” drop down list, select the college of your choice.
7. From the “Select File Type” drop down list select “Remedial English.”
8. In the “Select Report Year” drop down list the system defaults to “2015.”
9. Click the “Create Text File” button.
10. Open the file to examine and save as a text file.
11. Import the text file into Excel, SPSS, SAS or other application for analysis.
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12. Select records with a Cohort Year of ‘2008-2009’;
13. Define the disaggregated subgroups:
a. To define the gender subgroup, use the “GENDER” data element:
i. “F’ = ’Female’;
ii. ‘M’ = ‘Male; and
iii. ‘X’ = ‘Unknown.
b. To create the ethnicity subgroups, use the “RACE” data element with the following
labels:
i. ‘A’ ,’F’ = ‘Asian’;
ii. ‘B’ = ‘African American’;
iii. ‘H’ = ‘Hispanic’;
iv. ‘N’ = ‘American Indian/Alaskan Native’;
v. ‘P’ = ‘Pacific Islander’;
vi. ‘T’ = ‘Two Or More Races’;
vii. ‘W’ = ‘White’; and
viii. ‘X’ = ‘Unknown’;
c. For the disabled subgroup, use the “DSPS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
d. To create the low-income subgroup, use the “ECON_DIS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
14. Crosstabulate each of the disaggregated subgroups with the data element “DEGREE_APP.”
a. If the crosstabulated cell sizes are too small for reliable conclusions, you can combine
cohort years into one sample.
15. Calculate the percentages:
a. Calculate the percentages of each subgroup (i.e., gender, age group, and ethnicity) in
the initial cohort.
b. Select the students in the initial cohort who achieved the outcome; these students
constitute the “Outcome” group.
c. Calculate the percentages of each subgroup in the “Outcome” group.
16. Use these percentages to calculate proportionality or the 80% Rule index as outlined in this
document.

Remedial ESL
1. Access the Research, Analysis & Accountability web page.
2. Click the “Data On Demand” button on the lower left of the web page.
3. Enter your “User Name” and “Password” and click “LOGIN.” (Personnel in the research unit at
each college have these. The Chief Information Systems Officer at the college designates staff
with access to Data On Demand.)
4. Click the “Accountability” tab.
5. Click the “Scorecard” option on the selection bar.
6. From the “Select College” drop down list, select the college of your choice.
7. From the “Select File Type” drop down list select “Remedial ESL.”
8. In the “Select Report Year” drop down list the system defaults to “2015.”
9. Click the “Create Text File” button.
10. Open the file to examine and save as a text file.
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11. Import the text file into Excel, SPSS, SAS or other application for analysis.
12. Select records with a Cohort Year of ‘2008-2009’;
13. Define the disaggregated subgroups:
a. To define the gender subgroup, use the “GENDER” data element:
i. “F’ = ’Female’;
ii. ‘M’ = ‘Male; and
iii. ‘X’ = ‘Unknown.
b. To create the ethnicity subgroups, use the “RACE” data element with the following
labels:
i. ‘A’,’F’ = ‘Asian’;
ii. ‘B’ = ‘African American’;
iii. ‘H’ = ‘Hispanic’;
iv. ‘N’ = ‘American Indian/Alaskan Native’;
v. ‘P’ = ‘Pacific Islander’;
vi. ‘T’ = ‘Two Or More Races’;
vii. ‘W’ = ‘White’; and
viii. ‘X’ = ‘Unknown’;
c. For the disabled subgroup, use the “DSPS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
d. To create the low-income subgroup, use the “ECON_DIS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
14. Crosstabulate each of the disaggregated subgroups with the data element “DEGREE_APP.”
a. If the crosstabulated cell sizes are too small for reliable conclusions, you can combine
cohort years into one sample.
15. Calculate the percentages:
a. Calculate the percentages of each subgroup (i.e., gender, age group, and ethnicity) in
the initial cohort.
b. Select the students in the initial cohort who achieved the outcome; these students
constitute the “Outcome” group.
c. Calculate the percentages of each subgroup in the “Outcome” group.
16. Use these percentages to calculate proportionality or the 80% Rule index as outlined in this
document.

Remedial Math
1. Access the Research, Analysis & Accountability web page.
2. Click the “Data on Demand” button on the lower left of the web page.
3. Enter your “User Name” and “Password” and click “LOGIN.” (Personnel in the research unit at
each college have these. The Chief Information Systems Officer at the college designates staff
with access to Data on Demand.)
4. Click the “Accountability” tab.
5. Click the “Scorecard” option on the selection bar.
6. From the “Select College” drop down list, select the college of your choice.
7. From the “Select File Type” drop down list select “Remedial Math.”
8. In the “Select Report Year” drop down list the system defaults to “2015.”
9. Click the “Create Text File” button.
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10.
11.
12.
13.

Open the file to examine and save as a text file.
Import the text file into Excel, SPSS, SAS or other application for analysis.
Select records with a Cohort Year of ‘2008-2009’;
Define the disaggregated subgroups:
a. To define the gender subgroup, use the “GENDER” data element:
i. “F’ = ’Female’;
ii. ‘M’ = ‘Male; and
iii. ‘X’ = ‘Unknown.’
b. To create the ethnicity subgroups, use the “RACE” data element with the following
labels:
i. ‘A’,’F’ = ‘Asian’;
ii. ‘B’ = ‘African American’;
iii. ‘H’ = ‘Hispanic’;
iv. ‘N’ = ‘American Indian/Alaskan Native’;
v. ‘P’ = ‘Pacific Islander’;
vi. ‘T’ = ‘Two Or More Races’;
vii. ‘W’ = ‘White’; and
viii. ‘X’ = ‘Unknown’;
c. For the disabled subgroup, use the “DSPS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
d. To create the low-income subgroup, use the “ECON_DIS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
14. Crosstabulate each of the disaggregated subgroups with the data element “DEGREE_APP.”
a. If the crosstabulated cell sizes are too small for reliable conclusions, you can combine
cohort years into one sample.
15. Calculate the percentages:
a. Calculate the percentages of each subgroup (i.e., gender, age group, and ethnicity) in
the initial cohort.
b. Select the students in the initial cohort who achieved the outcome; these students
constitute the “Outcome” group.
c. Calculate the percentages of each subgroup in the “Outcome” group.
16. Use these percentages to calculate proportionality or the 80% Rule index as outlined in this
document.

Associate Degree
1. Access the Research, Analysis & Accountability web page.
2. Click the “Data on Demand” button on the lower left of the page.
3. Enter your “User Name” and “Password” and click “LOGIN.” (Personnel in the research unit at
each college have these. The Chief Information Systems Officer at the college designates staff
with access to Data on Demand.)
4. Click the “Accountability” tab.
5. Click the “Scorecard” option on the selection bar.
6. From the “Select College” drop down list, select the college of your choice.
7. From the “Select File Type” drop down list select “Completion.”
8. In the “Select Report Year” drop down list the system defaults to “2015.”
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9.
10.
11.
12.
13.

Click the “Create Text File” button.
Open the file to examine and save as a text file.
Import the text file into Excel, SPSS, SAS or other application for analysis.
Select records with a Cohort Year of ‘2008-2009’.
Define the disaggregated subgroups:
a. To define the gender subgroup, use the “GENDER” data element:
i. “F’ = ’Female’;
ii. ‘M’ = ‘Male; and
iii. ‘X’ = ‘Unknown.
b. To create the ethnicity subgroups, use the “RACE” data element with the following
labels:
i. ‘A’,’F’ = ‘Asian’;
ii. ‘B’ = ‘African American’;
iii. ‘H’ = ‘Hispanic’;
iv. ‘N’ = ‘American Indian/Alaskan Native’;
v. ‘P’ = ‘Pacific Islander’;
vi. ‘T’ = ‘Two Or More Races’;
vii. ‘W’ = ‘White’; and
viii. ‘X’ = ‘Unknown’;
c. For the disabled subgroup, use the “DSPS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
d. To create the low-income subgroup, use the “ECON_DIS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
14. Crosstabulate each of the disaggregated subgroups with the data element “AA_FLAG.”
a. If the crosstabulated cell sizes are too small for reliable conclusions, you can combine
cohort years into one sample.
15. Calculate the percentages:
a. Calculate the percentages of each subgroup (i.e., gender, age group, and ethnicity) in
the initial cohort.
b. Select the students in the initial cohort who achieved the outcome; these students
constitute the “Outcome” group.
c. Calculate the percentages of each subgroup in the “Outcome” group.
16. Use these percentages to calculate proportionality or the 80% Rule index as outlined in this
document.

Certificate
1. Access the Research, Analysis & Accountability web page.
2. Click the “Data on Demand” button on the lower left of the page.
3. Enter your “User Name” and “Password” and click “LOGIN.” (Personnel in the research unit at
each college have these. The Chief Information Systems Officer at the college designates staff
with access to Data on Demand.)
4. Click the “Accountability” tab.
5. Click the “Scorecard” option on the selection bar.
6. From the “Select College” drop down list, select the college of your choice.
7. From the “Select File Type” drop down list select “Completion.”
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8.
9.
10.
11.
12.
13.

In the “Select Report Year” drop down list the system defaults to “2015.”
Click the “Create Text File” button.
Open the file to examine and save as a text file.
Import the text file into Excel, SPSS, SAS or other application for analysis.
Select records with a Cohort Year of ‘2008-2009’.
Define the disaggregated subgroups:
a. To define the gender subgroup, use the “GENDER” data element:
i. “F’ = ’Female’;
ii. ‘M’ = ‘Male; and
iii. ‘X’ = ‘Unknown.
b. To create the ethnicity subgroups, use the “RACE” data element with the following
labels:
i. ‘A’,’F’ = ‘Asian’;
ii. ‘B’ = ‘African American’;
iii. ‘H’ = ‘Hispanic’;
iv. ‘N’ = ‘American Indian/Alaskan Native’;
v. ‘P’ = ‘Pacific Islander’;
vi. ‘T’ = ‘Two Or More Races’;
vii. ‘W’ = ‘White’; and
viii. ‘X’ = ‘Unknown’;
c. For the disabled subgroup, use the “DSPS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
d. To create the low-income subgroup, use the “ECON_DIS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
14. Crosstabulate each of the disaggregated subgroups with the data element “CERT_FLAG.”
a. If the crosstabulated cell sizes are too small for reliable conclusions, you can combine
cohort years into one sample.
15. Calculate the percentages:
a. Calculate the percentages of each subgroup (i.e., gender, age group, and ethnicity) in
the initial cohort.
b. Select the students in the initial cohort who achieved the outcome; these students
constitute the “Outcome” group.
c. Calculate the percentages of each subgroup in the “Outcome” group.
16. Use these percentages to calculate proportionality or the 80% Rule index as outlined in this
document.

Transfer
Data Mart Transfer Velocity:
1.
2.
3.
4.
5.
6.

Access the CCCCO Data Mart.
Under the “Outcomes” heading, click on “Transfer Velocity.”
From the “Select State-District-College” drop down list, select “Collegewide Search.”
From the “Select District-College” drop down list, select your college.
From the “Select Cohort Year” drop down list, select a cohort year.
From the “Select Years to Transfer” drop down list, select the number of years you want to use
for the measurement period.
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7. Click the “View Report” button.
8. Gender. Under the “Report Format Selection Area” heading, check the “Gender” option under
the “Demographic Options” heading.
9. Click the “Update Report” button to the lower right of the web page.
10. Once the report is completed, select the “Excel” radio button and click the “Export To” button.
11. Open the Excel file when completed to examine, and save as an Excel file.
12. Deselect the “Gender” option under the “Demographic Options” heading.
13. Ethnicity. Under the “Report Format Selection Area” heading, check the “Ethnicity” option under
the “Demographic Options” heading.
14. Click the “Update Report” button.
15. Once the report is completed, select the “Excel” radio button and click the “Export To” button.
16. Open the Excel file when completed to examine, and save as an Excel file.
17. Deselect the “Ethnicity” option under the “Demographic Options” heading.
18. Disabled. Select the “Disabled Students Programs & Services (DSPS)” option under the “Special
Category” heading.
19. Click the “Update Report” button.
20. Once the report is completed, select the “Excel” radio button and click the “Export To” button.
21. Open the Excel file when completed to examine, and save as an Excel file.
22. Dichotomize the variable by combing all types of disability into one count as “Yes” and use the
row indicating nonparticipation for “No.”
23. Deselect the “Disabled Students Programs & Services (DSPS)” option under the “Special
Category” heading.
24. Low-Income. Select one of the three financial aid options under the “Special Category” heading
to use as a proxy for low-income status.
25. Click the “Update Report” button.
26. Once the report is completed, select the “Excel” radio button and click the “Export To” button.
27. Open the Excel file when completed to examine, and save as an Excel file.
28. Dichotomize the variable by combing all types of financial aid into one count as “Yes” and use
the row indicating nonparticipation for “No.”
29. For each of the saved files, calculate the percentages of each subgroup in the original cohort and
the percentages of each subgroup in the outcome group.
30. Use these percentages to calculate proportionality or the 80% Rule index as outlined in this
document.

Data-On-Demand Scorecard Completion Transfer Subcomponent:

1. Access the Research, Analysis & Accountability web page.
2. Click the “Data On Demand” button on the lower left of the page.
3. Enter your “User Name” and “Password” and click “LOGIN.” (Personnel in the research unit at
each college have these. The Chief Information Systems Officer at the college designates staff
with access to Data on Demand.)
4. Click the “Accountability” tab.
5. Click the “Scorecard” option on the selection bar.
6. From the “Select College” drop down list, select the college of your choice.
7. From the “Select File Type” drop down list select “Completion.”
8. In the “Select Report Year” drop down list the system defaults to “2015.”
9. Click the “Create Text File” button.
10. Open the file to examine and save as a text file.
11. Import the text file into Excel, SPSS, SAS or other application for analysis.
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12. Select records with a Cohort Year of ‘2008-2009’
13. Define the disaggregated subgroups:
a. To define the gender subgroup, use the “GENDER” data element:
i. “F’ = ’Female’;
ii. ‘M’ = ‘Male; and
iii. ‘X’ = ‘Unknown.
b. To create the ethnicity subgroups, use the “RACE” data element with the following
labels:
i. ‘A’,’F’ = ‘Asian’;
ii. ‘B’ = ‘African American’;
iii. ‘H’ = ‘Hispanic’;
iv. ‘N’ = ‘American Indian/Alaskan Native’;
v. ‘P’ = ‘Pacific Islander’;
vi. ‘T’ = ‘Two Or More Races’;
vii. ‘W’ = ‘White’; and
viii. ‘X’ = ‘Unknown’;
c. For the disabled subgroup, use the “DSPS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
d. To create the low-income subgroup, use the “ECON_DIS” data element:
i. ‘Y’ = ‘Yes’; and
ii. ‘N’ = ‘No.’
14. Crosstabulate each of the disaggregated subgroups with the scorecard metric “XFER_FLAG.
a. If the crosstabulated cell sizes are too small for reliable conclusions, you can combine
cohort years into one sample.
15. Calculate the percentages:
a. Calculate the percentages of each subgroup (i.e., gender, age group, and ethnicity) in
the initial cohort.
b. Select the students in the initial cohort who achieved the outcome; these students
constitute the “Outcome” group.
c. Calculate the percentages of each subgroup in the “Outcome” group.
16. Use these percentages to calculate proportionality or the 80% Rule index as outlined in this
document.
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APPENDIX E: PERCENTAGE POINT GAP METHODOLOGY
The percentage point gap methodology compares the percent of students in a disaggregated
subgroup who succeed in an outcome with the percent of all students who succeed in the
same outcome. Percentage point gap measurements are calculated by subtracting the all
student average success rate (%) from the success rate (%) of a disaggregated subgroup in the
same outcome. The resulting ‘percentage point gap’ will have a - / + designation that signals
whether or not the disaggregated subgroup is experiencing a rate that is lower (-) or higher (+)
than the all student average (Quick note: The all student group rate is subtracted from the
disaggregated subgroup to avoid outcomes in which positive values represent a gap and
negative values represent equal or higher success).
According to this methodology, a ‘-3 percentage point gap or greater’ is evidence of a
disproportionate impact. Though this, much like the 80% rule, is an arbitrary designation, it
serves as a reasonable strategy for identifying unequal outcomes that would benefit from
further discussion, which should include the following considerations. First, the number of
students impacted: a campus may prioritize a smaller percentage point gap that is calculated for
a student group with more than 100 students over a larger percentage point equity gap
calculated for a student group with fewer than 10 students. This is because rates calculated
using smaller numbers will be subject to greater variability and it may make sense to prioritize a
gap that impacts a greater number of students. Second, the disaggregated subgroup’s
proportion of the total population: The larger the proportion a subgroup represents of the total
population, the more similar their success rate will be to the all student average. In this
instance, campuses should consider comparing the all student success rate (as well as the
subgroup’s) with the success rates at comparable institutions or systems.
The percentage point gap methodology is demonstrated below using transfer rate data
disaggregated by ethnicity. Other percentage point gap calculations are performed similarly with
the counts of subgroups in the cohort and outcome groups.
Transfer rates were obtained from the CCCCO Data Mart Transfer Velocity metric. Table One
presents the counts and transfer percentages of the student cohorts beginning in Academic Year
2008-09 who were then tracked for six years.
Table One presents the results of a percentage point gap analysis. In the table, the counts in the
column “Transfer Count” are the numbers of students who transferred to a four-year institution
anytime within those six years. Filipino counts are counted within the “Asian” ethnicity category.
Table 1. Transfer Rate Disaggregated by Ethnic Subgroup
Cohort
Transfer
Ethnicity
Count
Count
African-American
7,490
2,566
American Indian/Alaskan
1,079
314
Native

Transfer
Percentage
34%
29%
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Asian

21,674

10,765

50%

Hispanic

43,329

12,662

29%

Multi-Ethnicity

29

12

41%

Pacific Islander

1,303

452

35%

Unknown

15,185

6,034

40%

White

48,671

19,828

41%

Total

138,760

52,633

38%

Using this methodology, the percentage of each disaggregated subgroup attaining the desired
outcome (i.e., transfer percentage) is calculated by dividing the transfer frequency into the
cohort frequency (Table One). The second step of the methodology compares the transfer
percentage of each non-reference disaggregated subgroup to the transfer percentage of all
students.
The ‘Percentage Point Gap’ column is calculated by subtracting the transfer rate for all students
(38%) from the transfer rate of each disaggregated subgroup. For example, the percentage point
gap for Asians is calculated by subtracting 38 from 50, which equals +12. This indicates that
Asians experience transfer rates that are 12 percentage points above the overall transfer rate for
all students. In this example, African-Americans, American Indians/Alaskan Natives, Hispanics,
and Pacific Islanders experience gaps that are 3 percentage points or more below the overall
transfer rate for all students, indicating that there are disparities in this area.
Table 2. Transfer Rate Disaggregated by Ethnic Subgroup
Cohort
Transfer
Ethnicity
Count
Count
African-American
7,490
2,566
American Indian/Alaskan
1,079
314
Native
Asian
21,674
10,765

Transfer
Percentage
34%

Percentage
Point Gap
-4

29%

-9

50%

+12

43,329

12,662

29%

-9

Multi-Ethnicity

29

12

41%

+3

Pacific Islander

1,303

452

35%

-3

Unknown

15,185

6,034

40%

+2

White

48,671

19,828

41%

+3

Total

138,760

52,633

38%

Hispanic

A strength of the percentage point gap measurement is that it allows users to calculate and
communicate the number of students ‘lost’ relative to the all student (or another group’s)
average. For example, percentage point gap measurements can be translated to, “this gap
Attachment E: Percentage Point Gap Methodology - 2

would not have existed if 8 additional African American students had persisted to basic skills
MAT 55.” This statement makes it easier for the average person to immediately comprehend
the magnitude of the gap, which is in contrast to proportional index measurements that are
communicated as “African American students have a proportionality index gap of 0.89 in MAT
55.”* It is important to note that the former language should not be misunderstood as a quota
or goal, as it is neither. Instead, this language is a description of past data (“If 5 additional
African American students had succeeded, we would have experienced equity”) that measures
the size of the gap in terms of number of students rather than rates. Another way to think of it
is that it’s the use of a different measure to describe the same gap, like describing an amount of
liquid using liters instead of ounces.
* As highlighted here, the Proportionality Index (and other proportionality or share based
measurements) does not easily allow the translation to numbers as the math starts to get
complicated and would require unrealistic assumptions (e.g., only one target group can see an
increase in the outcome measure, so that the total number of students achieving the outcome
only increases by the number of additional students in the one target population. Problems
then emerge if following the same process with a different subgroup.)
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2015 Student Equity Plan Summary
Los Angeles Harbor College
December 16, 2015

Executive Summary
Brief description of planning process.
A. The Student Success Umbrella held a brainstorming session to review research on disproportionate
impacts, the five areas addressed in the Equity Plan, interventions the College already had in place (e.g.
ATD interventions), and new interventions to implement to address disproportionate impacts.
B. An Umbrella workgroup was formed, anchored by the Cultural Equity workgroup and including
representatives of Academic Affairs, Student Services, and Associated students, to review the five areas
and to propose activities, budget sources, and evaluations. The workgroup’s goal was to make the plan as
flexible as possible while focusing on specific activities to address the disproportionate impacts. The
workgroup met weekly for two months.
C. As the plan was being created, drafts were presented to the Student Success Umbrella, the Academic
Senate, ASO, and the College Planning committees (all have faculty, staff, and student representation)
D. The final plan was approved by Student Success Umbrella, Academic Senate, and College Planning
Committee and submitted to the Los Angeles Community College District.

Identify planning and resource linkages between Student Equity Plan and college and district plans.
A. Planning: Activities in the plan are part of unit, cluster, and college planning and align with the Basic
Skills Initiative, Student Success and Support Program (SSSP) and Student Equity (SEP) plans as the
activities enhance student support services and instructional support. The activities and goals of the plan
align with District Goal 1, Objective 1 and Goal 2 Objectives 1, 2, 3, and 4.
B. Resources: The Student Equity plan calls for leveraging SSSP, SEP, BSI, grants, and Program 100 funding
to implement and evaluate activities.
C. Implementation: Continue our research through the Office of Institutional Effectiveness through a gap
analysis of key achievement gap indicators that affect student achievement and widely disseminate those
findings to the campus community.

Three highest priority disproportionate impacts addressed and rationale.
A. Course completion for African American students.
Rationale: African American students course completion is 26% lower than the general population
B. Math basic skills completion rates for female students.
Rationale: Females comprise 58% of the student population at Harbor College. The disproportionate
impact of .51 needs to be addressed.
C. English basic skills completion rates for Hispanic students.
Rationale: Hispanic students represent 54% of the student population and the disproportionate impact
ratio for basic skills English completion is .77.

Strategies for addressing these impacts.
A. Continue scaling “front door” initiative Harbor Advantage focusing on expansion and refinement of the
guided pathways to success and second year experience program, Harbor Success.
B. Continue rethinking remediation with a focus on assessment/testing and use of multiple measures, math
curricula redesign, and shortening the sequence.
C. Expand student support groups by creating a faculty mentoring structure leading to student engagement in
specific programs for specific student populations, including CHAMPS (African American), Puente
Project (Hispanic), UMOJA (African American), CAFYES (Foster Youth), Veteran’s Center (Veterans),
economically disadvantaged (EOPS).
D. Provide instructional support for basic skills courses and 2nd year gatekeeper courses, like supplemental
instruction, imbedded tutoring, directed learning activities, learning coaches. Expand the Harbor
1
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Advantage program (scaled first-year experience program) by adding a second year experience Harbor
Success program.
E. Expand the Culturally Responsive Training Program to include student workshops.

Expected impact on student success, timeframe for improvements, and evaluation plan.
A. The course completion rate for African American students will increase by 6% each academic year
through 2016-17 as measured by LACCD Student Information Systems data and course grades.
B. The number of females who complete a degree-applicable math course will increase by 6% by the end of
academic year 2016-17 as measured by data in the State Chancellor’s Data Mart.
C. 3. The disproportionate ratio for basic skills English completion by Hispanic students will decrease by 6%
by the end of the 2016-17 academic year as measured by data in the State Chancellor’s Data Mart.

Progress toward reducing disproportionate impacts.
A. To align the goals of the Basic Skills Initiative (BSI), Student Success and Support Program (SSSP), and
Student Equity (SE), the Student Success Umbrella merged into the Student Success Coordinating Committee
under the purview of both Academic Senate and the College Planning Council. Its membership includes
administrators, faculty, staff, and students who plan and assist in the implementation of the Student Equity
goals. The committee has also created a Request for Funding Proposal (RFP) form where proposed funded
activities must align with one of the categorical funding goals, must align with Los Angeles Harbor College’s
Strategic Educational Master Plan, and must address reducing disproportionate impact of a listed targeted
population in the Student Equity plan. Through the support of a stable staffing team in Institutional
Effectiveness, the campus has significantly enhanced access to the quality of data, as evidenced by
development of Harbor’s Assessment Based Planning System (HAPS) and Strategic Educational Master Plan
(SEMP). Implementation of HAPS promises to enhance faculty and staff engagement in student success work
and overall institutional planning.
B. Access: Campus-based research indicates that Harbor Advantage is positively impacting all groups, including
the impacted group, whites, to decrease the disproportionate ratio. Faculty and staff involved with Harbor
Advantage are now focusing on more outreach to service areas in which these students reside and will
distribute a service area climate survey to see how Harbor College can better serve this targeted population,
and finally, establish a better relationship with service area of said population.
C. Course Completion: The Cultural Equity workgroup will address the disproportionate impact of Foster
Youth by providing them a tool kit with school supplies, book vouchers, notebooks, and books on equity. The
Cultural Equity will also work with to create a Youth Support group in conjunction with the financial aid
office in order to collect data as to what is being done or not being done to assist in their success. To address
the disproportionate impact of African American students, the college will begin an Umoja program in fall
2016 to focus on the academic success of this targeted population based on the model established by the
Umoja Community of California Community Colleges. The College will also sponsor students to participate
in HBCU field trips. Finally, the institutionalization of the Puente Project has continued to assist Hispanic
students through its three-fold model of academics, sustained counseling, and mentoring program to build the
skills necessary for success.
D. ESL and Basic Skills Completion: In order to decrease the disproportionate ratio for basic skills completion
among African American, Hispanic, and female students, Harbor College has developed three interventions.
First, Harbor Advantage (HA) is a first-year-experience program designed to enroll students in a math and
English course during their first semester and provide them with more individualized services including
tutoring, faculty mentoring, and counseling. The second intervention at Harbor is the CHAMPS program
which specifically targets student athletes to provide them with tutoring and mentoring components. The
CHAMPS program has a dedicated study hall with tutoring staff in the athletics facility, a dedicated part-time
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counselor, and a faculty coordinator. The third intervention at Harbor College has been the basic skills math
and English workshop series developed by the respective basic skills faculty. The workshop series are offered
weekly and are open to all Harbor College students. The systemic approach of these three interventions is to
capture as many members of the impacted group as possible.
E. Degree and Certificate Completion: Student Services (specifically the Counseling Department) will develop
academic goals for African-American, American Indian, and Asian/Pacific Islander students and follow their
progress in order to improve completion rates. LAHC will continue to scale its“front door” initiative Harbor
Advantage focusing on expansion and refinement of the guided pathways to success and second year
experience program, Harbor Success. The College will also launch an LAHC Marketing Campaign that will
inform and encourage students concerning career pathways. In addition, the Counseling Department will
utilize the Student Educational Plan to identify and develop academic goals for student groups and follow their
progress; and finally, automate degree and certificate awards with our new Student Information System Portal
(PeopleSoft).
F. Transfer: The Transfer Center has been able to offer a total of 45 workshops on such topics as transfer
basics, California State University application, university of California application, and UC personal
statement. Though the college will not be able to assess the 6% disproportionate ratio decrease until the fall
2016 term once the application and admittance data has been released by each transfer institution, the Transfer
Center did have a 62% increase in transfer workshops this fall 2015. Also, the Transfer Center has hired an
Equity counselor to address the impacted groups, Hispanic, disabled, and the Economically Disadvantaged.
Outreach by the Equity Transfer counselor has presented to the Puente Project students, the Latina Leadership
Network and Latina/o Student Union, and the Society of Hispanic Professional Engineers student
organizations. The Equity Counselor and Transfer Counselor coordinated with Special Programs and Services
and EOP&S to provide field trips to UC San Diego and UCLA as well as offering university transfer basics
workshops.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
I. Access
Impacted
Group
Whites

Plan(s) for
Improvement
Service Area Population: 26.4% Expand the Harbor
Fall 2013 Credit Population:
Advantage Program
13.1%
(scaled first-year
Proportion ratio: .50
experience).

Expected Improvement(s)

Progress Toward Reducing
Disproportionate Impact

The disproportionate ratio for
access of White students will
decrease by 6% by the end of the
2016-17 academic year.

In fall 2014, the Persistence rate (fall to spring)
for Harbor Advantage among white male and
females show a 90% Persistence compared to
74% Persistence rate for first year students.

College Analysis

II. Course Completion
Impacted
Group
Foster
Youth

African
American

Hispanic

College Analysis
Percent of Fall 2013
Enrollment: 1.26%
Percent of Fall 2013 Courses
Completed: .97%
Proportion ratio: .77
Successful Completion in
70% of Courses: 36%
(highest student population
rate: 62%)

Successful Completion in
70% of Courses: 58%
(highest student population
rate: 62%)

Progress Toward Reducing
Disproportionate Impact

Plan(s) for Improvement

Expected Improvement(s)

Build a Foster Youth
support network; expand
the Culturally Responsive
Training Program.

The completion rates for FY
and former FY will increase
by 6% by each academic
year through 2016-17.

Although Foster Youth do not self-identify,
the Cultural Equity workgroup will address
the disproportionate impact of Foster.

Create a CHAMPS
program for student
athletes; expand the
Culturally Responsive
Training Program;
sponsor HBCU field trips.
Institutionalize and
expand Puente; expand
the Culturally Responsive
Training Program, and
CHAMPS.

The completion rate for
African American students
will increase by 6% each
academic year through 2016.

The CHAMPS program has positively
impacted African American males and
females. In fall 2014, this targeted group had
a 58% successful course completion rate
compared to 51% first time African American
students.

The completion rate for
Hispanic students will
increase by 6% each
academic year through 2016.

The CHAMPS program has positively
impacted Hispanic males and females. In fall
2014, this targeted group had a 67%
successful course completion rate compared
to 59% first time students in this targeted
population.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
III. ESL and Basic Skills Completion
Impacted
Group
African
American

Hispanic

College
Analysis
Math
Proportionality
Analysis
Proportion: .82

Engl.
Proportionality
Analysis
Proportion: .77

Plan(s) for Improvement

Expected Improvement(s)

Expand the Harbor
Advantage Program (scaled
first-year experience);
provide instructional support
for basic skills courses;
expand the Culturally
Responsive Training
Program.

The disproportionate ratio for
Basic Skills Completion of
African American students in
math will decrease by 6% by
the end of the 2016-17
academic year.

Same as above.

The disproportionate ratio for
Basic Skills Completion of
Hispanic students in English
will decrease by 6% by the
end of the 2016-17 academic
year.

Progress Toward Reducing
Disproportionate Impact
The data below shows successful course completion rates
of students enrolled in HA versus non-HA of the impacted
group for 2014-15.
Fall 2014
Impacted
HA
Group
African
44.1%
American
Males
African
74.1%
American
Females

48.8%

40.7%

57.8%

52.8%

70.0%

54.8%

The data above, while is not broken down by basic skills
subject, shows the actual impacted group may need to be
adjusted to specifically target and assist African-American
male students. Complete data will be provided as it
becomes available.
The interventions described above were used for this
impacted group as well. Similar data of HA versus nonHA is below.
Fall 2014
Impacted
HA
Group
Hispanic
72.4%
Males
Hispanic
64.2%
Females
.
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Non-HA

Spring 2015
HA
Non-HA

Non-HA

Spring 2015
HA
Non-HA

55.7%

60.7%

59.7%

61.9%

64.3%

62.6%
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group
Females

College
Analysis
Math
Proportionality
Analysis
Proportion: .51

Plan(s) for Improvement
Same as above.

Progress Toward Reducing
Disproportionate Impact

Expected Improvement(s)
The disproportionate ratio for
Basic Skills Completion of
female students in math will
decrease by 6% by the end of
the 2016-17 academic year.

The interventions described above were used for this
impacted group as well. Similar data of HA versus nonHA is below.
Impacted
Group
Females

Fall 2014
HA

Non-HA

65.6%

63.1%

Spring 2015
HA
Non-HA
64.3%

62.6%

.

IV. Degree and Certificate Completion
College Analysis
Impacted
Group

(Fall 2007 New
Student Cohort;
N=1,486)

African
American

Degree/Certificate
Completion
Proportion: .79

Plan(s) for Improvement
Create the Harbor Success Program
(scaled second-year program) to
expand and refine the guided
pathways; provide instructional
support for 2nd year gatekeeper
courses; Expand the Culturally

Expected Improvement(s)
The disproportionate ratio for
Degree and Certificate Completion
of African American students will
decrease by 6% by the end of the
2016-17 academic year.

Responsive Training Program to
include student workshops and training.
Launch an LAHC Marketing
Campaign to inform and encourage
students on career pathways; and
automate degree and certificate
awards with our new Student
Information System Portal
(PeopleSoft).
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Progress Toward Reducing
Disproportionate Impact
(Fall 2008 New Student Cohort;
N=1,597)

Degree/Certificate Completion
Proportion: .60
(n=217)
We have seen a decrease in
completion with this impacted group
of students; however, we adjusted
our improvement plan to reverse this
trend.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
College Analysis
Impacted
Group

(Fall 2007 New
Student Cohort;
N=1,486)

American
Indian

Degree/Certificate
Completion
Proportion: .78

Same as above.

The disproportionate ratio for
Degree and Certificate Completion
of American Indian students will
decrease by 6% by the end of the
2016-17 academic year.

Asian/
Pacific
Islander

Degree/Certificate
Completion
Proportion: .63

Same as above.

The disproportionate ratio for
Degree and Certificate Completion
of Asian/Pacific Islander students
will decrease by 6% by the end of
the 2016-17 academic year.

Plan(s) for Improvement

Expected Improvement(s)

4

Progress Toward Reducing
Disproportionate Impact
(Fall 2008 New Student Cohort;
N=1,597)

Degree/Certificate Completion
Proportion: .94
We have made progress in
completion with this impacted group
of students; however we note the
small sample size. (n=7, meaning 7
students in the 2008 cohort were
American Indian).
We hope to impact a greater number
of students in this impacted group
through our expanded improvement
plan.
Degree/Certificate Completion
(n=217)
Proportion: 1.48
We have made progress in
completion with this impacted group
of students and expect to continue
the trend with expansion of
interventions.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
V. Transfer
Impacted
Group
Hispanic

Disabled

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

6 Year Transfer
Proportion: .89

Expand Harbor Success Program;
support the Puente Project; support
Career/Transfer Center; expand the
Culturally Responsive Training
Program.

The disproportionate ratio for
Transfer of Hispanic students will
decrease by 6% by the end of the
2016-17 academic year.

6 Year Transfer
Proportion: .42

Expand Harbor Success Program;
support Career/Transfer Center;
support DSPS; expand the
Culturally Responsive Training
Program.
Expand Harbor Success Program;
support Career/Transfer Center;
Support; expand the Culturally
Responsive Training Program.

The disproportionate ratio for
Transfer of disabled students will
decrease by 6% by the end of the
2016-17 academic year.

Economically 6 Year Transfer
Disadvantaged Proportion: .84

The disproportionate ratio for
Transfer of economically
disadvantaged students will
decrease by 6% by the end of the
2016-17 academic year.

5

Progress Toward Reducing
Disproportionate Impact
Though the college will not be able to
assess the 6% disproportionate ratio
decrease until the fall 2016 term once
the application and admittance data
has been released by each transfer
institution, the Transfer Center did
have a 62% increase in transfer
workshops this fall 2015. An Equity
counselor was hired to address the
impacted groups, Hispanic, disabled,
and the Economically Disadvantaged.
The Equity Counselor and Transfer
Counselor coordinated with Special
Programs and Services and EOP&S.

The Equity Counselor and Transfer
Counselor coordinated with Special
Programs and Services and EOP&S.

Los Angeles Harbor College
Student Equity Plan
2015-2016

December 28, 2015.
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EXECUTIVE SUMMARY
Los Angeles Harbor College will frame its Student Equity Plan from a collective of
interventions. For this Plan, we are using the following three interventions targeted to our
student equity gaps because research has shown that building a community of family strengthens
the potential for success for all students.
• Harbor Advantage, our first year experience, and scale up to Harbor Success, our second
year experience
• Student models of success through Cultural Equity: UMOJA, building a community of
family; CHAMPS, building a community of family within athletes, mentor
program/coach as mentor, + transfer connection; and the Puente Project, academics with
a dedicated counselor and a mentor.
• Math Intervention using technology and supplemental instruction.
In 2014, the Student Success Umbrella held a brainstorming session to review research on
disproportionate impacts, the five areas addressed in the Equity Plan, interventions the College already
had in place (e.g. ATD interventions), and new interventions to implement to address disproportionate
impacts. An Umbrella workgroup was formed, anchored by the Cultural Equity workgroup and
including representatives of Academic Affairs, Student Services, and Associated students, to review the
five areas and to propose activities, budget sources, and evaluations. The workgroup’s goal was to make
the plan as flexible as possible while focusing on specific activities to address the disproportionate
impacts. The workgroup met weekly for two months. As the plan was being created, drafts were
presented to the Student Success Umbrella, the Academic Senate, ASO, and the College Planning
committees (all have faculty, staff, and student representation). The final plan was approved by Student
Success Umbrella, Academic Senate, and College Planning Committee and submitted to the Los Angeles
Community College District.
To align the goals of the Basic Skills Initiative (BSI), Student Success and Support Program (SSSP), and
Student Equity (SE), the Student Success Umbrella merged into the Student Success Coordinating
Committee under the purview of both Academic Senate and the College Planning Council. Its
membership includes administrators, faculty, staff, and students who plan and assist in the
implementation of the Student Equity goals. The committee has also created a Request for Funding
Proposal (RFP) form where proposed funded activities must align with one of the categorical funding
goals, must align with Los Angeles Harbor College’s Strategic Educational Master Plan, and must
address reducing disproportionate impact of a listed targeted population in the Student Equity plan.
Through the support of a stable staffing team in Institutional Effectiveness, the campus has significantly
enhanced access to the quality of data, as evidenced by development of Harbor’s Assessment Based
Planning System (HAPS) and Strategic Educational Master Plan (SEMP). Implementation of HAPS
promises to enhance faculty and staff engagement in student success work and overall institutional
planning.
The Student Success Coordinating Committee is planning activities that are part of a unit, cluster, and
college planning and align with the Basic Skills Initiative, Student Success and Support Program (SSSP)
and Student Equity (SEP) plans as the activities enhance student support services and instructional
support. The primary goal of this plan is to decrease the disproportionate ratio of the equity gaps
identified by the Campus-based research through the Office of Institutional Effectiveness.

Three highest priority disproportionate impacts addressed and rationale.

•
•
•

Course completion for African American students.
Rationale: African American students course completion is 26% lower than the general
population
Math basic skills completion rates for female students.
Rationale: Females comprise 58% of the student population at Harbor College. The
disproportionate impact of .51 needs to be addressed.
English basic skills completion rates for Hispanic students.
Rationale: Hispanic students represent 54% of the student population and the disproportionate
impact ratio for basic skills English completion is .77.

Interventions
A. Access: Campus-based research indicates that Harbor Advantage is positively impacting all
groups, including the impacted group, whites, to decrease the disproportionate ratio. Faculty and
staff involved with Harbor Advantage are now focusing on more outreach to service areas in
which these students reside and will distribute a service area climate survey to see how Harbor
College can better serve this targeted population, and finally, establish a better relationship with
service area of said population.
B. Course Completion: The Cultural Equity workgroup will address the disproportionate impact
of Foster Youth by providing them a tool kit with school supplies, book vouchers, notebooks, and
books on equity. The Cultural Equity will also work with to create a Youth Support group in
conjunction with the financial aid office in order to collect data as to what is being done or not
being done to assist in their success. To address the disproportionate impact of African American
students, the college will begin an Umoja program in fall 2016 to focus on the academic success
of this targeted population based on the model established by the Umoja Community of
California Community Colleges. The College will also sponsor students to participate in HBCU
field trips. Finally, the institutionalization of the Puente Project has continued to assist Hispanic
students through its three-fold model of academics, sustained counseling, and mentoring program
to build the skills necessary for success.
C. ESL and Basic Skills Completion: In order to decrease the disproportionate ratio for basic
skills completion among African American, Hispanic, and female students, Harbor College has
developed three interventions. First, Harbor Advantage (HA) is a first-year-experience program
designed to enroll students in a math and English course during their first semester and provide
them with more individualized services including tutoring, faculty mentoring, and counseling.
The second intervention at Harbor is the CHAMPS program which specifically targets student
athletes to provide them with tutoring and mentoring components. The CHAMPS program has a
dedicated study hall with tutoring staff in the athletics facility, a dedicated part-time counselor,
and a faculty coordinator. The third intervention at Harbor College has been the basic skills math
and English workshop series developed by the respective basic skills faculty. The workshop
series are offered weekly and are open to all Harbor College students. The systemic approach of
these three interventions is to capture as many members of the impacted group as possible.
D. Degree and Certificate Completion: Student Services (specifically the Counseling Department)
will develop academic goals for African-American, American Indian, and Asian/Pacific Islander
students and follow their progress in order to improve completion rates. LAHC will continue to
scale its“front door” initiative Harbor Advantage focusing on expansion and refinement of the
guided pathways to success and second year experience program, Harbor Success. The College

will also launch an LAHC Marketing Campaign that will inform and encourage students
concerning career pathways. In addition, the Counseling Department will utilize the Student
Educational Plan to identify and develop academic goals for student groups and follow their
progress; and finally, automate degree and certificate awards with our new Student Information
System Portal (PeopleSoft).
E. Transfer: The Transfer Center has been able to offer a total of 45 workshops on such topics as
transfer basics, California State University application, university of California application, and
UC personal statement. Though the college will not be able to assess the 6% disproportionate
ratio decrease until the fall 2016 term once the application and admittance data has been released
by each transfer institution, the Transfer Center did have a 62% increase in transfer workshops
this fall 2015. Also, the Transfer Center has hired an Equity counselor to address the impacted
groups, Hispanic, disabled, and the Economically Disadvantaged. Outreach by the Equity
Transfer counselor has presented to the Puente Project students, the Latina Leadership Network
and Latina/o Student Union, and the Society of Hispanic Professional Engineers student
organizations. The Equity Counselor and Transfer Counselor coordinated with Special Programs
and Services and EOP&S to provide field trips to UC San Diego and UCLA as well as offering
university transfer basics workshops.

To break down the intervention achievements into smaller, more actionable steps, the Student
Success Coordinating Committee has developed a work plan form to document and to set
benchmarks outlining what is needed to accomplish each goal (collaboration, resources, due date
or frequency, anticipated obstacles and solutions). The goal is set specific, measurable,
attainable, relevant, and trackable plans to ensure that goals are linked to at least one activity of
the Student Equity Plan. Subsequently, the form is to track progress made throughout the year to
stay on target with said goals and then to assess that activity goal.

Planning Committee and Collaboration
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Access

CAMPUS-BASED RESEARCH: ACCESS
A. ACCESS.

Initial Fall 2014 Harbor Advantage Cohort Table 1. Fall 2014 Harbor
Advantage Cohort by Gender and Ethnicity
DEMOGRAPHY
Fall 2014
Harbor Advantage
First-Year Student
(N = 242)
(N = 1,263)
#
%
#
MALE
Amer
2
0.8%
9
Indian
Asian
Black
Filipino
Hispanic
Pac Islander
White
Other
Subtotal
FEMALE

3
8
20
62
1
8
3
107
Amer
Indian

Asian
Black
Filipino
Hispanic
Pac Islander
White
Other
Subtotal
TOTAL

0
7
6
108
1
5
5
135
242

1.2%
3.3%
8.3%
25.6%
0.4%
3.3%
1.2%
44.2%
3

47
79
44
299
16
91
13
598
1.2%

0.0%
2.9%
2.5%
44.6%
0.4%
2.1%
2.1%
55.8%
100.0%

12
17
81
56
401
19
66
13
665
1,263

%
0.7%
3.7%
6.3%
3.5%
23.7%
1.3%
7.2%
1.0%
47.3%
1.0%
1.3%
6.4%
4.4%
31.7%
1.5%
5.2%
1.0%
52.7%
100.0%

District:

College:

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS
GOAL A.
The goal is to improve access for the following target populations identified in the college research as experiencing a disproportionate impact:
Target Population(s)
Example Group

Current gap, year
-6, 2014

Goal*
No gap

Goal Year
2020

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

ACTIVITIES: A. ACCESS
A.1
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation
• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.1
• Activity Implementation Plan

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development
# of Students Affected

Instructional Support Activities
Direct Student Support

ID Planned Start and End Date(s)
A.1

Student Equity Funds

Other Funds**

• Link to Goal
• Evaluation
A.2
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.2

Instructional Support Activities
Direct Student Support

# of Students Affected

• Activity Implementation Plan
ID Timeline(s)
A.2
• Link to Goal
• Evaluation

Student Equity Funds

Other Funds**

Success Indicator: Course Completion
CAMPUS-BASED RESEARCH: COURSE COMPLETION
B. COURSE COMPLETION. The ratio of the number of credit courses that students, by
population group, complete compared to the number of courses in which students in that
group are enrolled on the census day of the term. Calculate course completion rates by
dividing:

District:

College:

GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION
GOAL B.
The goal is to improve course completion for the following target populations identified in the college research as experiencing a disproportionate
impact:
Target Population(s)
Example Group

Current gap, year
-14, 2014

*Expressed as either a percentage or number.

Goal*
Gap no > -6

Goal Year
2020

**Benchmark goals are to be decided by the institution.

ACTIVITIES: B. COURSE COMPLETION
B.1
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation
• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
B.1
• Activity Implementation Plan

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development
# of Students Affected

Instructional Support Activities
Direct Student Support

District:

College:

ID Planned Start and End Date(s)
B.1

Student Equity Funds

Other Funds**

• Link to Goal
• Evaluation
B.2
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
B.2

Instructional Support Activities
Direct Student Support

# of Students Affected

• Activity Implementation Plan
ID Timeline(s)
B.2
• Link to Goal
• Evaluation

Student Equity Funds

Other Funds**

District:

College:

Success Indicator: ESL and Basic Skills
Completion
CAMPUS-BASED RESEARCH: ESL AND BASIC SKILLS COMPLETION
The data below shows successful course completion rates of students enrolled in Harbor Advantage (HA)
versus non-Harbor Advantage of the impacted group for 2014-15.

Impacted
Group
African
American
Males
African
American
Females

Fall 2014
HA

Non-HA

Spring 2015
HA
Non-HA

44.1%

48.8%

40.7%

57.8%

74.1%

52.8%

70.0%

54.8%

The data above, while is not broken down by basic skills subject, shows the actual impacted group may
need to be adjusted to specifically target and assist African-American male students. Complete data will
be provided as it becomes available.
The interventions described above were used for this impacted group as well. Similar data of HA versus
non-HA is below.

Impacted
Group
Hispanic
Males
Hispanic
Females

Fall 2014
HA

Non-HA

Spring 2015
HA
Non-HA

72.4%

55.7%

60.7%

59.7%

64.2%

61.9%

64.3%

62.6%

The interventions described above were used for this impacted group as well. Similar data of HA versus
non-HA is below.

Impacted
Group
Females

Fall 2014
HA

Non-HA

65.6%

63.1%

Spring 2015
HA
Non-HA
64.3%

62.6%

District:

College:

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE COMPLETION
GOAL C.
The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Example Group

Current gap, year
-7, 2014

Goal*
No gap

Goal Year
2020

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.
ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION
C.1
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation
• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
C.1
• Activity Implementation Plan

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development
# of Students Affected

Instructional Support Activities
Direct Student Support

District:

College:

ID Planned Start and End Date(s)
C.1

Student Equity Funds

Other Funds**

• Link to Goal
• Evaluation
C.2
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.2
• Activity Implementation Plan
.
ID Timeline(s)
C.2
• Link to Goal
• Evaluation

Instructional Support Activities
Direct Student Support

# of Students Affected

Student Equity Funds

Other Funds**

Success Indicator: Degree and Certificate
Completion
C. Degree and Certificate Completion
The ratio of the number of students by population group who receive a degree or certificate
to the number of students in that group with the same informed matriculation goal as
documented in the student educational plan developed with a counselor/advisor 1.
Colleges are encouraged to utilize data available through the Student Success Scorecard,
DataMart and Data on Demand.

CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION
C. DEGREE AND CERTIFICATE COMPLETION. The ratio of the number of students by
population group who receive a degree or certificate to the number of students in that
group with the same informed matriculation goal as documented in the student educational
plan developed with a counselor/advisor. Calculate degree and certificate completion rates
by dividing:

District:

College:

GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION
GOAL D.
The goal is to improve degree and certificate completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Example Group

Current gap, year
-4, 2014

Goal*
No gap

Goal Year
2020

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.
ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION
D.1
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation
• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
D.1
• Activity Implementation Plan

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development
# of Students Affected

Instructional Support Activities
Direct Student Support

District:

College:

ID Planned Start and End Date(s)
D.1

Student Equity Funds

Other Funds**

• Link to Goal
• Evaluation
D.2
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
D.2

Instructional Support Activities
Direct Student Support

# of Students Affected

• Activity Implementation Plan
ID Timeline(s)
D.2
• Link to Goal
• Evaluation

Student Equity Funds

Other Funds**

District:

College:

Transfer

District:

College:

CAMPUS-BASED RESEARCH: TRANSFER
D. TRANSFER. The ratio of the number of students by population group who complete a
minimum of 12 units and have attempted a transfer level course in mathematics or English,
to the number of students in that group who actually transfer after one or more (up to six)
years. Calculate transfer rates by dividing:

GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
GOAL E.
The goal is to improve transfer for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Example Group

Current gap, year
-4, 2014

Goal*
No gap

Goal Year
2020

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.
ACTIVITIES: E. TRANSFER
E.1
• Activity Type(s)
Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
# of Students Affected
E.1
• Activity Implementation Plan
ID

Planned Start and End Date(s)

Student Equity Funds

Other Funds**

District:

College:

E.1
• Link to Goal
• Evaluation
E.2
• Activity Type(s)
Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
E.2
• Activity Implementation Plan
ID
E.2

Timeline(s)

• Link to Goal
• Evaluation

Student Equity Funds

Other Funds**

Other College- or District-wide Initiatives
Affecting Several Indicators

GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS
ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS
F.1
• Indicators/Goals to be affected by the activity
Access
Course Completion
ESL and Basic Skills Course Completion

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity
Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
F.1
• Activity Implementation Plan
ID
F.1

Planned Start and End Date(s)

• Link to Goal

Student Equity Funds

Other Funds**

• Evaluation
F.2
• Indicators/Goals to be affected by the activity
Access
Course Completion
ESL and Basic Skills Course Completion

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity
Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
F.2
• Activity Implementation Plan
ID
F.2

Timeline(s)

• Link to Goal
• Evaluation

Student Equity Funds

Other Funds**

District:

College:

Summary Budget

Summary Evaluation

SUMMARY EVALUATION SCHEDULE AND PROCESS
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Executive Summary
Brief Description of Planning Process and Integration of LAMC’s Student Equity Plan with College and
District Plans: Los Angeles Mission College (LAMC) began a detailed self-study of equity gaps in student
access and success among different population groups on campus in spring 2014. The LAMC Student
Equity Committee (SEC), consisting of faculty leadership, administrative leadership from Academic Affairs
and Student Services, institutional research, and coordinators of programs and initiatives related to special
populations (e.g., foster youth, veterans, disabled students, and basic skills students), thoroughly reviewed
campus-based research and activities already underway as part of existing plans (e.g., District Strategic Plan,
LAMC Strategic Master Plan, Educational Master Plan, SSSP Plan, Basic Skills Initiative, etc.) and
identified the following three themes which form the core of the Student Equity Plan (SEP):
1. Research. More campus-based research is needed to better identify members of special populations,
particularly self-reported special populations (e.g., veterans and foster youth) and to identify the reasons
behind the lower success rates of the populations found to be disproportionately impacted in the SEP.
2. Faculty/Staff Development, Training, and Involvement. To properly address equity gaps in the
classroom and while providing student services, LAMC faculty and staff will need specific training on
current trends and research on teaching and learning and best practices in addressing the specific
pedagogical and support needs of special populations.
3. Recruitment and Retention. A comprehensive outreach plan is needed which includes the development
of targeted outreach materials for specific underrepresented populations and targeted outreach at sites not
included in current outreach efforts where there is a high proportion of underrepresented populations.
Based on further research (see 1. above), targeted retention strategies will also be put into place to
specifically address the student success indicators.
As many of the SEP student success indicators and themes/activities noted above are already included in
many of the District’s and College’s other planning documents, the SEP really gives the College an
opportunity to focus on areas within these indicators of disproportionate impact and to provide funds to
specifically close the achievement gaps of the identified subpopulations of students, thus increasing the
overall success of the College at the same time.
Three Highest Priority Disproportionate Impacts to be addressed by the SEP and Rationale:
1. Access for male students. Males comprise 50% of LAMC’s service area population but only 40%
of LAMC’s student population, a gap of 461 students for fall 2014. Ensuring access to all of
LAMC’s service area is a priority to the College.
2. Course completion for male students. The gender equity gap in course completion (success rates)
affect a large number of students. In fall 2014, the success rate for male students was 62% whereas
that of female students was 67%. While the percentages may seem close, in actual numbers, 289
more male students would have passed their courses that term if no equity gap existed.
3. Hispanic students in ESL classes. While LAMC has one of the highest proportions of Hispanic
students in the nation, our service area still has a higher proportion of Hispanics than are represented
on campus. This is particularly the case in ESL classes.
1
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Strategies for Addressing These Three Impacts:
The College will address access for male students by continuing to conduct targeted outreach in local middle
and high schools and in area juvenile and adult correctional facilities. Low course success rates for male
students will be addressed by conducting additional research into the reasons behind their low attainment and
into successful interventions put into place in similar institutions. An intervention plan will then be
developed with implementation scheduled for 2016-17. Mentoring programs targeted to these groups are
proposed in the SEP as one prominent strategy to ensure that students are retained and ultimately successful
in accomplishing their educational goals. The College will address access for Hispanic students in ESL
classes by piloting a bilingual Spanish-English ESL lab scheduled for implementation in 2016-17.
Expected Impact on Student Success, Timeframe for Improvements, and Evaluation Plan:
All activities in the plan have been assigned responsible parties, a timeframe for initiation within the next
three years, and target completion dates (ranging from one semester to seven years into the future) for
expected outcomes. Ultimately, implementation of the activities in the SEP will help to close the identified
achievement gaps over time. The SEC will monitor and support the parties responsible for each activity, and
will evaluate the status of all activities and expected outcomes annually. In addition, programs that received
Student Equity funds and/or that have activities included in the SEP will report on the status and success of
those activities each year in program review.
Progress toward Reducing Disproportionate Impacts:
Several equity gaps identified in the previous year have already been closed through targeted activities begun
in 2015-16, which will continue in 2016-17. These activities include research into success rates for
populations experiencing disproportionate impacts, and a campus-wide in-reach campaign reaching out to
several special populations who often experience disproportionate impacts, including veterans, foster youth,
and students with disabilities. Currently LAMC no longer shows any significant equity gaps for the success
indicators of academic/progress probation, ESL completion, and transfer.

2
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Disproportionate Impacts, College Analysis, and Plans for Improvement
I. Access
Impacted
Group
Male
Students

College Analysis

Plan(s) for Improvement

Males comprise 50% of • Outreach to middle and high school
LAMC’s service area
freshman and sophomores using
population but only 40%
materials targeted to males, including
of LAMC’s student
CTE programs that enroll many males.
population. This
• Outreach to local juvenile and adult
reflects a broader trend
correctional facilities (utilizing existing
in the U.S. and other
partnerships with LACOE,
industrialized countries.
Communities in Schools and the AntiRecidivism Coalition); implementation
of transitional bridge programs.
Students The proportion of
• Increase visibility of DSPS Office;
disabled students at
with
encourage disabled students to selfDisabilities LAMC is lower than
identify so they can receive services;
their proportion in the
raise awareness of mental health issues
service area.
• Research how policies and procedures
can be improved to remove obstacles for
disabled students to receive the services
they need to succeed.
Hispanic Although LAMC serves • Development of a pilot bilingual
Students a large proportion of
Spanish/English ESL Lab to supplement
Hispanic students,
in ESL
existing ESL offerings.
Hispanic students are
classes
still underrepresented on
campus. In particular,
Hispanic enrollment is
disproportionately low
in credit ESL classes.
1

Expected Improvement(s)
The proportion of male
students enrolled at LAMC
will increase by 1% each year
for three years starting in Fall
2016.

Progress Toward Reducing
Disproportionate Impact
There has been a small
increase in the past year: the
proportion of male students
on campus increased from
39.5% in fall 2013 to 39.8%
in fall 2104. While small, it
is nevertheless moving in the
right direction.

The proportion of students
with disabilities enrolled at
LAMC will increase by 0.3%
each year for three years
starting in Fall 2016.

Veterans were also an
impacted group in 2014 but
due to the work done by the
newly hired Veterans
Outreach Coordinator, this
group is no longer impacted.

The proportion of Hispanic
students taking credit ESL
courses will increase to more
closely reflect the proportion
of Hispanic students at
LAMC.

Academic deans, ESL
faculty and staff from the
non-credit ESL program are
working to design and
implement the bilingual
Spanish/English ESL lab.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
II. Course Completion
Impacted
Group
1) AfricanAmerican
Students
2) Foster
Youth
3) Students
with
Disabilities
4) Male
Students

College Analysis

Plan(s) for Improvement

The average campus• Conduct additional research into the
wide successful course
reasons behind the low course
completion rate is 65%.
completion rates for the impacted
However,
groups, including research into best
practices for serving specific
• for AfricanAmerican students it
populations.
is 52%,
• Faculty and staff training on the specific
• for foster youth it is
teaching and learning needs of impacted
also 52%,
groups including support for faculty and
staff to attend conferences that address
• for students with
issues of equity and student success.
disabilities it is 59%,
• Increase visibility of existing programs
• for male students it
for impacted groups on campus; inreach
is 62% (compared to
campaign
to encourage students to self67% for women).
identify to receive services; strengthen
relationships with programs at four-year
institutions serving impacted groups.

2

Expected Improvement(s)
• Due to the change in
methodology for
measuring equity gaps in
course completion, two
additional impacted groups
were identified (students
with disabilities and male
students). Based on
additional research, a
detailed intervention plan
will be developed with
improvement targets for
each group. The ultimate
expected improvement is
elimination of the
identified gaps.
• Increase participation in
LAMC foster youth
programs and services by
10% by fall 2017.
• The successful course
completion rate for foster
youth will increase by 2%
annually.

Progress Toward Reducing
Disproportionate Impact
• The successful course
completion rate for foster
youth increased from 45%
to 52% between fall 2013
and fall 2014.
• Unfortunately, the course
completion rate for
African-American
students fell from 59% to
52% during the same
period. More efforts are
needed to improve the
success rates for AfricanAmerican students.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
III. ESL and Basic Skills Completion
Impacted
Group
ESL

Basic Skills
English

Basic Skills
Math:
1) AfricanAmerican
students
2) Students
with
Disabilities
3) Male
Students

College Analysis
A gap was found for
Asian students, however,
due to the small cohort
size, the data is not
reliable.
Gaps were identified for
students with disabilities,
African-American, and
Asian students, but due to
small cohort sizes, the
data is not reliable.
The college average math
progression rate was 29%,
however, it was
• 17% for AfricanAmerican students,
• 18% for students with
disabilities,
• 19% for Native
American students
(unreliable due to small
cohort size),
• 26% for male students.

Plan(s) for Improvement

Expected Improvement(s)

N/A – data unreliable due to small cohort
size.

Elimination of equity gaps

N/A – data unreliable due to small cohort
size.

Elimination of equity gaps

• Additional research to determine the
reasons behind low progression rates of
impacted groups, including identifying
successful interventions at other
colleges.
• Mentoring program based on successful
model in the College’s STEM program
(may include e-mentoring and/or etutoring).
• Faculty and staff training activities on
the pedagogical and support needs of
basic skills students, including
conference attendance.

Due to the change in
methodology for
measuring basic skills
progression, two additional
impacted groups were
identified (students with
disabilities and male
students). Based on
additional research, a
detailed intervention plan
will be developed with
appropriate improvement
targets.
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Progress Toward Reducing
Disproportionate Impact
The gaps identified in fall
2013 (male students and
students with disabilities,
both small cohorts) are no
longer present.
No gap was identified in the
previous year.

Due to the change in
methodology, comparisons
between fall 2013 and fall
2014 are not available for
basic skills math progression.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
IV. Degree and Certificate Completion
Impacted
Group
1) Students
with
Disabilities
2) Male
Students

College Analysis

Plan(s) for Improvement

The college average
• Additional research to determine the
degree and certificate
reasons behind the low degree and
completion rate was
certificate completion rates for impacted
17%. However, it was:
groups, including examining disaggregated
milestone data, models of Credit for Prior
• 3% for students with
disabilities (data
Learning, and identifying ways to
unreliable due to
incorporate parents into their children’s
small cohort size),
college and learning experiences.
• Pilot mentorship program to provide
• 14% for male
guidance on academics and career goals.
students.
• Inreach campaign to encourage students
with disabilities and other special
populations to self-identify to be eligible
for special services.
• Development of better ways of ensuring
that special populations are correctly
entered and coded in the student
information system.
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Expected Improvement(s)
Due to the extended length
of time it takes students at
Mission to complete a
degree or certificate (many
take up to ten or eleven
years), it is difficult to
attribute improvements
directly to implemented
plans. However, it is
expected that after six
years, participants in the
mentorship program will
have higher degree and
certificate completion rates
than non-participants of
similar backgrounds.

Progress Toward Reducing
Disproportionate Impact
Equity gaps for AfricanAmerican students and
White students, which were
identified in fall 2013, are no
longer present.

2015 Student Equity Plan Summary
Los Angeles Mission College
December 16, 2015

Disproportionate Impacts, College Analysis, and Plans for Improvement
V. Transfer
Impacted
Group
1) AfricanAmerican
Students
2) Hispanic
Students

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

Fall 2013 data showed that
African-American and
Hispanic students were
transferring at lower rates
than white and Asian
students, a trend seen across
California’s community
colleges. However, data for
fall 2014 no longer showed
any equity gaps. This may
be a function of a single
cohort of African-American
and Hispanic students who
performed better than
average. As such, funding
for activities begun in the
previous year will continue
in order to continue to help
impacted populations.

• Additional research to determine the
reasons behind the low transfer rates
of impacted groups.
• Implementation of a pilot faculty
mentorship program providing
guidance on academic careers and
transfer/career goals.
• Recruit peer mentors who have
successfully transferred to CSUN and
other four-year universities to which
LAMC’s African-American and
Hispanic students have the greatest
interest in transferring.
• The Transfer Center will provide
enhanced services for impacted
groups (e.g., transfer clinics for
students in LAMC’s MEChA club,
hosting joint events with clubs at
transfer destinations, etc.).

It is expected that after six
years, participants in the
mentorship program will
have higher transfer rates
than non-participants of
similar backgrounds.

5

Progress Toward Reducing
Disproportionate Impact
As of fall 2014, there are no
equity gaps for transfer.
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EXECUTIVE SUMMARY
Los Angeles Mission College (LAMC) began a detailed self-study of equity gaps in student success among different population groups on campus in Spring 2014. The LAMC Student Equity Committee (SEC), consisting of
faculty leadership, administrative leadership from Academic Affairs and Student Services, institutional research,
and coordinators of programs and initiatives related to special populations (e.g., foster youth, veterans, disabled
students, and basic skills students), thoroughly reviewed campus-based research (including additional research
on student population groups not initially included – e.g., foster youth and veterans) and activities already underway as part of existing College and District plans. The following goals and activities were formulated by the
SEC to close the identified achievement gaps in the access and student success indicators.

GOAL A – Access
The following population groups are underrepresented on campus: male students, Hispanic students, and students
with disabilities. The College will endeavor to increase the number of students from these groups by:
1. Conducting better marketing of academic and career-technical education (CTE) programs of interest to
males and conducting targeted outreach in local middle and high schools and in area juvenile and adult
correctional facilities utilizing existing partnerships with LACOE, Communities in Schools, and the AntiRecidivism Coalition;
2. Conducting a campus-wide campaign to encourage students with disabilities, students with mental health
issues, and veterans to self-identify so that they can be eligible for special services, and further researching
barriers to these students’ success (also applies to Goal D.4); and
3. Recruiting more Hispanic students in noncredit ESL courses (also applies to Goal A.10).

GOAL B – Course Completion
The following population groups are disproportionately impacted with regard to course completion: male
students, black students, and foster youth. The College will endeavor to increase the course completion rates
for these groups through:
1. Conducting additional research to determine the reasons behind the low completion rates;
2. Developing curriculum in personal development and career planning coursework targeted to the needs of
these populations, with specialized course sections being offered to these groups;
3. Implementing faculty and staff training activities regarding the specific teaching and learning needs of these
special populations and facilitating faculty and staff attendance at relevant conferences (also applies to
Goals C.5, D.2, and E.1); and
4. Conducting a campus-wide campaign to encourage foster youth to self-identify so that they can be eligible
for, and made aware of, special services (also applies to Goal B.4 and D.4).

GOAL C – ESL and Basic Skills Completion
Disproportionate impact was found for students with disabilities and black students with regard to basic skills
English completion; and male students, black students, and students with disabilities in basic skills math
completion. The College will endeavor to increase the progression rates of students with disabilities and black
students in basic skills English; and for male students, black students and students with disabilities in basic skills
math by conducting additional research to determine the reasons behind these lower English/math basic skills
completion rates and by creating a peer and/or faculty mentor program for basic skills English/math students.
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GOAL D – Degree and Certificate Completion.
With regard to degree and certificate completion male students and students with disabilities are disproportionately
impacted. The College will address these gaps by:
1. Conducting additional research to determine the reasons behind the low completion rates for male students
and students with disabilities;
2. Implementing a pilot faculty and/or peer mentorship program that would match mentors to mentees based
on background characteristics and academic and/or career interests and goals – mentors would be paired
with mentees for the duration of the students’ college careers to ensure that they are making progress in
pursuing their educational goals (also applies to Goal C.2 and D.2);
3. Developing policies/interventions to ensure all undecided students select a major/program of study by the
time they have completed 15 units; and
4. Institutionalizing financial aid outreach and services to all students.

GOAL E – Transfer
Students with disabilities are disproportionately impacted with regard to transferring to a four-year institution.
In addition to the activities already noted above, the College will address this equity gap by:
1. Conducting additional research to determine the reasons behind the low transfer rates for student with
disabilities; and
2. Coordinating with the Transfer Center to provide enhanced services for students with disabilities interested
in transferring and to improve transfer rates based on the findings from 1 above.
All activities in the plan have been assigned responsible parties, a timeframe for initiation within the next five years,
and target completion dates for expected outcomes. The SEC will monitor and support the parties responsible for
each activity, and will evaluate the status of all activities and expected outcomes annually. In addition, programs
that received Student Equity funds and/or that have activities included in the Student Equity Plan will report on
the status and success of those activities each year in program review.
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Campus-Based Research
A. ACCESS
The percentage of each population group that is enrolled compared to that group’s representation in the adult
population within the community served.
Los Angeles Mission College (LAMC) is a designated Hispanic-Serving Institution (HSI) located in the northeast
San Fernando Valley area of Los Angeles County. LAMC’s primary service area consists of the three zip codes of
91342, 91331 and 91340, which cover the communities of Sylmar, Pacoima and the city of San Fernando, respectively.

Methodology
In the table below, the percentage point gap methodology is used to assess whether the LAMC student body is
representative of the community it serves. The percentage point gaps are calculated by subtracting the participation rate of the subgroup from the group’s representation in the service area. A negative sign indicates that
the group has lower representation at the College than in the community served, while a positive sign indicates
that the group has greater representation. A negative percentage point gap of -3 or greater is considered evidence
of disproportionate impact and is highlighted in yellow in the table below. Percentage point gaps based on low
base numbers (a denominator less than 30) are not considered statistically reliable. Cohorts with fewer than
ten students are not analyzed due to low reliability and are indicated with ***.

Table A1. Enrollment Disaggregated by Gender and Ethnicity
(A)
# of Students
Enrolled in
Fall 2014*

(B)
% of Total
Enrollment*

(C)
% of Adult
Population in
Service Area**

(D)
Gap in Percentage
Points

Female

6,720

60.2

49.8

+10.4

Male

4,437

39.8

50.2

-10.4

Total

11,157

100.0

100.0

Hispanic

8,599

77.1

84.2

-7.1

White

1,226

11.0

7.8

+3.2

Asian

549

4.9

4.3

+0.6

Black

360

3.2

3.1

+0.1

Native American

16

0.1

0.1

+0.0

Pacific Islander

6

0.1

0.0

***

Multiethnic

167

1.5

0.6

+0.9

Unknown

234

2.1

0.0

+2.1

11,157

100.0

100.0

Population Group

Total
* Source: LACCD SIS
** Source: emsiAnalyst
*** Not analyzed due to low cell size
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Table A2. Fall 2014 Disaggregated by Special Population Groups
(A)
# of Students
Enrolled in
Fall 2014*

(B)
% of Total
Enrollment*

(C)
% of Adult
Population in
Service Area***

(D)
Gap in Percentage
Points

Foster Youth

136

1.3

0.7

+0.6

Students with Disabilities

304

2.8

9.9

-7.1

6,237

55.9

47.1

+8.8

161

1..5

3.8

-2.3

Population Group

Low-Income Students**
Veterans

* Source: CCCCO Data Mart
** Source: LACCD IRDS Financial_Aid_Flag = 1, 2, 3, or 4
*** Source: 2009-2013 American Community Survey

The three student groups experiencing the greatest gaps in access are (in rank order):
• Male students (–10.4 percentage points below their proportion in the community);
• Hispanic students (–7.1 percentage points below their proportion in the community);
• Students with disabilities (–7.1 percentage points below their proportion in the community).
Male students are significantly underrepresented in the LAMC student body, reflecting a broader trend in higher
education worldwide. To provide more equitable access to higher education in our primary service area, LAMC
will continue to focus on outreach to men to increase the proportion of male students on campus.
The majority of residents in LAMC’s primary service area are Hispanic, an ethnic group that continues to be
underrepresented in U.S. higher education. While LAMC’s student body has one of the highest rates of Hispanic
enrollment in the nation, there is still a gap between Hispanic enrollment and the proportion of Hispanics living
in the community served. This is partly due to low educational attainment in the community. According to the
2013 American Community Survey, over two-thirds (67.1%) of the adult population aged 25 and older in LAMC’s
primary service area has never attended college. LAMC continues to do outreach in the community to increase
awareness of and interest in higher education among members of the community.
According to the 2009-2013 American Community Survey, approximately ten percent of the adult population in
Los Angeles County has some type of disability. LAMC’s documented disabled student population is only two
percent. However, this is likely due to lack of documentation of disability, rather than to lack of access. LAMC has
dedicated resources to eliminating this equity gap, starting with the hiring of a full-time Associate Dean of Disabled
Student Programs and Services in 2014-15. The College also plans to re-establish programs that were cut due
to budgetary restrictions in previous years to provide additional services for disabled students to eliminate this
equity gap.
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Campus-Based Research
B. Course Completion
The ratio of the number of credit courses that students, by population group, successfully complete compared to
the number of courses in which students in that group are enrolled on census day. Course completion (“success”)
rates are calculated by dividing the number of courses in which students earned an A, B, C or P grade by the number
of courses students were enrolled in on census day for fall 2014.

Methodology
In the tables below, the percentage point gap methodology is used to assess whether an equity gap exists
between disaggregated subgroups. The gap in percentage points is calculated by subtracting the success rate
(%) of the subgroup from the average success rate (%) for the College as a whole. A negative sign indicates that
the group has a lower success rate than the College average, while a positive sign indicates that the group has
a better success rate. A negative percentage point gap of -3 or greater is considered evidence of disproportionate
impact and is highlighted in yellow in the table below. Cohorts with fewer than ten students are not analyzed
due to low reliability and are indicated with ***.

Table B1. Successful Course Completion Disaggregated by Population Group

Population Group

(A)
# of Students
Enrolled in
Fall 2014*

(B)
# of Passing
Grades*

13,857

9,238

Female

(C)
Success Rate
(B÷A) (%)

(D)
Average
Success Rate
(%)

(E)
Gap in
Percentage
Points

66.7

64.6

+2.1
-3.0

Male

9,921

5,926

61.6

64.6

Total

23,478

15,164

64.6

64.6

Hispanic

18,202

11,458

63.0

64.6

-1.6

White

2,560

1,920

75.0

64.6

+10.4

Asian

1,234

907

73.5

64.6

+8.9

Black

726

375

51.7

64.6

-12.9

Native American

32

21

65.6

64.6

+1.0

Pacific Islander

12

7

58.3

64.6

-6.3

269

190

70.6

64.6

+6.0
+0.0

Multiethnic
Unknown

443

286

64.6

64.6

23,478

15,164

64.6

64.6

Foster Youth

334

175

52.4

64.6

-12.2

Student with Disabilities

632

375

59.3

64.6

-5.3

16,811

11,100

66.0

64.6

+1.4

35

25

71.4

64.6

+6.8

Total

Low-Income***
Veterans

* Source: CCCCO Data Mart
** Source: LACCD IRDS Financial Aid Flag = 1, 2, 3, or 4

12

LAMC Student Equit y Plan

The three student groups experiencing the greatest gaps in access are (in rank order):
• Black students (–12.9 percentage points below the LAMC average);
• Foster youth (–12.2 percentage points below the LAMC average);
• Pacific Islanders (–6.3 percentage points below the LAMC average).
While the analysis above shows that Pacific Islanders are experiencing disproportionate impact, due to the low
base number of students in this group, the data on successful course completion for Pacific Islanders is not
statistically reliable and may not indicate an actual gap. The three groups with the largest number of students
affected are:

Gap
(% below average)

# of Course Enrollments
as of Census Day

# of “Lost” Enrollments
that would have closed
the equity gap if they had
been successful

Male Students

-3.0

9,621

289

Black Students

-12.9

726

94

Foster Youth

-12.2

334

41

Population Group

ACADEMIC/PROGRESS PROBATION
Table B2. Academic and Progress Probation Disaggregated by Population Group

Population Group

(A)
# of Credit
Students in
Fall 2014*

(B)
(C)
# of Students Probation Rate
on Probation**
(B÷A) (%)

(D)
Average
Probation Rate
(%)

(E)
Gap in
Percentage
Points

Female

6,249

524

8.4

8.9

+0.5

Male

4,162

402

9.7

8.9

-0.8

Total

10,411

926

8.9

8.9

Hispanic

7,895

776

9.8

8.9

-0.9

White

1,212

69

5.7

8.9

+3.2

Asian

541

29

5.4

8.9

+3.5

Black

351

28

8.0

8.9

+0.9

Native American

16

2

12.5

8.9

-3.6

Pacific Islander

6

2

33.3

8.9

***

Multiethnic

163

9

5.5

8.9

+3.4

Unknown

227

11

4.8

8.9

+4.0

10,411

926

8.9

8.9

Foster Youth

334

175

52.4

64.6

-12.2

Student with Disabilities

632

375

59.3

64.6

-5.3

16,811

11,100

66.0

64.6

+1.4

35

25

71.4

64.6

+6.8

Total

Low-Income***
Veterans

* Source: CCCCO Data Mart
** Source: LACCD IRDS Financial Aid Flag = 1, 2, 3, or 4
*** Not analyzed due to low cell size
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Academic probation results when a student has attempted a minimum of 12 units and fails to maintain a grade
point average of 2.00. Progress probation is defined as having “W” (Withdrawal), “INC” (Incomplete) or “NC” (No
Credit) grades for fifty percent or more of all units in which a student has enrolled when a student has attempted
a minimum of 12 units.
There does not appear to be an equity gap for academic and progress probation. The one group that shows a
potential gap (Native Americans) has base numbers too low to be reliable and it would not be an efficient use
of resources to stage a college-wide intervention for only two students.
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Campus-Based Research
C. ESL and Basic Skills Completion
The percentage of students by population group who successfully complete a college-level English or math course
within six years after attempting a basic skills English, math or ESL course, compared to the number of students who
attempt a basic skills English, math or ESL course. Completion rates are calculated by dividing the number of students
in the 2008-09 cohort who passed a college-level English or math course with an A, B, C or P grade through 2013-14
by the number of students in that cohort who attempted a basic skills English, basic skills math or ESL course.

Methodology
In the tables below, the percentage point gap methodology is used to assess whether an equity gap exists
between disaggregated subgroups. The gap in percentage points is calculated by subtracting the completion
rate of the subgroup from the average completion rate for the College as a whole. A negative sign indicates that
the group has a lower completion rate than the College average, while a positive sign indicates that the group
has a greater completion rate. A negative percentage point gap of -3 or greater is considered evidence of disproportionate impact and is highlighted in yellow in the tables below. Cohorts with fewer than ten students are
not analyzed due to low reliability and are indicated with ***.

Basic Skills English
Table C1. Basic Skills English Completion Disaggregated by Population Group – 2008-09 Cohort
(A)
# of Students
Enrolled in
Fall 2014*

(C)
Success Rate
(B÷A) (%)

(D)
Average
Success Rate
(%)

(E)
Gap in
Percentage
Points

(B)
# of Passing
Grades*

Female

858

279

32.5

31.4

+1.1

Male

513

151

29.4

31.4

-2.0

Total

1,371

430

31.4

31.4

Hispanic

1,040

325

31.3

31.4

-.02

White

82

36

43.9

31.4

+12.5

Asian

53

14

26.4

31.4

-5.0

Black

66

10

15.2

31.4

-16.2

Native American

7

2

28.6

31.4

***

Pacific Islander

6

2

33.3

31.4

***

Multiethnic

0

0

N/A

31.4

N/A

117

41

35.0

31.4

+3.6

1,371

430

31.4

31.4

Population Group

Unknown
Total

* Source: CCCCO Data on Demand.
** Not analyzed due to low cell size.

Academic probation results when a student has attempted a minimum of 12 units and fails to maintain a grade point
average of 2.00. Progress probation is defined as having “W” (Withdrawal), “INC” (Incomplete) or “NC” (No Credit)
grades for fifty percent or more of all units in which a student has enrolled when a student has attempted a minimum
of 12 units.
There does not appear to be an equity gap for academic and progress probation. The one group that shows a
potential gap (Native Americans) has base numbers too low to be reliable and it would not be an efficient use
of resources to stage a college-wide intervention for only two students.
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Table C1. Basic Skills English Completion Disaggregated by Population Group – 2008-09 Cohort
(continued)
(A)
# of Students
Enrolled in
Fall 2014*

(B)
# of Passing
Grades*

(C)
Success Rate
(B÷A) (%)

(D)
Average
Success Rate
(%)

(E)
Gap in
Percentage
Points

Foster Youth**

10

4

40.0

31.4

+8.6

Students with Disabilities

63

5

7.9

31.4

-23.5

Low-Income Students

913

317

34.7

31.4

+3.3

Veterans**

11

5

45.4

31.4

+14.0

Population Group

* Source: CCCCO Data on Demand.
** LACCD SIS SEMC_FOSTER_YOUTH and STUD_FOSTER_YOUTH and LAMC veterans financial aid records.

The three student groups experiencing the greatest percentage point gaps with regard to basic skills English
completion are (in rank order):
• Students with disabilities (–23.5 percentage points below students with no disability);
• Black students (–16.2 percentage points below the LAMC average);
• Asian students (–5.0 percentage points below the LAMC average).
As shown in the table below, the same three groups also have the largest gaps in terms of the number of
students affected.
Gap
(% below
average)

# of Course
Enrollments as
of Census Day

# of “Lost” Students that would have closed the
equity gap if they had succeeded

Students with Disabilities

-23.5

63

15

Black Students

-16.2

66

11

Asian Students

-5.0

53

3

Population Group

ESL
There does not appear to be an equity gap for ESL completion. While there is evidence of disproportionate impact
for Asian students, due to the low base number of students, the data is not statistically reliable and should not
form the basis of decisions to implement interventions.

Table C2. ESL Completion Disaggregated by Population Group – 2008-09 Cohort
(A)
Attempted ESL
Course*

(B)
Passed
College-Level
English*

Female

154

Male
Total

Population Group

(C)
Completion
Rate (B÷A) (%)

(D)
Average
Completion
Rate (%)

(E)
Gap in
Percentage
Points

14

9.1

8.4

+0.7

73

5

6.8

8.4

-1.6

227

19

8.4

8.4

* Source: CCCCO Data on Demand.
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Table C2. ESL Completion Disaggregated by Population Group – 2008-09 Cohort (continued)
(A)
Attempted ESL
Course*

(B)
Passed
College-Level
English*

(C)
Completion
Rate (B÷A) (%)

(D)
Average
Completion
Rate (%)

(E)
Gap in
Percentage
Points

Hispanic

149

10

6.7

8.4

-1.7

White

31

2

6.5

8.4

-1.9

Asian

19

1

5.3

8.4

-3.1

Black

0

0

N/A

8.4

N/A

Native American

0

0

N/A

8.4

N/A

Pacific Islander

1

0

0.0

8.4

***

Multiethnic

0

0

N/A

8.4

N/A

Unknown

27

6

22.2

8.4

+13.8

Total

227

19

8.4

8.4

Foster Youth**

0

0

N/A

8.4

N/A

Student with Disabilities

5

1

20.0

8.4

N/A

164

17

10.4

8.4

+2.0

0

0

N/A

8.4

N/A

Population Group

Low-Income
Veterans**

* Source: CCCCO Data on Demand.
** LACCD SIS SEMC_FOSTER_YOUTH and STUD_FOSTER_YOUTH and LAMC veterans financial aid records.
*** Not analyzed due to low cell size.

Basic Skills Math
Table C2. Basic Skills Math Completion Disaggregated by Population Group – 2008-09 Cohort
(A)
Attempted
Remedial
Math*

(B)
Passed
College-Level
Math*

(C)
Progression
Rate (B÷A) (%)

(D)
Average
Completion
Rate (%)

(E)
Gap in
Percentage
Points

Female

958

298

31.1

29.0

+2.1

Male

564

144

25.5

29.0

-3.5

Total

1,522

442

29.0

29.0

Hispanic

1,119

320

28.6

29.0

-0.4

White

119

37

31.1

29.0

+2.1

Asian

45

16

35.6

29.0

+6.6

Black

77

13

16.9

29.0

+12.1

Native American

16

3

18.8

29.0

-10.3

Pacific Islander

4

0

0

29.0

***

Multiethnic

0

0

N/A

29.0

N/A

142

53

37.3

29.0

+8.3

1,522

422

29.0

29.0

Population Group

Unknown
Total

* Source: CCCCO Data on Demand.
*** Not analyzed due to low cell size.
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Table C3. Basic Skills Math Completion Disaggregated by Population Group – 2008-09 Cohort
(continued)
(A)
Attempted
Remedial
Math*

(B)
Passed
College-Level
Math*

(C)
Progression
Rate (B÷A) (%)

(D)
Average
Completion
Rate (%)

(E)
Gap in
Percentage
Points

Foster Youth**

8

1

12.5

29.0

***

Student with Disabilities

78

14

17.9

29.0

-11.1

993

300

30.2

29.0

+1.2

17

10

58.8

29.0

+29.8

Population Group

Low-Income
Veterans**

* Source: CCCCO Data on Demand.
** LACCD SIS SEMC_FOSTER_YOUTH and STUD_FOSTER_YOUTH and LAMC veterans financial aid records.
*** Not analyzed due to low cell size.

The student groups experiencing the greatest percentage point gaps with regard to basic skills math completion
are (in rank order):
• Black students (–12.1 percentage points below the LAMC average);
• Students with disabilities (–11.1 percentage points below students with no disability);
• Native American students (–10.3 percentage points below the LAMC average).
Due to the low base number of Native American students, the data is not statistically reliable and may not indicate
an actual gap. The three groups with the largest number of students affected by the equity gap in basic skills
math completion are:
Gap
(% below
average)

# of Course
Enrollments as
of Census Day

# of “Lost” Students that would have closed the
equity gap if they had succeeded

Male Students

-3.5

564

20

Black Students

-12.1

77

9

Students with Disabilities

-11.1

78

9

Population Group
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Campus-Based Research
D. Degree and Certificate Completion
The percentage of students by population group who successfully complete a college-level English or math
course within six years after attempting a basic skills English, math or ESL course, compared to the number of
students who attempt a basic skills English, math or ESL course. Completion rates are calculated by dividing the
number of students in the 2008-09 cohort who passed a college-level English or math course with an A, B, C or P
grade through 2013-14 by the number of students in that cohort who attempted a basic skills English, basic skills
math or ESL course.

Methodology
In the tables below, the percentage point gap methodology is used to assess whether an equity gap exists between disaggregated subgroups. The gap in percentage points is calculated by subtracting the completion rate
of the subgroup from the average completion rate for the College as a whole. A negative sign indicates that the
group has a lower completion rate than the College average, while a positive sign indicates that the group has
a greater completion rate. A negative percentage point gap of -3 or greater is considered evidence of disproportionate impact and is highlighted in yellow in the tables below. Cohorts with fewer than ten students are not
analyzed due to low reliability and are indicated with ***.

Table D1. Degree and Certificate Completion Disaggregated by Population Group
(A)
# in 2008-09
Cohort*

(B)
Earned Degree
or Certificate*

(C)
Completion
Rate (B ÷ A)
(%)

Female

557

106

19.0

16.7

+2.3

Male

413

56

13.6

16.7

-3.1

Total

970

162

16.7

16.7

Hispanic

673

105

15.6

16.7

-1.1

White

79

19

24.1

16.7

+7.4

Asian

33

5

15.2

16.7

-1.5

Black

21

4

19.0

16.7

+2.3

Native American

5

1

20.0

16.7

***

Pacific Islander

4

1

25.0

16.7

***

Multiethnic

0

0

N/A

16.7

N/A

Unknown

155

27

17.4

16.7

+.7

Total

970

162

16.7

16.7

Foster Youth**

4

0

0.0

16.7

***

Student with Disabilities

29

1

3.4

16.7

-13.3

Low-Income

782

145

18.5

16.7

+1.8

4

2

50.0

16.7

***

Population Group

Veterans**

(D)
Average
Completion
Rate (%)

(E)
Gap in
Percentage
Points

* Source: CCCCO Data Mart
** LACCD SIS SEMC_FOSTER_YOUTH and STUD_FOSTER_YOUTH and LAMC veterans financial aid records.
*** Not analyzed due to low cell size
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Table D1. Basic Skills Math Completion Disaggregated by Population Group – 2008-09 Cohort
(continued)
(A)
Attempted
Remedial
Math*

(B)
Passed
College-Level
Math*

(C)
Progression
Rate (B÷A) (%)

(D)
Average
Completion
Rate (%)

(E)
Gap in
Percentage
Points

Foster Youth**

8

1

12.5

29.0

***

Student with Disabilities

78

14

17.9

29.0

-11.1

993

300

30.2

29.0

+1.2

17

10

58.8

29.0

+29.8

Population Group

Low-Income
Veterans**

* Source: CCCCO Data on Demand.
** LACCD SIS SEMC_FOSTER_YOUTH and STUD_FOSTER_YOUTH and LAMC veterans financial aid records.
*** Not analyzed due to low cell size.

The student groups experiencing the greatest percentage point gaps are:
• Student with disabilities (–13.3 percentage points below the LAMC average);
• Male students (–3.1 percentage points below the LAMC average).
The same two groups are also the groups with the largest number of students affected by the equity gap in
degree and certificate completion:
Gap
(% below
average)

# of Course
Enrollments as
of Census Day

# of “Lost” Students that would have closed the
equity gap if they had succeeded

Male Students

-3.1

413

13

Student with Disabilities

-13.3

29

4

Population Group
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Campus-Based Research
E. Transfer
The percentage of first-time students with a minimum of 6 units who attempted any math or English course in
the first three years of enrollment and transferred to a four-year institution within six years. The transfer rate is
calculated by dividing the number of students in the 2008-09 cohort meeting the criteria above who transferred
through 2013-14 by the number of students in the cohort.

Methodology
In the tables below, the percentage point gap methodology is used to assess whether an equity gap exists
between disaggregated subgroups for transfer to a four-year institution. The percentage point gaps are calculated by subtracting the transfer rate of the disaggregated subgroup from the average transfer rate for the
College as a whole. A negative sign indicates that the group has a lower transfer rate than the College average,
while a positive sign indicates that the group has a greater transfer rate. A negative percentage point gap of -3
or greater is considered evidence of disproportionate impact and is highlighted in yellow in the table below.
Cohorts with fewer than ten students are not analyzed due to low reliability and are indicated with ***.

Table E1. Transfer Rates Disaggregated by Population Group
(A)
# in 2008-09
Cohort*

(B)
Earned Degree
or Certificate*

(C)
Completion
Rate (B ÷ A)
(%)

Female

557

78

14.0

16.5

-2.7

Male

413

82

19.9

16.5

+3.2

Total

970

160

16.5

16.5

Hispanic

673

106

15.8

16.5

-0.9

White

79

17

21.5

16.5

+4.8

Asian

33

10

30.3

16.5

+13.6

Black

21

3

14.3

16.5

-2.4

Native American

5

2

40.0

16.5

***

Pacific Islander

4

1

25.0

16.5

***

Multiethnic

0

0

N/A

16.5

N/A

Unknown

155

21

13.5

16.5

-3.2

Total

970

162

16.7

16.5

Foster Youth**

4

0

0.0

16.5

***

Student with Disabilities

29

2

6.9

16.5

-9.8

Low-Income

782

118

15.1

16.5

-1.6

4

0

0.0

16.5

***

Population Group

Veterans**

(D)
Average
Completion
Rate (%)

(E)
Gap in
Percentage
Points

* Source: CCCCO Data Mart
** LACCD SIS SEMC_FOSTER_YOUTH and STUD_FOSTER_YOUTH and LAMC veterans financial aid records.
*** Not analyzed due to low cell size
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There is a transfer equity gap for students with disabilities (–9.8 percentage points below the LAMC average).
However, due to the small number of students impacted (the gap would have been closed if three more students
with disabilities had transferred), no specific intervention is proposed. Students of unknown ethnicity are also
showing evidence of disproportionate impact, however, this group cannot be the focus of interventions.

Population Group
Student with Disabilities
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Gap
(% below
average)

# of Students
in Cohort

# of “Lost” Students that would have closed the
equity gap if they had succeeded

-9.8

29

3

Goals & Activities
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Goal A – Success Indicator: Access
“Compare the percentage of each population group that is enrolled to the percentage of each group in the adult
population within the community served.”
Expected outcome: to close the equity gap.
Goal

Activities

Timeline

Responsible Party

 evelop targeted outreach materials and
Increase outreach to and A.1 D
conduct targeted outreach and assessenrollment of all male
ment in local high schools, correctional
and Hispanic students,
facilities, the Los Angeles County Office of
veterans, and students
Education (LACOE), Communities in
with disabilities in the
Schools, and the Anti-Recidivism Coalition
LAMC service area.
(ARC) to identify local juvenile and adult
correctional facilities to target for outreach
and recruitment to reach a larger number
of male and Hispanic students.

2015 – 2016 Associate Dean of DSPS/Student
Health Center, and Veterans
Coordinator, Outreach &
Recruitment Coordinator

A.2 C
 onduct a campus-wide “in reach” campaign to encourage students with disabilities and veterans to self-identify so that
they can be eligible for special services.

2015 – 2016 Associate Dean of DSPS/Student
Health Center, Veterans
Coordinator, Outreach &
Recruitment Coordinator

A.3 Implement bridge programs specifically for
recently released inmates, veterans, and
foster youth to transition to LAMC.

2015 – 2016 Dean of Student Success, Outreach
and Recruitment Coordinator,
Veterans Coordinator, Foster and
Kinship Care Coordinator

A.4 C
 ontinue funding to support Veterans
Coordinator hired using 2014 Equity funds.

2015 – 2016 Office of the President

A.5 D
 evelop targeted recruitment materials for
use in outreach to and recruitment of
veterans.

2015 – 2020 Outreach & Recruitment
Coordinator, Veterans
Coordinator

A.6 C
 onduct outreach to high school special
education departments.

2015 – 2020 Outreach & Recruitment
Coordinator, Associate Dean of
DSPS/Student Health Center

A.7 E
 xtend outreach to students in local middle schools to prepare them for concurrent
enrollment at LAMC while in high school.

2015 – 2017 Dean of Academic Affairs,
Outreach & Recruitment
Coordinator

A.8 C
 onduct research to determine
the academic and career-technical education (CTE) programs that enroll large
numbers.
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Ongoing

Office of Institutional Effectiveness,
Dean of Student Success, Outreach
& Recruitment Coordinator,
Veterans Coordinator, Foster and
Kinship Care Coordinator

A.9 C
 onduct increased “in reach” at LAMC to
raise awareness of the prevalence of mental
health issues amongst students. The
Student Health Center and DSPS will
increase their visibility on campus to ensure
that students with psychological disabilities
or those at risk for developing psychological
disabilities will have access to support that
they need to stay in school and successfully
complete their educational goals.

2015 – 2016 Associate Dean of DSPS/Student
Health Center, Student Health
Center Director

A.10 T
 he Dean of Academic Affairs will work
with the Noncredit Program Director to
increase the number of Hispanic students
enrolled in noncredit ESL courses. Develop
a pilot bilingual Spanish/English Noncredit
ESL Lab to supplement existing course
offerings.

2016 – 2017 Dean of Academic Affairs,
Noncredit Program Director, and
ESL Faculty
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Goal B – Success Indicator: Course Completion (Success)
“Ratio of the number of credit courses that students by population group actually complete by the end of the term
compared to the number of courses in which students in that group are enrolled on the census day of the term”
Expected outcome: to close the equity gap.
Goal

Activities

Timeline

Responsible Party

 onduct and/or coordinate additional
Increase the course completion B.1 C
research (e.g., focus groups) to deterrate for male, black, foster
mine the reasons behind the low
youth and students with
course completion rates for male and
disabilities.
black students, foster youth, and students with disabilities.

2015 – 2016 Office of Institutional Research

B.2 Explore articles, data, and resources
provided by the Black, Brown and
College-Bound (M2C3) organizations
concerning initiatives from around
the nation centered specifically
around success for male and black
students, foster youth, and students
with disabilities.

2015 – 2016 Office of Institutional Research

B.3 The Eagle’s Nest Coordinator will
work with the Professional & Staff
Development Committee to implement
faculty and staff training activities
regarding the specific teaching and
learning needs of special populations,
including male and black students,
foster youth, and students on probation.
The Coordinator will also facilitate
faculty and staff attendance at relevant
conferences such as the Annual Black,
Brown and College-Bound Summit,
the National Immigrant Immigration
Conference, and the RP Group’s
Student Success Conference.

Fall 2016

Spring 2016
B.4 Work with Foster and Kinship Care,
the Guardian Scholars Program, and
student with disabilities to conduct a
campus-wide “in reach” campaign to
encourage foster youth and student
with disabilities to self-identify so that
they can be eligible for special services.
At the same time, better ways of ensuring
that these students get entered and
coded correctly in the student information
system will be developed. Increase
marketing of the College’s existing
programs by implementing strategies
that will increase services for foster youth
(e.g., priority access to matriculation and
counseling services and the Guardian
Scholars program) to these students.

Eagle’s Nest Coordinator,
Professional and Staff
Development Committee

Outreach & Recruitment
Coordinator, Associate Dean of
DSPS/Student Health Center,
Foster and Kinship Care
Coordinator, Guardian Scholars
Program
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Goal C – Success Indicator: ESL and Basic Skills Completion
“Ratio of the number of students by population group who complete a degree-applicable course after having
completed the final ESL or basic skills course to the number of those students who complete such a final course”
Expected outcome: to close the equity gap.
Goal

Activities

Increase completion rates for
black students and students
with disabilities enrolled in
Basic Skills English; and male
and black students, and students with disabilities enrolled
in Basic Skills Math.

C.1 T
 he Office of Institutional Effectiveness
will continue to conduct additional
research on populations experiencing
equity gaps in ESL and basic skills
completion.

Increase in-reach and support
services for Asian, Black, and
Male students enrolled in ESL
and Basic Skill courses.

C.2 T
 he Dean of Student Success and the
Basic Skills Initiative (BSI) Coordinators
will work with the Math faculty and
the STEM Tutoring Center to make
peer and faculty mentors available for
basic skills math students. A particular
effort will be made to find peer and
faculty mentors for black students. The
new peer and faculty mentor program
will be modelled after a successful
existing pilot program created by a STEM
faculty member and may include
e-mentoring and/or e-tutoring, which
have also proven to be successful
models in LAMC’s STEM program.
C.3 Increase the identification of students
with learning/intellectual disabilities
by supporting the Learning Disability
Assessment Program (LDAP) through
assessments.

Timeline

Responsible Party

2015 – 2016 Office of Institutional
Effectiveness, Student Equity
Committee, Math Department,
Basic Skills Initiative
Coordinators
Beginning
Fall 2015

Dean of Student Success, Basic
Skills Initiative Coordinators,
Math faculty, STEM Tutoring
Center

Beginning Associate Dean of DSPS/Student
Spring 2016 Health Center

C.4 T
 he STEM Math Center will be provided
with the contact information for black
students enrolled in basic skills math
courses so that the Center can reach
out to those students and provide them
with information about the services
the Center provides.

Beginning
Fall 2016

Office of institutional Research,
STEM Math Center

C.5 E
 agle’s Nest Coordinator will work
with the BSI Coordinators and the
basic skills/ESL faculty to provide
training and professional development
in methodology for basic skills and/or
in how to address the specific pedagogical and support needs of basic
skills students (including black students in basic skills math).

Beginning
Fall 2016

Eagle’s Nest Coordinator, Basic
Skills Initiative Coordinators,
Basic Skills/ESL faculty

C.6 F
 unding will be provided for conference attendance for faculty and staff
to attend basic skills and curriculumrelated conferences.

Beginning Office of Academic Affairs
Spring 2016

Beginning Curriculum Dean, ESL Faculty,
C.7 T
 he Dean of Academic Affairs will work
with the Noncredit Program Director to Spring 2016 Essential Skills Committee
increase the number of Hispanic students
enrolled in noncredit ESL courses. Develop
a pilot bilingual Spanish/English Noncredit
ESL Lab to supplement existing course
offerings.
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Goal D – Success Indicator: Degree and Certificate Completion
“Ratio of the number of students by population group who receive a degree or certificate to the number of students in that group with the same informed matriculation goal”
Expected outcome: to close the equity gap.
Goal

Activities

Timeline

Responsible Party

Increase degree and
certificate completion
rates for black, white,
and male students.

D.1 The Office of Institutional Effectiveness will
continue to conduct research on populations
experiencing equity gaps in degree and certificate completion.

2015 – 2016 Office of Institutional Research

D.2 T
 he Dean of Student Success will work
with, as appropriate, the Counseling
department, Transfer Center Coordinator,
Associated Student Organization, and/or
Academic Senate to research successful
models of faculty and/or peer mentorship
programs suitable to LAMC’s student
population. These mentors would not only
provide guidance to students concerning
their academic careers and ultimate career
goals, but would also regularly check in
with their mentees to ensure that they stay
on track in pursuing these goals (i.e., they
would serve as a type of early alert system).
Mentors and mentees would be matched
based on background characteristics and
academic and/or career interests and goals.

2015 – 2016 Dean of Student Success,
Counseling Department,
Transfer Center Coordinator,
Associated Student Organization
and/or Academic Senate

D.3 T
 he Dean of Student Success will work with the Beginning Dean of Student Success,
Spring 2015 Counseling Department
Counseling department to design policies and
counseling interventions to help all undecided
students select a major/program of study by the
time they complete 15 units, which is important
for completing major preparation requirements
and selecting transfer institutions.
Beginning
D.4 T
 he Dean of Student Success will work with
Spring 2015
DSPS, the Veterans Office, Foster/Kinship
Care, and the Guardian Scholars Program to
conduct a campus-wide “in-reach” campaign
to encourage students with disabilities,
veterans, and foster youth to self-identify so
that they can be eligible for special services,
as one of the difficulties identified in the
Campus-Based Research section is the limited
amount of data on these populations, which
hinders efforts to track their success. At the
same time, better ways of ensuring that
students with disabilities, veterans, and foster
youth get entered and coded correctly in the
student information system will be developed.
D.5 C
 onduct additional research into why
students with disabilities are not as
successful with degree/certificate completion
as the general student population. Address
basic skills deficiencies through assessment
counseling, and follow-up services such as
learning disability testing and specialized
support; referral to Counseling courses that
emphasize study skills, college survival skills,
and career planning; and provide additional
counseling support for at risk students.

Dean of Student Success,
Associate Dean of DSPS/Student
Health Center, Veterans
Coordinator, Foster/Kinship Care
Coordinator, and Guardian
Scholars Program

Beginning Office of Institutional Research,
Spring 2016 Associate Dean of DSPS/Student
Health Center
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Goal E – Success Indicator: Transfer
“Ratio of the number of students by population group who complete a minimum of 12 units and have attempted a
transfer level course in mathematics or English to the number of students in that group who actually transfer after
one or more (up to six) years”
Expected outcome: to close the equity gap.
Goal

Activities

E.1 The Dean of Student Success will work
Increase the number of
with, as appropriate, the Counseling
students, including
department, Transfer Center
students with disabilities,
Coordinator, Associated Student
who transfer to four-year
Organization, and/or Academic Senate to
institutions.
research successful models of faculty
and/or peer mentorship programs suitable to LAMC’s student population.
These mentors would not only provide
guidance to students concerning their
academic careers and transfer/career
goals, but would also regularly check in
with their mentees to ensure that they
stay on track to transfer (i.e., they would
serve as a type of early alert system).
Mentors and mentees could be matched
based on background characteristics and
academic and/or career interests and
goals. Peer mentors could be recruited
from CSUN and other four-year universities to which LAMC’s black and Hispanic
students have the greatest interest in
transferring.
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Timeline

Responsible Party

2015 – 2016 Dean of Student Success,
Counseling Department,
Transfer Center Coordinator,
Associated Student Organization
and/or Academic Senate

E.2 D
 ean of Student Success, Outreach and
Recruitment Coordinator, Foster Youth
Program Coordinator, and Foster and
Kinship Care Program will strengthen
relationships with programs at four-year
institutions that promote college success
and transfer for students who identify as
foster youth (e.g., the UCLA Guardian
Scholars Program and CSUN’s EOP
Resilient Scholars Program).

2015 – 2016 Dean of Student Success,
Outreach & Recruitment
Coordinator, Foster and Kinship
Care Program Coordinator,
EOP&S

E.3 Increase the number of students with
disabilities transferring to four-year
universities by providing additional
counseling support; learning disability
assessment; specialized tutoring; inclusion
in career planning courses; and coordination
between DSPS and the Transfer Center.

2015 – 2020 Dean of Student Success;
Associate Dean of DSPS/ Student
Health Center, Transfer Center
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Budget Summary
Resources Budgeted
The Los Angeles Community College District (LACCD) has received $17.5 million for the Student Equity Program,
of which LAMC’s allocation is $1.3M. The majority of the activities to support the goals in LAMC’s Student Equity
Plan, as described in the Goals and Activities section, will be funded using these funds, and the following general
allocations have been made to do so in the categories below, which correspond to eligible expenditure categories
in the California Community Colleges Student Equity Funding Guidelines:
Position/Activity

Budget

Learning Center Director (.5 FTE)

$88,696

Web Designer (1.0 FTE)

$32,206

Instructional Assistant, Mathematics (.5 FTE)

$23,326

Instructional Assistant, Language Arts (.5 FTE)

$12,959

Assistant Research Analyst (1.0 FTE)

$82,404

Interim Dean of Academic Affairs (.5 FTE)

$80,266

Student Tutors

$70,000

Course and Curriculum Development (.2 FTE)

$24,749

Counselor – Transfer Center (.5 FTE)

$70,342

Counselor - General (.5 FTE)

$137,887

Outreach Coordinator (.5 FTE)

$42,292

Outreach Assistants

$80,000

Veterans Coordinator (1.0 FTE)

$167,145

Dean of Institutional Effectiveness (0.35 FTE)

$57,398

Research Analyst (0.35 FTE)

$37,259

Counselor – DSPS (0.25 FTE)

$34,269

Associate Dean of DSPS (0.25 FTE)

$37,741

Professional Development

$18,540

Tutoring Software

$30,000

DSPS Special Project

$30,000

Course Curriculum

$30,000

Instructional Support

$29,265

Student Equity Support Activities

$120,000
TOTAL

$ 1,345,114

See attached budget worksheet for detailed information.
While the above budget plan represents an estimation of how the College will use the Student Equity funds, the
Student Equity Committee will continue work to determine exactly where and how the money will be spent
within each of the categories.
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Evaluation Schedule and Process
All activities in the plan have been assigned responsible parties, a timeframe for initiation within the next three
years, and target completion dates for expected outcomes. The Student Equity Committee will monitor and support
the parties responsible for each activity. For activities and outcomes that require data to be collected, the Office
of Institutional Effectiveness will assist in developing evaluation tools, collecting and analyzing data, and revising
activities based on those evaluations. Furthermore, a question prompt will be included in LAMC’s Program
Review system that will ask programs that received Student Equity funds and/or that have activities included in
this Student Equity Plan to report on the status and success of those activities each year when Spring annual
updates to the program reviews are completed. The evaluation timeline varies for each activity; however, the
status of all activities and expected outcomes will be evaluated by the Student Equity Committee annually each
fall based on the data available f and the information from the program reviews of programs that received
Student Equity funds and/or that have activities included in this Student Equity Plan.
The evaluation timeline is as follows:
Units conduct program review
Student Equity Committee reviews responses in program review

Spring 2016
Starting Summer/Fall 2016

Student Equity Committee follows up with responsible parties relative
to goals and activities listed in the Student Equity Plan

Spring through Fall 2016

Office of Institutional Effectiveness conducts annual equity analysis to
measure student progress

Starting Summer/Fall 2016

Work on revised Student Equity Plan for 2016
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Executive Summary
Planning Process
The Pierce College Student Success Committee initially established an advisory task force to revise and
update the college’s Equity Plan in May 2014. The committee included classroom and non-classroom
faculty, deans from academic affairs and student services, classified staff, the Vice President of Student
Services, the Academic Senate President and Chair of the Curriculum Committee, representatives from the
Office of Institutional Effectiveness, a representative from the Business Office, a student representative from
the Associated Students Organization, graduate students from local universities, as well as support and
resources from a variety of stakeholders. The process consisted of meetings evaluating data collected and
presented by the Office of Institutional Effectiveness driving the development of the college’s equity
priorities and goals. For each goal, the committee developed activities, identified outcomes, and assigned
responsible persons or groups and expected completion dates. The committee reported on the development
process at monthly Student Success Committee meetings, and periodically at other campus committees, such
as the Academic Policy Committee and the Pierce College Counsel.
In fall 2015, the advisory task force convened once again to revise the plan. The advisory task force added a
new Associated Students Organization representative and a representative from the Classified Staff Guild.
Any other stakeholder who was interested was invited to participate in the meeting. The task force met
several times over the course of the semester. The Dean of Institutional Effectiveness revised the data using
the same 80% rule and identified additional student groups to be addressed in the plan. The committee
examined the Student Equity activities that took place in the last year. The group reassessed the activities
that had been approved, identified needs that were not yet met, and made note of activities that had been
completed. The committee reported on the revision of the plan at monthly Student Success Committee
meetings, Pierce College Counsel, Academic Senate, and at the Associated Students Organization meeting.
Planning and Resource Linkages
This plan overlaps with the Student Success and Support Program (SSSP), the Basic Skills Initiative (BSI),
Achieving the Dream (AtD), Accreditation efforts, the Strategic Plan, and the program planning processes
wherever possible. Several of the activities improve or strengthen activities that already exist or are currently
under development through SSSP, BSI, and AtD efforts by making them more accessible or appropriate for
students who are underserved. New Equity activities will be linked to future program planning, as well. In
order to obtain Equity funding, activity leaders must demonstrate alignment with an existing college plan;
also, any activities that are funded through the Equity Plan must be included in a department or office annual
plan.
Three Highest Priority Disproportionate Impacts
The Task Force identified several student groups who achieve success at significantly lower rates than other
groups. The team identified the largest number of gaps among students who are African American/Black and
students who are Latino. Those will be the highest priority groups addressed in the plan. Students who are
1

2015 Student Equity Plan Summary
Los Angeles Pierce College
December 16, 2015
foster youth, those who are veterans, and men each had two gaps, making these populations another major
focus of the plan. There will also be attention paid to intersectionality of these groups (e.g. Men of Color).
Strategies
The activities vary widely, but among those activities, several themes emerged. Those themes included
activities around (1) increasing student engagement/mentoring/advising; (2) strengthening cohort learning
models; (3) increasing opportunities for ongoing, cohesive professional learning opportunities; (4) collecting,
analyzing, and disseminating more data around success indicators for at-risk student groups; (5) connecting
Pierce College with existing community agencies for resources, recruitment, partnerships; (6) advertising
existing Pierce College programs to underserved groups (6) creating programs to support students in creating
educational plans and goals.
Expected Outcomes
Each activity has its own goals, outcomes, evaluation plan, target date of completion that falls within three
years, and responsible party or parties. Overall, at the end of 2017, we hope to: (1) Increase success rates
across all gaps by 5% or (2) Eliminate equity gaps and/or maintain eliminated equity gaps
for each and every underserved group.
Progress Toward Reducing Disproportionate Impacts
While it is difficult to determine whether or not the college has made a lasting impact in a single year, there
is already evidence of closed and shrinking equity gaps.
• In Access, we saw equity gaps among students who are foster youth (16%) and those who are
veterans (7%) in 2014. However, in 2015, no equity gaps were detected.
• We also saw gains in Basic Skills Pathway Completion for students who are Latino.
o In the ESL sequence, the gap between students who are Latino and the reference group
decreased from 44% (n=88) in 2014 to 13% (n=62) in 2015.
o In math, the sequence completion rate for students who are Latino went from 13% (n=759) to
9% (n=971) in 2015.
• In transfer, we saw a 36% equity gap among students who are African American/Black in 2014.
However, in 2015, no equity gap was detected.
While we are optimistic about these results, the committee agrees that the college will continue to provide
services in these areas until the positive results stay consistent through 2017.

2
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Disproportionate Impacts, College Analysis, and Plans for Improvement
I. Access
Impacted
Group
Foster Youth

Veterans

Males

College
Analysis
16% gap

7% gap

1% gap

Plan(s) for Improvement
(1) Improve programs and services
designed for students who are
former foster youth with the aim
of creating a more welcoming
campus climate that will
encourage former foster youth to
register for and enroll in classes.
(1) Improve programs and services
to students who are veterans
with the aim of creating a more
welcoming campus climate that
will encourage former veterans
to register for and enroll in
classes.

Expected Improvement(s)
Maintain no gap

•
•

Maintain no gap

•
•

•

(1) Conduct an inquiry into the
Increase access by 5% by 2017
needs and strengths of student
who are veterans, students who
are foster youth, and students
who are men, with a particular
emphasis on Men of Color
(particular attention will be paid
to men who identify as Latino or
African American/Black).

1

•

•
•

Progress Toward Reducing
Disproportionate Impact
Additional staff was hired to meet
with foster youth; outreach materials
were updated and distributed.
Gap decreased from 16% gap in 2014
to no gap in 2015

Decreased from 7% gap in 2014 to no
gap in 2015
One Book One Campus text focused
on veteran needs; events on campus
raised awareness and improved
campus climate.
Additional staff was hired to meet
with veterans.
“Secret Shopper” program was
piloted; strengths and needs in
financial aid were identified and
updates made;
Joined the Minority Male Community
College Consortium (M2C3)
Convened task force to plan Umosia
and MESA programs to begin in fall
2016

2015 Student Equity Plan Summary
Los Angeles Pierce College
December 16, 2015

Disproportionate Impacts, College Analysis, and Plans for Improvement
II. Course Completion
Impacted Group
African American/
Black (Latino
students have a
near-gap at 82%)
Foster Youth

College
Analysis
1% gap

2% gap

Plan(s) for Improvement

Expected Improvement(s)

(1) Increase access to textbooks
for underserved students in
general education and
gatekeeper courses.
(2) The college will dedicate
Student Equity Funds to
conduct an inquiry into the
needs and strengths of
students who are foster youth,
students who are African
American/Black, and students
who are men, with a particular
emphasis on Men of Color
(particular attention will be
paid to men who identify as
Latino or African
American/Black).
(3) Improve programs and
services designed for students
who are former foster youth
with the aim of providing
academic and wrap-around
support to those who are
currently enrolled in courses.

2

Increase course completion by

5% within the first three years
(by 2017)
Increase course completion by
5% within the first three years
(by 2017)

Progress Toward Reducing
Disproportionate Impact
• Implemented a scaled Course
Embedded Tutoring program
for gatekeeper courses (those
that are both high enrollment
and low success) and courses
with equity gaps.
• Created a “Student Success
Professional Learning Series”
in which faculty, staff,
administrators, and student
leaders (ASO, tutors, peer-topeer mentors) could get
training in how to create
powerful, equity-minded,
student-centered learning
environments.
• Enhanced library services,
including faculty access to
OERs and free textbooks,
student access to research
appointments, and a One
Book One Campus program.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
III. ESL and Basic Skills Completion
Impacted Group

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

African American/
Black

English: 8% gap
Math: 27% gap

Latino

ESL: 13% gap
English: 10% gap
Math: 9%

(1) Strengthen the support
provided in the Center for
Academic Success intended
for underserved students who
are enrolled in English as a
Second Language Courses.

Increase basic skills pathway
completion by 5% within the
first three years (by 2017)
Increase basic skills pathway
completion by 5% within the
first three years (by 2017)

•
•

•
•

3

Progress Toward Reducing
Disproportionate Impact
Implemented a scaled Course
Embedded Tutoring program
for English and ESL courses
Implemented the first phases
of the improved ESL
services, including additional
staff, textbooks, software,
tutoring, and workshops for
ELLs.
In ESL, gap decreased from
44% (n=88) in 2014 to 13%
(n=62) in 2015
In Math, gap decreased from
13% (n=759) to 9% (n=971)
in 2015.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
IV. Degree and Certificate Completion
Impacted
Group
Males

College Analysis

Plan(s) for Improvement

6% gap

(1) Increase access to
information to underserved
students about degrees and
certificates by developing an
outreach plan to disseminate
information both online and
in print pertaining to
resources associated with
degrees and certificates,
including college resources,
degree and certificate
programs, financial aid
information, and class
schedules.

Latino

9% gap

African American/
Black

5% gap

Expected Improvement(s)

4

Increase degree and certificate
completion by 5% within the
first three years (by 2017)
Increase degree and certificate
completion by 5% within the
first three years (by 2017)
Increase degree and certificate
completion by 5% within the
first three years (by 2017)

Progress Toward Reducing
Disproportionate Impact
• Implemented a “See Yourself
Successful” marketing
campaign, in which
brochures for financial aid,
matriculation, and graduation
were updated and translated
into Spanish and Farsi.
• Developed targeted financial
aid workshops that are
conducted throughout
campus, in classrooms and
clubs.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
V. Transfer
Impacted Group

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

Low-Income

10% gap

Latino

32% gap

Filipino

15% gap

With Disability

39% gap

African American/
Black

24% gap

(1) Promote transfer for
underrepresented students
though increased
university partnerships and
transfer programs.
(2) Support and encourage
underrepresented students
to transfer by conducting
targeted outreach and
transfer workshops.

Increase transfer rates by 5% within
the first three years (by 2017)
Increase transfer rates by 5% within
the first three years (by 2017)
Increase transfer rates by 5% within
the first three years (by 2017)
Increase transfer rates by 5% within
the first three years (by 2017)
Maintain no gap

•

•
•

•

5

Progress Toward Reducing
Disproportionate Impact
Piloted a “Town Hall” project
in transfer and pre-transfer
level courses in which
underserved student groups
were overrepresented.
Gap decreased from 36%
(n=88) gap in 2014 to no gap
(n=161) in 2015
Increased staff to conduct
outreach and workshops for
students who are underserved
to encourage them to apply
for transfer.
Partnered with HSIs and the
Honor’s Program to
encourage more students who
are underserved to transfer.
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Executive Summary

EXECUTIVE SUMMARY
Introduction
At Pierce College, every student is valued. The Pierce College Mission Statement serves as the
foundation for programs offered and the services provided to students. The college Mission Statement
reads: “Pierce College is a student-centered learning institution that offers excellent opportunities for
access and success in a diverse college community.” It has historically been part of the Pierce College
mission to reach out to and serve traditionally underrepresented college students. The Mission
Statement further reads: “The college dedicates all of its resources to assist students in identifying and
achieving their educational, career, and personal goals.” The Mission Statement is the foundation for
the parameters which the college provides for transfer, occupational and basic skills programs as well as
student services to diverse populations.
The Equity Plan is designed to advance the college mission by addressing the needs of those student
groups that have been historically underserved. The Equity Planning process involves collecting and
analyzing student success data disaggregated by ethnicity, gender, disability, foster youth status,
veteran status, and low income status in order to identify areas of strength and need. From these data,
a work plan is created that leverages areas of strength and addresses areas of need.
Target Groups
Based on our analyses using the “80% Rule” outlined by the Equity Plan instructions, the Equity Task
Force identified several student groups who achieve success at significantly lower rates than those who
are in the highest performing groups. The team identified equity gaps in more than one measure among
students who identify as African American/Black, Latino, foster youth, men, and veterans, while the
team identified an equity gap in one measure among students who are Filipino, students who are low
income, and students with a documented disability. We found that the “Transfer” measure had more
equity gaps than any of the other measures. The chart below summarizes these findings:
Success Measure
Access
Course Completion
Basic Skills Pathway Completion - ESL
Basic Skills Pathway Completion - English
Basic Skills Pathway Completion - Math
Degree and Certificate Completion
Transfer

Underserved Student Groups
Students who are Foster Youth, Veterans, male
Students who are African American/Black, Foster Youth
Students who are Latino
Students who are African American/Black, Latino
Students who are African American/Black, Latino
Students who are male, African American/Black, Latino
Students who are African American/Black, Filipino, Latino,
Veterans, low income, and students who have a
documented disability

*These data only include gaps for disaggregated cohorts of 30 students or more. For smaller cohorts, qualitative data will be
used to identify need.

Goals/Outcomes

Our overarching goal is to increase rates of success in each area by 5% (or close the gap) for each
underserved group within 3 years. Below is a list of each individual goal broken down by area of need:
1. Access
a. Increase access by 5% by 2017 for students who are men.
b. Maintain no equity gap in access for students who identify as foster youth and students
who identify as veterans.
2. Increase course completion by 5% by 2017 for students who are African American/Black and for
students who identify as foster youth.
3. Increase basic skills pathway completion by 5% by 2017 for students who are African
American/Black in English and math & for students who are Latino in ESL, English, and math.
4. Increase degree and certificate completion by 5% by 2017 for students who are male, for those
who are African American/Black, and for those who are Latino.
5. Transfer
a. Maintain no equity gap in transfer rates for students who are African American/Black.
b. Increase transfer rates by 5% by 2017 for students who are Latino, Filipino, veterans,
students who are low-income, and for students who have a documented disability.
Activities
Once these gaps were identified and goals were written, the Task Force explored existing programs and
services that served these groups as well as those activities that are currently under development
through the Student Success and Support Programs, Basic Skills Initiative, and Achieving the Dream
initiatives. Then, the group completed a gap analysis, identifying services that are not underway or
under development. Based on that gap analysis, additional activities were added to the Equity Plan. The
activities vary widely, but among those activities, several themes emerged. Those themes included:
•
•
•
•
•
•
•

Activities around increasing student engagement/mentoring/advising.
Activities around strengthening cohort learning models (e.g. learning communities, accelerated
pathways, etc.).
Activities around increasing opportunities for ongoing, cohesive professional learning
opportunities.
Activities around collecting, analyzing, and disseminating more data around success indicators
for underserved student groups.
Activities around connecting Pierce College with existing community agencies for resources,
recruitment, partnerships.
Activities around advertising existing Pierce College programs to underserved groups.
Activities around creating programs to support students in creating educational plans and goals.

Several of the activities listed improve or strengthen activities that already exist or are currently under
development. These activities represent an alignment of the Equity Plan with other college plans. For
example, the team aligned the Equity Plan activities with several others that are already underway
through the Basic Skills Initiative and the Achieving the Dream initiative; examples of this alignment
include developing a culturally-responsive teaching and learning professional development series,
strengthening math and English pathways so that they are more accessible to underserved student
groups, developing a robust assessment preparation program to assist students identified in the Equity

Plan in placing into higher English and math courses, and increasing the amount of course-embedded
tutoring offered by the college. Activities are also aligned with several of the programs and services
associated with the SSSP, such as increased outreach initiatives to identify and communicate with all
student groups, extending orientation services to student groups who have identified equity gaps, and
increasing the number of activities that assist underserved students in developing educational plans and
pathways. The plan will also strengthen foster youth and veterans services and explore additional data
to help the college community understand these equity gaps in a more nuanced way.
In addition to improving our existing services, the task force has recommended new activities based on a
gap analysis. The task force will recommend that the college create a “Starting Students off Right”
handbook/website to help faculty identify and intervene on behalf of underserved students early in the
semester. The college will engage underserved students by increasing our outreach/communication
through social media like Twitter and Instagram, and through student clubs and campus offices where
student groups that are highlighted in the Student Equity Plan are overrepresented. The college will also
continue to develop a peer-to-peer mentor program with an emphasis on recruiting and mentoring
students who belong to groups that have an identified equity gap.
Resources
The task force has prepared a budget that concentrates most of the resources on closing two gaps: The
basic skills completion gap and the transfer gap. This decision was made because these two areas have
the highest number of gaps, and they also have the highest number of large (over a 60%) gaps. Among
the remaining gaps, more resources will be dedicated to closing the course completion gap than the
other two gaps; the reason for this is that the course completion gap affects the largest number of
students. Resources will be split evenly between closing the access gap and the degree/certificate
completion gap (See Table 1). A 1.0 FTE faculty coordinator will be hired from these funds to meet the
overall coordination, institutional research, and professional learning needs associated with this plan.
While this plan represents an estimation of how the college will distribute Equity resources, the task
force will continue to work through the spring 2016 semester to create a more nuanced, integrated, and
comprehensive spending plan for activities that were added in this revision. College stakeholders who
are interested in leading these activities will complete funding requests in which detailed spending plans
will be outlined and integration to other college plans will be clearly demonstrated. This funding request
is included as Attachment A.
Contact Person/Student Equity Coordinator
An Equity Coordinator will begin in spring 2016. Until that time, the coordinators for the Equity Plan are:
Crystal Kiekel
Co-Chair, Student Success Committee
818-719-6414
kiekelcr@piercecollege.edu
Earic Peters
Vice President, Student Services
818-719-6418
peterseb@piercecollege.edu

Planning Committee and Collaboration

PLANNING COMMITTEE AND COLLABORATION
The Pierce College Student Success Committee initially established an advisory task force to revise and
update the college’s Equity Plan in May 2014. The committee included classroom and non-classroom
faculty, deans from academic affairs and student services, classified staff, the Vice President of Student
Services, the Academic Senate President and Chair of the Curriculum Committee, representatives from
the Office of Institutional Effectiveness, a representative from the Business Office, a student
representative from the Associated Students Organization, graduate students from local universities, as
well as support and resources from a variety of stakeholders. The process consisted of meetings
evaluating data collected and presented by the Office of Institutional Effectiveness driving the
development of the college’s equity priorities and goals. For each goal, the committee developed
activities, identified outcomes, and assigned responsible persons or groups and expected completion
dates. The committee reported on the development process at monthly Student Success Committee
meetings, and periodically at other campus committees, such as the Academic Policy Committee and the
Pierce College Counsel.
In fall 2015, the advisory task force convened once again to revise the plan. The advisory task force
added a new Associated Students Organization representative and a representative from the Classified
Staff Guild. Any other stakeholder who was interested was invited to participate in the meeting. The
task force met several times over the course of the semester. The Dean of Institutional Effectiveness
revised the data using the same 80% rule and identified additional student groups to be addressed in
the plan. The committee examined the Student Equity activities that took place in the last year. The
group reassessed the activities that had been approved, identified needs that were not yet met, and
made note of activities that had been completed. The committee reported on the revision of the plan at
monthly Student Success Committee meetings, Pierce College Counsel, Academic Senate, and at the
Associated Students Organization meeting.
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Access
Definition of Access Indicator for Conducting Research
The percentage of each population group that is enrolled compared to that group’s
representation in the adult population within the community served. This percentage is
frequently calculated as a participation rate.

Sample Student Equity Plan Template - 13

CAMPUS-BASED RESEARCH: ACCESS
A. ACCESS. Compare the percentage of each population group that is enrolled to the
percentage of each group in the adult population within the community served.

Access Rates and 80 Percent Index
Gender
Female*
Male
Ethnicity
African-American
American Indian/Alaskan
Native
Asian/Filipino/Pacific
Islander
Hispanic
Unknown/two or more
races
White Non-Hispanic*
Disability Status
No*
Yes
Foster Care
No*
Yes
Low-Income
No*
Yes

Cohort
Count
241,269
243,890

Access
Count
17,416
13915

Access
Rate
7.2%
5.7%

80 Percent
Index
100%
79%

Cohort
Count
18,536

Access
Count
1,813

Access
Rate
9.8%

80 Percent
Index
170%

313

61

19.5%

338%

71,066

3,522

5.0%

86%

211,428

13,760

6.5%

113%

9,323

2,114

22.7%

393%

174,493

10,061

5.8%

100%

Cohort
Count
439,554
45,605

Access
Count
27,979
3,352

Access
Rate
6.4%
7.4%

80 Percent
Index
100%
115%

Cohort
Count
483,704
1,455

Access
Count
30,924
407

Access
Rate
6.4%
28.0%

80 Percent
Index
100%
438%

Cohort
Count
398,801
86,358

Access
Count
12,962
18,369

Access
Rate
3.3%
21.3%

80 Percent
Index
100%
654%

Veterans
No*
Yes

Cohort
Count
469,149
16,010

Access
Count
30,485
846

Access
Rate
6.5%
5.3%

80 Percent
Index
100%
81%

Notes: Cohort count for Gender and Ethnicity is based on the 2015 population of residents ages 15-64 in the Top
15 Zip Codes of students enrolled at Pierce, and access count is based on 2014-2015 Headcounts. Cohort count for
disabled students is approximated using a 9.4% reported disability rate for LA County residents ages 16-64, and
Access count for disabled students is approximated as 10.7% using survey responses to a disability reporting
question from the fall 2014 LACCD student survey. Cohort count for Foster Care is approximated using a 0.3%
reported foster care rate for 2015 LA County residents ages 15-64, and Access count for Foster Care is
approximated using a 1.3% rate from MIS data reported for fall 2014. Cohort count for low-income is
approximated using a 17.8% poverty rate for all of LA, and Access count is based on percentage of students
receiving a BOG waiver. Cohort count for Veterans is approximated using a 3.3% rate for all of LA, and Access
count is based on a 2.7% enrollment rate of Veterans in fall 2014.
Sources:
http://datamart.cccco.edu/Students/Student_Term_Annual_Count.aspx
EMSI Pierce Top 15 Zip Codes
http://research.laccd.edu/student-characteristics/documents/spring-2012-student-survey-data%20(final).doc
http://www.disabilityplanningdata.com/site/county_population_table.php?state=california&cntyname=Los%20A
ngeles
http://www.kidsdata.org/topic/20/fostercare/Table#fmt=16&loc=364,2&tf=73&sortType=asc
http://quickfacts.census.gov/qfd/states/06/06037.html
http://datamart.cccco.edu/Services/Special_Pop_Count.
aspx
Date retrieved: 10/31/2015
Prepared by: Office of Institutional
Effectiveness

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS
GOAL A.
The goal is to improve access for the following target populations identified in the college research as experiencing a disproportionate impact:
Target Population(s)
Current gap, year
Example Group
-6, 2014
Veterans
-7%, 2014
Foster Youth
-16%, 2014
Males
-1%, 2015
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
Maintain no gap
Maintain no gap
Increase access by 5%

Goal Year
2020
2017
2017
2017

ACTIVITIES: A. ACCESS
A.1 Improve programs and services designed for students who are former foster youth with the aim of creating a more welcoming campus climate
that will encourage former foster youth to register for and enroll in classes.
• Activity Type(s)
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X
X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.1
Foster Youth

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

# of Students Affected
407

Sample Student Equity Plan Template - 16

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• A.1 Activity Implementation Plan
• Several outcomes are associated with this activity, including the following: (1) Provide specialized counseling services to potential, new, and
continuing students who are former foster youth; (2) Provide on campus and off campus outreach, including increasing access to and
collaboration between new and existing programs and services (i.e. CAFYES, Chaffey Grants, Guardian Scholars, etc.) and improving
collaborations with high school liaisons, group homes and ILP programs coordinators; (3) Provide professional learning opportunities for
faculty and staff to bring awareness of the strengths and needs of students who are former foster youth as they transition to college; and
(4) Annually update the Guardian Scholars brochure/pamphlet, which clearly defines the matriculation steps as well as information and
contact for all support programs.
• Many of these activities began in January 2015 with the inception of the college’s Student Equity Plan. The college will continue to establish
and/or strengthen these interventions through the 2017-2018 academic year. The college plans to close this equity gap by 2018.
• Student Equity funds will be combined with general funds to establish and maintain these programs and services. General funds will
continue to support the facilities and existing staff. Student Equity Funds will not be used to supplant any activities previously funded
through general funds. Rather, these funds will be used to fund additional staff, partnerships, and outreach materials.
• This intervention is based on a literature review of relevant research and/or successful practices. Resources include:
o Boylan, H. R., Bliss, L. B. & Bonham, B. S. (1997). Program Components and Their Relationship to Student Performance. Journal of
Developmental Education, 20(3).
o McCabe, R. H. (2000). No One to Waste: A Report to Public Decision-Makers and Community College Leaders. The National Study of
Community College Remedial Education, Community College Press.
o Mark Courtney, et al, Midwest Evaluation of the Adult Functioning of Former Foster Youth: Outcomes at Age 23 and 24, Chapin Hall
at the University of Chicago, 2011
o http://www.stuartfoundation.org/docs/default-document-library/at-greater-risk-california-foster-youth-and-the-path-from-high-school-tocollege.pdf?sfvrsn=6

ID Planned Start and End Date(s)
A.1 1/1/15 – 6/30/18

Student Equity Funds
$100,000/year

Other Funds**
General Fund – In kind

• A.1 Link to Goal
• By providing improved programs and services, professional learning opportunities and resources, and a more welcome campus climate,
potential students who are former foster youth will be more likely to successfully enroll in and attend courses at Pierce College, thus making
progress toward closing the equity gap by 2018.

Sample Student Equity Plan Template - 17

• A.1 Evaluation
• The Foster Youth Coordinator has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research
Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and summative
data will be collected regularly to assess the effectiveness of this activity. Formative data, including surveys, output reports, and focus
groups, will be collected at scheduled intervals throughout the academic year. In addition, each March, the evaluation team will examine
enrollment data and disaggregate it by foster youth status to detect changes in access rates.

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

A.2 Improve programs and services to students who are veterans with the aim of creating a more welcoming campus climate that will encourage
former veterans to register for and enroll in classes.
• Activity Type(s)
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X
X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.2
Veterans
•
•

•
•
•

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
846

A.2 Activity Implementation Plan
Several outcomes are associated with this activity: (1) Coordinate more closely with the local VA Center (i.e. Chatsworth) to recruit veterans
to attend Pierce College; (2) Increase counseling hours to support students who are veterans; (3) Provide professional learning activities for
faculty, classified staff, administrators, and students to bring awareness about the strengths and needs of the community’s and the college’s
veteran populations as well as about how to better support our veterans with their transition from military to college life; (4) Expand the
role of the current Veteran’s Club through outreach activities and social support; (5) Recruit Peer-to-Peer Mentors who are veterans; (5)
Provide on and off campus student success workshops for veterans; and (6) Partner with four-year universities to provide resources for
transferring veterans.
Many of these activities began in January of 2015 with the inception of the college’s Student Equity Plan. This activity will continue on an
ongoing basis during the primary semesters and intersessions through the 2017-2018 academic year. The college’s goal is to close this
equity gap by 2018.
Student Equity Funds will be combined with general funds to establish and maintain these programs and services. General funds will
continue to support the facilities and existing staff. Student Equity Funds will not be used to supplant any activities previously funded
through general funds. Rather, these funds will be used to fund additional staff, partnerships, and outreach materials.
This intervention is based on a literature review of relevant research and/or successful practices. Resources include:
o McCusker, M. (1997). ERIC Review: Effective Elements of Developmental Reading and Writing Programs. Community College Review,
27(2), 93-105.Boylan, H. R., Bonham, B. S., White, R. & George, A. (2000). Evaluation of College Reading and Study Strategies
Sample Student Equity Plan Template - 19

Programs. In R. Flippo & D. Caverly (Eds.), Handbook of College Reading and Study Strategy Research (pp. 365-402). Mahwah, NJ:
Lawrence Erlbaum & Associates.
ID Timeline(s)
A.2 1/1/15

Student Equity Funds
$100,000/year

Other Funds**
General Fund – In kind

• A.2 Link to Goal
• By providing improved programs and services, professional learning opportunities and resources, and a more welcoming campus climate,
potential students who are veterans will be more likely to successfully enroll in and attend courses at Pierce College, thus making progress
toward closing the equity gap by 2018.
• A.2 Evaluation
• The Veterans Coordinator has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research
Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and summative
data will be collected regularly to assess the effectiveness of this activity. Formative data, including surveys, output reports, and focus
groups, will be collected at scheduled intervals throughout the academic year. In addition, each March, the evaluation team will examine
enrollment data and disaggregate it by veteran status to detect changes in access rates.
A.3 The college will dedicate Student Equity Funds to conduct an inquiry into the needs and strengths of student who are veterans, students who
are foster youth, and students who are men, with a particular emphasis on Men of Color (particular attention will be paid to men who identify as
Latino or African American/Black).
• Activity Type(s)

X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development
# of Students Affected

Instructional Support Activities
Direct Student Support

A.3
A.3
A.3
•
•

•

Veterans
Foster Youth
Males

846 (access count)
407 (access count)
13,915 (access count)

A.3 Activity Implementation Plan
The college has some understanding of this equity gap as a result of the data collected through the Student Equity planning process. The
college will gather more nuanced quantitative and qualitative data to better understand how the institution can improve its programs and
services. This mixed methods inquiry will include focus groups, interviews, and collected and disaggregated data around characteristics such
as majors, career goals, types of benefits and services utilized, and emergent themes around intersectionality (income, SES, race, gender,
disability, etc.) among current students. The aim of this inquiry is to better understand the nature of these populations’ gaps and to identify
additional actions that can be taken to close access equity gaps among students who are former foster youth, veterans, and men by 2018.
This inquiry will be conducted over the course of the 2015-2016 academic year. Student Equity Funds will be combined with general funds
to conduct this inquiry. General funds will continue to support the facilities, as well as time and effort, for existing faculty and research staff.
Student Equity Funds will continue to be used to support time and effort of the Equity and Success Assistant Research Analyst as well as
materials needed to conduct this inquiry. Equity funds will not be used to supplant any activities previously funded through general funds.
Rather, these funds will be used to fund additional staff, time and effort, and materials.

ID Timeline(s)
A.3 7/1/16 – 6/30/176

Student Equity Funds
$20,000

Other Funds**
General funds – In kind

• A.3 Link to Goal
• With an improved understanding of the strengths and needs of underserved student populations, the college can identify and then
implement improved programs and services that lead to an improved campus climate for students who are veterans, former foster youth,
and men, with a particular emphasis on Men of Color (with particular attention on men who identify as Latino or African American/Black).
This improved campus climate will encourage more students who are veterans, former foster youth, and men to successfully enroll in and
attend classes at the college, thus making progress toward closing the equity gap by 2018.
• A.3 Evaluation
• Benchmarks and outputs for this inquiry will be established in January 2016. Once established, outputs will be assessed at scheduled
intervals between 7/1/16 and 6/30/18. A report of inquiry findings will be distributed campus-wide in fall 2016.

Success Indicator: Course Completion
Course Completion (Retention 1)
The ratio of the number of credit courses that students, by population group, complete
compared to the number of courses in which students in that group are enrolled on the census
day of the term.

1

Although title 5 refers to “retention” the term “course completion” is deemed to embody that term in the
guidelines.

Sample Student Equity Plan Template - 22

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

CAMPUS-BASED RESEARCH: COURSE COMPLETION
B. COURSE COMPLETION. The ratio of the number of credit courses that students, by
population group, complete compared to the number of courses in which students in
that group are enrolled on the census day of the term. Calculate course completion
rates by dividing:

Course Success Rates and 80 Percent Index (Fall 2014 Cohort)

Gender

Cohort Count

Female*
Male

28,720
24,709

20,113
16,252

70%
66%

Cohort Count

Success
Count

Success
Rate

3,394

2,035

60%

80
Percent
Index
79%

93

60

65%

85%

6,017
24,934
1,797
87
1,650
15,457

4,470
15,495
1,244
55
1,214
11,792

74%
62%
69%
63%
74%
76%

97%
81%
91%
83%
96%
100%

Cohort Count

Success
Count

Success
Rate

51,115
2,314

34,789
1,577

68%
68%

Ethnicity
African-American
American Indian/Alaskan
Native
Asian
Hispanic
Multi-Ethnicity
Pacific Islander
Unknown
White Non-Hispanic*
Disability Status
No*
Yes

Success
Rate

80
Percent
Index
100%
94%

Success
Count

80
Percent
Index
100%
100%

Sample Student Equity Plan Template - 23

Foster Care
No*
Yes
Low-Income
No
Yes
Veterans
No*
Yes

Cohort Count

Success
Count

Success
Rate

52,636
793

35,824
428

68%
53%

Cohort Count

Success
Count

Success
Rate

-

-

-

Cohort Count

Success
Count

Success
Rate

51,899
1,530

35,322
1,063

68%
69%

80
Percent
Index
100%
78%
80
Percent
Index
80
Percent
Index
100%
102%

Notes: non-disability, non-foster care, and non-veteran rates are estimated using an overall 68.06% success rate,
since the respective group sample sizes for disability, foster care, and veterans are low enough to have minimal
impact on the overall success rates. Low income cohort was not available on DataMart.
Sources:
http://datamart.cccco.edu/Outcomes/Course_Ret_Success.aspx
http://datamart.cccco.edu/Outcomes/Course_Ret_Success_SP.aspx
Date retrieved: 10/31/2015
Prepared by: Office of Institutional
Effectiveness

1
Equity
Gap

--Largest
Gap
Second
Largest

Student
Group

Example
Group
Foster
Care
AA/Black

Gap in comparison
to the reference
group, Expressed as
Percentage

2
Percentage
expressed as
decimal
25% becomes
.25

3

4

Multiply

the # of courses
students enrolled in
& were present in
on census day in
base year

=

Number of
Students
“Lost”

14%

.14

x

2567

=

359

2%

.02

x

793

=

15

1%

.01

x

=

33

3,394

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION
GOAL B.
The goal is to improve course completion for the following target populations identified in the college research as experiencing a disproportionate
impact:
Target Population(s)
Example Group
Students who are African
American/Black
Students who are Foster Youth

Current gap, year
-14, 2014
-1%
-2%

Goal*
Gap no > -6

Increase course completion by
5%
Increase course completion by
5%

Goal Year
2020
2017
2017

*Expressed as either a percentage or number.
**Benchmark goals are to be decided by the institution.
ACTIVITIES: B. COURSE COMPLETION
B.1 Increase access to textbooks for underserved students in general education and gatekeeper courses.
• Activity Type(s)
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
B.1
Students who are African American/Black

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
3,394
Sample Student Equity Plan Template - 25

B.1

Students who are former foster youth

793

• B.1 Activity Implementation Plan
• This activity has several outcomes associated with it, including: 1) Establish a Library Textbook Checkout Program, where students can check
out more textbooks for gatekeeper and general education courses in the library; 2) Establish a Textbook Rental Program, where students
can rent textbooks from the campus bookstore for gatekeeper and other general education courses; 3) Establish an Open Education
Resources adoption program, where faculty are encouraged to adopt free open education resources in lieu of a traditional textbook; and (4)
A Library Consult program, in which students can meet with librarians for 30 minutes for one-to-one research assistance. These programs
will be promoted through Associated Students Organization clubs, counseling units, and offices that represent disproportionately impacted
groups (e.g. Vets Club, Foster Youth Office, DSPS, outreach through the matriculation process, Blatigenous, etc).
• This intervention is based on a literature review of relevant research and/or successful practices. Resources include:
o Williams, Lauren. 2013. "Textbooks on Reserve." University Business 16, no. 4: 14. Academic Search Complete, EBSCOhost (accessed
November 24, 2015).
o Feldstein, Andrew, Mirta Martin, Amy Hudson, Kiara Warren, John, III Hilton, and David Wiley. 2012. "Open Textbooks and Increased
Student Access and Outcomes." European Journal of Open, Distance And E-Learning no. 2: ERIC, EBSCOhost (accessed November 24,
2015). http://www.eurodl.org/?p=current&article=533
o Robinson, T. Jared; Fischer, Lane; Wiley, David; Hilton, John. 2014. The Impact of Open Textbooks on Secondary Science Learning
Outcomes. Educational Researcher 43(7): 341-351.
o Murgai, Sarla. 2012. "They Sought Our Help A Survey of One-on-One Research Assistance at The University of Tennessee Lupton
Library." Southeastern Librarian 60, no. 1: 24-38. Library, Information Science & Technology Abstracts, EBSCOhost (accessed
November 24, 2015).
• Pierce College developed and implemented the Library Consult program in spring 2015 with the inception of Student Equity Funds. The
Textbook Rental and Library checkout programs as well as the Open Education Resources program will begin in February 2016. This activity
will be ongoing during each primary semester and intersession through the 2017-2018 academic year. General funds will continue to
support the facilities and time and effort for existing faculty. Equity funds will not be used to supplant any activities previously funded
through general funds. Rather, these funds will be used to fund additional staff, time and effort and materials needed to implement this
activity.
ID Timeline(s)
B.1 2/1/15 – 6/30/18

Student Equity Funds
$100,000/year

Other Funds**
General Fund – In Kind

• B.1 Link to Goal
• By increasing access to textbooks for students enrolled in gatekeeper and general education courses that have lower course success rates,
students who are African American/Black and students who are former foster youth will have more access to course materials, and will
therefore succeed in their courses at higher rates, thus making progress toward closing the equity gap by 2018.
• B.1 Evaluation
• The coordinators for these programs have met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant
Research Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and
summative data will be collected regularly to assess the effectiveness of this activity. Formative data, including surveys and output reports,
will be collected at scheduled intervals throughout the academic year. In addition, each March, the evaluation team will examine course
success data and disaggregate them by ethnicity and foster youth status to detect changes in course success rates.

B.2 The college will dedicate Student Equity Funds to conduct an inquiry into the needs and strengths of students who are foster youth, students
who are African American/Black, and students who are men, with a particular emphasis on Men of Color (particular attention will be paid to men
who identify as Latino or African American/Black).
• Activity Type(s)

X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
B.2
B.2

Target Group
Students who are African American/Black
Students who are former foster youth

# of Students Affected
3,394
793

Instructional Support Activities
Direct Student Support

• B.2 Activity Implementation Plan
• The college has some understanding of this equity gap as a result of the data collected through the Student Equity Planning Process. The
college will gather more nuanced quantitative and qualitative data to better understand how the institution can improve its programs and
services. This mixed methods inquiry will include focus groups, interviews, and collected and disaggregated data around characteristics such
as majors, career goals, types of benefits and services utilized, and emergent themes around intersectionality (income, SES, race, gender,
disability, etc.) among current students. The aim of this inquiry is to better understand the nature of these populations’ gaps and to identify
additional actions that can be taken to close access equity gaps among students who are former foster youth and students who are African
American/Black by 2018.
• This inquiry will be conducted over the course of the 2015-2016 academic year. Student Equity Funds will be combined with general funds
to conduct this inquiry. General funds will continue to support the facilities and time and effort for existing faculty and research staff.
Student Equity Funds will continue to be used to support time and effort of the Equity and Success Assistant Research Analyst as well as
materials needed to conduct this inquiry. Equity funds will not be used to supplant any activities previously funded through general funds.
Rather, these funds will be used to fund additional staff, time and effort, and materials.
ID Timeline(s)
B.2 7/1/16 – 6/30/17

Student Equity Funds
Same funds as those listed in A.2

Other Funds**
General funds – In kind

• B.2 Link to Goal
• With an improved understanding of the strengths and needs of underserved student populations, the college can identify and then
implement improved programs and services for students who are former foster youth, students who are African American/Black, and
students who are Men of Color (with particular attention on men who are Latino or African American/Black). These improved campus
programs and services will lead to greater course success rates for students who are former foster youth, African American/Black, and/or
Men of Color, thus making progress toward closing the equity gap by 2018.
• B.2 Evaluation
• Benchmarks and outputs for this inquiry will be established in January 2016. Once established, outputs will be assessed at scheduled
intervals between 7/1/16 and 6/30/16. A report of inquiry findings will be distributed campus-wide in fall 2016.
B.3 Improve programs and services designed for students who are former foster youth with the aim of providing academic and wrap-around
support to those who are currently enrolled in courses.

• Activity Type(s)
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
B.3

Target Group
Students who are former foster youth

# of Students Affected
793

• B.3 Activity Implementation Plan
• Several outcomes are associated with this activity, two of which overlap with those listed in activity A.1: (1) Provide specialized counseling
services to students who are former foster youth (overlaps with Activity A.1); (2) Provide professional learning opportunities for faculty and
staff to bring awareness of the strengths and need of students who are former foster youth as they transition to college (overlaps with
Activity A.1); (3) Offer Life Skills and Financial Literacy workshops to students who are former foster youth; (4) Provide specialized
mentoring services to students who are former foster youth; and (5) Strengthen the relationship with programs that foster college success
and transfer for students who are former foster youth, i.e. The Resilient Scholars (CSUN) and Guardian Scholars (UCLA).
• These efforts began in spring 2015 with the inception of Student Equity Funds; this activity will continue on an ongoing basis during the
primary semesters and intersessions through the 2017-2018 academic year. General funds will continue to support the facilities and time
and effort for existing faculty and staff. Equity funds will not be used to supplant any activities previously funded through general funds.
Rather, these funds will be used to fund additional staff that will be dedicated to conducting outreach and creating community
collaborations.
• This intervention is based on a literature review of relevant research and/or successful practices. Resources include:
o Kozeracki, C. A. (2002). ERIC Review: Issues in Developmental Education. Community College Review, 29(4), 83-100.
o Dworsky, A. and Perez, A., “Helping Former Foster Youth Graduate from College Campus Support Programs in California and
Washington State,” Chapin Hall at the University of Chicago, 2009.
o http://www.cacollegepathways.org/sites/default/files/charting_the_course_final.pdf
ID

Timeline(s)

Student Equity Funds

Other Funds**

B.3 2/6/15 – 6/30/18

$21,400 (in addition to those funds
allocated for activity A.1)

General funds – In kind

• B.3 Link to Goal
• With increased access to resources and services to students who are former foster youth, these students will pass their courses at higher
rates, thus making progress toward closing the equity gap by 2018.
• B.3 Evaluation
• The Foster Youth Coordinator has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research
Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and summative
data will be collected regularly to assess the effectiveness of this activity. Output assessments and surveys will be collected at scheduled
intervals throughout the academic year. In addition, each March, the evaluation team will examine course success data and disaggregate
them by foster youth status to detect changes in course success rates.

Success Indicator: ESL and Basic Skills
Completion
C. ESL and Basic Skills Completion
The ratio of the number of students by population group who complete a degree-applicable
course after having completed the final ESL or basic skills course compared to the number of
those students who complete such a final ESL or basic skills course.

Sample Student Equity Plan Template - 31

CAMPUS-BASED RESEARCH: ESL AND BASIC SKILLS COMPLETION
C. ESL AND BASIC SKILLS COMPLETION. The ratio of the number of students by population
group who complete a degree-applicable course after having completed the final ESL or
basic skills course compared to the number of those students who complete such a final ESL
or basic skills course. Calculate progress rates through basic skills by dividing:

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE
COMPLETION

Basic Skills to College Level Progress Rate and 80 Percent Index
(2008/09 Cohort)
---MATH---

80
Percent
Index
100%
85%

Gender

Cohort
Count

Progress
Count

Progress
Rate

Female*
Male

1370
1002

524
325

38%
32%

Ethnicity

Cohort
Count

Progress
Count

Progress
Rate

169

39

23%

80
Percent
Index
53%

10

2

20%

46%

151
102
971
22
359
588

60
38
302
7
143
258

40%
37%
31%
32%
40%
44%

91%
85%
71%
73%
91%
100%

Cohort
Count

Progress
Count

Progress
Rate

2231
141

802
47

36%
33%

African-American
American Indian/Alaskan
Native
Asian
Filipino
Hispanic
Pacific Islander
Unknown
White Non-Hispanic*
Disability Status
No*
Yes

80
Percent
Index
100%
93%

Foster Care
No
Yes
Low-Income
No*
Yes
Veteran
No*
Yes

Cohort
Count

Progress
Count

Progress
Rate

-

-

-

Cohort
Count

Progress
Count

Progress
Rate

1178
1194

402
447

34%
37%

Cohort
Count

Progress
Count

Progress
Rate

2316
56

823
26

36%
46%

80
Percent
Index
80
Percent
Index
100%
110%
80
Percent
Index
100%
131%

Notes: Progress Rate=Percentage of credit students tracked for six years through 2013-14 who started first time in
2008-09 below transfer level in English, mathematics, and/or ESL and completed a college-level course in the
same discipline. Foster Care status was not tracked in 2008-09.
Sources:
https://misweb.cccco.edu/dataondemand/Accountability/AR
CC.aspx
SIS RDB (to identify veterans)
Date retrieved: 11/2/2015
Prepared by: Office of Institutional
Effectiveness

Basic Skills to College Level Progress Rate and 80 Percent Index
(2008/09 Cohort)
---ENGLISH---

80
Percent
Index
100%
85%

Gender

Cohort
Count

Progress
Count

Progress
Rate

Female*
Male

1682
1472

915
677

54%
46%

Ethnicity

Cohort
Count

Progress
Count

Progress
Rate

212

92

43%

80
Percent
Index
72%

16

9

56%

93%

244
162
1325
26
460
709

141
92
565
9
254
430

58%
57%
43%
35%
55%
61%

95%
94%
70%
57%
91%
100%

Cohort
Count

Progress
Count

Progress
Rate

3002
152

1519
73

51%
48%

Cohort
Count

Progress
Count

Progress
Rate

-

-

-

African-American
American Indian/Alaskan
Native
Asian
Filipino
Hispanic
Pacific Islander
Unknown
White Non-Hispanic*
Disability Status
No*
Yes
Foster Care
No
Yes

80
Percent
Index
100%
95%
80
Percent
Index
-

Low-Income
No*
Yes
Veteran
No*
Yes

Cohort Count

Progress
Count

Progress
Rate

1556
1598

745
847

48%
53%

Cohort Count

Progress
Count

Progress
Rate

3103
51

1567
25

50%
49%

80
Percent
Index
100%
111%
80
Percent
Index
100%
97%

Notes: Progress Rate=Percentage of credit students tracked for six years through 2013-14 who started first time in
2008-09 below transfer level in English, mathematics, and/or ESL and completed a college-level course in the
same discipline. Foster Care status was not tracked in 2008-09.
Sources:
https://misweb.cccco.edu/dataondemand/Accountability/ARCC.
aspx
SIS RDB (to identify veterans)
Date retrieved: 11/2/2015
Prepared by: Office of Institutional
Effectiveness

Basic Skills to College Level Progress Rate and 80 Percent Index
(2008/09 Cohort)
---ESL---

80
Percent
Index
100%
85%

Gender

Cohort
Count

Progress
Count

Progress
Rate

Female*
Male

297
197

92
52

31%
26%

Ethnicity

Cohort
Count

Progress
Count

Progress
Rate

5

3

60%

80
Percent
Index
197%

-

-

-

-

136
7
88
1
96
161

40
4
18
0
30
49

29%
57%
20%
0%
31%
30%

97%
188%
67%
0%
103%
100%

Cohort
Count

Progress
Count

Progress
Rate

484
10

140
4

29%
40%

Cohort
Count

Progress
Count

Progress
Rate

-

-

-

African-American
American Indian/Alaskan
Native
Asian
Filipino
Hispanic
Pacific Islander
Unknown
White Non-Hispanic*
Disability Status
No*
Yes
Foster Care
No
Yes

80
Percent
Index
100%
138%
80
Percent
Index
-

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

Progress
Cohort Count
Count

Low-Income
No*
Yes

196
298

39
105

Progress
Cohort Count
Count

Veteran
No*
Yes

486
8

80
Percent
Index
100%
177%

Progress
Rate
20%
35%

80
Percent
Index
100%
42%

Progress
Rate

143
1

29%
13%

Notes: Progress Rate=Percentage of credit students tracked for six years through 2013-14 who started first time in
2008-09 below transfer level in English, mathematics, and/or ESL and completed a college-level course in the
same discipline. Foster Care status was not tracked in 2008-09.
Sources:
https://misweb.cccco.edu/dataondemand/Accountability/ARCC.
aspx
SIS RDB (to identify veterans)
Date retrieved: 11/2/2015
Prepared by: Office of Institutional
Effectiveness

Equity
Gap

Student
Group

Largest
Gap

Example
Group
AA/
Black
(Math)

Second
Largest
Third
Largest

Hispanic
(ESL)
Hispanic
(English)

---

1
Gap in
comparison to
the reference
group, Expressed
as Percentage

2
Percentage
expressed as
decimal
25% becomes
.25

7%

3

4

Multiply

The # of students
who complete a
final ESL or basic
skills course with
an A, B, C or credit

=

Number of
Students
“Lost”

.07

x

1457

=

101

27%

.27

x

169

=

45

13%

.13

x

88

=

11

10%

.10

x

1325

=

132

Sample Student Equity Plan Template - 37

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE COMPLETION
GOAL C.
The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Current gap, year
Example Group
-7, 2014
Students who are African
-27%, 2015
American/ Black (Math)
Students who are African
-8%, 2015
American/ Black (English)
Students who are Latino
-13%, 2015
(ESL)
Students who are Latino
-10%, 2015
(English)
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
Increase basic skills pathway
completion by 5%
Increase basic skills pathway
completion by 5%
Increase basic skills pathway
completion by 5%
Increase basic skills pathway
completion by 5%

Goal Year
2020
2017
2017
2017
2017

ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION
C.1 Strengthen the support provided in the Center for Academic Success intended for underserved students who are enrolled in English as a Second
Language Courses.
• Activity Type(s)
Outreach
Student Services or other Categorical
Program

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation

X
X

Instructional Support Activities
Direct Student Support

Sample Student Equity Plan Template - 38

Research and Evaluation

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
C.1
Students who are Latino

Professional Development
# of Students Affected
971 (Math), 1,325 (English), 88 (ESL)

• C.1 Activity Implementation Plan
• Several outcomes are associated with this activity: (1) Develop ESL conversation workshops and modularized ESL grammar skills workshops;
(2) Increase the number of high quality ESL teaching and learning materials to be used during tutoring sessions and workshops; (3)
Implement a program in which ESL students can work on self-guided learning software, (4) Provide professional learning workshops and
tutor training sessions to support faculty, course embedded tutors, and other peer educators to provide high quality, culturally responsive
support to ESL students across the disciplines; and (5) Implement an outreach campaign to ESL instructors to encourage them to partner
with the Center for Academic Success to support ESL students.
• The infrastructure for this activity was built in fall 2015, and some outcomes associated with this activity, including providing some
professional learning workshops and tutor training sessions as well as providing some ESL conversation and modularized grammar skills
workshops (outcomes #1 and #4) began in fall 2015 with the inception of Student Equity Funds. The rest of the outcomes will be
implemented in spring 2016. This activity will continue on an ongoing basis during the primary semesters and intersessions through the
2017-2018 academic year.
• The general fund provides some one-to-one ESL tutoring in the Center for Academic Success. The college will continue to fund these
activities. Student Equity Funds will be used to fund time and effort as well as materials to provide enhanced support for ESL students. BSI
will also fund a portion of these activities. Equity funds will not be used to supplant any activities previously funded through general funds.
Rather, these funds will be used to fund additional staff, time and effort, and materials.
ID Planned Start and End Date(s)
C.1 8/31/15 – 6/30/18

Student Equity Funds
$100,000/year

Other Funds**
BSI - $74,000

• C.1 Link to Goal
• Improved academic support provided for ESL students in the Center for Academic success will lead to greater ESL pathway completion rates
for students who are Latino, thus making progress toward closing the equity gap by 2018.
• C.1 Evaluation

•

The Center for Academic Success ESL Specialist will meet with the Dean of Institutional Effectiveness and the Student Success and Equity
Assistant Research Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both
formative and summative data will be collected regularly to assess the effectiveness of this activity. Output assessments, surveys, and
pre/post tests will be collected at scheduled intervals throughout the academic year. In addition, each March, the evaluation team will
examine ESL pathway completion data and disaggregate them by ethnicity to detect changes in course success rates.

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

_______________________________________
Success Indicator: Degree and Certificate
Completion
D. Degree and Certificate Completion
The ratio of the number of students by population group who receive a degree or certificate
to the number of students in that group with the same informed matriculation goal as
documented in the student educational plan developed with a counselor/advisor 2.

2

College may also use the Scorecard definition for indicating student matriculation goal: taking a degree or
certificate applicable course.

Sample Student Equity Plan Template - 41

CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION
D. DEGREE AND CERTIFICATE COMPLETION. The ratio of the number of students by
population group who receive a degree or certificate to the number of students in that
group with the same informed matriculation goal as documented in the student educational
plan developed with a counselor/advisor. Calculate degree and certificate completion rates
by dividing:

Six Year Degree & Certificate Completion Rates and 80 Percent Index
(2008/09 Cohort)
Gender
Female*
Male
Ethnicity
African-American
American Indian/Alaskan
Native
Asian
Filipino
Hispanic
Pacific Islander
Unknown
White Non-Hispanic*
Disability Status
No*
Yes
Foster Care
No
Yes

Cohort
Count
1570
1505

Completion Completion 80 Percent
Count
Rate
Index
377
24%
100%
268
18%
74%

Cohort
Count
161

Completion Completion 80 Percent
Count
Rate
Index
28
17%
75%

7

1

14%

61%

249
139
971
25
673
850

60
30
160
2
166
198

24%
22%
16%
8%
25%
23%

103%
93%
71%
34%
106%
100%

Cohort
Count
2942
133

Completion Completion 80 Percent
Count
Rate
Index
619
21%
100%
26
20%
93%

Cohort
Count
-

Completion Completion 80 Percent
Count
Rate
Index
-

Low-Income
No*
Yes
Veterans
No*
Yes

Cohort
Count
1048
2027

Completion Completion 80 Percent
Count
Rate
Index
200
19%
100%
445
22%
115%

Cohort
Count
3042
33

Completion Completion 80 Percent
Count
Rate
Index
634
21%
100%
11
33%
160%

Notes: Foster Care status was not tracked in 2008-09.
Source:
https://misweb.cccco.edu/dataondemand/Accountability/ARCC.aspx
Date retrieved: 11/02/2015
Prepared by: Office of Institutional Effectiveness

1

2

3

4

Multiply

The # of first-time
students who
enrolled in 2011
and named
certificates and
degrees as their
matriculation goal

=

Number of
Students
“Lost”

Equity
Gap

Student
Group

Gap in comparison
to the Average,
Expressed as
Percentage

Percentage
expressed as
decimal
25% becomes
.25

---

Example
Group

7%

.04

x

1947

=

77

Hispanic

9%

.09

x

971

=

87

Male

6%

.06

x

1505

=

90

AA/
Black

5%

.05

x

161

=

8

Largest
Gap
Second
Largest
Third
Largest

GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION
GOAL D.
The goal is to improve degree and certificate completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Example Group
Students who are male

Current gap, year
-4, 2014
-6%, 2015

Students who are African
American/Black
Students who are Latino

-5%, 2015
-9%, 2015

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
Increase degree and certificate
completion by 5%
Increase degree and certificate
completion by 5%
Increase degree and certificate
completion by 5%

Goal Year
2020
2017
2017
2017

ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION
D.1 Increase access to information to underserved students about degrees and certificates by developing an outreach plan to disseminate
information both online and in print pertaining to resources associated with degrees and certificates, including college resources, degree and
certificate programs, financial aid information, and class schedules.
• Activity Type(s)
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

Sample Student Equity Plan Template - 44

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
D.1
Students who are Latino
D.1
Students who are African American/Black
D.1
Students who are men

# of Students Affected
971
161
1,505

• D.1 Activity Implementation Plan
• Several outcomes are associated with this activity: (1) Develop and implement a comprehensive “in-reach” campaign to offices and student
clubs that represent disproportionately impacted student groups; (2) Translate outreach materials into other languages; and (3)
Personalized emails, letters, and phone calls to underrepresented students encouraging them to apply for degrees and certificates.
• This activity will continue on an ongoing basis during the primary semesters through the 2017-2018 academic year. Student Equity Funds
will be used to update, translate, and distribute materials each fall semester. Equity funds will not be used to supplant any activities
previously funded through general funds. Rather, these funds will be used to fund additional staff, time and effort, and materials.
ID Planned Start and End Date(s)
D.1 2/6/16 – 6/30/18

Student Equity Funds
$85,000/year

Other Funds**

• D.1Link to Goal
• Improved outreach and dissemination of materials will lead to an increased awareness of degree and certificate programs among students
who are Latino and those who are African American/Black. With improved information, these students are more likely to complete a degree
and certificate (if that is their goal; we will explore this question when we conduct Activities #F.2 and #F.6), thus making progress toward
closing the equity gap by 2018.
• D.1 Evaluation
• The Program Coordinator will meet with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research
Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and summative
data will be collected regularly to assess the effectiveness of this activity. Output assessments and surveys will be collected at scheduled
intervals throughout the academic year. In addition, each March, the evaluation team will examine degree and certificate data and
disaggregate them by ethnicity and gender to detect changes in course success rates.

Sample Student Equity Plan Template - 45

Transfer
E. Transfer
The ratio of the number of students by population group who complete a minimum of
12 units and have attempted a transfer level course in mathematics or English, to the
number of students in that group who actually transfer after one or more (up to six)
years.

Sample Student Equity Plan Template - 46

CAMPUS-BASED RESEARCH: TRANSFER
E. TRANSFER. The ratio of the number of students by population group who complete a
minimum of 12 units and have attempted a transfer level course in mathematics or English,
to the number of students in that group who actually transfer after one or more (up to six)
years. Calculate transfer rates by dividing:

Six Year Transfer Rates and 80 Percent Index (2008/09 Cohort)
Gender
Female*
Male
Ethnicity
African-American
American Indian/Alaskan
Native
Asian
Filipino
Hispanic
Pacific Islander
Unknown*
White Non-Hispanic
Disability Status
No*
Yes
Foster Care
No
Yes
Low-Income
No*
Yes

Cohort
Count
1570
1505

Transfer
Count
435
440

Transfer
Rate
28%
29%

80 Percent
Index
100%
106%

Cohort
Count
161

Transfer
Count
54

Transfer
Rate
34%

80 Percent
Index
95%

7

0

0%

0%

249
139
971
25
673
850

87
32
165
6
237
294

35%
23%
17%
24%
35%
35%

99%
65%
48%
68%
100%
98%

Cohort
Count
2941
134

Transfer
Count
859
16

Transfer
Rate
29%
12%

80 Percent
Index
100%
41%

Cohort
Count
-

Transfer
Count
-

Transfer
Rate
-

80 Percent
Index
-

Cohort
Count
1048
2027

Transfer
Count
372
503

Transfer
Rate
35%
25%

80 Percent
Index
100%
70%

Cohort
Count
3042
33

Veterans
No*
Yes

Transfer
Count
867
8

Transfer
Rate
29%
24%

80 Percent
Index
100%
85%

Notes: Foster Care status was not tracked in 2008-09.
Source: https://misweb.cccco.edu/dataondemand/Accountability/ARCC.aspx
Date retrieved: 11/02/2015
Prepared by: Office of Institutional
Effectiveness

2

3

Gap in comparison
to the Average,
Expressed as
Percentage

Percentage
expressed as
decimal
25% becomes
.25

Multiply

The # of first-time
students who
enrolled in 2011
and named
transfer as their
matriculation goal.

=

7%

.04

x

1947

=

77

39%

.39

x

134

=

52

Hispanic

32%

.32

x

971

=

310

Filipino

15%

.15

x

139

=

20

1

Equity
Gap

--Largest
Gap
Second
Largest
Third
Largest

Student
Group

Example
Group
With
Disability

4
Number of
Students
“Lost”

GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
GOAL E.
The goal is to improve transfer for the following target populations identified in the college research as experiencing a disproportionate impact:
Target Population(s)
Current gap, year
Example Group
-4, 2014
Students who are Filipino -15%, 2015
Students who are Latino
-32, 2015
Students who have a
-39%, 2015
documented disability
Students who are low
-10%, 2015
income
Students who are African -36%, 2014
American/Black
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
Increase transfer rates by 5%
Increase transfer rates by 5%
Increase transfer rates by 5%

Goal Year
2020
2017
2017
2017

Increase transfer rates by 5%

2017

Maintain no gap

2017

ACTIVITIES: E. TRANSFER
E.1 Promote transfer for underrepresented students though increased university partnerships and transfer programs.
• Activity Type(s)
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

Sample Student Equity Plan Template - 49

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
E.1
Students who are Filipino
E.1
Students who are Latino
E.1
Students who have a documented disability
E.1
Students who are low income

# of Students Affected
139
971
134
2,027

• E.1 Activity Implementation Plan
• Several outcomes are associated with this activity: (1) Recruit HBCU and HSI colleges to participate in Pierce College transfer activities; (2)
Partner with UCLA’s TAP/Honors, CCCP Program, STOMP program, Black Bruin Transfer Success Club, and Latina/o Transfer Empowerment
Club; and (3) Conduct a comprehensive “in-reach” campaign to offices and student clubs that represent disproportionately impacted
student groups to encourage them to participate in transfer activities and programs such as TAP/Honors, CCCP, STOMP, Black Bruin Transfer
Success Club, and Latina/o Empowerment Club.
• Transfer Application Assistance has been offered in the Pierce College Transfer Center in a formal modality since the fall of 2010. The
services were provided solely by the Pierce College Transfer Center Director whose position is funded from Program 100. An average of 200
students were served per year, but the demand for service exceeded capabilities. With the appropriation of Student Equity Funds for this
project, an increase in counselors serving students through targeted outreach and an extended timeframe in which students are served has
been realized.
• The infrastructure for this activity was built in fall 2015 with the inception of Student Equity Funds. This activity will be fully implemented in
spring 2016 and will continue on an ongoing basis during the primary semesters and intersessions through the 2017-2018 academic year,
with the bulk of activities taking place in the fall semesters. The general fund provides resources for existing partnerships with a variety of
colleges and universities. Student Equity Funds will be used to fund time and effort as well as materials to provide new partnerships,
enhanced programs, and a targeted outreach campaign. Equity funds will not be used to supplant any activities previously funded through
general funds. Rather, these funds will be used to fund additional staff, time and effort, and materials.
ID
E.1

Planned Start and End Date(s)
2/1/16 – 6/30/18

Student Equity Funds
$90,000/year

Other Funds**

• E.1 Link to Goal

Sample Student Equity Plan Template - 50

District:

•

Los Angeles Community College District

College:

Los Angeles Pierce College

Improved partnerships with universities that served disproportionately impacted students, enhanced programs that encourage transfer,
and a targeted outreach program that will reach out to underserved students will lead to greater transfer rates for students highlighted in
the Student Equity Plan, thus making progress toward closing the equity gap by 2018.

• E.1 Evaluation
• The Transfer Director has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research Analyst to
create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and summative data will
be collected regularly to assess the effectiveness of this activity. Output assessments and surveys will be collected at scheduled intervals
throughout the academic year. In addition, each March, the evaluation team will examine transfer data and disaggregate them to detect
changes in course success rates.
E.2 Support and encourage underrepresented students to transfer by conducting targeted outreach and transfer workshops.
• Activity Type(s)
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
E.2
Students who are Filipino
E.2
Students who are Latino
E.2
Students who have a documented disability
E.2
Students who are low income

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

# of Students Affected
139
971
134
2,027

• E.2 Activity Implementation Plan
• Several outcomes are associated with this activity: (1) Offer application workshops and Transfer Application Clinics (Student Equity Funds
will be used to offer these workshop to offices and student clubs that represent disproportionately impacted student groups); and (2)

District:

•

•

•

Los Angeles Community College District

College:

Los Angeles Pierce College

Contact students highlighted in the Student Equity Plan who are near transfer ready status but have not come in for an educational plan or
transfer support.
Objective 1 is a new project at Pierce College that will welcome students and provide them with an orientation to the Transfer Center and
the resources available both in the center and on the website. Currently, the space is a lobby, and while it supports high student traffic, the
students report that they do not know that they are in the Transfer Center. By increasing trained personnel in the center, we are confident
that students will make better use of the resources and will have a more meaningful experience in the center. We will also begin tracking
students who come into the center; prior to this, we have had no means of doing so. Career Guidance Counseling Assistants will be trained
on basic transfer information and how to use the resources available. They will also go to campus club meetings targeting specific clubs to
help spread the word about transfer services. Those hired will be past Pierce transfer students attending our common transfer
campuses/majors. The only source of funding for this project is Student Equity - the college does not currently provide any other funding for
this activity.
Objective 2 of this activity is a new project at Pierce College where-in underserved students who are near “Transfer Ready” are contacted by
a counselor over the phone to review their academic progress toward transferring. This project is modeled after a program currently used
at Santa Monica College, the college that consistently holds the highest transfer rates in the state of California. Based on their best practices
and in direct consultation with the SMC Transfer Director, who is currently on the Pierce College Transfer Advisory Board, as well as with
Student Equity resources, the project was launched in late spring 2015. The project will resume in winter 2016. The only source of funding
for this project is Student Equity - the college does not currently provide any other funding for this activity.
Both outcomes associated with this activity were piloted in fall 2015 with the inception of Student Equity Funds. This activity will be fully
implemented in spring 2016 and run on an ongoing basis during primary semesters between 2015 and 2018, with the bulk of activities
taking place in the fall semesters. The college general fund supports some workshops as a part of the regularly-scheduled workshop series.
Equity funds will not be used to supplant any activities previously funded through general funds. Rather, these funds will be used to fund
additional staff, time and effort, and materials.

ID
E.2

Planned Start and End Date(s)
2/1/16 – 6/30/18

Student Equity Funds
$35,000/year

Other Funds**

• E.2 Link to Goal
• Increased, targeted outreach and application support will provide more underserved students the information and encouragement they
need to apply for transfer. With more underserved students transferring, the college will make progress toward closing the equity gap by
2018.

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• E.2 Evaluation
• The Transfer Director has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research Analyst to
create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and summative data will
be collected regularly to assess the effectiveness of this activity. Output assessments and surveys will be collected at scheduled intervals
throughout the academic year. In addition, each March, the evaluation team will examine transfer data and disaggregate them to detect
changes in course success rates.

Other College- or District-wide Initiatives
Affecting Several Indicators

Sample Student Equity Plan Template - 54

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS
ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS
F.1
• Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

F.1 Continue support of ongoing professional learning for faculty, classified staff, administrators, and students exploring culturally responsive
teaching and learning methods with a focus on the affective domain.
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*: (Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
Target Group(s)
# of Students Affected
F.1
Students who are African American/Black
3,394
F.1
Students who are former foster youth
793
F.1
Students who are male
1,505
F.1
Students who are Latino
1,225
F.1
Students who are Filipino
139
F.1
Students who are veterans
846 (access count)
F.1
Students who are low income
2,027
Sample Student Equity Plan Template - 55

District:

Los Angeles Community College District

F.1

College:

Students with a documented disability

Los Angeles Pierce College

3,352

• F.1 Activity Implementation Plan
•

Several outcomes are associated with this activity: (1) Coordinate Student Equity professional learning activities; (2) Encourage attendance
at conferences that have a focus on equity and success; (3) Host equity-focused events on campus; (4) Host workshops on campus that
focus on Student Equity and the affective domain, like Habits of Mind, Shinebright, Reading Apprenticeship, Growth Mindset, LGBTQ Safe
Zones (to support LGBTQ former foster youth), Culturally Responsive Practice at orientations for new faculty and at professional learning
days; (5) Conduct “Train the Trainers” events in the upcoming year to train more faculty, classified staff, administrators and student leaders
to conduct trainings in the future; and (6) Create a planner for faculty each semester that includes tips for supporting students and the
dates of on-campus professional learning events.

•

This activity will continue on an ongoing basis during the primary semesters and intersessions through the 2017-2018 academic year.
Conferences, events, and the workshop series will be held each semester. The college will coordinate with other colleges in the district, in
the region, and with the California Community College Success Network (3CSN) to strengthen and broaden this culture of professional
learning.

•

Student Equity Funds will be combined with basic skills funds and general funds to create this culture of professional learning around
Student Equity. General funds will continue to support the facilities and time and effort for existing faculty and research staff. In addition,
the Basic Skills Initiative will continue to fund workshops and conferences that relate to helping students complete the developmental
English and math pathway. Student Equity Funds will continue to be used to support time and effort, guest speakers, trainers, and materials
to expand the existing professional learning activities. Equity funds will not be used to supplant any activities previously funded through
general funds. Rather, these funds will be used to fund additional staff, time and effort, trainers, and materials.

ID
F.1

Planned Start and End Date(s)
1/1/15 – 6/30/18

Student Equity Funds
$153,200

Other Funds**
ESL/BSI - $13,000;
General Fund – In Kind

• F.1 Link to Goal
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District:

•

Los Angeles Community College District

College:

Los Angeles Pierce College

By strengthening equity-focused professional learning opportunities and resources for faculty, staff, administrators, and student leaders,
educators will adopt improved culturally responsive practices in classrooms and offices across the campus. These practices will in turn lead
to greater success rates for students who are disproportionately impacted on every level, from access to transfer, thus making progress
toward closing the equity gap by 2018.

• F.1 Evaluation
•

The Equity Coordinator has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research Analyst
to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and summative data
will be collected regularly to assess the effectiveness of this activity. Formative data, including surveys, output reports, and pre/post tests
will be collected at scheduled intervals throughout the academic year after each professional learning event. In addition, each March, the
evaluation team will examine success data and disaggregate them to detect changes in success rates.

F.2 Identify and implement programs and partnerships designed to increase African American and Latino student success.
• Indicators/Goals to be affected by the activity:
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

F.2 Activity Type(s)
X
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X
X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• Target Student Group(s) & # of Each Affected*:(Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.2
F.2
F.2

Target Group(s)
Students who are African American/Black
Students who are male
Students who are Latino

# of Students Affected
3,394
1,505
1,225

• F.2 Activity Implementation Plan
• Several objectives are associated with this activity, including the following: (1) Continue to develop a partnership with the Minority Male
Community College Consortium (M2C3) to provide access to additional research, program consultation, and professional learning
opportunities. This partnership will be funded completely out of Student Equity, and it will begin in January 2016; (2) Strengthen the role of
student clubs and organizations that empower students who are African American/Black and students who are Latino; (3) Complete an
inquiry (which began in fall 2015) into potentially implementing MESA and UMOSIA Learning Communities at Pierce College. This inquiry
will be completed by December 31, 2015, and the recommended and approved programs would be implemented in fall 2016. The
recommended programs would be funded completely with Student Equity Funds.
• This activity will continue on an ongoing basis during the primary semesters and intersessions through the 2017-2018 academic year.
General funds will continue to support the facilities and time and effort for existing faculty and research staff. Equity funds will be used to
fund the M2C3 partnership and the new programs recommended by the Inquiry Group. Equity funds will not be used to supplant any
activities previously funded through general funds. Rather, these funds will be used to fund additional staff, time and effort, trainers, and
materials.
ID
F.2

Timeline(s)
9/1/15 – 6/30/18

Student Equity Funds
$380,000

Other Funds**
General Fund – In Kind

• F.2 Link to Goal
• By strengthening professional learning opportunities and resources for faculty, staff, administrators, and student leaders, educators will
adopt improved culturally responsive practices in classrooms and offices across the campus. Also, by implementing evidence-driven
partnerships and practices like M2C3, Umosia, and MESA, students who are African American/Black and students who are Latino will

Sample Student Equity Plan Template - 58

District:

Los Angeles Community College District

College:

Los Angeles Pierce College

participate in these programs. This participation will lead to higher course success and completion rates for these students, thus making
progress toward closing the equity gap by 2018.
• F.2 Evaluation
• The Equity Coordinator has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research Analyst
to create a comprehensive evaluation plan to assess outcomes that are associated with this activity and its associated objectives. Once the
work of the inquiry group is complete and recommendations for additional programs and practices are made, the Equity Coordinator will
meet with the research staff in spring 2016 to create a comprehensive evaluation plan to assess that outcome. For all outcomes associated
with this activity, both formative and summative data will be collected regularly to assess the effectiveness of this activity. Formative data,
including surveys and output reports will be collected at scheduled intervals throughout the academic year. In addition, each March, the
evaluation team will examine success data and disaggregate them by ethnicity and gender to detect changes in success rates.
F.3 Center for Academic Success will continue to provide course-embedded tutoring and other high-touch academic support for underserved
students enrolled in gatekeeper and ESL courses (high enrollment and low success).
• Indicators/Goals to be affected by the activity
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• Target Student Group(s) & # of Each Affected*:(Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
Target Group(s)
# of Students Affected
F.3
Students who are African American/Black
3,394
F.3
Students who are former foster youth
793
F.3
Students who are male
1,505
F.3
Students who are Latino
1,225
F.3
Students who are Filipino
139
F.3
Students who are veterans
846
F.3
Students who are low income
2,027
F.3
Students with a documented disability
3,352
• F.3 Activity Implementation Plan
• Several outcomes are associated with this activity: (1) Conduct an outreach campaign to attract more students to the service; (2) Provide
online academic services, like online tutoring and interactive instructional videos, to further support underserved students enrolled in
gatekeeper and ESL courses; (3) Strengthen peer educator training by adding more curriculum around culturally responsive tutoring
techniques (these trainings will mirror the professional learning that is offered to faculty, staff, and administrators, but the curriculum will
be adapted for peer educators and student leaders); (4) Conduct a “Math Jam” in which students attend an intense, multiple-day math
refresher course over the summer that will allow them to potentially place into a higher math course.
• The Center for Academic Success has been providing one-to-one tutoring services for English and math courses since 2011 through the
general fund. Additional one-to-one tutoring services have been offered to developmental math and English learning communities through
the Basic Skills Initiative since 2008. However, there was no course-embedded tutoring program or any support for gatekeeper courses in
place until the inception of Student Equity Funds. This activity began in February 2016, and will continue on an ongoing basis during the
primary semesters and intersessions through the 2017-2018 academic year. General funds will continue to support the facilities and time
and effort for existing faculty and research staff. Equity funds will not be used to supplant any activities previously funded through general
funds. Rather, these funds will be used to fund additional staff, time and effort, trainers, and materials.
• This intervention is based on a literature review of relevant research and/or successful practices. Resources include:
o Maxwell, M. (1997a). What are the Functions of a College Learning Assistance Center? ERIC ED 413 031.
o Community College Management Practices That Promote Student Success, Jenkins, 2006.
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District:

ID
F.3

Los Angeles Community College District

Timeline(s)
1/1/15 – 6/30/18

College:

Student Equity Funds
$500,000/year

Los Angeles Pierce College

Other Funds**
General Fund – In Kind
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• F.3 Link to Goal
• By providing course-embedded tutoring for the courses that have high enrollment rates and low pass rates, the college will provide more
high-touch and course-specific academic support for the courses that students struggle with most. With enhanced support for these
courses, students who are disproportionately impacted will pass these classes and complete these basic skills pathways at higher rates, thus
making progress toward closing the equity gap by 2018.
• F.3 Evaluation
• The Center for Academic Success Director has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant
Research Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and
summative data will be collected regularly to assess the effectiveness of this activity. Formative data, including surveys, test scores, and
output reports will be collected at scheduled intervals throughout the academic year. In addition, each March, the evaluation team will
examine course success data and disaggregate them by ethnicity and foster youth status to detect changes in course success rates.
F.4 Strengthen the academic support provided to underserved students by continuing to support the Peer-to-Peer Mentor program; current and
former Pierce students who are highlighted in the Student Equity Plan will continue to be recruited and selected as both mentors and protégés
through a pipeline in which protégés become mentors.
• Indicators/Goals to be affected by the activity
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• Target Student Group(s) & # of Each Affected*: (Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
Target Group(s)
# of Students Affected
F.4
Students who are African American/Black
3,394
F.4
Students who are former foster youth
793
F.4
Students who are male
1,505
F.4
Students who are Latino
1,225
F.4
Students who are Filipino
139
F.4
Students who are veterans
846
F.4
Students who are low income
2,027
F.4
Students with a documented disability
3,352
• F.4 Activity Implementation Plan
• Pierce College developed and implemented the Peer-to-Peer Mentor program using Student Success and Support Program (SSSP) funds in
2015. This activity will continue on an ongoing basis during the primary semesters and intersessions through the 2017-2018 academic year.
In the 2016-2017 academic year, the college will explore the feasibility of adding a “Faculty to Student” mentor program to support the
existing Peer-to-Peer Mentor program.
• General funds will continue to support the facilities and time and effort for existing faculty and research staff, and SSSP will continue to fund
the core services, including time and effort and resources, for this program. Student Equity Funds will not be used to supplant any activities
previously funded through general funds. Rather, these funds will be used to fund additional staff, time and effort, trainers, and materials
needed to recruit students who are disproportionately impacted, as identified in this plan.
ID
F.4

Timeline(s)
6/1/15 – 6/30/18

Student Equity Funds
$10,000/year

Other Funds**
General Fund – In Kind;
SSSP: $147,391

• F.4 Link to Goal
• By providing peer-to-peer mentoring for students who have lower course success rates, the college will provide more high-touch and
individualized academic support. Both mentors and protégés will receive a greater level of support and connection to the campus. With
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

enhanced support and connection, students who are disproportionately impacted will succeed at higher rates, thus making progress toward
closing the equity gap by 2018.
• F.4 Evaluation
• The Peer-to-Peer Mentor Director has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant
Research Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and
summative data are collected regularly to assess the effectiveness of this activity. Formative data, including surveys and output reports will
be collected at scheduled intervals throughout the academic year. In addition, each March, the evaluation team will examine success data
and disaggregate them to detect changes in success rates.
F.5 Create partnerships between campus programs (i.e. ASO’s Social-Cultural Committee; DSPS, EOPS, CalWORKs, Athletics, Guardian Scholars,
CAS, ASO, Veterans, CAFYES, Chaffey Grants, etc.) to promote and incentivize participation in student success programs (i.e. Library Consult,
tutoring, peer mentor program, assessment preparation programs, etc.).
• Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• Target Student Group(s) & # of Each Affected*:(Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.5
F.5
F.5
F.5
F.5
F.5
F.5
F.5

Target Group(s)
Students who are African American/Black
Students who are former foster youth
Students who are male
Students who are Latino
Students who are Filipino
Students who are veterans
Students who are low income
Students with a documented disability

# of Students Affected
3,394
793
1,505
1,225
139
846
2,027
3,352

• F.5 Activity Implementation Plan
• Pierce College’s existing general and categorical funds currently support these programs and services, and will continue to do so. However,
these programs and services will now use Student Equity Funds to support a community of practice in which the coordinators of these
programs participate in professional learning around issues relating to Student Equity and then actively promote and recruit participation of
these success programs among their student. This activity will begin in spring 2016 and will continue on an ongoing basis during the primary
semesters and intersessions through the 2017-2018 academic year, with formal meetings held at least once per semester. Student Equity
Funds will not be used to supplant any activities previously funded through general funds. Rather, these funds will be used to fund
additional staff, time and effort and materials needed to implement improved professional learning and coordination among these
programs.
• This intervention is based on a literature review of relevant research and/or successful practices. Resources include:
o Roueche, R. E. & Roueche, S. D. (1999). High Stakes, High Performance: Making Remedial Education Work. Washington, DC:
Community College Press.
ID
F.5

Timeline(s)
2/1/16 – 6/30/18

Student Equity Funds
$10,000/year

Other Funds**
General Fund – In Kind

• F.5 Link to Goal
Sample Student Equity Plan Template - 65

District:

•

Los Angeles Community College District

College:

Los Angeles Pierce College

By creating a cohesive community of practice, which includes opportunities for professional learning and increased coordination among
current coordinators of campus programs and services, more underserved students will have the opportunity benefit from multiple
programs and services on campus. With increased support and services, underserved students will achieve higher success rates, thus
making progress toward closing the equity gap by 2018.

• F.5 Evaluation
• The Equity Coordinator will meet with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research Analyst
in January 2016 to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and
summative data will be collected regularly to assess the effectiveness of this activity. Formative data, including surveys and output reports,
will be collected at scheduled intervals throughout the academic year. In addition, each March, the evaluation team will examine success
data and disaggregate them to detect changes in success rates.
F.6 Conduct inquiries to identify common strengths, needs, and experiences among student groups highlighted in the Equity Plan (e.g. veterans,
Men of Color, students who have a documented disability, etc.).
• Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)

X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• Target Student Group(s) & # of Each Affected*: (Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.6
F.6
F.6
F.6
F.6
F.6
F.6
F.6

Target Group(s)
Students who are African American/Black
Students who are former foster youth
Students who are male
Students who are Latino
Students who are Filipino
Students who are veterans
Students who are low income
Students with a documented disability

# of Students Affected
3,394
793
1,505
1,225
139
846
2,027
3,352

• F.6 Activity Implementation Plan
• The college has some understanding of these equity gaps as a result of the data collected through the Student Equity Planning Process. The
college will gather more nuanced quantitative and qualitative data to better understand how the institution can improve its programs and
services. Two inquiries will be conducted: (1) A mixed methods inquiry that will include focus groups, interviews, and collected and
disaggregated data around characteristics such as majors, career goals, types of benefits and services utilized, and emergent themes around
intersectionality (income, SES, race, gender, disability, etc.) among current students; (2) Conduct a longitudinal inquiry that tracks student
performance in a given term who are enrolled in different programs on campus (i.e. EOPS, CalWORKs, DSPS, etc); these data will be
disaggregated by gender, ethnic group, age and disability. (3) Conduct a “Secret Shopper” program in which campus offices, programs, and
services that would be used by underserved students are evaluated, and generate a report summarizing the findings.
• The aim of this inquiry is to better understand the nature of these populations’ gaps and to identify additional actions that can be taken to
close access equity gaps among students who are former foster youth and students who are African American/Black, as well as to close
other identified equity gaps, by 2018. These inquiries will be conducted during the 2015-2016 academic year.
• Student Equity Funds will be combined with general funds to conduct this inquiry. General funds will continue to support the facilities and
time and effort for existing faculty and research staff. Student Equity Funds will continue to be used to support time and effort of the Equity
and Success Assistant Research Analyst, as well as needed materials. Equity funds will not be used to supplant any activities previously
funded through general funds. Rather, these funds will be used to fund additional staff, time and effort, and materials.
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District:

ID
F.6

Los Angeles Community College District

Timeline(s)
7/1/16 – 6/30/17

College:

Los Angeles Pierce College

Student Equity Funds
$70,000, as well as funds listed in A.2

Other Funds**
General funds – In kind

• F.6 Link to Goal
• With an improved understanding of the strengths and needs of underserved student populations, the college can identify and implement
improved campus programs and services. These improved campus programs and services will lead to greater success rates for students who
are currently underserved, thus making progress toward closing the equity gap by 2018.
• F.6 Evaluation
• Benchmarks and outputs for this inquiry will be established in January 2016. Once established, outputs will be assessed at scheduled
intervals between 7/1/16 and 6/30/18. A report of inquiry findings will be distributed campus-wide in Fall 2016.
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F.7 Conduct outreach to faculty and students to raise awareness around programs, services, and professional learning opportunities that relate to
issues around Student Equity.
• Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*: (Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.7
F.7
F.7
F.7
F.7
F.7
F.7
F.7

Target Group(s)
Students who are African American/Black
Students who are former foster youth
Students who are male
Students who are Latino
Students who are Filipino
Students who are veterans
Students who are low income
Students with a documented disability

# of Students Affected
3,394
793
1,505
1,225
139
846
2,027
3,352

• F.7 Activity Implementation Plan
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District:

•

•

Los Angeles Community College District

College:

Los Angeles Pierce College

Several outcomes are associated with this activity: (1) Provide faculty with a planner at the beginning of the semester that lists all of the
Student Equity programs and professional learning opportunities; (2) Deliver these planners at Opening Day and Student Success
Conference; (2) In consultation with the Public Relations Specialist, create a comprehensive outreach plan that includes the campus
website, fliers and personal invitations, multi-lingual brochures, and social media; (3) Increase collaboration between faculty, staff,
administrators, and ASO to promote student activities through social media (Instagram, Tumblr, Vine, etc.), Google Calendars, etc.
Some outcomes for these efforts, like multi-lingual outreach materials, were conducted in fall 2015 with the inception of Student Equity
Funds. The other outcomes in this activity will begin in spring 2016. This activity will continue on an ongoing basis during the primary
semesters and intersessions through the 2017-2018 academic year. General funds will continue to support the facilities and time and effort
for existing faculty and staff. Student Equity Funds will be used to create targeted outreach for specific activities for specific student groups.
Equity funds will not be used to supplant any activities previously funded through general funds. Rather, these funds will be used to fund
time and effort and other resources needed to conduct a comprehensive outreach campaign.

ID
F.7

Timeline(s)
10/1/15 – 6/30/17

Student Equity Funds
$15,000/year

Other Funds**
General funds – In kind

• F.7 Link to Goal
• With increased outreach to students and educators around programs, services, and professional learning opportunities that relate to
Student Equity, more of the campus community will become involved in a campus culture of Student Equity and success. More underserved
students will have the opportunity to benefit from multiple programs and services on campus. With increased support and services,
students who are disproportionately impacted will succeed at higher rates, thus making progress toward closing the equity gap by 2018.
• F.7 Evaluation
• The Equity Coordinator will meet with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research Analyst
in January 2016 to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and
summative data will be collected regularly to assess the effectiveness of this activity. Output assessments will be collected at scheduled
intervals throughout the academic year. In addition, each March, the evaluation team will examine success data and disaggregate them to
detect changes in course success rates.
F.8 Develop and implement a One Book One Campus program using literature that raises awareness around issues related to Student Equity.
Encourage faculty who teach gatekeeper courses and other transfer level courses to participate.
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• Indicators/Goals to be affected by the activity
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:(Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.8
F.8
F.8
F.8
F.8
F.8
F.8
F.8

Target Group(s)
Students who are African American/Black
Students who are former foster youth
Students who are male
Students who are Latino
Students who are Filipino
Students who are veterans
Students who are low income
Students with a documented disability

# of Students Affected
3,394
793
1,505
1,225
139
846
2,027
3,352

• F.8 Activity Implementation Plan
• Several outcomes are associated with this activity; (1) Select a text for each semester; (2) Recruit and support faculty to participate in this
program; (3) Conduct activities and events throughout the semester to reinforce the theme of the selected text; (4) Provide academic
support to students who are participating in these courses.
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District:

•

Los Angeles Community College District

College:

Los Angeles Pierce College

The planning stages of this activity began in fall 2015 with the inception of Student Equity Funds. This program will be launched in spring
2016 using a book about the experiences of returning veterans. This activity will continue on an ongoing basis during the primary semesters
through the 2017-2018 academic year. General funds will continue to support the facilities and time and effort for existing faculty and staff,
and Basic Skills Initiative funds will be used to help promote this program in developmental education courses. Equity funds will not be used
to supplant any activities previously funded through general funds. Rather, these funds will be used to fund time and effort and other
resources needed to conduct a comprehensive One Book One Campus program.

ID
F.8

Timeline(s)
2/1/16 – 6/30/17

Student Equity Funds
$50,000/year

Other Funds**
General funds – In kind; BSI - $5,000

• F.8 Link to Goal
• With a One Book One Campus program that focuses on a theme related to Student Equity, faculty and students become engaged in a
campus-wide dialogue about literacy as well as about relevant equity issues. Underserved students enrolled in these courses benefit from
additional support in and out of the classroom. With improved campus climate and increased campus engagement, students who are
underserved will succeed in their courses and programs of study at higher rates, thus making progress toward closing the equity gap by
2018.
• F.8 Evaluation
• The One Campus One Book Coordinator has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant
Research Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and
summative data will be collected regularly to assess the effectiveness of this activity. Output assessments will be collected at scheduled
intervals throughout the academic year. In addition, each March, the evaluation team will examine success data and disaggregate them to
detect changes in course success rates.
F.9 Support new and continuing students by providing in-depth, tailored orientations for student groups (i.e. new students, athletes, students who
test into developmental English or math) that feature activities and resources promoting student success in college life and classes that are
contextualized to each student group.
• Indicators/Goals to be affected by the activity
X

Access

X

Degrees and Certificate Completion
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District:

Los Angeles Community College District

X
X

Course Completion
ESL and Basic Skills Course Completion

College:

X

Los Angeles Pierce College

Transfer

• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:(Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.9
F.9
F.9
F.9
F.9
F.9
F.9
F.9

Target Group(s)
Students who are African American/Black
Students who are former foster youth
Students who are male
Students who are Latino
Students who are Filipino
Students who are veterans
Students who are low income
Students with a documented disability

# of Students Affected
3,394
793
1,505
1,225
139
846
2,027
3,352

• Activity Implementation Plan
•

This activity will be ongoing, and it will be funded partially out of SSSP and partially out of Student Equity. Equity funds will not be used to
supplant any activities previously funded through general funds. Rather, these funds will be used to fund additional staff, time and effort
and materials needed to implement this activity.
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District:

•

Los Angeles Community College District

College:

Los Angeles Pierce College

This intervention is based on a literature review of relevant research and/or successful practices. Resources include:
o Boylan, H. R., and Saxon, D. P. (2002). What Works in Remediation: Lessons from 30 Years of Research. Prepared for the League for
Innovation in the Community College. Retrieved October 10, 2006 from
http://www.ncde.appstate.edu/reserve_reading/what_works.htm

ID
F.9

Timeline(s)
2/6/16 – 6/30/18

Student Equity Funds
$8,000/year

Other Funds**
SSSP: $102,674

• F.9 Link to Goal
• By providing student groups with relevant, contextualized orientations that feature activities and resources promoting student success in
college life and classes, students will start college with a better understanding of what is expected of them. They will also experience a
greater sense of connection to the college. This will, in turn, lead to greater success rates for underserved students, thus making progress
toward closing the equity gap by 2018.
• F.9 Evaluation
• The New Student Program Director will meet with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant
Research Analyst to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and
summative data will be collected regularly to assess the effectiveness of this activity. Output assessments will be collected at scheduled
intervals throughout the academic year. In addition, each March, the evaluation team will examine success data and disaggregate them to
detect changes in course success rates.
F.10 Increase support for students in the beginning of the semester by (1) Promoting the use of Early Alert by faculty and (2) Developing a “Starting
Students off Right” handbook/website for faculty; this will be a reference resource to assist faculty to support students early in the semester.
• Indicators/Goals to be affected by the activity
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

Degrees and Certificate Completion
Transfer
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:(Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.10
F.10
F.10

Target Group(s)
Students who are African American/Black
Students who are former foster youth
Students who are Latino

# of Students Affected
3,394
793
1,225

• F.10 Activity Implementation Plan
• The Early Alert system is funded and supported by the general fund. However, the system is not used to its full potential. Student Equity
Funds will be used to train faculty to use the system and to fund staff to help bolster its usage. Equity funds will also be used to develop a
handbook for faculty that provides tips, resources, and instructions for how to provide support for struggling students in the beginning of
the semester. These activities will begin in fall 2016 and will continue on an ongoing basis during the primary semesters and intersessions
through the 2017-2018 academic year. Equity funds will not be used to supplant any activities previously funded through general funds.
Rather, these funds will be used to fund additional staff, time and effort, and materials.
ID
Planned Start and End Date(s)
F.10 9/5/16 – 6/30/18

Student Equity Funds
$2,242 year

Other Funds**
General fund – In kind

• F.10 Link to Goal
• By identifying student barriers and addressing them effectively early in the semester, students who are underserved will be able to address
their barriers and succeed in their courses at higher rates, thus making progress toward closing the equity gap by 2018.
• F.10 Evaluation
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District:

•

Los Angeles Community College District

College:

Los Angeles Pierce College

The Early Alert Coordinator will meet with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research
Analyst in February 2016 to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both
formative and summative data will be collected regularly to assess the effectiveness of this activity. Output assessments and surveys will be
collected at scheduled intervals throughout the academic year. In addition, each March, the evaluation team will examine success data and
disaggregate them to detect changes in success rates.

F.11 Design Student Services policies and procedures that require incoming students to declare a major.
• Indicators/Goals to be affected by the activity
Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

Activity Type(s)
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:(Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.11
F.11
F.11
F.11
F.11
F.11

Target Group(s)
Students who are African American/Black
Students who are male
Students who are Latino
Students who are Filipino
Students who are veterans
Students who are low income

# of Students Affected
3,394
1,505
1,225
139
846
2,027
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District:

F.11

Los Angeles Community College District

College:

Students with a documented disability

Los Angeles Pierce College

3,352

• F.11 Activity Implementation Plan
• Outcomes associated with this activity include: (1) Conduct a comprehensive “in-reach” campaign to offices and student clubs that
represent disproportionately impacted student groups; (2) Translate outreach materials into other languages; (3) Personalized emails,
letters, and phone calls to underrepresented students.
• This activity will begin in spring 2016 and continue on an ongoing basis during the primary semesters and intersessions through the 17-18
academic year. The goal will be that 100% of incoming students declare of a major/program of study by the completion of 15 units. SSSP is
funding the majority of these activities already; Student Equity Funds will be used to conduct additional outreach to underserved groups.
Equity funds will not be used to supplant any activities previously funded through general funds. Rather, these funds will be used to fund
additional staff, time and effort, and materials.
ID
Planned Start and End Date(s)
F.11 2/1/16 – 6/30/18

Student Equity Funds
$20,000/year

Other Funds**

• F.11 Link to Goal
• Through more targeted outreach efforts and high-touch counseling efforts, more students who are underrepresented will declare majors.
Thus, more of these students will complete their academic goals, including degree, certificate, or transfer, thus making progress toward
closing the equity gap by 2018.
• F.11 Evaluation
• The SSSP Director has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research Analyst to
create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and summative data will
be collected regularly to assess the effectiveness of this activity. Output assessments and surveys will be collected at scheduled intervals
throughout the academic year. In addition, each March, the evaluation team will examine success data and disaggregate them to detect
changes in course success rates.
F.12 Develop targeted financial information to specific populations (e.g. AB 540 students, veterans, former foster youth, DSPS and EOPS).
• Indicators/Goals to be affected by the activity
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District:

X

Los Angeles Community College District

Access
Course Completion
ESL and Basic Skills Course Completion

College:

X
X

Los Angeles Pierce College

Degrees and Certificate Completion
Transfer

Activity Type(s)
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:(Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.12
F.12
F.12
F.12
F.12
F.12
F.12

Target Group(s)
Students who are African American/Black
Students who are male
Students who are Latino
Students who are Filipino
Students who are veterans
Students who are low income
Students with a documented disability

# of Students Affected
3,394
1,505
1,225
139
846
2,027
3,352

• F.12 Activity Implementation Plan
• There are several outcomes associated with this activity, including: (1) Conduct a comprehensive “in-reach” campaign to offices and student
clubs that represent disproportionately impacted student groups; (2) Translate outreach materials into other languages; (3) Personalize
emails, letters, and phone calls to underrepresented students.
• The infrastructure for this activity was built in fall 2015 with the inception of Student Equity Funds. This activity will begin in spring 2016 and
will continue on an ongoing basis during the primary semesters and intersessions through the 2017-2018 academic year. Financial aid funds
some workshops; Student Equity Funds will be used to develop and disseminate targeted, specific financial aid workshops to help
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

underrepresented students highlighted in the Student Equity Plan to learn about and obtain financial aid. Equity funds will not be used to
supplant any activities previously funded through general funds. Rather, these funds will be used to fund additional staff, time and effort,
and materials.
ID
Planned Start and End Date(s)
F.12 2/1/16 – 6/30/18

Student Equity Funds
$10,000/year

Other Funds**

• F.12 Link to Goal
• Through more targeted outreach efforts and high-touch financial aid efforts, more students who are underrepresented will obtain needed
financial resources so that they can continue with their studies. Thus, more of these students will complete their academic goals, including
degree, certificate, or transfer, thus making progress toward closing the equity gap by 2018.
• F.12 Evaluation
• The Financial Aid Director has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research
Analyst and created a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and
summative data will be collected regularly to assess the effectiveness of this activity. Output assessments and surveys will be collected at
scheduled intervals throughout the academic year. In addition, each March, the evaluation team will examine success data and disaggregate
them to detect changes in course success rates.
F.13 Continue to collect and analyze data and disaggregate said data based on students who participated in one or more of our learning
communities (Algebra Success at Pierce, Statway, Summer Bridge) and cohort-based learning programs (PACE, Daytime PACE) to further explore
the impact of these learning cohorts on underserved groups.
• Indicators/Goals to be affected by the activity

X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
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District:

X

Los Angeles Community College District

Outreach
Student Services or other Categorical
Program
Research and Evaluation

College:

X

Los Angeles Pierce College

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• F.13 Target Student Group(s) & # of Each Affected*: (Since “# of Each Affected” will differ for different goals, the largest number affected of all
goals is used here)
ID
F.13
F.13
F.13
F.13
F.13
F.13
F.13
F.13

Target Group(s)
Students who are African American/Black
Students who are former foster youth
Students who are male
Students who are Latino
Students who are Filipino
Students who are veterans
Students who are low income
Students with a documented disability

# of Students Affected
3,394
793
1,505
1,225
139
846
2,027
3,352

• F.13 Activity Implementation Plan
• The college has some understanding of this equity gap as a result of the data collected through the Student Equity planning process. The
college will gather more nuanced quantitative data to better understand how the institution can improve its programs and services. The aim
of this inquiry is to identify additional actions that can be taken to strengthen English and math learning communities as well as other
cohort-based learning programs to close access equity gaps among disproportionally impacted students by 2018.
• These inquiries will occur annually through the 2017-2018 academic year. These learning communities are funded out of SSSP, BSI, and the
general fund. Student Equity Funds will be combined with general funds to conduct this inquiry. General funds will continue to support the
facilities and time and effort of existing faculty and research staff. Student Equity Funds will continue to be used to support time and effort
of the Equity and Success Assistant Research Analyst, as well as needed materials. Equity funds will not be used to supplant any activities
previously funded through general funds. Rather, these funds will be used to fund additional staff, time and effort, and materials.
ID
Planned Start and End Date(s)
F.13 6/1/16 – 6/30/18

Student Equity Funds
$1,000/year

Other Funds**
General funds: $50,000
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

SSSP: $84,569
• F.13 Link to Goal
• With an improved understanding of the strengths and needs of underserved students who are enrolled in these developmental English and
math learning communities and other cohort-based learning programs, the college can identify and implement improved programs and
services that will benefit disproportionately impacted students. These improved campus programs and services will lead to greater success
rates for students who are currently underserved, thus making progress toward closing the equity gap by 2018.
• F.13 Evaluation
• Reports will be distributed on an annual basis. In addition, each March, the evaluation team will examine success data and disaggregate
them to detect changes in pathway completion rates.
F.14 Continue to scale up and support developmental math and English learning communities and cohort-based learning programs, like Statway,
ASAP, Summer Bridge, PACE, and Daytime PACE.
• Indicators/Goals to be affected by the activity
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• Target Student Group(s) & # of Each Affected*: (Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.14
F.14
F.14
F.14
F.14
F.14
F.14
F.14

Target Group(s)
Students who are African American/Black
Students who are former foster youth
Students who are male
Students who are Latino
Students who are Filipino
Students who are veterans
Students who are low income
Students with a documented disability

# of Students Affected
3,394
793
1,505
1,225
139
846
2,027
3,352

• F.14 Activity Implementation Plan
• This activity will include a targeted outreach campaign to attract more underserved students to these successful programs. Other activity
outcomes will be based on the recommendations that emerge from the ongoing inquiry described in Activity F.13.
• These learning communities and cohorts are funded out of SSSP, BSI, and the general fund. Student Equity Funds will be combined with
general funds to conduct outreach targeted to underserved students, and to support these learning communities based on the findings of
the inquiry described in Activity F.13. General funds will continue to support the learning communities and cohort-based learning programs.
Equity funds will not be used to supplant any activities previously funded through general funds. Rather, these funds will be used to fund
additional staff, time and effort, and materials to make these existing programs more accessible to underrepresented student groups
highlighted in this plan.
• This intervention is based on a literature review of relevant research and/or successful practices. Resources include:
o Community College Management Practices That Promote Student Success, Jenkins, 2006.
ID
Planned Start and End Date(s)
F.14 6/1/16 – 6/30/18

Student Equity Funds
$8,023/year

Other Funds**
BSI- $10,000/year

• F.14 Link to Goal
• Many of these learning communities already have smaller equity gaps than traditional pathways. Improved learning communities will lead
to greater course success rates and basic skills pathway completion rates for students who are currently underserved. These higher pass
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

rates and completion rates will, in turn, lead to higher rates of degree, certificate, and transfer requirement completion, thus making
progress toward closing the equity gap by 2018.
• F.14 Evaluation
• Benchmarks will be established as recommendations emerge from the ongoing inquiry into the strengths and needs of students in these
learning communities who are underserved. Benchmarks and outputs for this inquiry will be established in January 2016. A report of inquiry
findings will be distributed campus-wide annually beginning fall 2016.
F.15 Conduct a “Town Hall” to support interest, engagement, and success in general education courses.
Indicators/Goals to be affected by the activity
Access
X
Course Completion
ESL and Basic Skills Course Completion

X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*: (Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
F.15
F.15
F.15
F.15
F.15

Target Group(s)
Students who are Filipino
Students who are Latino
Students who have a documented disability
Students who are low income
Students who are African American/Black

# of Students Affected
139
971
134
2,027
3,394
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• F.15 Activity Implementation Plan
• After researching the issue and making recommendations, students meet at a Town Hall event with community leaders, faculty, and other
students, in which they meet and discuss the selected topics.
• This project was based on the Town Hall project in Chico State. That Town Hall project has closed the equity gap for participants. In a “Town
Hall” project, general education and other transferrable courses participate in a project in which students select real-world problems from a
pre-set list and research solutions as part of their course curriculum. Students then attended a “Town Hall” event at the end of the semester
with faculty, other students, and community members and discussed common issues and recommended solutions. Courses selected to
participate were transfer-level courses in which underserved students highlighted in the Student Equity Plan were overrepresented.
• The first Pierce Town Hall event was held in spring 2015, and was funded out of Student Equity. Students who participated fully in Town Hall
had higher course success rates than students who were not enrolled in Town Hall courses. Based on evaluations of the last Town Hall,
several modifications have been made. The pre-set list of topics will include topics that are related to Student Equity. Also, supplemental
workshops, tutoring, and other resources will be offered to support students as they conduct research and write up their results. Faculty
who teach Town Hall sections will make the Town Hall project a mandatory part of their course curriculum, and attendance at the Town Hall
event will be heavily incentivized.
• This event will be held each spring semester through spring 2018. The college general fund supports the cost of the courses. Student Equity
Funds are used to fund time and effort and resources associated with coordinating the Town Hall project, the Town Hall event, faculty
professional learning associated with facilitating Town Hall, and evaluation of the project. Student Equity Funds will not be used to supplant
any activities previously funded through general funds. Rather, these funds will be used to fund additional staff, time and effort, and
materials.
ID
Planned Start and End Date(s)
F.15 2/1/15 – 6/30/18 (each spring)

Student Equity Funds
$50,000/year

Other Funds**

• F.15 Link to Goal
• Students who are more highly engaged in their general education curriculum are more likely to pass their classes and move on to complete
their transfer requirements. By engaging students in real-world problem-posing and problem-solving, students will become more highly
engaged in these general education and transfer-level courses. If the courses that are targeted are those in which students highlighted in
the Student Equity Plan are overrepresented, these students will complete their courses and transfer requirements at higher rates, thus
making progress toward closing the equity gap by 2018.
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

• F.15 Evaluation
• The Town Hall Director has met with the Dean of Institutional Effectiveness and the Student Success and Equity Assistant Research Analyst
to create a comprehensive evaluation plan to assess outcomes that are associated with this activity. Both formative and summative data
have been collected regularly to assess the effectiveness of this activity. Output assessments and surveys have been and will continue to be
collected at the end of each spring semester Town Hall event. In addition, each March, the evaluation team will examine course success and
transfer data and disaggregate them to detect changes in course success rates.
F.16 Hire a Student Equity staff, including a Coordinator and Research Analyst, and support staff to facilitate the overall coordination and
evaluation of the Student Equity Plan.
• Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
X
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X
X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*: (Since “# of Each Affected” will differ for different goals, the largest number affected of all goals
is used here)
ID
Target Group(s)
# of Students Affected
F.16 Students who are African American/Black
3,394
F.16 Students who are former foster youth
793
F.16 Students who are male
1,505
F.16 Students who are Latino
1,225
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District:

Los Angeles Community College District

F.16
F.16
F.16
F.16

College:

Students who are Filipino
Students who are veterans
Students who are low income
Students with a documented disability

Los Angeles Pierce College

139
846 (access count)
2,027
3,352

• F.16 Activity Implementation Plan
•

The college will hire a full time Student Equity Coordinator and a 50% of an Assistant Research Analyst to oversee and evaluate the activities
associated with this plan. The Assistant Research Analyst will be funded 50% out of Student Equity and 50% out of SSSP. Student Equity
Funds will not be used to supplant any activities previously funded through general funds. Rather, these funds will be used to fund
additional staff, time and effort, and materials.

ID
Planned Start and End Date(s)
F.16 1/1/15 – 6/30/18

Student Equity Funds
$205,800

Other Funds**
SSSP – $38,500; General Fund – In Kind

• F.16 Link to Goal
• This activity will allow the college to coordinate and evaluate all Student Equity Activities.
• F.16 Evaluation
•

Job descriptions, along, with outcomes, have been written for both of these positions. These employees will be evaluated annually based on
those job descriptions. In addition, each March, the evaluation team will examine success data and disaggregate them to detect changes in
success rates.
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Summary Budget
As the Equity Plan is aligned with existing college plans, like the Master Plan, the SSSP, the BSI Plan, and
AtD Plan, and various office and department annual plans, the funding for these activities will also be
aligned with the resources available through these various sources. Many of the activities, like the peer
mentor program and the learning communities, are already funded through the general fund, grants, or
categorical funds. For these activities, Equity funding may be used to further align these programs with
the needs of these underserved students if it is required. For new activities, funding will come from a
combination of Equity resources and general fund resources.
Insofar as additional resources will be required to meet the needs of these underserved students, and
due to the fact that these funds cannot be procured through existing resources, Equity funding will be
used. The task force has prepared a budget that concentrates most of these Equity resources on closing
two gaps: The basic skills completion gap and the transfer gap. This decision was made because these
two areas have the highest number of gaps, they have the highest number of large (over a 60%) gaps,
and the gaps are among the largest. Among the remaining gaps, more resources will be dedicated to
closing the degree and certificate completion gap than the other two gaps; the reason for this is that the
degree and certificate gaps are larger than the gaps in access and course completion and because that
goal fits into our “Completion Agenda” that the college has set for itself. Resources will be split evenly
between closing the access gap and the course completion gap. A staff adding up to 1.0 FTE will be hired
from these funds to meet the overall coordination, institutional research, and professional learning
needs associated with this plan.

Success Measure

Underserved Groups

Funding

Access

Foster Youth, Veterans, Male

Course Completion

African American/Black, Foster Youth

$121,400

Basic Skills
Completion (3 areas)

Latino, African American/Black (Latino gap in
all 3 areas; African American/Black gap in 2
areas)

$100,000

Degree and
Certificate
Completion

Male, African American/Black, Latino

$85,000

Transfer

African American/Black, Filipino, Latino,
Veterans, low income, and students who have
a documented disability

$125,000

$220,000

Multi-Goal Activities

$1,493,265

Total

2,144,665
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District:

Los Angeles Community College District

College:

Los Angeles Pierce College

While this plan represents an estimation of how the college will distribute Equity resources, the task
force will continue to work through the spring 2016 semester to create a more nuanced, integrated, and
comprehensive spending plan for new activities. Driven by the activities outlined in this plan, the college
stakeholders who are interested in leading these activities will complete funding proposals that will be
reviewed, revised, and approved by the task force. These funding proposals will require that activity
leaders address the following 5 areas:
1. Integrated Planning – Projects must align with at least one other major college plan, with a
special emphasis on those activities that can demonstrate alignment with activities associated
with the SSSP plan. In order to be considered for funding, the activity must be integrated into
the department or division’s annual plan.
2. Requirements for Funding – Following the guidelines outlined in the Equity Plan instructions,
each project must demonstrate that they meet the minimum qualifications for receiving Equity
funds. Specifically, each project must meet a need identified in the Equity Plan.
3. Equity Disparity – Each project leader must clearly demonstrate which identified student-need
the activity will address.
4. Work Plan – Each project must follow the work plan outlined in the Equity Plan, and it must
include an evaluation plan. Each activity will be reviewed annually.
5. Funding Request – Each activity must have a detailed spending plan associated with it.
Once these funding requests are submitted, task force members will evaluate each request according to
a rubric. This rubric was adapted from a rubric used to evaluate activities funded by the Basic Skills
Initiative. This rubric scores each activity based on 6 areas: (1) The need for the project; (2) The viability
of its evaluation plan; (3) the potential for scalability; (4) the project’s sustainability (if Equity resources
were reduced or redistributed); (5) The connectivity or alignment to other college plans and; (6) The
professional learning associated with each activity. This funding proposal is attached as Appendix A of
this Equity Plan.
By March 1, 2015 the new activities added to the Student Equity Plan will be completed. Each March,
these activities will be reviewed, and funding will be renewed based on the extent to which the activity
objectives were reached.
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Summary Evaluation
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SUMMARY EVALUATION SCHEDULE AND PROCESS
Each goal has a set of activities associated with it, and each activity has one or more measureable
outcomes associated with that. These outcomes were developed in consultation with the Dean of
Institutional Effectiveness, who served on the Equity Advisory Task Force. The staff in the Office of
Institutional Effectiveness will support Activity Leaders on an ongoing basis to develop evaluation tools,
collect and analyze data, and revise activities based on those evaluations. The timeline for evaluation
will vary for each activity; each outcome has a target date for completion associated with it, and that
target date will determine when the evaluation will be completed. However, an annual report will be
prepared in advance of the March review of the college’s Equity Plan. In order to complete that plan in
March, individual program evaluations will be completed in fall when annual plans are due.
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Attachments
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ATTACHMENT A:
EQUITY FUNDING PROPOSAL
PROJECT ID:
(ASSIGNED)
PROJECT DIRECTOR(S):

PROJECT TITLE:
TOTAL DOLLAR AMOUNT REQUESTED
(INCLUDE A DETAILED BUDGET)

PROVIDE AN PROJECT DESCRIPTION:

INTEGRATED PLANNING:
Equity funded programs and services must demonstrate that they are integrated into the existing college plans (e.g. Educational Master Plan, SSSP, BSI,
AtD, etc.). Please indicate which existing college plans this proposed project is aligned with, and with which goals this proposed project is aligned:







Achieving the Dream: (specify goal[s]s or activity[ies])___________________________
Basic Skills Initiative: (specify goal[s]s or activity[ies])___________________________
Student Success and Support Program: (specify goal[s]s or activity[ies])___________________________
Educational Master Plan: (specify goal[s]s or activity[ies])___________________________
Strategic Plan: (specify goal[s]s or activity[ies])___________________________
Other: (specify plan & goal[s]s or activity[ies])___________________________

REQUIREMENTS FOR FUNDING:

All proposed programs and services must:
 Be integrated into an annual plan (annual plans can be updated at any time) (Specify Annual Plan): ___________________________
 Address the target populations and success indicators of the Student Equity Plan
 Be based on the disproportionate impact, study, goals, and activities described in the college Student Equity Plan
TYPE OF PROGRAM/SERVICE (EXAMPLES OF ELIGIBLE EXPENDITURES AND ACTIVITIES)



Outreach to underrepresented student groups and communities.

92

 Student services and categorical programs that directly support improved outcomes on success indicators for populations prioritized in the
Student Equity Plan.
 Student Equity related research and evaluation.
 Hiring a Student Equity Program Coordinator and staff.
 Supporting Student Equity Planning Processes.
 Professional development on the effects of inequities; methods for detecting and researching them; effective practices for improving outcomes.
 Adapting academic or career-related programs and courses to improve Student Equity outcomes.
 Providing embedded-tutoring, counseling support for learning communities, and other instructional support services.
 Targeted publications and outreach materials.
 In-State travel in support of Student Equity.
 Other (specify):_______________________
EQUITY DISPARITY (SPECIFIED IN THE EQUITY PLAN) THAT THIS PROGRAM/SERVICE ADDRESSES (CHECK ALL THAT APPLY):












Foster Youth, Access
Foster Youth, Course Completion
Veterans, Access
Veterans, Transfer
Latino – Basic Skills Pathway Completion (Specify ESL, English, or Math)
Latino – Transfer
African American/Black - Basic Skills Pathway Completion (Specify ESL, English, or Math)
African American/Black - Course Completion
African American/Black - Transfer
Male – Degree and Certificate Completion
Filipino - Transfer

WORK PLAN (GOALS AND OUTCOMES):

Activity

Expected Outcome

Target
Date(s)
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Responsible
Parties

Evaluation Plan

FUNDING REQUEST:
FUNDING REQUEST:

DESCRIPTION:

PROJECTED
COST:

PERSONNEL:
EQUIPMENT AND
SUPPLIES:
TRAVEL:
(IN STATE ONLY)

$0

OTHER

$0

COMPONENTS:

TOTAL:
(REMEMBER TO CHECK YOUR ARITHMETIC!)
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EVALUATION RUBRIC

Need for Project
Is there a sound or strong reason to
develop your project or program? Is it
aligned with the college's goals?

Evaluation Plan
How will you measure the project's
stated goals and outcomes?

Needs Improvement

Developing

Proficient

1 pts
Needs Improvement

2 pts
Developing

3 pts
Proficient

No clear documentation of
alignment with college or Student
Success goals and objectives
provided; not grounded in sound
research or best practices.
Needs Improvement

Project has one or two of the
"proficient" qualities.

Developing

Project is aligned with the college's
strategic plan; project is aligned
with student success goals and
objectives; project is based in
sound research and/or best
practices.
Proficient

Proposal has no project
evaluation plan, or research plan
has a limited ability to gather
credible qualitative or
quantitative data.
Needs Improvement

Proposal has a project evaluation
plan that is limited in scope or
time period.

Can your project be expanded to serve
more students? Are the costs and
resources associated with expanding
the program realistic?
Sustainability/ Institutionalization

Project has limited ability to
expand to serve more students
than its initial pilot population.

Project has the ability to grow
beyond its pilot, but may have
limited ability to serve all of the
students who need or want it.
Developing

Project has the ability to expand to
serve all of the students who need
and/or want it.

Can your project be sustained beyond
the initial equity funding period (e.g.
through general funds, categorical
funds, materials fees, etc.)?

Project is dependent on
categorical or special funds;
institutionalization is not
addressed.

Pilot is funded through categorical
or special funds, and there is a
plan in place to institutionalize the
project if successful.
Developing

Pilot is partially funded through
categorical or special funds, and
partially funded through general
funds with a plan in place to
institutionalize it.
Proficient

Project has a few connections
among SSSP, BSI, Strategic/Master
Plan, and AtD.

Project fully connects with one or
more of the following: SSSP, BSI,
Strategic/Master Plan, and AtD

Scalability

Connectivity
Does your project provide
opportunities for collaboration across
campus? For example: does it link SSSP,
BSI, Strategic/Master Plan, or AtD?
Professional Development
Does your project allow for professional
development opportunities? Do you
share your experiences (successes and
failures) with your colleagues?

Needs Improvement

Needs Improvement
Project operates in isolation.

Needs Improvement
Project includes no professional
development opportunities, or
opportunities are limited in
number or scope.

Developing

Developing
Project includes professional
development opportunities for
targeted departments or groups
constituencies (e.g. intradepartment only).
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Evaluation plan yields robust
qualitative and/or quantitative
data gathered on a regular basis
longitudinally.
Proficient

Proficient

Proficient
Project includes professional
development opportunities as
integral to the project's success.

Score

Notes
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Executive Summary
Description of the planning process:
Los Angeles Southwest College (LASC) embarked on a detailed self-study of equity gaps in student success
among different population groups on campus in the spring 2014. The Student Equity Planning Committee,
a subcommittee of the Student Success Committee (Academic Senate Committee) examined student equity
success data by using the tools recommended in the “Updated Student Equity Plan” document as well as
local college tools. Data was discussed during the Equity Planning Retreat in June 2014. After the retreat,
the committee was divided into smaller “core planning groups” to focus on one of the core indicators
prescribed by Student Equity core planning group.
2014-2015 Student Equity Core Planning Group:
The core planning groups were comprised of one administrator and one faculty member/classified staff who
served as leads within the group. The core planning groups were also composed of other faculty, staff,
administrators, and students who had experience or skill within the designated success indicator. Each group
met throughout the summer to provide its recommendation for goals, interventions, and evaluation
methodology for each success indicators. All the groups met again in August 2014 to compile all the
recommendations and discuss common themes within the plan. Subsequently, the Student Equity Report
was presented during shared governance committee meetings and campus forums to seek input and create
discussion on equity data. These meetings consisted of the following: Strategic Planning Retreat, Academic
Senate, Fall Flex Day, and College Council. Inputs from these meetings were included in the equity planning
recommendations.
2015-2016 Equity Proposal Process:
In addition to the student equity committee core planning group work during spring 2014, during fall 2015
student equity proposals were provided to the LASC campus community. This procedure encouraged the
college community to identify equity gaps within their respective areas and propose programs and initiatives
that close equity gaps. This ensured that all LASC areas were included in the creation of the action steps
towards equitable outcomes. A total of 31 equity proposals were submitted spanning instructional faculty,
classified, administration and support services. A subcommittee of the Student Equity committee reviewed
each proposal in detail to ensure that the equity initiatives met allowable expenditures, directly correlated
with the impacted groups and student success indicators, and were scalable and sustainable. The student
equity coordinator submitted the student equity plan recommendations to all required constituents identified
by the CCC Chancellors office for review, approval and signatures. The combined planning process of the
core planning group and equity proposals provided cross campus decision-making and inclusivity.
Integration with college planning and resources:
The Student Equity Planning Committee ensured equity plan goals and designated interventions were
integrated with the college and district plans. The planning committee used the following college and district
plans to ensure alignment: SB1456 (Student Success and Support Program), College’s Educational
Master Plan, College’s Enrollment Plan, and College’s Strategic Plan, and District’s Strategic Master
Plan.
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Three highest priority disproportionate impacts addressed and rationale with targeted group:


Hispanic/Latino/a students: Analysis of data indicated a disparity in Hispanic/Latino enrollment at
the college from the local service area. Hispanic/Latinos represent 56.04% of service area adult
population while only 35.80% represent the fall 2013 credit student population.



Male students: Analysis of data revealed a profound enrollment disparity between female and male
students in both African American and Hispanic/Latino students. Adult female students represent
51.6% of residents in LASC’s service area, while adult males represent 48.4%. Conversely, female
students represent 68.9% of the College’s credit student population, while male students represent
only 31.1%.



Basic skills students: Nearly all of LASC’s students require remediation in both Math and English.
In fall 2013, for example, 88% of students assessed into Basic Skills English, and 92% of students
assessed into Basic Skills Math. As a result, it is important to make sure that students complete these
basic skills sequences in a timely manner. Among Basic skills students, LASC needs to focus
interventions on African-American, Foster Youth and Veteran Students. The inequities for the three
groups were prominent throughout the three indicators, especially compared to district data.

Strategies for addressing these impacts:
1. High school /community/LASC outreach w/Pathways: Increase high school and community outreach
efforts to attract underrepresented groups to LASC (males, Hispanic/Latino students, foster youth,
and military veterans) and place incoming students in pathway programs and ensure all student
complete matriculation process (SB1456).
2. Marketing: Increase exposure of opportunities that exist on campus and in the community to increase
success levels, particularly the marketing of pathway programs.
3. Student, Faculty and Staff Support Services: Increase tutoring and Supplemental Instruction to
increase the number of students who successfully complete basic skills English and mathematics and
gateway courses. Additionally, tutoring and Supplemental Instruction would also help increase
course completion rates for all student groups. Increase faculty and staff knowledge of resources to
support underrepresented and under resourced students through a faculty and staff academy.
Expected impact on student success, timeframe for improvements, and evaluation plan:
Expected impact on student success: To decrease the equity gaps for the target student groups and increase
student completion rates with alignment with district standards. Timeframe for improvements: December
2014-June 2015.
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Progress toward reducing disproportionate impacts:
The student success goals, activities and progress towards an equity-centered institution are described below.
These initiatives are a combination of activities from the original equity plan as well as new initiatives from
the revised equity plan which is currently under review. The student success goals addressed includes (a)
access, (b) course completion (c) ESL/Basic Skills (d) transfer (e) and degree and certificate completion.
Goal A. Access: Increase enrollment by 3% through outreach and recruitment, targeted marketing, crosscampus communication and first year transition activities by 2018.
Access Impacted Groups: Hispanic/Latino, males, Veterans and Foster Youth students.
Access Activities:
A.1: Outreach and Recruitment Progress: Outreach and Recruitment staff hired 6 outreach staff members
and conducted recruitment at local feeder schools, community organizations and college fairs during the
2014-2015 academic year. The Outreach and Recruitment Coordinator worked in coordination with
participating feeder K-12 schools to conduct outreach visits and meet individually and in small groups with
all graduating seniors, specifically those in the disproportionally impacted subgroups (Hispanic/Latino,
males, foster youth), in order to provide guidance and assistance with the application and matriculation
process at the college.
The Outreach and Recruitment staff attended community events (such as Taste of Soul, Black College Expo,
Veteran Recognition, and Univision College Fair) to meet directly with disproportionately underrepresented
students. The Outreach and Recruitment Coordinator trained all outreach staff and supervised their outreach
efforts in the local schools and coordinated with K-12 personnel. The Outreach and Recruitment coordinator
created a detailed manual outlining all key areas of outreach and recruitment including important. During
2015 outreach and recruitment connected with 3100 students during outreach events for the targeted student
populations.
A.2: Targeted Marketing Material Progress: Targeted marketing materials were developed during 2015
including a veteran’s brochure and an interest card for prospective students that are currently under review.
The marketing materials will be disseminated starting winter 2016 at all targeted outreach events for the
disproportionally impacted groups.
A3. Beat the Rush Overview: This activity was offered summer 2013 and summer 2014 with approximately
150-200 students respectively. This program targeted potential first-time college students, who applied to the
college to complete the SSSP in one day and placed in English and Math classes before the start of the
semester. Students learned about pathway programs (AA-T, AA/AS, certificate programs) and clear
pathways to graduate and/or transfer.
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Due to the success of Beat the Rush, this initiative will be implemented during summer 2016. During
summer 2016 all key support services and academic support services will be in attendance. The key areas for
implementation will include (a) successful of completion of SSSP process, connect with key academic,
social, career and financial resources on campus. Educational planning and information pertaining to the
variety of pathway programs available at LASC will also be offered.
Access Initiatives under review for 2015-2016:
• Maintain 6 outreach assistance for targeted outreach and recruitment
• Additional targeted marketing materials
• High School Collaborative
*Please refer to pgs.25-32 in the student equity plan for detailed descriptions of the new access initiatives
under review.
Goal B. Course Completion: Increase course completion by 3% through supplemental instruction and
tutoring expansion, academic intervention and supplies, and mentorship by 2017.
Impacted Groups: African American, Latino, Males, Veterans and Foster Youth students
Course Completion Activities:
B.1: Supplemental Instruction Progress: Supplemental Instruction (SI) is an academic assistance program
that utilizes peer-assisted study sessions. SI sessions are regularly-scheduled, informal review sessions in
which students compare notes, discuss readings, develop organizational tools, and predict test items.
Students learn how to integrate course content and study skills while working together. SI is a student
centered approach to learning as the program targets high-risk courses rather than high-risk students.
During fall 2014- summer 2015 the following courses had supplemental instruction; accounting, biology,
English, health, math, psychology, reading, sociology and Spanish. These courses were chosen due to high
enrollment and low completion rates. Additionally equity funds hired twenty supplemental instructors during
the 2014-2015 academic year.
SMART Thinking is an online tutoring program for key gateway courses located in the Student Success
Center. A total of 405 students used this service during the 2014-2015 academic year. To increase the usage
of SMART thinking the college plans to increase promotion and collaborate with the curriculum
development committee to determine how to infuse both supplemental instruction and SMART thinking as a
required supplemental requirement for key gateway courses with high enrollment and low completion rates.
B.2 Reinstitute College Reading Assessment and Reading Apprenticeship
By reinstituting the college reading assessment, counselors will be able to more accurately recommend and
place students in reading courses that are appropriate for students’ needs. Reading Apprenticeship will
provide faculty with added training and support to ensure that students have increased access to course
material.
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•

Reinstitution of the Reading Assessment:
Starting fall 2016, the SSSP Coordinator and LASC’s reading instructor will collaborate
in reinstituting the reading section of the assessment test to provide a comprehensive assessment test
to include reading, English and math.

•

Reinstitution of Reading Apprenticeship
To provide faculty with additional resources, strategies and approaches to engaging students in
reading, the reading apprenticeship training will be offered starting fall 2016.

B.3 LASC Mentor Program Progress: The Student Success Center piloted a Mentor Program for first time
students, particularly African-American, Hispanic/Latino, foster youth, and Veterans, to engage during Fall
2014 with 30 students. Students were paired with a college faculty, staff, or administrator, mentor who met
assigned students at least three times each semester. The meetings with the students consisted of the
following: initial meeting for introduction/icebreakers, academic activity, and cultural activity on campus.
The mentoring program was piloted in the fall of 2014 with 30 students. These students were connected with
a faculty member and met regularly throughout the semester.
The LASC mentor program is undergoing revisions and improvements to better serve the identified impacted
groups. Holistic student development is the core of LASC’s mentor program. During fall 2015 additional
mentors were recruited to provide a diverse and larger pool of mentors. The college has a total of 35 mentors.
In addition to recruitment, development of a mentor training was created in fall 2015. The mentor program
will be re-established spring 2016.
Course Completion Initiatives under review for 2015-2016:
• Supplemental Instruction and Tutoring Continuation & Expansion
• Reading Initiatives (Reading Apprenticeship, Reading Component of Assessment Test and Read-In
Program)
• Book and Calculator Loaning Program
• Bus Voucher Program
*Please refer to pgs.37-43 in the student equity plan for detailed descriptions of the new course completion
initiatives under review.
Goal C. ESL/Basic Skills: Increase ESL and Basic Skills completion by 3% through supplemental
instruction and tutoring, professional development and first year academic intervention by 2018.
ESL/Basic Skills Impacted Groups: African American, Latino, Males, Veterans and Foster Youth students
ESL/Basic Skills Activities:
C.1 Reinstitute LASC’s Faculty/Staff Academy with a Student Equity Professional Development Sub
Committee: The faculty academy was a pilot program starting in the fall of 2012 as part of our Achieving
the Dream initiative with a small cohort of new and veteran instructors. As a sub-committee of faculty/staff
academy the Student Equity Coordinator, Vice President of Student Services, and the Chair of the
Professional Development Committee will develop and implement professional development training for
5
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faculty and staff members to be more culturally responsive to the challenges that disproportionally impacted
groups face inside and outside of the classroom. The academy will provide trained professionals who will
lead seminars on how to address the unique needs of students at LA Southwest College. This Academy will
be expanded to include more faculty members, including adjuncts, and also invite classified staff and
students to participate in the trainings.
During summer 2015 the student equity professional development series started with Dr. J Luke Wood who
presented on Men of Color Student Success during flex day. During fall 2015 three workshops were
implemented including student equity training, culturally relevant practices and quality customer service. All
of these initiatives supported educating and information the greater LASC community about disproportionate
impact and becoming an equity-centered institution.
C.2 Summer Jam: Math and English Assessment Preparation Program Progress:
Incoming students will be provided an opportunity to complete a one-week summer English and Math
refresher program called “Academic Boot Camp” prior to taking the assessment test. This will allow students
to prepare for the assessment test instead of taking it without preparation and academic support. Academic
Boot Camps provide in-depth assistance for incoming student as they prepare for the assessment test.
During summer 2015 the campus piloted its first Summer Jam English and Math Assessment Preparation
Program. A total of 30 students completed a week long English and math preparation with LASC instructors,
received educational planning, college success strategies and resources, and guaranteed placement into an
English and math class during fall 2015. Currently the campus is awaiting grades to determine student’s
success. Furthermore students completed a survey in which over 95% of the students shared that Summer
Jam was helpful, supportive and a critical resource for all first-year students. The pilot program provided the
campus with the opportunity to understand the strengths and areas of improvement for future summer jam
programs.
C.3: Supplemental Instruction Progress: Supplemental Instruction (SI) is an academic assistance
program that utilizes peer-assisted study sessions. SI sessions are regularly-scheduled, informal review
sessions in which students compare notes, discuss readings, develop organizational tools, and predict test
items. Students learn how to integrate course content and study skills while working together. SI is a student
centered approach to learning as the program targets high-risk courses rather than high-risk students.
During fall 2014- summer 2015 the following courses had supplemental instruction; accounting, biology,
English, health, math, psychology, reading, sociology and Spanish. These courses were chosen due to high
enrollment and low completion rates. Additionally equity funds hired twenty supplemental instructors during
the 2014-2015 academic year.
SMART Thinking is an online tutoring program for key gateway courses located in the Student Success
Center. A total of 405 students used this service during the 2014-2015 academic year. To increase the usage
of SMART thinking the college plans to increase promotion and collaborate with the curriculum
development committee to determine how to infuse both supplemental instruction and SMART thinking as a
required supplemental requirement for key gateway courses with high enrollment and low completion rates.
ESL & Basic Skill Completion Initiatives under review for 2015-2016:
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•
•
•

Faculty Staff Academy: Subcommittee-Student Equity Professional Development Series (Instruction,
Support Services & Student Tracks) Continuation
Summer Jam ( Assessment Boot camp) Continuation
Supplemental Instruction for Basic Skill Courses Continuation

*Please refer to pgs.55-59 in the student equity plan for detailed descriptions of the new ESL/Basic Skill
Completion initiatives under review.
Goal D. Degree and Certificate Completion: Increase degree and certificate completion by 5% through
educational marketing materials, campus wide degree completion initiatives, and counseling expansion by
2020.
Degree and Certificate Completion Impacted Groups: African American, Latino, Males, Veterans and
Foster Youth students
Degree and Certificate Completion Activities:
D.1: Supplemental Instruction Progress: Supplemental Instruction (SI) is an academic assistance program
that utilizes peer-assisted study sessions. SI sessions are regularly-scheduled, informal review sessions in
which students compare notes, discuss readings, develop organizational tools, and predict test items.
Students learn how to integrate course content and study skills while working together. SI is a student
centered approach to learning as the program targets high-risk courses rather than high-risk students.
During fall 2014- summer 2015 the following courses had supplemental instruction; accounting, biology,
English, health, math, psychology, reading, sociology and Spanish. These courses were chosen due to high
enrollment and low completion rates. Additionally equity funds hired twenty supplemental instructors during
the 2014-2015 academic year.

Degree and Certificate Completion Initiatives under review for 2015-2016:
• Multi-Cultural Student Success Center ( African and Latino Male Students)
• Male Empowerment Support Group (GAME)
• Hiring of 3 Counselors (Veterans, Foster Youth and Disability Services) Continuation
• Hiring of a Student Equity Coordinator, Research Analyst, Administrative Assist. & Program Assist.
*Please refer to pgs.64-68 for detailed descriptions of the degree and certificate completion initiatives
under review.
Goal E. Transfer: Increase transfer rates by 3% through transfer research analysis, professional and student
development, campus wide transfer preparation initiatives, and transfer counselling expansion by 2017.
Impacted Groups: Female, Hispanic and Disabled students
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Transfer Activities:
E.1: Transfer Analysis Data Project: After reviewing the data, a more comprehensive plan will be
developed by the end of the 2015-16 academic year to address the specific needs of African-American and
Hispanic students with regard to transfer. The plan will be implemented beginning in the 2016-17 academic
year. Beginning in the 2017-18 academic year, progress on the plan will begin to be evaluated by analyzing
disaggregated transfer data by categories of students.
E2: HBCU & HIS Collaborative: Historically Black Colleges and Universities and Hispanic Serving
Institutions Transfer Fair will be implemented in the spring of 2016. This event can be combined with the
college’s annual career fair. Currently, the College provides a transfer/career fair each semester. However,
the college has not focused on attracting Historically Black College and Hispanic Serving Institutions to its
transfer fair. This will allow for students to learn about academic opportunities beyond the UC and CSUs.
E.3 Intrusive Counseling for Targeted Student Populations
To ensure the targeted populations receive the appropriate information, support and accommodations
pertaining to transfer and degree completion, three counselors will be hired starting fall 2015. Student equity
counselors will be responsible for (a) contacting students with over 30 units to verify they have completed a
comprehensive educational plan and are on track to meeting graduation completion requirements (b)
complete two transfer workshops per semester (c) complete two degree completion workshops per semester
(d) and provide academic intervention meetings with students falling under a 2.0 grade point average per
semester. The campus hired three equity counselors during Fall 2015.
Transfer Initiatives under review for 2015-2016:
•
•
•

Historically Black Colleges and University Fair Cont.
Hispanic Serving College Fair
Hiring of 3 part time counselors cont.

*Please refer to pgs.73-76 in the student equity plan for detailed descriptions of the degree and certificate
completion initiatives under review.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
I. Access
Impacted
Group
Basic skills
students,
AfricanAmerican
and Hispanic/
Latino/a
students,
males

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

A demographic change in
the ethnic composition
LASC’s service area is
occurring and the student
population will continue to
see a growth in the
enrollment of Latino/a
students.

• Data collection with further
disaggregation and exploration
• LASC joined the Kresge
Foundation’s Men of Color
Institute, which focuses on
improving campus engagement
in men of color. It is expected
that this Institute, coupled with
Achieving the Dream, Passages,
and First-Year Experience will
improve student engagement
• Hire bilingual and bi-cultural
outreach staff to recruit at local
high schools
• Provide bus transportation from
local schools to LASC for
campus visit and orientation
• Create bilingual marketing
materials to advertise college
services
• Expand mentoring program for
male students
• Expand Welcome Center
• Increase signage across campus
to promote student success
• Welcome letter to new students
from college president
• Develop a Latino Student

Increase the percentage of
Latino student enrollment in
credit courses

While females comprise
51.6% of residents in
LASC’s service area and
adult males represent
48.4%, male students
represent only 31.1% of
LASC’s credit student
population.
Nearly all of LASC’s
students require
remediation in both Math
and English. In fall 2013,
for example, 88% of
students assessed into Basic
Skills English, and 92% of
students assessed into Basic
Skills Math.

1

Increase the percentage of
credit enrollments for
African American and
Latino males
Increased Latino/a student
connection to the college
that will lead to increased
persistence and success for
this population
Increase awareness of the
needs of basic skills student
populations
Increased support and
awareness of services for
male student achievement
Development of clear
marketing materials
explaining the college’s
matriculation process and
pathway programs

Progress Toward Reducing
Disproportionate Impact
-During Fall 2013 32.9% Latino students
enrolled in credit courses. During Fall 2014.
32.11% Latino students enrolled in credit
courses. This is a slight increase in
enrollment in credit courses.
-During Fall 2013 57.78% African American
students enrolled in credit courses. During
Fall 2014 59.3% African American students
enrolled in credit courses. This shows a
slight increase of enrollment in credit
courses.
-During the 2014-2015 academic year, the
Outreach and Recruitment Coordinator hired
6 outreach assistance that are diverse,
bilingual and reflective of the impacted
groups.
-During Fall 2015 to increase awareness of
basic skill students and male achievement the
campus implemented a 5 hour student equity
training addressing student success indicators
and other disproportionately impacted
groups. A total of 46 LASC community
members attended comprising of
instructional faculty, support services,
classified, administrators and students. The
college plans to continue providing this
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

Empowerment Speaker Series
• Create a LGBT Speaker Series
• Conduct community tours for
faculty and staff
• Work with local high schools to
identify and provide resources to
male students to assist with
college and financial aid
applications
• Partner with sister colleges to
sponsor a Male Student
Achievement Conference

Progress Toward Reducing
Disproportionate Impact
training once a semester.
-The public information officer created
bilingual marketing materials and a
slideshow illustration of the matriculation
process located on the SSSP website.
-The campus invested in large displays
illustrating the step by step process for SSSP
across campus.
-Student success signage is displayed across
campus and the presidents welcome letter is
displayed on the front page of the campus
website.
-The revised student equity plan under
review includes a Latino Conference and a
LGBTQ speaker series scheduled for spring
2016.
-The campus implemented a high school
luncheon during Spring 2015 with 3 local
feeder high schools. High school
administrators and key LASC constituents
discussed ways to increase enrollment of
high school graduates. Furthermore the
revised student equity plan includes a and
high school collaborative initiative to
continue building strong partnerships and
action steps towards creating a seamless
pathway from high school to LASC.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

Progress Toward Reducing
Disproportionate Impact
-During summer 2015 the keynote speaker
for flex day was Dr. J. Luke Wood who
presented on Men of Color student success.

Veterans

Foster Youth

A growing number of
veterans are seeking higher
education due to extended
support services offered by
the GI Bill and agencies
like PATH and U.S. Vets.

There is a disproportionate
number of emancipated

• Create marketing materials that
highlight our programs and
services tailored to the needs of
veterans
• Hire a .3 Veteran’s Counselor
• Provide designated tutors for
veterans
• Develop an annual Veteran’s
Awareness Day

• Identify foster youth upon entry
to the college and track their
3

• An increased enrollment
of veterans
• Increased awareness of
the services offered to
veterans
• Increase in Veteran
students completing
matriculation process to
qualify for priority
registration.

• Increased degree
attainment for foster

-The revised student equity plan under
review includes a Man Child Conference
focusing on men of color student success and
a Multi-Cultural Center for African
American and Latino males. The MultiCultural Center includes counseling, cultural
enrichment workshops, academic
intervention, and mentorship scheduled for
Fall 2016.
-A veteran brochure was created during
Summer 2015 which is used to outreach and
recruit Veteran students starting Winter
2016.
-A .2 counselor was hired during Fall 2015
for the Veterans Center.
-Veteran students have access to
supplemental instruction and tutoring located
in the Student Success Center.
-During Fall 2015 the Veteran’s Center
completed a veteran’s awareness and
celebration ceremony during the week of
Veterans day.
-The college is scheduled to create a tracking
system scheduled for Spring 2016.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group

College Analysis
foster youth in LASC’s
service area.
According to the Coalition
for Responsible
Community Development
(2007), approximately 24%
of the youth who “age out”
of the LA County foster
care system settle in South
Los Angeles.
In 2010, South Los Angeles
had the highest incidence of
entries to foster care per
1,000 population ages 0 –
17 (nearly 6).

Plan(s) for Improvement

Expected Improvement(s)

progress
• Hire .2 Foster Youth Counselor
• Create a community resource
guide
• Provide specialized support and
incentives to foster youth

4

youth
• Increased academic and
social support for foster
youth
• Increased
communication with
high school counselors
and agencies that support
foster youth to help ease
the transition from high
school to college

Progress Toward Reducing
Disproportionate Impact
-Foster youth center hired a .2 counselor
during Fall 2015.
-The revised student equity plan includes the
following incentives for foster youth; bus
vouchers, supplemental instruction and
tutoring, book and calculator loaning
program, counseling and a program assistant.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
II. Course Completion
Impacted
Group
Basic skills
students,
African
American
and Hispanic/
Latino/a
students,
males

Single
Parents

College Analysis

Plan(s) for Improvement

LASC students
complete their
educational goals at a
lower rate than students
at nearly every other
community college in
California. African
American students and
male students have the
lowest success rates at
the college; however,
all student groups need
support with course
completion.

• Expand supplemental
instruction to all gateway
courses
• Fund supplemental
instruction coordinator
position
• Fund online and face-to-face
tutoring support in gateway
courses
• Reinstitute college reading
assessment
• Provide Reading
Apprenticeship training for
faculty
• Evaluate effectiveness of
non-credit math and English
course in preparing student
for credit coursework.
• Develop a Childcare
Awareness Day
• Speaker series to address
issues impacting female
students – Sister to
Hermana

Many of LASC’s
students are single
parents and access to
childcare and other
specialized services are
needed.

Expected
Improvement(s)
• Increased success
and completion in
basic skill
English and math
courses
• Improved
accuracy in
Reading course
placement
• Increased faculty
knowledge on
how to support
improved reading
comprehension

Progress Toward Reducing
Disproportionate Impact
-As of Fall 2015 twenty supplemental instructors were hired.
The revised student equity plan includes increasing the
number of SI’s to ensure that all disproportionately impacted
groups have the appropriate amount of academic support.

•

-To increase campus awareness and access for female
students the campus completed a need base survey in which
50 female students completed a survey identifying the key
areas to address during the conference. The student equity
committee is in the process of developing the female
empowerment conference scheduled for spring 2016.

Increased
knowledge of
support services
available for
parents

- SMART Thinking online tutoring was offered to students
located in the Student Success Center for all gateway
courses. A total of 405 students used this academic resource
during the 2014-2015 academic years.
- The college reading assessment and reading apprenticeship
program are scheduled for implementation during Fall 2016.
LASC’s reading instructor has led a number of campus
discussions regarding the critical need for assessing and
monitoring the reading levels of the impacted student
groups.

-The female empowerment conference and workshops will
include childcare awareness.
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2015 Student Equity Plan Summary
Los Angeles Southwest College
December 16, 2015

Disproportionate Impacts, College Analysis, and Plans for Improvement
III. ESL and Basic Skills Completion
Impacted
Group
Basic skills
students,
AfricanAmerican
and Hispanic/
Latino/a
students,
males

College Analysis
92% of LASC students
require remediation in
Math and English.
Many times, up to three
semesters of remedial
work is required before
enrollment in college
level courses.

Plan(s) for Improvement
• Reinstitute LASC’s Faculty
Academy and open it to
adjunct faculty with a theme
of supporting underprepared
and under resourced students
• Data collection with further
disaggregation and
exploration
• Support supplemental
instruction
• Support basic skills tutoring
• Develop Summer Math and
English Jams
• Provide stipends for English
and math adjunct faculty to
participate in final exam
norming session

•

•

•

•

Expected
Improvement(s)
Increased full-time
and adjunct faculty
knowledge of how
to support
underrepresented
and under
resourced students
Improved
retention and
success in basic
skills courses
Decreased time
needed to
complete basic
skills sequence
Improved
continuity and
outcomes for basic
skills English and
Math common
final exams
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Progress Toward Reducing
Disproportionate Impact
-The campus implemented a 5 hour student equity training
addressing student success indicators and
disproportionately impacted groups comprising of 46
LASC community members including instructional
faculty, classified, students and support services.
-The campus has reinstituted professional development for
faculty and staff. During Fall 2015 the student equity
committee hosted a student equity training, cultural
relevant practices and quality customer service
workshops.
-The campus piloted a Summer Jam during summer 2015
in which 30 students received English and math
instruction to prepare for the assessment exam,
educational planning, college success strategies and
guaranteed placement into an English and Math course for
Fall 2015.
-The campus has embarked on educating the greater
LASC community about multiple measures pertaining to
assessing English and math levels. The campus hosted the
3CSN conference on multiple measures during Fall 2015
and the SSSP Coordinator has developed a retreat for
Spring 2016 to receive campus wide buy-in and in depth
training on implementing multiple measures.

2015 Student Equity Plan Summary
Los Angeles Southwest College
December 16, 2015

Disproportionate Impacts, College Analysis, and Plans for Improvement
IV. Degree and Certificate Completion
Impacted
Group
Basic skills
students,
AfricanAmerican
and Hispanic/
Latino/a
students,
males

College
Analysis
The number
of students
who receive
degrees and
certificates
at the
college is
decreasing.

Plan(s) for Improvement

Expected Improvement(s)

• Strongly recommend that students
needing basic skills enroll in those
courses during their first semester
through counseling services
• All new students receive a formal
letter during their first semester
informing them of graduation and
certificate requirements via U.S.
mail and email
• Develop new pathway programs
for TMC degrees
• Market pathway programs to
community and high schools
• Contact students with over 30 units
to verify that they have met with a
counselor and are on track to
meeting graduation and completion
requirements
• Market Phi Theta Kappa Honors
Organization
• Classified staff workshop series to
increase knowledge needed to
support underrepresented and
under resourced students
• Create a workshop series to
support female student persistence
and career options

• Increase fall to spring
persistence –align with
district average by 2017
• Increase percentage of
new student successfully
completing at least one
English and Math class
in their first year – align
with district average by
2017
• Faster completion of
basic skills sequence
• Front end knowledge of
degree/certificate
requirements
• Decreased time to
complete
degrees/certificates due
to clear pathway
• Staff will have a greater
understanding of the
needs of
underrepresented and
under resourced students
• Increased support and
awareness of services for
female student
achievement
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Progress Toward Reducing Disproportionate Impact
-Data indicates that 49.7% of African American students
persisted from Fall 2013 to Fall 2014 with a grade of A,
B, C or P. Fall 2015 persistence data is still in progress.
-Data illustrates that 42% of Hispanic students persisted
from Fall 2013 to Fall 2014 with a grade of A,B, C or P.
Fall 2015 persistence data is still in progress. Fall 2015
persistence data is still in progress.
-The campus has created a committee that is working
diligently on increasing the amount of associate degrees
for transfer.
-The campus offers English and math acceleration
courses to increase course completion.
-The Career Technical Education (CTE) department
offers a variety of pathways and certifications for an
array of job industries. CTE also has an informative
website displaying job and career resources and pathways
offered at LASC.
-The campus completed an HBCU fair during Spring
2015.
-The campus completed a transfer fair during Fall 2015.
-Female empowerment conference is scheduled for
Spring 2016.

2015 Student Equity Plan Summary
Los Angeles Southwest College
December 16, 2015

Disproportionate Impacts, College Analysis, and Plans for Improvement
V. Transfer
Impacted
Group
Basic skills
students,
AfricanAmerican
and Hispanic/
Latino/a
students,
males

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

The number of
students who transfer
to 4-year universities
has declined
significantly over the
past 4 years. ARCC
Student Success
Scorecard indicates
transfer rate of 15.6%.

• Create pathways for careers
of interest for male and
female students
• Work closely with CSU and
UC representatives to
provide students with up-todate transfer requirements
and application deadlines
• Host an annual Historically
Black College and Hispanic
Serving Institutions College
Fair
• Provide personal statement
workshops for UCs and
private institutions
• Design marketing campaign
to highlight importance of
AA degree for transfer
students
• Profile transfer students on
LASC website and other
publications
• Actively remind students of
transfer deadlines through
classroom presentations and
email blast, social media,
and webpage.

• Increased number of
students eligible to
transfer
• Development of at least
10-12 pathway programs
for students
• Increased awareness of
guaranteed transfer
programs
• Increased awareness of
transfer opportunities
outside of California

There was a
substantial equity gap
found between
African-American and
Hispanic/Latino/a
students related to
transfer. African
American students
were more likely to
transfer, and Hispanic
students were less
likely to transfer.
Moreover, female
students were less
likely to transfer,
whereas males are
more likely to transfer
than expected.

Progress Toward Reducing
Disproportionate Impact
-During 2013-2014 16.4% of Hispanic students were
transfer ready. During 2014-2015 24.7% of Hispanic
students were transfer ready. This shows an increase
in transfer readiness.
-During 2013-2014 67.2% of African American
students were transfer ready. During 2014-2015
63.6% were transfer ready. Below describes initiatives
to increase transfer readiness.
-The TRIO department and counseling department
offered a variety of CSU and UC workshops during
the 2014-2015 academic year.
-The counseling department created a tracking system
to contact students who are close to completing an
associate degree and or transfer requirements.
Counselors contact students and advise them to meet
with a counselor to discuss the remaining courses
needed for transfer and degree completion.
-The public information officer is in the process of
completing AA-T marketing materials and is
scheduled for completion by Spring 2016.
-The public information officer displays key deadlines
and information on LASC’s website and social media
outlets regarding transfer deadlines and workshops.
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EXECUTIVE SUMMARY

LOS ANGELES SOUTHWEST COLLEGE OVERVIEW:
Los Angeles Southwest College (LASC) was created due to the necessity of increasing equity.
Located in the heart of south Los Angeles, LASC is a beacon of hope for many of its residents. In
1967, Odessa Cox, the primary founder of LASC, along with a small group of community
members begin cultivating Cox’s vision to create an opportunity for the residents of south Los
Angeles to attain higher education in their own community. Fast-forward to 47 years later and as
of 2014, LASC served approximately 19,858 students. Over 69% of the student population is
female while 31% of students are male. Over one-half of the student population is between the
ages of 19 to 29, and they are primarily of African-American or Hispanic descent. The primary
educational goal for LASC students is to transfer to a four-year university. Although there has
been an increase in students choosing to pursue higher education, historically and systemically
many African American and Hispanic students are achieving their educational goals at a much
lower rate than other groups due to personal, financial, environmental and institutional barriers
that accompany them to campus.
LASC student equity committee is dedicated to identifying and understanding the root of
underachievement. Most importantly, it’s goal is to create and implement action items to
increase the learning and achievement of disproportionately impacted student populations at
LASC. Below is a brief description of LASC’s disproportionately impacted student populations
including (a) African-American, (b) Hispanic/Latino/a, (c) males, (d) foster youth, (e) veterans and
disabled students.

LASC’S TARGETED DISPROPORTIONATELY IMPACTED STUDENT POPULATIONS:
Based upon the proportionality analysis’ 80% rule, the following populations were identified as
disproportionately impacted. The ultimate goal is to gradually eliminate equity gaps for the
student populations listed below:
A. African American and Hispanic/Latino Students: Los Angeles Southwest College’s current
target groups, as identified in the College’s Strategic Plan and disaggregated data, are
African American and Hispanic/Latino students. It is also important to note that Los
Angeles Southwest College is a Predominantly Black Institution (PBI). African American
students demonstrate low performance in each of the core equity indicators, especially
when compared to district and state data. The data analysis performed in the
development of the Student Equity Plan confirmed the necessity of focusing on these
ethnic groups as it revealed significant achievement gaps that particularly affect African
American and Hispanic/Latino students.
B. Males: The analysis of data revealed a profound enrollment disparity between female
and male students in both African American and Hispanic/Latino populations. Female
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students represent 69% of the College’s credit student population, while male students
represent 31%. An analysis of demographic data indicates a disparity in Hispanic/Latino
enrollment at the college from the local service area. Hispanic/Latinos represent 56.04%
of service area adult population while they only represent 35.80% of the fall 2013 credit
student population.
C. ESL/Basic Skills: Los Angeles Southwest College has a predominantly basic skills student
population. Nearly all of LASC’s students require remediation in both Math and English.
In fall 2013, for example, 88% of students assessed into Basic Skills English, and 92% of
students assessed into Basic Skills Math. As a result, it is important to make sure students
complete basic skills sequences in a timely manner. All these groups compose the basis
for allocating Student Equity funds to address achievement gaps.
D. Foster Youth: South Los Angeles has the highest number of residents who are foster
youth and former foster youth in the state. The Student Equity Committee sees the
importance of ensuring foster youth students receive access to program services and
support needed to complete their education at Los Angeles Southwest College and
beyond.
E. Veterans: As with many colleges in Southern California, we are experiencing an influx of
Veterans who are seeking an education after military service. The campus is developing
interventions to outreach and serve veteran students to ensure their academic success
and completion.
F. Disabled – Disabled student experience health, learning and physical disabilities. The
campus currently has Disabled Students Program and Services (DSP&S). Currently DSPS
serves 66.7% African American students, 20.8% Hispanic, 62.5% females and 37% males.
Majority of the disabled student population are African American and Hispanic descent.
To address the underserved student populations above, a Student Equity committee was
developed. Below describes the student equity committee planning process during spring 2014
and the equity proposal process during Fall 2015.

STUDENT EQUITY COMMITTEE PLANNING PROCESS
Los Angeles Southwest College (LASC) embarked on a detailed self-study of equity gaps in
student success among different population groups on campus in the spring 2014. The Student
Equity Planning Committee, a subcommittee of the Student Success Committee (Academic
Senate Committee) examined student equity success data by using the tools recommended in
the “Updated Student Equity Plan” document as well as local college tools. Data was discussed
during the Equity Planning Retreat in June 2014. After the retreat, the committee was divided
into smaller “core planning groups” to focus on one of the core indicators prescribed by Student
Equity core planning group.
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2014-2015 Student Equity Core Planning Group:
The core planning groups were comprised of one administrator and one faculty
member/classified staff who served as leads within the group. The core planning groups were
also composed of other faculty, staff, administrators, and students who had experience or skill
within the designated success indicator. Each group met throughout the summer to provide its
recommendation for goals, interventions, and evaluation methodology for each success
indicators. All the groups met again in August 2014 to compile all the recommendations and
discuss common themes within the plan. Subsequently, the Student Equity Report was
presented during shared governance committee meetings and campus forums to seek input and
create discussion on equity data. These meetings consisted of the following: Strategic Planning
Retreat, Academic Senate, Fall Flex Day, and College Council. Inputs from these meetings were
included in the equity planning recommendations. Most importantly, the Student Equity
Planning Committee ensured the equity recommendations and interventions were aligned with
the SB1456 (Student Success and Support Program), Educational Master Plan, Strategic Plan, and
LACCD Strategic Master Plan.
2015-2016 Equity Proposal Process:
In addition to the student equity committee core planning group work during spring 2014, during
fall 2015 student equity proposals were provided to the LASC campus community. This
procedure encouraged the college community to identify equity gaps within their respective
areas and propose programs and initiatives that close equity gaps. This ensured that all LASC
areas were included in the creation of the action steps towards equitable outcomes. A total of 31
equity proposals were submitted spanning instructional faculty, classified, administration and
support services. A subcommittee of the Student Equity committee reviewed each proposal in
detail to ensure that the equity initiatives met allowable expenditures, directly correlated with
the impacted groups and student success indicators, and were scalable and sustainable. The
student equity coordinator submitted the student equity plan recommendations to all required
constituents identified by the CCC Chancellors office for review, approval and signatures. The
combined planning process of the core planning group and equity proposals provided cross
campus decision-making and inclusivity. The revised equity plan was presented to academic
senate and the college council.

STUDENT EQUITY CORE AREAS:
Based on the core planning analysis and student equity proposals, the student equity committee
developed goals and activities to address LASC’s equity gaps. Thus, the committee decided on
three core areas (a) access expansion (b) basic skill development and academic intervention (c)
and professional development.
A. Access Expansion: The student equity committee believed it was critical to expand upon
access with emphasis upon outreach and recruitment, marketing, cross campus
communication expansion, and first year integration. Furthermore developing strong
partnerships with local high schools and community organizations is critical to increasing
access for the identified impacted students at LASC.
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B. Basic Skill Development and Academic Intervention: LASC student populations primarily
enter LASC at the basic skill level. Based upon this reality the committee will concentrate
on academic intervention practices, quality support and services, and increasing
academic resources for the impacted groups. Increasing tutoring and supplemental
instruction will increase the number of students who successfully complete basic skill
English, mathematics and gateway courses. Additionally, tutoring and supplemental
instruction will help increase course completion rates.
C. Professional Development Series: Faculty, Staff and Student Tracks: The professional
development series will Increase faculty, staff and students knowledge pertaining to
increasing the five student success indicators.
Furthermore the professional
development series will provide faculty and staff with additional resources and
approaches to student engagement, pedagogy, and support to decrease
disproportionate impact.

STUDENT EQUITY GOALS AND ACTIVITIES:
The student success goals, activities and progress towards an equity-centered institution are
described below. The student success goals addressed includes (a) access, (b) course completion
(c) ESL/Basic Skills (d) transfer (e) and degree and certificate completion.
Goal A. Access: Increase enrollment by 3% through outreach and recruitment, targeted
marketing, cross-campus communication and first year transition activities by 2018.
Access Impacted Groups: Hispanic/Latino and male students
Access Activities:
A.1: Outreach and Recruitment Progress: Outreach and Recruitment staff hired 6 outreach staff
members and conducted recruitment at local feeder schools, community organizations and
college fairs during the 2014-2015 academic year. The Outreach and Recruitment Coordinator
worked in coordination with participating feeder K-12 schools to conduct outreach visits and
meet individually and in small groups with all graduating seniors, specifically those in the
disproportionally impacted subgroups (Hispanic/Latino, males, foster youth), in order to provide
guidance and assistance with the application and matriculation process at the college.
The Outreach and Recruitment staff attended community events (such as Taste of Soul, Black
College Expo, Veteran Recognition, and Univision College Fair) to meet directly with
disproportionately underrepresented students. The Outreach and Recruitment Coordinator
trained all outreach staff and supervised their outreach efforts in the local schools and
coordinated with K-12 personnel. The Outreach and Recruitment coordinator created a detailed
manual outlining all key areas of outreach and recruitment including important. During 2015
outreach and recruitment connected with 3100 students during outreach events for the
targeted student populations.
DRAFT 11

A.2: Targeted Marketing Material Progress: Targeted marketing materials were developed during
2015 including a veteran’s brochure and an interest card for prospective students that are
currently under review. The marketing materials will be disseminated starting winter 2016 at all
targeted outreach events for the disproportionally impacted groups.

A3. Beat the Rush Overview

This activity was offered summer 2013 and summer 2014 with approximately 150-200 students
respectively. This program targeted potential first-time college students, who applied to the
college to complete the SSSP in one day and placed in English and Math classes before the start
of the semester. Students learned about pathway programs (AA-T, AA/AS, certificate programs)
and clear pathways to graduate and/or transfer.
Due to the success of Beat the Rush, this initiative will be implemented during summer 2016.
During summer 2016 all key support services and academic support services will be in
attendance. The key areas for implementation will include (a) successful of completion of SSSP
process, connect with key academic, social, career and financial resources on
campus. Educational planning and information pertaining to the variety of pathway programs
available at LASC will also be offered.
Access Initiatives under review for 2015-2016:
• Maintain 6 outreach assistance for targeted outreach and recruitment
• Additional targeted marketing materials
• High School Collaborative
*Please refer to pgs.25-32 for detailed descriptions of the new access initiatives under review.
Goal B. Course Completion: Increase course completion by 3% through supplemental instruction
and tutoring expansion, academic intervention and supplies, and mentorship by 2017.
Impacted Groups: African American, Latino, Males, Veterans and Foster Youth students
Course Completion Activities:
B.1: Supplemental Instruction Progress: Supplemental Instruction (SI) is an academic assistance
program that utilizes peer-assisted study sessions. SI sessions are regularly-scheduled, informal
review sessions in which students compare notes, discuss readings, develop organizational tools,
and predict test items. Students learn how to integrate course content and study skills while
working together. SI is a student centered approach to learning as the program targets high-risk
courses rather than high-risk students.
During fall 2014- summer 2015 the following courses had supplemental instruction; accounting,
biology, English, health, math, psychology, reading, sociology and Spanish. These courses were
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chosen due to high enrollment and low completion rates. Additionally equity funds hired twenty
supplemental instructors during the 2014-2015 academic year.
SMART Thinking is an online tutoring program for key gateway courses located in the Student
Success Center. A total of 405 students used this service during the 2014-2015 academic year.
To increase the usage of SMART thinking the college plans to increase promotion and collaborate
with the curriculum development committee to determine how to infuse both supplemental
instruction and SMART thinking as a required supplemental requirement for key gateway
courses with high enrollment and low completion rates.
B.2 Reinstitute College Reading Assessment and Reading Apprenticeship
By reinstituting the college reading assessment, counselors will be able to more accurately
recommend and place students in reading courses that are appropriate for students’ needs.
Reading Apprenticeship will provide faculty with added training and support to ensure that
students have increased access to course material.
Reinstitution of the Reading Assessment:
Starting fall 2016, the SSSP Coordinator and LASC’s reading instructor will collaborate
in reinstituting the reading section of the assessment test to provide a comprehensive
assessment test to include reading, English and math.
Reinstitution of Reading Apprenticeship
To provide faculty with additional resources, strategies and approaches to engaging students in
reading, the reading apprenticeship training will be offered starting fall 2016.
B.3 LASC Mentor Program Progress: The Student Success Center piloted a Mentor Program for
first time students, particularly African-American, Hispanic/Latino, foster youth, and Veterans, to
engage during Fall 2014 with 30 students. Students were paired with college faculty, staff, or
administrator mentors who met assigned students at least three times each semester. The
meetings with the students consisted of the following: initial meeting for
introduction/icebreakers, academic activity, and cultural activity on campus. The mentoring
program was piloted in the fall of 2014 with 30 students. These students were connected with a
faculty member and met regularly throughout the semester.
The LASC mentor program is undergoing revisions and improvements to better serve the
identified impacted groups. Holistic student development is the core of LASC’s mentor program.
Holistic student development includes social, academic and career development. During fall
2015 additional mentors were recruited to provide a diverse and larger pool of mentors. The
college has a total of 25 mentors. In addition to recruitment, development of a mentor training
was created in fall 2015. The mentor program will be re-established spring 2016.
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Course Completion Initiatives under review for 2015-2016:
• Supplemental Instruction and Tutoring Continuation & Expansion
• Reading Initiatives (Reading Apprenticeship, Reading Component of Assessment Test and
Read-In Program)
• Book and Calculator Loaning Program
• Bus Voucher Program
*Please refer to pgs.37-43 for detailed descriptions of the new course completion initiatives
under review.
Goal C. ESL/Basic Skills: Increase ESL and Basic Skills completion by 3% through supplemental
instruction and tutoring, professional development and first year academic intervention by 2018.
ESL/Basic Skills Impacted Groups: African American, Latino, Males, Veterans and Foster Youth
students
ESL/Basic Skills Activities:
C.1 Reinstitute LASC’s Faculty/Staff Academy with a Student Equity Professional Development Sub
Committee: The faculty academy was a pilot program starting in the fall of 2012 as part of our
Achieving the Dream initiative with a small cohort of new and veteran instructors. As a subcommittee of faculty/staff academy the Student Equity Coordinator, Vice President of Student
Services, and the Chair of the Professional Development Committee will develop and implement
professional development training for faculty and staff members to be more culturally
responsive to the challenges that disproportionally impacted groups face inside and outside of
the classroom. The academy will provide trained professionals who will lead seminars on how to
address the unique needs of students at LA Southwest College. This Academy will be expanded
to include more faculty members, including adjuncts, and also invite classified staff and students
to participate in the trainings.
During summer 2015 the student equity professional development series started with Dr. J Luke
Wood who presented on Men of Color Student Success during flex day. During fall 2015 three
workshops were implemented including student equity training, culturally relevant practices and
quality customer service. All of these initiatives supported educating and information the greater
LASC community about disproportionate impact and becoming an equity-centered institution.
C.2 Summer Jam: Math and English Assessment Preparation Program Progress:
Incoming students will be provided an opportunity to complete a one-week summer English and
Math refresher program called “Academic Boot Camp” prior to taking the assessment test. This
will allow students to prepare for the assessment test instead of taking it without preparation
and academic support. Academic Boot Camps provide in-depth assistance for incoming student
as they prepare for the assessment test.
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During summer 2015 the campus piloted its first Summer Jam English and Math Assessment
Preparation Program. A total of 30 students completed a week long English and math
preparation with LASC instructors, received educational planning, college success strategies and
resources, and guaranteed placement into an English and math class during fall 2015. Currently
the campus is awaiting grades to determine student’s success. Furthermore students completed
a survey in which over 95% of the students shared that Summer Jam was helpful, supportive and
a critical resource for all first-year students. The pilot program provided the campus with the
opportunity to understand the strengths and areas of improvement for future summer jam
programs.
C.3: Supplemental Instruction Progress: Supplemental Instruction (SI) is an academic assistance
program that utilizes peer-assisted study sessions. SI sessions are regularly-scheduled, informal
review sessions in which students compare notes, discuss readings, develop organizational tools,
and predict test items. Students learn how to integrate course content and study skills while
working together. SI is a student centered approach to learning as the program targets high-risk
courses rather than high-risk students.
During fall 2014- summer 2015 the following courses had supplemental instruction; accounting,
biology, English, health, math, psychology, reading, sociology and Spanish. These courses were
chosen due to high enrollment and low completion rates. Additionally equity funds hired twenty
supplemental instructors during the 2014-2015 academic year.
SMART Thinking is an online tutoring program for key gateway courses located in the Student
Success Center. A total of 405 students used this service during the 2014-2015 academic year.
To increase the usage of SMART thinking the college plans to increase promotion and collaborate
with the curriculum development committee to determine how to infuse both supplemental
instruction and SMART thinking as a required supplemental requirement for key gateway
courses with high enrollment and low completion rates.
ESL & Basic Skill Completion Initiatives under review for 2015-2016:
• Faculty Staff Academy: Subcommittee-Student Equity Professional Development Series
(Instruction, Support Services & Student Tracks) Continuation
• Summer Jam ( Assessment Boot camp) Continuation
• Supplemental Instruction for Basic Skill Courses Continuation
*Please refer to pgs.55-59 for detailed descriptions of the new ESL/Basic Skill Completion
initiatives under review.
Goal D. Degree and Certificate Completion: Increase degree and certificate completion by 5%
through educational marketing materials, campus wide degree completion initiatives, and
counseling expansion by 2020.
Degree and Certificate Completion Impacted Groups: African American, Latino, Males, Veterans
and Foster Youth students
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Degree and Certificate Completion Activities:
D.1: Supplemental Instruction Progress: Supplemental Instruction (SI) is an academic assistance
program that utilizes peer-assisted study sessions. SI sessions are regularly-scheduled, informal
review sessions in which students compare notes, discuss readings, develop organizational tools,
and predict test items. Students learn how to integrate course content and study skills while
working together. SI is a student centered approach to learning as the program targets high-risk
courses rather than high-risk students.
During fall 2014- summer 2015 the following courses had supplemental instruction; accounting,
biology, English, health, math, psychology, reading, sociology and Spanish. These courses were
chosen due to high enrollment and low completion rates. Additionally equity funds hired twenty
supplemental instructors during the 2014-2015 academic year.
Degree and Certificate Completion Initiatives under review for 2015-2016:
• Multi-Cultural Student Success Center ( African and Latino Male Students)
• Male Empowerment Support Group (GAME)
• Hiring of 3 Counselors (Veterans, Foster Youth and Disability Services) Continuation
• Hiring of a Student Equity Coordinator, Research Analyst, Administrative Assist. &
Program Assist.
*Please refer to pgs.64-68 for detailed descriptions of the degree and certificate completion
initiatives under review.
Goal E. Transfer: Increase transfer rates by 3% through transfer research analysis, professional
and student development, campus wide transfer preparation initiatives, and transfer counselling
expansion by 2017.
Impacted Groups: Female, Hispanic and Disabled students
Transfer Activities:
E.1: Transfer Analysis Data Project: After reviewing the data, a more comprehensive plan will be
developed by the end of the 2015-16 academic year to address the specific needs of AfricanAmerican and Hispanic students with regard to transfer. The plan will be implemented beginning
in the 2016-17 academic year. Beginning in the 2017-18 academic year, progress on the plan will
begin to be evaluated by analyzing disaggregated transfer data by categories of students.
E2: HBCU & HIS Collaborative: Historically Black College and Hispanic Serving Institutions Transfer
Fair will be implemented in the spring of 2016. This event can be combined with the college’s
annual career fair. Currently, the College provides a transfer/career fair each semester. However,
the college has not focused on attracting Historically Black College and Hispanic Serving
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Institutions to its transfer fair. This will allow for students to learn about academic opportunities
beyond the UC and CSUs
E.3 Intrusive Counseling for Targeted Student Populations
To ensure the targeted populations receive the appropriate information, support and
accommodations pertaining to transfer and degree completion, three counselors will be hired
starting fall 2015. Student equity counselors will be responsible for (a) contacting students with
over 30 units to verify they have completed a comprehensive educational plan and are on track
to meeting graduation completion requirements (b) complete two transfer workshops per
semester (c) complete two degree completion workshops per semester (d) and provide
academic intervention meetings with students falling under a 2.0 grade point average per
semester.
Transfer Initiatives under review for 2015-2016:
• Historically Black Colleges and University Fair Cont.
• Hispanic Serving College Fair
• Hiring of 3 part time counselors (Veterans, Foster Youth and Disability Services) Cont.
*Please refer to pgs.73-76 for detailed descriptions of the degree and certificate completion
initiatives under review.
Student Equity Funding Sources and Resources
The student equity committee developed a budget that primarily focused upon the highest
equity gaps. One of the major equity gaps is ESL/Basic Skill completion, according to the Fall
2013 data collected 88% of LASC students were placed in basic skill English and 92% were placed
in basic skill math. A large amount of funding resources was allocated towards supplemental
instruction which serves as an academic intervention for ESL/ basic skill students.
A significant amount of funding resources was also dedicated to outreach and recruitment. The
central service area of LASC has the highest poverty and unemployment rates in the nation.
Therefore the campus is committed to enhancing outreach and marketing, in hopes of increasing
access and developing more community based partnerships. Furthermore, funding was allocated
towards professional development for instructional faculty, faculty, classified, and support
services pertaining to how to better instruct, serve and accommodate disproportionate students.
The student equity committee is dedicated to continuing to integrate need base resource
allocations. This will be completed through ongoing collection of student data and analysis to
identify equity gaps.
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Success Indicator
Access
Course Completion
ESL/Basic Skill
Degree Completion
Transfer

Total

Amount
$185,000
$365,500
$231,500
$618,000
$0
$1,400,000

Contact Person/Student Equity Coordinator
LASC’s Equity Coordinator oversees and manages all equity initiatives. The Student Equity
Coordinator Ms. Tyffany Dowd can be contacted at 323-241-5354 or via email at
dowdt@lasac.edu.
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Planning Committee and Collaboration
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STUDENT EQUITY COMMITTEE PLANNING PROCESS
Los Angeles Southwest College (LASC) embarked on a detailed self-study of equity gaps in
student success among different population groups on campus in the spring 2014. The Student
Equity Planning Committee, a subcommittee of the Student Success Committee (Academic
Senate Committee) examined student equity success data by using the tools recommended in
the “Updated Student Equity Plan” document as well as local college tools. Data was discussed
during the Equity Planning Retreat in June 2014. After the retreat, the committee was divided
into smaller “core planning groups” to focus on one of the core indicators prescribed by Student
Equity core planning group.
2014-2015 Student Equity Core Planning Group:
The core planning groups were comprised of one administrator and one faculty
member/classified staff who served as leads within the group. The core planning groups were
also composed of other faculty, staff, administrators, and students who had experience or skill
within the designated success indicator. Each group met throughout the summer to provide its
recommendation for goals, interventions, and evaluation methodology for each success
indicators. All the groups met again in August 2014 to compile all the recommendations and
discuss common themes within the plan. Subsequently, the Student Equity Report was
presented during shared governance committee meetings and campus forums to seek input and
create discussion on equity data. These meetings consisted of the following: Strategic Planning
Retreat, Academic Senate, Fall Flex Day, and College Council. Inputs from these meetings were
included in the equity planning recommendations. Most importantly, the Student Equity
Planning Committee ensured the equity recommendations and interventions were aligned with
the SB1456 (Student Success and Support Program), Educational Master Plan, Strategic Plan, and
LACCD Strategic Master Plan.

2015-2016 Equity Proposal Process:
In addition to the student equity committee core planning group work during spring 2014, during
fall 2015 student equity proposals were provided to the LASC campus community. This
procedure encouraged the college community to identify equity gaps within their respective
areas and propose programs and initiatives that close equity gaps. This ensured that all LASC
areas were included in the creation of the action steps towards equitable outcomes. A total of 31
equity proposals were submitted spanning instructional faculty, classified, administration and
support services. A subcommittee of the Student Equity committee reviewed each proposal in
detail to ensure that the equity initiatives met allowable expenditures, directly correlated with
the impacted groups and student success indicators, and were scalable and sustainable. The
student equity coordinator submitted the student equity plan recommendations to all required
constituents identified by the CCC Chancellors office for review, approval and signatures. The
combined planning process of the core planning group and equity proposals provided cross
campus decision-making and inclusivity. The revised equity plan was presented to academic
senate and the college council.
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Student Equity Plan Committee Membership List
Member Name
Stephanie Arms
Dr. Juan Astorga
Blanca Barajas
Johnel Barron
Stephanie Burrus
Joni Collins
Sidney Cosby
Ben Demers
Ron Haynes
Dr. Khaled Hussain
Orellana Johnson
Maisha Jones
Jose Lara
Yvette Tucker
Sabrena Turner-Odom

Title
English Faculty
Dean of Trio Programs
Director of Cal Works
Outreach & Recruitment Coordinator
Reading Faculty
Foster Youth Coordinator
Education Talent Search Coordinator
Public Information Officer
Cal Works Counselor
SSSP Coordinator
English Faculty
Sociology Faculty
Disability Services Director & Counselor
Veterans Coordinator and Counselor
Student Success Center Director/ BSI
Coordinator

Organization(s), Program(s) or
Role(s) Represented
English Department
TRIO
Cal Works
Outreach and Recruitment
Reading Department
Foster Youth
Education Talent Search
Administration Office
Counseling
SSSP
English
Behavioral Science Department
Disability Services
Veterans and Counseling
Student Success Center and Basic
Skills Initiative Coordinator

Success Indicator: Access
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CAMPUS-BASED RESEARCH: ACCESS
A. ACCESS. Compare the percentage of each population group that is enrolled to the percentage of
each group in the adult population within the community served.
LASC Service Area
Los Angeles Southwest College (LASC) is a public, two-year Minority Serving community college
located in the heart of South Los Angeles. LASC’s central service area is a set of 13 zip codes defined
by the Los Angeles Community College District. This 35-square-mile area includes parts of the City of
Los Angeles, unincorporated sections of Los Angeles County, as well as portions of Gardena,
Hawthorne, and Inglewood.
This community has among the highest poverty and unemployment rates in the nation. As the data
below indicate, the LASC service area has a higher rate of poverty, a lower median household
income, and a lower level of adult educational attainment than both Los Angeles County and the
state of California.
Median Household Income (Dollars)
LASC Service Area

Los Angeles County

California

$38,115
$56,266
$61,632
Source: 2007-2011 American Community Survey, U.S. Census Bureau
Percentage of All People Whose Income in the Past 12 Months was Below
the Poverty Level
LASC Service Area

Los Angeles County

California

25.9%
16.3%
14.4%
Source: 2007-2011 American Community Survey, U.S. Census Bureau
Educational Attainment (Population 25 years and older)
LASC Service
Los Angeles
Educational Attainment
Area
County
Less than 9th grade
20.4%
13.8%
9th to 12th grade, no diploma
14.7%
10.1%
High school graduate (includes equivalency)
25.4%
20.8%
Some college, no degree
20.9%
19.2%
Associate's degree
6.3%
6.8%
Bachelor's degree
8.8%
19.1%
Graduate or professional degree
3.5%
10.1%
Total
100.0%
100.0%
Source: 2007-2011 American Community Survey, U.S. Census Bureau

California
10.4%
8.8%
21.1%
21.8%
7.7%
19.3%
11.0%
100.0%
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Further, high schools in our community have some of the lowest Academic Performance
Indicator (API) scores in the state. The API is a single number that measures the academic
performance of a school. It ranges from 200 to 1,000, and the target set for each school is 800.
The Statewide API rank is a decile rank that ranges from 1 to 10. Schools with a rank of 1 have an
API score that is in the bottom 10% of the state. Schools with a rank of 10 have an API score is in
the top 10% of the state.
Local High School Graduation Rates and API Scores
High School
2012-2013 2012 Base 2012 Statewide
High School
Type
Graduation Rate
API Score
API Rank
Alain Locke 3 College Preparatory
Charter
NR
NR
NR
Animo Locke I Charter
Charter
NR
675
2
Animo Locke II Charter
Charter
NR
541
1
Animo Locke Technology Charter
Charter
NR
611
1
Centennial High School
HS
NR
553
1
Crenshaw Senior High School
HS
41.0%
566
1
David Starr Jordan High School
HS
52.1%
609
1
Gardena Senior High School
HS
59.7%
633
1
George Washington Preparatory
HS
51.8%
580
1
Huntington Park Senior High School
HS
64.0%
651
2
Inglewood High School
HS
NR
597
1
John C. Fremont Senior High School
HS
52.7%
582
1
King Drew Medical Magnet
HS
70.9%
781
6
Leuzinger High School
HS
NR
696
3
Manual Arts Senior High School
HS
53.6%
593
1
Middle College High School
HS
87.5%
801
7
Morningside High School
HS
NR
636
1
South East High School
HS
64.8%
678
2
South Gate Senior High School
HS
72.3%
693
3
Susan Miller Dorsey Senior High
HS
51.6%
625
1
Westchester Senior High School
HS
62.9%
702
3
Sources: California Department of Education Data Quest: http://dq.cde.ca.gov/dataquest/, LAUSD Data
Summary Reports Graduation and Dropout Rates: http://notebook.lausd.net/schoolsearch/selector.jsp
Thus, LASC serves a community that has a tremendous need for high-quality education. Further,
the vast majority of residents in our community come from groups that have been historically
under-represented in higher education. It is important, then, that LASC provides equitable access
to higher education to all residents of its community that can benefit from it.
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Proportionality Analysis
The ethnic demographics of LASC’s service area have been gradually changing over the past few
decades. In the early years of LASC’s existence, the LASC service area was composed of a
predominantly African-American population. However, over the past 20 years, this community
has become predominantly Hispanic. In 2013, approximately 56% of adult residents were
Hispanic, whereas 33% of residents were African American. LASC’s student population in Fall
2013, however, was 54% African American, and 36% Hispanic. As a result, LASC’s student
population has an over-representation of African Americans and an under-representation of
Hispanics. With regard to gender, LASC’s student population has an over-representation of
females and an under-representation of males.

Ethnicity
American Indian
Asian/PI
Black
Hispanic
Multi-ethnic
White

Service Area
Adult
Population*
0.06%
5.45%
32.98%
56.04%
0.83%
4.63%

Fall 2013 Credit
Student Population Proportion
0.20%
3.15
2.00%
0.37
53.70%
1.63
35.80%
0.64
3.10%
3.73
1.70%
0.37

*Source: Economic Modeling Specialists Inc, QCEW Employees - EMSI 2013.4 Class of Worker.

Gender
Males
Females

Service Area
Adult
Fall 2013 Credit
Population* Student Population Proportion
46.81%
31.10%
0.66
53.19%
68.90%
1.30

*Source: Economic Modeling Specialists Inc, QCEW Employees - EMSI 2013.4 Class of Worker.

At the present time, there is no methodology to determine how well represented our
community’s disabled population is in the LASC student population.
These analyses indicate that approximately 90% of our community’s residents are either African
American or Hispanic. Further, 90% of the LASC student population is either African American or
Hispanic. However, the relative proportions of these ethnicities are not accurately reflected in
our student population. Hispanics are under-represented, whereas African Americans are overrepresented. Further, there are fewer males in our student population than would be expected
based on the proportion of males in our community. To ensure that we are providing equitable
access to our community, LASC needs to increase the proportion of both males and Hispanics in
our student population.
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District:

College:

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS
GOAL A. Increase enrollment by 3% through outreach and recruitment, targeted marketing, cross-campus communication and first year

transition activities by 2018.
Target Population(s)

Current gap, year

Goal*

Goal Year

Hispanic
Males (African American &
Hispanic/Latino)

0.64,2013
0.66,2013

No gap
No gap

2018
2018

Example Group

-6, 2014

No gap

2020

ACTIVITIES: A. ACCESS
A.1 Outreach and Recruitment Overview
Starting Fall 2014 outreach and recruitment office established and strengthened relationships with local feeder high schools. Because Los Angeles
Southwest College has been unable to fund outreach activities, many local area youth attend community colleges outside of their immediate area.
This activity allowed Los Angeles Southwest College to better serve and inform its local residents and recruit disproportionally impacted groups.
Recruitment and partnership improvements between the college and high schools have been in process since fall 2014 with the assistance of SSSP
and will be carried over into the following school years, with the goal of promoting the college’s offering, guide and assist potential high school
graduates into the college’s application and SSSP process.
Progress:
The Outreach and Recruitment Coordinator hired 3 outreach staff members during fall 2014 and 3 outreach staff members during summer 2016 to
conduct recruitment at local feeder schools, community organizations and college fairs. Outreach and recruitment staff members are diverse,
bilingual and reflective of the above mentioned impacted groups. The Outreach and Recruitment Coordinator worked in coordination with
participating feeder K-12 schools to conduct outreach visits and meet individually and in small groups with all graduating seniors, specifically those in
the disproportionally impacted subgroups (Hispanic/Latino and males and foster youth), in order to provide guidance and assistance with the
application and matriculation process at the college. The Outreach and Recruitment staff attended community events (such as Taste of Soul, Black
College Expo, Veteran Recognition, and Univision College Fair) to meet directly with disproportionately underrepresented students. The Outreach
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and Recruitment Coordinator was responsible for identifying and training all outreach staff and supervised their outreach efforts in the local schools
and coordinated with K-12 personnel.
Also, outreach and recruitment staff provided incoming students with key deadlines for admissions and financial aid. Increased outreach with focus
on disproportionally impacted groups, as analyzed in the college’s Student Equity Plan (Hispanic/Latino, African-American and Hispanic males, basic
skills students, and foster youth) that benefited from access and college resources. A total of 3100 prospective students were directly contacted by
an outreach and recruitment staff member during the 2014-2015 academic year.

Activity Type(s):
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

Target Student Group(s) & # of Each Affected*:
ID
A.1
A.1

Target Group
Hispanic
Males (African American & Hispanic)

# of Students Affected
70% of Hispanic population
70% of male population

Activity Implementation Plan

To increase enrollment of the identified impacted groups the 6 outreach assistance will continue to complete targeted outreach and recruitment
events. Additional recruitment materials (pens, pencils, and canopy) will be purchased to increase prospective student’s interest in LASC. The
Outreach and Recruitment Coordinator will continue to collaborate with key departments on campus primarily serving the identified impacted
groups. It is critical that the Outreach and Recruitment Coordinator continues to collaborate with these departments to not only increase enrollment
but also retain first year impacted groups.

DRAFT 28

ID
A.1

Planned Start and End Date(s)
Fall 2014 - Fall 2018

Total Amounts:

Student Equity Funds
6 Outreach Assistance: $102,000
Recruitment Materials: $5,000
Student Equity Total: $107,000

Other Funds**
TBD
Other Total:

Link to Goal: The activities listed above will serve as outreach and recruitment tools to increase enrollment of the identified impacted groups.

Furthermore these activities will increase awareness and understanding of student success and support program process, access to essential
resources, and increase communication across campus. The goal is to enhance first year access, transition and retention for the disproportionally
impacted groups.

Evaluation: During each outreach and recruitment event the Outreach and Recruitment Coordinator will be responsible for completing sign in

rosters, collecting interest cards from prospective students and completing a program report. These evaluation tools will identify the total amount of
student contacts, students expressing interest in LASC, and identify prospective students who enrolled at LASC due to outreach activities. Additionally
the outreach and recruitment staff will specify in their program reports ethnicity, gender, foster youth and veteran status (those who self-identify).
All of this information will be inputted into a database to collect data over time, monitor and analyze monthly by the equity research analyst.
A.2 Targeted Marketing Material Expansion Overview:
The Public Information Officer and St u d ent E qui t y C oo rd in at o r developed t argeted marketing materials during fall 2015 including a
veteran’s brochure, campus interest card for prospective students and bi-lingual brochures. Furthermore LASC’s SSSP website provides a step-bystep picture slideshow of the SSSP process and additional information to support first year transition. The Public Information Officer has also utilized
a variety of social media outlets ( Facebook, Instagram and Twitter) to inform the LASC community as well as prospective students about current
events, key deadlines, and resources (academic, career, and social).Currently all marketing materials are under review and will be disseminated
starting winter 2016.

Activity Type(s)
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support
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Target Student Group(s) & # of Each Affected*:
ID
A.2
A.2
A.2
A.2

Target Group
Hispanic
Males
Veterans
Foster Youth

# of Students Affected
70% of Hispanic student population
70% of male student population
70% of Veterans population
70% of Foster youth population

Activity Implementation Plan
Marketing Material Expansion: LASC’s Public Information Officer will develop additional targeted marketing materials for the identified impacted
groups. Marketing materials include social media templates, flyers, posters, and signage. All additional marketing materials will focus upon the five
student success indicators. The Public Information Officer will also produce a professional video focusing upon student success indicators, student
resources, support services, and important campus wide deadlines. This video will be displayed on LASC’s website and a variety of social media
outlets. Hiring of student success public information assistant will be responsible for increasing communication and resources for the impacted
groups. The assistant will create a variety of articles, templates, and resources on a variety of social media outlets, LASC’s website and across campus.
ID
A.2

Planned Start and End Date(s)
Spring 2015-Winter 2017

Total:

Student Equity Funds
Marketing Materials: $ 30,000
Video Production: $20,000
Student Success Public information Officer Asst.: $15,000

Other Funds**
TBD

$65,000

Other Total:

Link to Goal: Expansion of marketing materials and video production will increase LASC’s ability to outreach to a larger pool of prospective

students. The student success public information officer assistant will provide additional support in marketing, branding and promoting LASC. The
student success public information officer will increase direct communication to the disproportionately impacted groups.

Evaluation: The public information officer will be responsible for collaborating with the equity research analyst to develop a comprehensive

analytics system for all online marketing materials. One example includes Google analytics which will assess the amount, location and span of
viewers. Furthermore the public information officer and research analyst will be responsible for accounting for distribution and dissemination of
all targeted marketing materials. At the conclusion of each month the research analyst will provide a report with the total amount of viewers and
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distribution of marketing materials. This will assist the public information officer in identifying the key outlets to promote, market and advertise
LASC to prospective impacted groups.

A3. Beat the Rush Overview
This activity was offered summer 2013 and summer 2014 with approximately 150-200 students respectively. This program targeted potential
first-time college students, who applied to the college to complete the SSSP in one day and placed in English and Math classes before the start of
the semester. Students learned about pathway programs (AA-T, AA/AS, certificate programs) and clear pathways to graduate and/or transfer.
The activity also included a student service and academic affairs resource fair which included all the support and instructional program on
campus. During the event, students were provided with a “pathway to success” and encouraged to visit as many of the resource tables as
possible and submit an evaluation of the event. Students were provided with small “back to school” supplies from our ASO such as pens, markers,
flash drives, etc. Outreach and recruitment staff made a concerted effort to attract disproportionately impacted groups.

Activity Type(s)
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

Target Student Group(s) & # of Each Affected*:
ID
A.3
A.3
A.3
A.3

Target Group
Hispanic
Males
Veterans
Foster Youth

# of Students Affected
100
200
25
25

Activity Implementation Plan

Due to the success of Beat the Rush, this initiative will be implemented during summer 2016. During summer 2016 all key support services and
academic support services will be in attendance. The key areas for implementation will include (a) successful of completion of SSSP process,
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connect with key academic, social, career and financial resources on campus. Educational planning and information pertaining to the variety of
pathway programs available at LASC will also be offered.
ID Planned Start and End Date(s)
A.3 Summer 2016
Total Amounts:

Student Equity Funds
Food: $ 3000
Academic Supplies: $5,000
Total: $8,000

Other Funds**
N/A

Link to Goal: Beat the Rush serves as a support service fair and pathway for SSSP completion for first year students. First year students will have

the opportunity to be exposed to key academic, social, financial and career resources at LASC at the beginning of the academic year. This
initiative will increase student’s awareness and understanding of how to successfully navigate the campus and obtain all essential resources early.

Evaluation: The evaluation process for beat the rush will include collection of student contact sheets at each respective table and a student
satisfaction survey will be administered to assess effectiveness of the program.
A4. LASC’s High School Collaborative
LASC’s High School Collaborative serves as a pathway for local feeder high school graduates and dual enrollment students to receive
comprehensive orientation and support early .In collaboration with local feeder high school administration the pathway will consist of guidance
and support through the student success and support program services which includes applying, orientation, assessment, counseling and followup services. Furthermore the high school collaborative will strengthen partnerships with local feeder high schools and create action steps to
improve LASC enrollment of the disproportionately impacted groups.

Activity Type(s):
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support
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Target Student Group(s) & # of Each Affected*:
ID
A.4
A.4

Target Group
Hispanic
Males

# of Students Affected
50
50

Activity Implementation Plan

As a first year transition initiative local high school graduates and dual enrollment students reflective of the identified impacted groups will
receive (a) a comprehensive educational plan, (b) assessment preparation resources, (c) guided tour of campus, (d) overview of all pertinent
academic and student support services (e) and academic supplies. First year students will receive a notebook, pen, pencil and folder to assist with
their first year at LASC. Additionally, LASC key administrators and local feeder high school administrators will meet 2-3 times a semester to create
an action plan to increase enrollment and a seamless first year pathway from high school to LASC.
ID Planned Start and End Date(s)
A.4 Summer 2016-Summer 2017
Total Amounts

Student Equity Funds
Food: $ 5,000
Academic Supplies for Students: $5,000
Total: $10,000

Other Funds**
N/A

Link to Goal: The high school collaborative will increase communication and strengthen partnerships between LASC, feeder high schools and local
community organizations serving prospective first year students. Furthermore this initiative will increase enrollment of local feeder high school
graduates by creating a seamless pathway from high school to LASC.

Evaluation: Multiple evaluation methods will be implemented for the high school collaborative. Each student will be required to have a

comprehensive educational plan on file which will serve as one indicator for direct contact with each participant. Secondly each participant will be
required to complete a satisfaction survey regarding the services provided through this initiative. A report will be developed at the conclusion of each
semester identifying the specific goals and action steps LASC and local feeder high schools will implement to increase enrollment and a seamless first
year pathway for the impacted groups.
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Success Indicator: Course Completion
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CAMPUS-BASED RESEARCH: COURSE COMPLETION
B. COURSE COMPLETION. Ratio of the number of credit courses that students by population
group actually complete by the end of the term compared to the number of courses in which
students in that group are enrolled on the census day of the term.
Based on data from the CCCCO Datamart, LASC’s course completion rate during the fall 2013
semester was 60.1%. This means that LASC students only passed 60.1% of their courses in fall
2013. This is the lowest course completion rate of any community college in the State of
California. The primary reason that this rate is so low is that LASC serves a student population
that needs a substantial amount of remediation. 93% of entering students are unprepared for
college. As a result, a large portion of LASC’s course schedule is devoted to remedial Math and
English courses, which have lower success rates than college-level courses. Further, students
with remedial Math and English skills often enroll in other courses that use college-level Math
and/or English concepts, which they are unlikely to successfully complete.
Proportionality Analysis
Proportionality analyses indicate that there are small equity gaps in course completion by
ethnicity and gender. Black students are slightly less likely to complete their courses, whereas
Hispanic students are slightly more likely to complete their courses than expected. Although
Asian/PI students appear to be completing degrees and certificates at a much higher rate than
expected, the total number of Asian/PI students in the LASC student population is so small, that
any analyses on this group are likely to yield inconsistent patterns. With regard to gender, males
are slightly less likely to complete their courses, whereas females are slightly more likely to
complete their courses than expected.
Ethnicity
Black
American Indian
Asian/PI
Hispanic
Multi-ethnic
Unknown
White

Pct of Fall 2013
Pct of Fall 2013
Course Enrollment Courses Completed
57.78%
54.08%
0.24%
0.18%
1.83%
2.34%
32.93%
36.34%
2.59%
2.24%
3.34%
3.40%
1.29%
1.41%

Proportion
0.94
0.77
1.28
1.10
0.87
1.02
1.09
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Female
Male

Pct of Fall 2013
Pct of Fall 2013
Course Enrollment Courses Completed
68.17%
69.38%
31.83%
30.62%

Proportion
1.02
0.96

There does not appear to be an equity gap for students who are disabled.

Disability Status
Disabled
Not Disabled

Pct of Fall 2013
Course Enrollment
4.55%
95.45%

Pct of Fall 2013
Courses
Completed
4.72%
95.28%

Proportion
1.04
1.00

The proportionality index (p = 1.23) for the Veteran population denotes that Veterans are
attaining their educational goals. The Veterans are more prevalent in the outcome group as it
relates to non-Veteran enrollments. Therefore, there are not equity gaps for Veterans.

Veteran Status
Veteran
Non-Veteran

Pct of Fall 2013
Course
Enrollment
9.59%
90.41%

Pct of Fall 2013
Coursed
Completed
11.78%
88.22%

Proportionality
Index
(p)
1.23
0.98

The proportionality index (p=0.71) which is less than 1.0 for the Foster Youth reflect that there is
a disproportion for this group in attaining success in their courses which subsequently reflect
attaining their educational goals. Foster Youth are less prevalent in the outcome group and are
less likely to successfully complete their courses.
Foster Youth
Status
Foster Youth
Not Foster Youth

Pct of Fall 2013
Course
Enrollment
4.43%
95.57%

Pct of Fall 2013
Coursed
Completed
3.17%
96.83%

Proportionality
Index
(p)
0.71
1.01

In sum, there are small equity gaps in course completion by ethnicity and gender. However,
these gaps do not rise to the magnitude as the equity gaps in other areas (i.e. Access, Degree
and Certificate Completion, Transfers, etc.). Although the gaps between groups are small, LASC’s
overall course completion rate is the lowest in the state. Thus, work still needs to be done to
improve course completion for all students on campus.
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION
GOAL B. Increase course completion by 3% through supplemental instruction and tutoring expansion, academic intervention and supplies,

and mentorship by 2017.
Target Population(s)

Current gap, year

Goal*

Goal Year

Foster Youth
Hispanic

0.71, 2013
0.94, 2013
36% course completion
0.96, 2013
31% course completion

No Gap
Increase course completion to 70%

2017
2017

Increase course completion to 70%

2017

Example Group

Males

-14, 2014

Gap no > -6

2020

*Hispanic students and males do not illustrate an equity gap, however based upon the fall 2013 data Hispanic students are completing courses at 36%
and males are completing course at 31%. This data indicates that these two populations are completing courses at low levels. Providing the entire
student populations listed above with the course completion initiatives below are critical to increasing course completion rates.
ACTIVITIES: B. COURSE COMPLETION
B.1 Supplemental Instruction Overview
Supplemental Instruction (SI) is an academic assistance program that utilizes peer-assisted study sessions. SI sessions are regularly-scheduled, informal
review sessions in which students compare notes, discuss readings, develop organizational tools, and predict test items. Students learn how to integrate
course content and study skills while working together. The sessions are facilitated by “SI leaders” who are students who have previously done well in
the course and who attend all class lectures, take notes, and act as model students. SI is a student centered approach to learning as the program targets
high-risk courses rather than high-risk students.
Progress:
Twenty SI’s were hired during the 2014-2015 academic year for the following classes; accounting, biology, English, health, math, psychology, reading,
sociology and Spanish. These courses were chosen due to high enrollment and low course completion rates. A total of 2,015 sessions were completed
during the 2014-2015 academic year.
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Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

Target Student Group(s):
ID
B.1
B.1
B.1

Target Group(s)
Hispanic
Males
Foster Youth

# of Students Affected
70% of Hispanic population
70% of male population
70% of foster youth population

Activity Implementation Plan

The Student Success Center Director will coordinate all equity funded supplemental instruction. SI’s will go through training during winter 2016 to
enhance and develop skill sets in providing quality supplemental instruction. SI’s will complete between 8-16 hours per week and prioritize all
impacted student populations. Supplemental instructors will also monitor the disproportionately impacted students’ progress by completing and
submitting attendance rosters and report at risk students to the Student Success Director weekly. At risk students will be requested to meet with an
equity funded counselor for further academic intervention. SI is an important academic resources for LASC students.
ID Planned Start and End Date(s)
B.1 Fall 2014-Fall 2017

Student Equity Funds
Supplemental Instruction : $336,000

Other Funds**
BSI Funds: TBD

Link to Goal: Supplemental instruction will assist students in receiving additional academic support and intervention for key gateway courses and
basic skill courses. The goal is to increase persistence in the above mentioned courses to increase course completion for the identified impacted
groups.

Evaluation: To evaluate supplemental instruction and progress towards increasing course completion, the Student Success Director will administer

sign in and sign out sheets for all equity funded supplemental instruction sessions. This will ensure an accurate record of all impacted groups
receiving supplemental instruction. Attendance rosters will be collected and filed weekly to assess progress in each equity funded course.
Furthermore grades will be collected from all courses receiving equity funded supplemental instruction. Grades will serve as an outcome to
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determine the effectiveness of supplemental instruction and course completion for impacted groups. The research analyst will ensure that this
evaluation process is completed, monitored and analyzed monthly.
B.2 Reinstitute College Reading Assessment and Reading Apprenticeship
By reinstituting the college reading assessment, counselors will be able to more accurately recommend and place students in reading courses that
are appropriate for students’ needs. Since reading is not a required course, many students enter gateway courses without strategies to improve
comprehension. Reading Apprenticeship will provide faculty with added training and support to ensure that students have increased access to
course material. Furthermore, reading apprenticeship training will provide faculty across disciplines to infuse reading strategies in all courses and
increase ability to facilitate effective reading of the textbook in their discipline.

Activity Type(s):

X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

Target Student Group(s):
ID
B.2
B.2
B.2

Target Group
Hispanic
Males
Foster Youth

# of Students Affected
50% of Hispanic student population
50% of male student population
50% of foster youth population

Activity Implementation Plan

Reinstitution of the Reading Assessment:
Reading comprehension plays a critical role in students successfully completing courses. LASC's reading instructor has played a pivotal role in
advocating for re-instituting the college reading assessment. Currently LASC is in the process of implementing multiple measures for assessing English
and math placement. Starting fall 2016, the SSSP Coordinator and LASC’s reading instructor will collaborate in reinstituting the reading section of the
assessment test to provide a comprehensive assessment test to include reading, English and math.
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Reinstitution of Reading Apprenticeship
To provide faculty with additional resources, strategies and approaches to engaging students in reading, the reading apprenticeship training will be
offered starting fall 2016. To promote reading, the campus premiered their first read-in during fall 2015 in which 100 students, faculty and staff
members participated in this campus wide event. Over the course of an entire day in the library students, instructional faculty, administrators, and
staff read together. Each student participant received a copy of the book. Due to the success of this event additional read-ins will be administered
during spring and fall 2016 to promote and increase reading comprehension across campus.
ID Planned Start and End Date(s)
B.2 Fall 2016-Fall 2017
Total Amounts

Student Equity Funds
Reinstitute Reading Assessment: $0
Reinstitute Reading Apprenticeship: $0
Read In Program: $3000
Total: $3000

Other Funds**
N/A

Link to Goal: The above reading initiatives promote reading comprehension, critical thinking, community development, and faculty-student

engagement. Increasing students reading comprehension will directly support student’s comprehension of coursework for all subjects and support
course completion.

Evaluation: The evaluation process for the above reading initiatives will include satisfaction surveys for the read-in program and reading

apprenticeship professional development workshops. All surveys will include learning outcomes to ensure goals are met. Furthermore during the
initial implementation of the reading assessments during fall 2016 the research analyst will monitor the reading assessment scores to determine the
reading levels of the impacted student groups starting fall 2016-summer 2017. The research analyst will provide the student equity committee with
disaggregated student data reports on reading levels and reading comprehension for each impacted group per semester. Once the data is reviewed
and collected at the conclusion of summer 2017 the student equity committee and research analyst will create a recommendation report of how to
move forward in providing the appropriate academic support and accommodations to increase reading comprehension for the identified impacted
groups.
B.3 LASC Mentor Program
The Student Success Center piloted a mentor program for first time students, particularly African-American, Hispanic/Latino, foster youth, and
Veterans, to engage during fall 2014 with 30 students. Students were paired with a college faculty, staff, or administrator, who meets assigned
students at least three times each semester. The meetings with the students consisted of the following: initial meeting for introduction/icebreakers,
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academic activity, and cultural activity on campus. The mentoring program was piloted in the fall of 2014 with 30 students. These students were
connected with a faculty member and met regularly throughout the semester.
Progress: The LASC mentor program is undergoing revisions and improvements to better serve the identified impacted groups. Holistic student
development is the core of LASC’s mentor program. Holistic student development includes social, academic and career development. During fall
2015 additional mentors were recruited to provide a diverse and larger pool of mentors. In addition to recruitment, development of a mentor
training was created and scheduled for spring 2016.

Activity Type(s):
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
X Direct Student Support

Target Student Group(s):
ID
B.3
B.3
B.3
B.3

Target Group(s)
Hispanic
Males
Veterans
Foster Youth

# of Students Affected
25
25
25
25

Activity Implementation Plan

The mentor program is scheduled to start at the beginning of spring 2016. The mentor program will start with the mentor luncheon to discuss the
disproportionally impacted students’ needs, accommodations and structure of the mentor program. Mentors will be matched with a mentee and will
be required to meet with their mentee three times per semester.
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ID Timeline(s)
B.3 Spring 2016- Summer 2017

Student Equity Funds
Mentor Program: $3000

Other Funds**
N/A

Link to Goal: The goal of the LASC’s mentor program is to provide additional personal and academic support for disproportionately impacted

students. One of the key components of the mentor program is for mentors to have ongoing dialogue about academic success which directly
correlates with course completion. Through ongoing mentorship students will have a network of professionals to receive validation, challenge and
support and encouragement to achieve their educational goals.

Evaluation: At the conclusion of each academic year the mentees will complete a satisfaction survey to evaluate the effectiveness and impact of the

mentor program. Additionally a focus group will be completed at the end of each academic year to capture the true and authentic experiences of the
mentees.
B.4 Book and Calculator Loaning Program Overview
As stated in the data collected in fall 2013 the service area of LASC has the highest poverty rates, many of the identified impacted groups cannot
afford to purchase books or calculators for courses. Students also experience delay in receiving financial aid which delays purchasing books. In an
effort to provide students with additional academic resources, the campus will premiere a book and calculator loaning program housed in the
Student Success Center located in the library.

Activity Type(s):
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X Instructional Support Activities
Direct Student Support
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Target Student Group(s):
ID
B.4
B.4
B.4

Target Group(s)
Hispanic
Males
Foster Youth

# of Students Affected
500
500
100

Activity Implementation Plan:

The student equity coordinator, student success director, and department chairs will meet and create a list of basis skill, pre-requisite and gateway
courses. Once the list is completed and approved the student equity coordinator will purchase 100 books and calculators. The books will consist of
all equity funded supplemental instruction courses as well as courses with high enrollment and low course completion rates. Students will be
required to fill out a contract, sign in & sigh out each book and calculator for the duration of two hours and leave their ID with the front desk
attendant.
ID Timeline(s)
B.4 Spring 2016-Spring 2017
Total Amounts:

Student Equity Funds
Books: $10,000
Calculators: $5,000
Total: $15,000

Other Funds**
N/A

Link to Goal: This initiative directly correlates with increasing course completion by providing students with academic supplies (books and calculators)

to ensure students have the appropriate academic supplies for course completion.

Evaluation: To evaluate the book and calculator loaning program, the research analyst will create a report on the frequency and use of each book

based upon the sign in sheets data. This data will help identify the greatest need as it pertains to purchasing additional books in the future.
Furthermore persistence and course completion will be monitored by obtaining grades at the conclusion of each semester from the equity funded
supplemental instructor courses to determine effectiveness of this program.

A4. Bus Voucher Program

The bus voucher program is a critical resource for LASC's impacted students. The campus-based research on access indicates that LA southwest
location has the highest poverty and unemployment rates in the nation. Furthermore the service area is in the lower median household income and
the lowest level of adult education attainment in California. Identifying financial resources to encourage and support students obtaining their
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educational goals is important. Based upon these findings the bus voucher program will provide the impacted groups with access to LA Southwest
College to complete their courses.

Activity Type(s):
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
X Direct Student Support

Target Student Group(s) & # of Each Affected*:
ID
B.5
B.5
B.5

Target Group
Hispanic
Males
Foster Youth

# of Students Affected
300
300
300

Activity Implementation Plan

Starting spring 2016 the identified impacted groups will have access to bus vouchers. The bus voucher dissemination will be gradually disseminated
over the course of the academic year. Providing bus vouchers provides direct access to LA Southwest College for students who may not have
transportation or money for transportation. Additionally this initiative will serve as an incentive to complete courses. To keep track of the bus
voucher distribution each coordinator for the identified centers above will be required to have students complete a bus voucher form. Each student
will receive a maximum amount of bus vouchers per semester to ensure equal dissemination among all disproportionally impacted groups.
ID Planned Start and End Date(s)
B.5 Spring 2016-Spring 2017
Total Amounts:

Student Equity Funds
Foster Youth: $ 5,000
Low Income Students: $15,000
Total: $20,000

Other Funds**
N/A

Link to Goal: In order to receive bus vouchers students must complete 2 progress reports per semester. It is required that all students receiving bus

vouchers are active students completing at least six units of coursework and maintaining minimally a 2.0 grade point average per semester. The bus
vouches will serve as an incentive to complete courses for impacted groups.
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Evaluation: To evaluate the significance of the bus voucher program the research analyst will collect all of the bus voucher forms, progress reports

and grades at the conclusion of each semester to determine course completion.
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Success Indicator: ESL and Basic Skill Completion
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CAMPUS-BASED RESEARCH: ESL AND BASIC SKILLS COMPLETION
C. ESL and BASIC SKILLS COMPLETION. Ratio of the number of students by population group who
complete a degree-applicable course after having completed the final ESL or basic skills course
compared to the number of those students who complete such a final course.
Nearly all of LASC’s students require remediation in both Math and English. In fall 2013, for
example, 88% of students assessed into Basic Skills English, and 92% of students assessed into
Basic Skills Math. As a result, it is important to make sure that students complete these basic
skills sequences in a timely manner.
As the data below illustrate, the likelihood of a student completing a degree-applicable class (i.e.
Math 125 or English 101) is strongly dependent upon the level at which they started. For
example, 4% students who started in the lowest level of Math (i.e. Basic Skills 035) completed
Math 125 within two years. However, 25.4% of students who started in Math 115 completed
Math 125 within two years.
Progress through Math sequence from Fall 2011 to Fall 2013

First Math in
Fall 2011
Basic Skills
035
Basic Skills
028
Math 115
Math 125
Total

Cohor
tN

BS 028
Attempt
% of
Cohor
N
t

Math 115
Attempt
% of
Cohor
N
t

Math 115
Success
% of
Cohor
N
t

Math 125
Attempt

Math 125
Success

N

% of
Cohort

N

% of
Cohort

206

68

33.0%

37

18.0%

25

12.1%

14

6.8%

8

3.9%

99
130
89
524

-

-

42
-

42.4%
-

28
79
-

28.3%
60.8%
-

19
52
-

19.2%
40.0%
-

14
33
60
115

14.1%
25.4%
67.4%
21.9%
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Progress through English sequence from Fall 2011 to Fall 2013

First English
Fall 2011
Basic Skills
002
English 021
English 028
English 101
Total

Cohort
N
190
235
102
83
610

Engl 21
Attempt
% of
N Cohort
71
-

Engl 21
Success
% of
N Cohort

37.4%
-

50
172
-

26.3%
73.2%
-

Engl 28
Attempt
% of
N Cohort
39
140
-

20.5%
59.6%
-

Engl 28
Success
% of
N Cohort
25
103
64
-

13.2%
43.8%
62.7%
-

Engl 101
Attempt
% of
N Cohort
15
81
40
-

7.9%
34.5%
39.2%
-

Engl 101
Success
% of
N Cohort
13
58
33
50
154

The data below illustrate progression through the Math sequence by ethnicity, gender, and
disability status. When examining ethnicity, only Black and Hispanic students were included in
the analysis. These students made up approximately 93% of the fall 2011 English and Math
cohorts. The cell sizes for all other ethnicities were too small to provide any meaningful
information.
Black Student Progress through Math sequence from Fall 2011 to Fall 2013
BS 028
Attempt
First Math in
Fall 2011
Basic Skills
035
Basic Skills
028
Math 115
Math 125
Total

Cohort
N
132

N
3
4

58
86
57
333

-

% of
Cohort

Math 115
Attempt
% of
Cohor
N
t

Math 115
Success
% of
Cohor
N
t

Math 125
Attempt
% of
Cohor
N
t

Math 125
Success
% of
Cohor
N
t

25.8%

19

14.4%

12

9.1%

6

4.5%

5

3.8%

-

22
-

37.9%
-

16
48
76

27.6%
55.8%
-

11
28
-

19.0%
32.6%
-

9
19
37
70

15.5%
22.1%
64.9%
21.0%
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6.8%
24.7%
32.4%
60.2%
25.2%

Hispanic Student Progress through Math sequence from Fall 2011 to Fall 2013
BS 028
Attempt
First Math in
Fall 2011
Basic Skills
035
Basic Skills
028
Math 115
Math 125
Total

Cohort
N
62

N
3
2

31
31
29
153

-

% of
Cohort

Math 115
Attempt
% of
Cohor
N
t

Math 115
Success
% of
Cohor
N
t

Math 125
Attempt
% of
Cohor
N
t

Math 125
Success
% of
Cohor
N
t

51.6%

17

27.4%

12

19.4%

8

12.9%

3

4.8%

-

14
-

45.2%
-

9
19
40

29.0%
61.3%
-

6
15
-

19.4%
48.4%
-

4
7
20
34

12.9%
22.6%
69.0%
22.2%

Proportionality Analysis

Ethnicity
Black
Hispanic
Total

Completed Final
Basic Skills Course
(Math 115)
N
%
76
57.6%
40
30.3%
132
100.0%

Completed
Degree Applicable
Course (Math
125)
N
%
33
60.0%
14
25.5%
55
100.0%

Proportion
1.04
0.84
1.00

As the proportionality analysis indicates, Hispanic students are less likely to complete Math 125
after completing Math 115 than Black students.
The data below illustrate the progression through the Math basic skills sequence by gender.

DRAFT 50

Female Student Progress through Math sequence from Fall 2011 to Fall 2013

First Math in
Fall 2011
Basic Skills
035
Basic Skills
028
Math 115
Math 125
Total

Cohort N

BS 028
Attempt
% of
N Cohort

Math 115
Attempt
% of
N Cohort

Math 115
Success
% of
N Cohort

Math 125
Attempt
% of
N Cohort

Math 125
Success
% of
N Cohort

154

52

33.8%

24

15.6%

17

11.0%

10

6.5%

6

3.9%

69
82
58
363

-

-

30
-

43.5%
-

22
53
92

31.9%
64.6%
-

15
36
-

21.7%
43.9%
-

11
22
39
78

15.9%
26.8%
67.2%
21.5%

Male Student Progress through Math sequence from Fall 2011 to Fall 2013

First Math in
Fall 2011
Basic Skills
035
Basic Skills
028
Math 115
Math 125
Total

Cohort N

BS 028
Attempt
% of
N Cohort

Math 115
Attempt
% of
N Cohort

Math 115
Success
% of
N Cohort

Math 125
Attempt
% of
N Cohort

Math 125
Success
% of
N Cohort

52

16

30.8%

13

25.0%

8

15.4%

4

7.7%

2

3.8%

30
48
31
161

-

-

12
-

40.0%
-

6
26
40

20.0%
54.2%
-

4
16
-

13.3%
33.3%
-

3
11
21
37

10.0%
22.9%
67.7%
23.0%

Proportionality Analysis
Completed Final
Completed Degree
Basic Skills Course Applicable Course
(Math 115)
(Math 125)
Gender
N
%
N
% Proportion
Female
92
69.7% 39
70.9%
1.02
Male
40
30.3% 16
29.1%
0.96
Total
132
100.0% 55
100.0%
1.00
As the proportionality analysis indicates, there is no equity gap between males and females on
this measure.
The data below illustrate progress through the Math basic skills sequence by disability status.
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Disabled Student Progress through Math sequence from Fall 2011 to Fall 2013

First Math in
Fall 2011
Basic Skills
035
Basic Skills
028
Math 115
Math 125
Total

BS 028
Attempt
% of
N Cohort

Math 115
Attempt
% of
N Cohort

16

9

56.3%

2

12.5%

1

9
6
1
32

-

-

2
-

22.2%
-

2
1
4

Cohort N

Math 115
Success
% of
N Cohort

Math 125
Attempt
% of
N Cohort

Math 125
Success
% of
N Cohort

6.3%

1

6.3%

1

6.3%

22.2%
16.7%
-

2
1
-

22.2%
16.7%
-

2
1
0
4

22.2%
16.7%
0.0%
44.4%

Non-Disabled Student Progress through Math sequence from Fall 2011 to Fall 2013

First Math in
Fall 2011
Basic Skills
035
Basic Skills
028
Math 115
Math 125
Total

Cohort N

BS 028
Attempt
% of
N Cohort

190 59
90
124
88
492

-

Math 115
Attempt
% of
N Cohort

Math 115
Success
% of
N Cohort

Math 125
Attempt
% of
N Cohort

Math 125
Success
% of
N Cohort

31.1%

35

18.4%

24

12.6%

13

6.8%

7

3.7%

-

40
-

44.4%
-

26
78
128

28.9%
62.9%
-

17
51
-

18.9%
41.1%
-

12
32
60
111

13.3%
25.8%
68.2%
22.6%

Proportionality Analysis

Disability
Disabled
Not Disabled
Total

Completed Final
Basic Skills Course
(Math 115)
N
%
4
3.0%
128
97.0%
132
100.0%

Completed
Degree Applicable
Course (Math
125)
N
%
4
7.3%
51
92.7%
55
100.0%

Proportion
2.40
0.96
1.00

As the proportionality analysis indicates, disabled students have a much higher likelihood of
completing Math 125 after completing Math 115 than students who are not disabled. However,
the sample size is so small, that it is difficult to make strong assertions about the data.
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The data below illustrate progress through the English basic skills sequence by ethnicity, gender,
and disability status.
Black Student Progress through English sequence from Fall 2011 to Fall 2013

First English
Fall 2011
Basic Skills
002
English 021
English 028
English 101
Total

Cohort
N
116
148
58
44
366

Engl 21
Attempt
% of
N Cohort
45
-

38.8%
-

Engl 21
Success
% of
N Cohort
32
100
-

27.6%
67.6%
-

Engl 28
Attempt
% of
N Cohort
26
74
-

22.4%
50.0%
-

Engl 28
Success
% of
N Cohort
16
55
36
107

13.8%
37.2%
62.1%
-

Engl 101
Attempt
% of
N Cohort
11
44
23
-

9.5%
29.7%
39.7%
-

Engl 101
Success
% of
N Cohort
10
30
19
25
84

8.6%
20.3%
32.8%
56.8%
23.0%

Hispanic Student Progress through English sequence from Fall 2011 to Fall 2013

First English
Fall 2011
Basic Skills
002
English 021
English 028
English 101
Total

Cohort
N
59
72
33
33
197

Engl 21
Attempt
% of
N Cohort
21
-

35.6%
-

Engl 21
Success
% of
N Cohort
13
59
-

22.0%
81.9%
-

Engl 28
Attempt
% of
N Cohort
8
53
-

13.6%
73.6%
-

Engl 28
Success
% of
N Cohort
6
38
20
64

10.2%
52.8%
60.6%
-

Engl 101
Attempt
% of
N Cohort
1
32
13
-

1.7%
44.4%
39.4%
-

Engl 101
Success
% of
N Cohort
0
24
10
23
57

Proportionality Analysis
Completed Final
Completed Degree
Basic Skills Course Applicable Course
(English 28)
(English 101)
Ethnicity
N
%
N
% Proportion
Black
107
55.7%
59
56.7%
1.02
Hispanic
64
33.3%
34
32.7%
0.98
Total
192
100.0% 104
100.0%
1.00
As the data illustrate, there is no equity gap by ethnicity for this measure.
The data below illustrate progress through the English basic skills sequence by gender.
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0.0%
33.3%
30.3%
69.7%
28.9%

Female Student Progress through English sequence from Fall 2011 to Fall 2013

First English
Fall 2011
Basic Skills
002
English 021
English 028
English 101
Total

Cohort
N
138
158
62
53
411

Engl 21
Attempt
% of
N Cohort
55
-

39.9%
-

Engl 21
Success
% of
N Cohort
37
116
-

26.8%
73.4%
-

Engl 28
Attempt
% of
N Cohort
28
93
-

20.3%
58.9%
-

Engl 28
Success
% of
N Cohort
18
69
38
125

13.0%
43.7%
61.3%
-

Engl 101
Attempt
% of
N Cohort
13
54
25
-

9.4%
34.2%
40.3%
-

Engl 101
Success
% of
N Cohort
12
39
21
30
102

8.7%
24.7%
33.9%
56.6%
24.8%

Male Student Progress through English sequence from Fall 2011 to Fall 2013

First English
Fall 2011
Basic Skills
002
English 021
English 028
English 101
Total

Cohort
N
52
77
40
30
199

Engl 21
Attempt
% of
N Cohort

Engl 21
Success
% of
N Cohort

Engl 28
Attempt
% of
N Cohort

Engl 28
Success
% of
N Cohort

Engl 101
Attempt
% of
N Cohort

Engl 101
Success
% of
N Cohort

16
-

13
56
-

11
47
-

7
34
26
67

2
27
15
-

1
19
12
20
52

30.8%
-

25.0%
72.7%
-

21.2%
61.0%
-

13.5%
44.2%
65.0%
-

3.8%
35.1%
37.5%
-

Proportionality Analysis

Gender
Female
Male
Total

Completed Final
Basic Skills Course
(English 28)
N
%
125
65.1%
67
34.9%
192
100.0%

Completed Degree
Applicable Course
(English 101)
N
%
72
69.2%
32
30.8%
104
100.0%

Proportion
1.06
0.88
1.00

As the proportionality analysis indicates, males are less likely to complete English 101 after
completing English 28 than females.
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1.9%
24.7%
30.0%
66.7%
26.1%

The data below illustrate progress through the English basic skills sequence by disability status.

Disabled Student Progress through English sequence from Fall 2011 to Fall 2013

First English
Fall 2011
Basic Skills
002
English 021
English 028
English 101
Total

Cohort
N
10
11
0
0
21

Engl 21
Attempt
% of
N Cohort
3
-

30.0%
-

Engl 21
Success
% of
N Cohort
2
10
-

20.0%
90.9%
-

Engl 28
Attempt
% of
N Cohort
1
10
-

10.0%
90.9%
-

Engl 28
Success
% of
N Cohort

Engl 101
Attempt
% of
N Cohort

1
8
0
9

1
7
0
-

10.0%
72.7%
-

10.0%
63.6%
-

Engl 101
Success
% of
N Cohort
1
5
0
0
6

10.0%
45.5%
-

Non-Disabled Student Progress through English sequence from Fall 2011 to Fall 2013

First English
Fall 2011
Basic Skills
002
English 021
English 028
English 101
Total

Cohort
N
180
224
102
83
589

Engl 21
Attempt
% of
N Cohort
68
-

37.8%
-

Engl 21
Success
% of
N Cohort
48
162
-

26.7%
72.3%
-

Engl 28
Attempt
% of
N Cohort
38
130
-

21.1%
58.0%
-

Engl 28
Success
% of
N Cohort
24
95
64
183

13.3%
42.4%
62.7%
-

Engl 101
Attempt
% of
N Cohort
14
74
40
-

7.8%
33.0%
39.2%
-

Engl 101
Success
% of
N Cohort
12
53
33
50
148

Proportionality Analysis

Disability
Disabled
Not Disabled
Total

Completed
Completed Final Degree Applicable
Basic Skills Course
Course (English
(English 28)
101)
N
%
N
%
9
4.7%
6
5.8%
183
95.3%
98
94.2%
192
100.0% 104
100.0%

Proportion
1.23
0.99
1.00
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6.7%
23.7%
32.4%
60.2%
25.1%

As the proportionality analysis above indicates, disabled students are more likely to complete
English 101 after completing English 28 than non-disabled students. As a result, there is no
equity gap on this measure.
In sum, data on basic skills completion show a complex and varied pattern. Completion of a
degree-applicable Math and/or English is dependent on a number of factors, including the level
at which the student began the sequence. The majority of LASC students begin at the lowest
levels of Math and English. This dramatically impacts both their likelihood of completing a
degree-applicable Math/English course and the length of time it takes before they have an
opportunity to even attempt these courses.
To summarize the equity gaps that were found through proportionality analyses:
• Hispanic students are less likely to complete degree-applicable Math than Black students.
• Males are less likely to complete degree-applicable English than females.
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE COMPLETION
GOAL C. Increase ESL and Basic Skills completion by 3% through supplemental instruction and tutoring, professional development and first year
academic intervention by 2018.
Target Population(s)
Hispanic
Males

Current gap, year
0.98, 2013
32.7% college level course
completion
0.88, 2013
30.8% college level course
completion

Goal*
Increase college level course
completion to 70%

Goal Year
2018

Increase college level course
completion to 70%

2018

*Hispanic students and males do not illustrate an equity gap, however based upon the fall 2013 data Hispanic students are completing college level
English courses at 32.7% and males are completing course at 30.8%. This data indicates that these two populations are completing college level
courses at low levels. Providing these populations listed above with the ESL and basic skill completion initiatives below are critical to increasing
college level course completion rates.
ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION
C.1 Reinstitute LASC’s Faculty/Staff Academy with a Student Equity Professional Development Sub Committee
The faculty academy was a pilot program starting in the fall of 2012 as part of our Achieving the Dream initiative with a small cohort of new and
veteran instructors. The Student Equity Coordinator, Vice President of Student Services, and the Chair of the Professional Development Committee
will develop and implement professional development training for faculty and staff members to be more culturally responsive to the challenges that
disproportionally impacted groups face in the classroom and on campus. The academy will provide trained professionals who will lead seminars on
how to address the unique needs of students at LA Southwest College. This Academy will be expanded to include more faculty members, including
adjuncts, and also invite classified staff to participate in the training.

Progress:
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During summer 2015 the student equity professional development series in collaboration with the professional development committee hosted Dr. J
Luke Wood who presented on Men of Color Student Success during flex day. During fall 2015 three workshops were implemented including student
equity training, culturally relevant practices and quality customer service.

Activity Type(s):

X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

Target Student Group(s):
ID
C.1
C.1

Target Group(s)
Hispanic
Males

# of Students Affected
50% of Hispanic student population
50% of male student population

Activity Implementation Plan

Starting winter 2016 the professional development committee, student equity committee and the ASO executive board will begin implementing the
above-mentioned student equity professional development series for instructors, support services/staff and students. The continuation of the
student equity professional development series will begin during spring 2016. The student equity professional development series is a subcommittee
of the faculty and staff academy. Below describes each track in detail.
Instructors Track: The instructor track will cover topics including culturally relevant pedagogy, equitable practices, student engagement, diverse
teaching strategies, student diversity, increasing access, course completion, basic skill development, transfer readiness, and degree completion.
Support Services/Staff Track: The support services track will focus on training staff on customer service, equitable practices ,mentorship, culturally
relevant practices, student diversity, increasing access, course completion, basic skill development, transfer readiness, and degree completion.
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Student Track: The student track will be in collaboration with the ASO executive board and the student equity committee topics include a female and
male empowerment series, man-child conference, courage to learn conference and bridges to success conference, transfer readiness, and degree
completion.
Planned Start and End Date(s)
Winter 2016-Summer 2017

Total Amounts:

Student Equity Funds
Instructor Track: $50,000
Support Services/Staff Track: $50,000
Student Track: $78,500
Food: $24,500
Total: $198,500

Other Funds
N/A

Link to Goal: The professional development series directly correlates with course completion by providing a variety of resources, trainings facilitated

by experts in the field, ongoing dialogue and action steps towards quality instruction, support services, equitable practices and most importantly
student success. Providing faculty, instructional faculty and students with training will enhance student learning and student success both inside and
outside of the classroom.

Evaluation: All professional development workshops and conferences will have satisfaction surveys. All surveys will include learning outcomes to

evaluate if goals were met for each event. During each conference it will be required for the facilitator to incorporate a focus group with minimally
10 participants to gain an in-depth understanding of the participants’ experience.
C2. Summer Jam: Math and English Assessment Preparation Program Overview
Incoming students will be provided an opportunity to complete a one-week summer English and Math refresher program called “Summer Jam” prior
to taking the assessment test. This will allow students to prepare for the assessment test instead of taking it without preparation and academic
support. Summer Jam provides in-depth assistance for incoming students as they prepare for the assessment test. Summer Jam is conducted over a
four day period during the summer.
Progress
During summer 2015 the campus piloted its first Summer Jam English and Math Assessment Preparation Program. A total of 30 students completed a
week long English and math preparation with LASC instructors, received educational planning, college success strategies and resources, and
guaranteed placement into an English and math class during fall 2015. Currently the campus is awaiting grades to determine student’s success.
Furthermore students completed a survey in which over 95% of the students shared that Summer Jam was helpful, supportive and a critical resource
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for first-year students. The pilot program provided the campus with the opportunity to understand the strengths and areas of improvement for
future summer jam programs.

Activity Type(s):
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

Target Student Group(s)
ID

Target Group(s)

# of Students Affected

C.2
C.2
C.2
C.2

Hispanic
Males
Veterans
Foster Youth

50
50
20
20

Activity Implementation Plan

The Student Equity Coordinator reviewed all of the student satisfaction surveys and completed a follow-up meeting with all summer jam staff
including instructors and supplemental instructors. Based upon the feedback collected the upcoming summer jam program will consist of two
weeks of instruction, two additional supplemental instructors in English and math. The program will continue providing educational planning,
college success strategies, academic resources and guaranteed placement into an English and math course for fall 2016. During the beginning of
spring 2016 the student equity committee will begin recruiting students to participate in summer jam. The target amount of students to recruit is
140.
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ID Planned Start and End Date(s)
C.2 Summer 2016
Total Amounts:

Student Equity Funds
English and Math Instructors: $10,000
Food & Academic Supplies $4,500
$14,500

Other Funds**
N/A

Link to Goal: Summer jam serves as an academic intervention program for first year student. This program provides first year students with the

opportunity to connect with instructional faculty, obtain important college success strategies, and receive counseling and educational planning.
Most importantly this initiative prepares students for the assessment test to increase their chances of placing above basic skill level.

Evaluation: The evaluation process for the upcoming summer jam will include student satisfaction surveys, pre-and post-assessment test scores

and grades. Please note that during the first summer jam students were only allowed to complete the assessment test once due to district testing
restrictions which prevented a pre and post assessment test.

C.3 Supplemental Instruction and Tutoring for Basic Skill Courses Overview
Supplemental Instruction (SI) is an academic assistance program that utilizes peer-assisted study sessions. SI sessions are regularly-scheduled,
informal review sessions in which students compare notes, discuss readings, develop organizational tools, and predict test items. Students learn how
to integrate course content and study skills while working together. SI is a student centered approach to learning as the program targets high-risk
courses rather than high-risk students.

Activity Type(s):
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support
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Target Student Groups) & # of Each Affected*:
ID
C.3
C.3

Target Group
Hispanic
Males

# of Students Affected
50% of Hispanic population
50% of male population

Activity Implementation Plan

The Student Success Center Director will coordinate all equity funded supplemental instruction. SI’s will go through training during winter 2016 to
enhance and develop skill sets in providing quality supplemental instruction. SI’s will complete between 8-16 hours per week and prioritize all basic
skill students. Supplemental instructors will also monitor basic skill students’ progress by completing and submitting attendance rosters to the
Student Success Director weekly. At risk students will be identified and requested to meet with an equity funded counselor for further academic
intervention.
ID Timeline(s)
C.3 Winter 2016

Student Equity Funds
Supplemental Instruction and Tutoring: $38,500

Other Funds**

Link to Goal: Supplemental instruction will assist students in receiving additional academic support for the identified basic skill courses.
Evaluation: To evaluate supplemental instruction and progress towards increasing basic skill development, the Student Success Director will

administer sign in and sign out sheets for all equity funded supplemental instruction sessions. This will ensure an accurate record of all impacted
groups receiving supplemental instruction. Attendance rosters will be collected and filed weekly to assess progress in each equity funded course.
Furthermore grades will be collected from all courses receiving equity funded supplemental instruction at the conclusion of the semester. Grades will
serve as an outcome to determine the effectiveness of supplemental instruction and course completion for impacted groups. The research analyst
will ensure that this evaluation process is completed, monitored and analyzed monthly.
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Success Indicator:
Degree and Certificate Completion
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CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION
D. DEGREE and CERTIFICATE COMPLETION. Ratio of the number of students by population group
who receive a degree or certificate to the number of students in that group with the same
informed matriculation goal.
According to the 2014 CCCCO Student Success Scorecard, LASC’s overall completion rate was
31.2%. This means that 31.2% of completion-seeking students completed a degree, certificate,
transfer, or became transfer-prepared within six years. This rate ranked 109 out of the 111
colleges that provided data. It should be noted however, that over 93% of LASC’s entering
students were unprepared for college. This is one of the highest percentages in the state, and
has a direct relationship with the community that LASC serves (see Section A above)
Proportionality Analysis
Proportionality analyses of degree and certificate completions indicate that there is an equity
gap between males and females. Specifically, males complete degrees and certificates at a lower
rate than would be expected based on their distribution in the entering cohort.
Gender
Female
Male

Fall 2007 New Degree/Certificate
Student Cohort
Completion Proportion
68.41%
74.55%
1.09
31.59%
25.45%
0.81

However, there only appear to be slight equity gaps when examining degree completion by
ethnicity.

Ethnicity
American Indian
Asian/PI
Black
Hispanic
Multi-ethnic
Unknown
White

Fall 2007 New
Student Degree/Certificate
Cohort
Completion Proportion
0.26%
0.00%
0.00
1.57%
1.82%
1.16
69.97%
65.45%
0.94
23.76%
25.45%
1.07
0.78%
0.00%
0.00
3.39%
5.45%
1.61
0.26%
1.82%
6.96

Although White students appear to be completing degrees and certificates at a much higher rate
than expected, the total number of White students in the LASC student population is so small
(i.e. 0.26% of LASC’s entering cohort was White), that any analyses on this group are likely to
yield inconsistent patterns. 90% of LASC’s student population are either Black or Hispanic. These
two groups appear to be completing degrees and certificates at about the rate that would be
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expected. Black students are slightly under-represented in degree and certificate completions,
whereas Hispanic students are slightly over-represented.
Disability Status
Disabled
Not Disabled

Fall 2007 New Degree/Certificate
Student Cohort
Completion Proportion
5.74%
9.09%
1.58
94.26%
90.91%
0.96

Disabled students complete degrees and certificates at a higher rate than would be expected. As
a result, there is no equity gap with regard to this population.
In sum, the data suggest that there is a substantial gap in degree and certificate completion
between males and females. Specifically, males complete degrees and certificates at a lower rate
than expected. Efforts to improve equity in this area should focus on improving outcomes for
males.
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION
GOAL D. Increase degree and certificate completion by 5% through educational marketing materials, campus wide degree completion

initiatives, and counseling expansion by 2020.
Target Population(s)
Males

Current gap, year
Goal*
Goal Year
0.81, 2007-2008
Increase to 70%
2020
25% degree completion
Hispanic
25% degree completion
Increase to 70%
2020
Blacks
65% degree completion
Increase to 80%
2020
*As with the other measures Hispanic and Blacks are LASC’s predominate student populations, the overall degree and certificate rates for these
populations are fairly low. Thus, it is useful to focus on improving outcomes for all students identified above.
ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION
D.1 Multicultural Center for Males
Development of a multi-cultural center will be established in fall 2016 to increase transfer readiness and degree completion for men of color. The
multicultural center will primarily serve African-American and Hispanic male students which are LASC’s dominant student populations. Based on
these findings the campus will provide a comprehensive program that holistically develops male students. The multi-cultural center will provide a
centralized location in which African-American and Hispanic males can obtain key academic, social and career development. The multicultural center
will work closely with the Puente program and Passage Program to ensure that the student populations from these programs utilize the services
offered at the multicultural center.

Activity Type(s):
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support
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ID

Target Group (s)

# of Students Affected

D.1
D.1
D.1
D.1

Hispanic Males
African American Males
Veteran Males
Foster Youth Males

350
350
150
150

Activity Implementation Plan

Premiering in fall 2016 the multicultural center will provide students with counseling, culturally enrichment workshops, tutoring, counseling and
mentorship. Students will be required to complete minimally two counseling sessions per semester, 2 progress reports, and two workshops per
semester.
ID Planned Start and End Date(s)
D.1 Fall 2016-Fall 2020

Total Amount:

Student Equity Funds
CGCA:$20,000
(2)Adjunct Counselors: $140,000
Transportation: $ 5,000
Office Supplies: $5000
$170,000

Other Funds**
Program 100-2 full time
coordinators/counselors

Link to Goal: Degree completion is a long term goal therefore ongoing academic support, counseling and mentorship are critical to the success of
the identified disproportionate student populations regarding degree completion.

Evaluation

To evaluate the multicultural center all students will be required to complete an application to be a part of the program to collect demographic
information each academic year. All students will complete a comprehensive educational plan and complete minimally two counseling sessions
per semester to promote course completion, transfer readiness and degree completion. The multicultural center will offer minimally four
workshops per semester including information pertaining to transfer readiness, degree completion, course completion, cultural enrichment and
personal development. All workshops will require students to complete a survey to evaluate effectiveness. Lastly focus groups will be conducted
at the conclusion of each semester to monitor progress and effectiveness of services offered to students.
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D.2 Student Equity Staffing
To ensure that all student equity initiatives are completed effectively, the following positions will be filled starting fall 2015. The student equity staff
will consist of an equity coordinator, research analyst, administrative assistant and program assistant.
Below provides brief descriptions of each position:
•
•
•
•

Equity Coordinator will be responsible for overseeing all equity initiatives, budgets, and collaborating with a variety of key constituents across
campus to ensure equity initiatives are completed.
Research Analyst will be responsible for creating all key data collection templates, monitoring all student success indicators as it pertains to
decreasing disproportionate impact, creating monthly reports for the greater LASC community and providing strategies and action steps to
move forward decreasing disproportionate impact.
Administrative Assistant will be responsible for completing all required purchase orders, short-term agreements, hiring equity staff, and
monitoring the student equity budget
(3) Program Assistants will support administrative and programmatic task including note taking, filing, program development assistance and
other office management duties. There will be three program assistants for the following areas; equity office, foster youth center and
veterans center.

Activity Type(s):
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support
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Target Student Group(s) & # of Each Affected*:
ID
D.2
D.2
D.2
D.2

Target Group
Hispanic
African American
Foster Youth
Veterans

# of Students Affected
80% of Hispanic student population
80% of African American student population
80% of foster youth student population
80% of veterans student population

Activity Implementation Plan
ID Timeline(s)
D.2 Fall 2015-Fall 2020

Total Amount:

Student Equity Funds
Equity Coordinator: $ 100,000
Research Analyst: $50,000
Administrative Assistant: $50,000
(3)Program Assistant: $30,000
Total: $230,000

Other Funds**

Link to Goal: The student equity staff provides a structure and a point of contact for all key components of student equity including management and

implementation of all equity initiatives, budget management, resource allocations, data collection and reporting. The above-mentioned positions will
serve all student success indicators and the disproportionate impacted student groups. These positions play a critical role in creating an equity
centered institution at LASC.

Evaluation: To evaluate all of the positions described above each position will complete performance evaluations at the conclusion of each academic
year to ensure accountability and completion of all equity initiatives.
D.3 Intrusive Counseling for Targeted Student Populations
To ensure the targeted populations receive the appropriate information, support and accommodations pertaining to transfer and degree completion,
three counselors will be hired starting fall 2015.
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Activity Type(s):
Outreach
X Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

Target Student Group(s) & # of Each Affected*:
ID

Target Group

# of Students Affected

D.3
D.3
D.3
D.3

Males
Foster Youth
Veterans
Disabled Students

90% of male student population
90% of foster youth student population
40% of veteran student population
40% of disabled student population

Activity Implementation Plan

Student equity counselors will be hired starting fall 2015 to provide an efficient amount of counselors for the identified impacted groups. Student
equity counselors will be responsible for (a) contacting students with over 30 units to verify they have completed a comprehensive educational plan
and are on track to meeting graduation completion requirements (b) complete two transfer workshops per semester (c) complete two degree
completion workshops per semester (d) and provide academic intervention meetings with students falling under a 2.0 grade point average per
semester.
ID Timeline(s)
D.3 Fall 2015-Fall 2018

Student Equity Funds
(3)Counselors: $124,000

Total Amount:

Total: $124,000

Other Funds**
N/A
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Link to Goal: Degree completion is considered a long term process therefore continual counseling, support, and academic intervention are critical to
degree completion for the identified impacted groups.
Evaluation: The evaluation method used to ensure students are progressing in degree completion and transfer readiness will include collection and
monitoring of the following (a) students comprehensive educational plans (b)meeting with the impacted students minimally twice a semester to
assess students’ progress, counselors will be responsible for notating each meeting (c) and attendance rosters at all transfer and degree completion
workshops ensuring all impacted students attend two workshops per semester.
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Transfer
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CAMPUS-BASED RESEARCH: TRANSFER
C. TRANSFER. Ratio of the number of students by population group who complete a minimum
of 12 units and have attempted a transfer level course in mathematics or English to the
number of students in that group who actually transfer after one or more (up to six) years.
There are a number of ways to define a community college transfer cohort. The ARCC Student
Success Scorecard definition includes all new students who earned 6 units and attempted a
Math or English class in their first three years. The definition required for this Equity Plan (based
on the CCCCO Transfer Velocity definition) is much more stringent, and results in a 56% smaller
cohort than that obtained using the ARCC Student Success Scorecard definition. Further, the
transfer rate is 40% higher when using the Equity Plan definition than when using the ARCC
Student Success Scorecard definition. Thus, the manner in which the cohort is defined has a
large impact on both the cohort size and the transfer rate.
2007-2008
Cohort
Size
383

6-Year
Transfers
60

Transfer
Rate
15.67%

Cohort Definition*
ARCC Student Success Scorecard
Equity Plan (i.e. CCCCO Transfer
Velocity)
168
37
22.02%
*Limited to students who completed cohort requirements at LASC only.

Proportionality Analysis
The data below were calculated using the required Equity Plan definition. Comparative analyses
were also conducted using the ARCC Student Success Scorecard definition (not shown). Although
there are large differences in the overall transfer rate, there were no differences found in the
equity analyses between the two definitions.
There was a substantial equity gap found between Black and Hispanic students. Specifically,
Black students were more likely to transfer, and Hispanic students were less likely to transfer
than expected. Both Multi-ethnic and White students were more likely to transfer than
expected, but they represent such a small portion of our student population that the analyses
are difficult to fully interpret.
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Ethnicity
2007-2008 Cohort
American Indian
0.00%
Asian/PI
1.19%
Black
67.86%
Hispanic
25.60%
Multi-ethnic
0.60%
Unknown
4.17%
White
0.60%

Transfer Students
0.00%
0.00%
75.68%
16.22%
2.70%
2.70%
2.70%

Proportion
0.00
0.00
1.12
0.63
4.54
0.65
4.54

There was also a substantial equity gap found between males and females. However, it is in the
opposite direction as other equity gaps found between the sexes. Females are less likely to
transfer, whereas males are more likely to transfer than expected. This finding is surprising, given
that males are less likely to complete a degree or certificate, and that they have slightly lower
course completion rates than females.
Gender
Female
Male

2007-2008 Cohort
68.45%
31.55%

Transfer Students Proportion
51.35%
0.75
48.65%
1.54

There was also an equity gap for disabled students. They represented about 6% of the cohort,
but only about 3% of transfers. Given the small number of disabled students on campus,
however, this number should be interpreted with caution.
Disability Status
Disabled
Not Disabled

2007-2008 Cohort
5.95%
94.05%

Transfer Students Proportion
2.70%
0.45
97.30%
1.03

Taken together with the degree and certificate data, these transfer numbers paint an interesting
picture. Hispanic students are more likely to complete a degree or certificate, but less likely to
transfer. Black students show the opposite pattern, in which they are less likely to complete a
degree or certificate, but more likely to transfer. A similar pattern is observed between males
and females. Males are less likely to complete a degree or certificate, but more likely to transfer.
Females show the opposite pattern. As a result, it is difficult to determine if there are true equity
gaps in student completion, or if students simply have different educational goals.
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
GOAL E.: Increase transfer rates by 3% through transfer research analysis, professional and student development, campus wide transfer preparation
initiatives, and transfer counselling expansion by 2017.
Target Population(s)
Hispanic
Female
Disabled

Current gap, year
0,63, 2008
0.75, 2008
0.45, 2008

Goal*
No gap
No gap
No gap

Goal Year
2017
2017
2017

ACTIVITIES: E. TRANSFER
E.1: Transfer Data Analysis Project
Hispanic students are more likely to complete a degree or certificate, but less likely to transfer. Black students show the opposite pattern, in
which they are less likely to complete a degree or certificate, but more likely to transfer. A similar pattern is observed between males and
females. Males are less likely to complete a degree or certificate, but more likely to transfer. Females show the opposite pattern. The data on
transfer completion should be further analyzed before developing plans to improve degree/certificate completion. It may be the case that
different groups have different educational goals that impact specific completion measures. The Office of Institutional Research will
present transfer data to the Faculty/Staff Academy, Counseling Department, and Academic Chairs for discussion of transfer plans based on
disaggregated data.

Activity Type(s):

X

Outreach
Student Services or other
Categorical Program
Research and Evaluation

Target Student Group(s) & # of Each Affected*:

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

District:

ID
E.1
E.1
E.1

College:

Target Group(s)
Hispanic
Female
Disabled

# of Students Affected
100%
100%
100%

Activity Implementation Plan

After reviewing the data, a more comprehensive plan will be developed by the end of the 2015-16 academic year to address the specific needs of
African-American and Hispanic students with regard to transfer. The plan will be implemented beginning in the 2016-17 academic year. Beginning in
the 2017-18 academic year, progress on the plan will begin to be evaluated by analyzing disaggregated transfer data by categories of students.
ID
E.1

Planned Start and End Date(s)
Fall 2015- Fall 2016

Student Equity Funds
0

Other Funds**
N/A

Link to Goal: Reviewing transfer data will directly support intentional and purposeful resource allocations and decision making regarding transfer
initiatives for the identified impacted groups.
Evaluation: The transfer data analysis will provide the campus with a comprehensive overview of disaggregated data regarding transfer rates for the

identified impacted groups. This analysis will determine the appropriate resources allocations and initiatives to increase transfer rates for the
identified impacted groups.

E.2: HBCU and HSI Collaborative
This activity will increase collaboration and coordination between LA Southwest College and four-year institutions. As part of this activity, the college
will host an annual college fair which will focus on Historically Black College and Hispanic Serving Institutions. This activity will create more awareness
among disproportionally impacted groups on transfer requirements. The Transfer Center and TRIO Student Support Services will provide UC and CSU
application workshops including personal statement workshops for UCs and private institutions. The Transfer Center will actively remind students of
transfer deadlines through classroom presentations and email blasts, campus banners, social media updates, ASO app, and LASC webpage. As part of
the dissemination of transfer requirements, the college will profile transfer students on LASC website and other publications.

District:

College:

Activity Type(s):
X

Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

Target Student Group(s) & # of Each Affected*:
ID
E.2
E.2
E.2

Target Group
Hispanic
Female
Disabled

# of Students Affected
50% of Hispanic student population
50% of Female student population
50% of disabled student population

Activity Implementation Plan

Historically Black College and Hispanic Serving Institutions Transfer Fairs will be implemented in the spring of 2016. This event can be combined with
the college’s annual career fair. Currently, the College provides a transfer/career fair each semester. However, the college has not focused on
attracting Historically Black College and Hispanic Serving Institutions to its transfer fair. This will allow for students to learn about academic
opportunities beyond the UC and CSUs.
ID
E.2

Timeline(s)
Spring 2016-Summer 2016

Student Equity Funds
$ 1000.00

Other Funds**

Link to Goal: The HBCU and HSI collaborative offers students’ direct contact and key information pertaining to transfer readiness. In addition to UC

and CSU schools students will have the opportunity to expand their transfer school choices by learning more about HBCU’s and HIS’s. This initiative
will enhance partnerships between the universities and LASC.

Evaluation: During each fair attendees will be asked to sign in and complete a student satisfaction survey to assess effectiveness.

District:

College:

E.3 Intrusive Counseling for Targeted Student Populations
To ensure the targeted populations receive the appropriate information, support and accommodations pertaining to transfer and degree completion,
three counselors will be hired starting fall 2015.

Activity Type(s):
Outreach
X Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

Target Student Group(s) & # of Each Affected*:
ID
E.3
E.3
E.3

Target Group
Hispanic
Female
Disabled

# of Students Affected
50% of Hispanic student population
50% of Female student population
50% of disabled student population

Activity Implementation Plan

Student equity counselors will be hired starting fall 2015 to provide an efficient amount of counselors for the identified impacted groups. Student
equity counselors will be responsible for (a) contacting students with over 30 units to verify they have completed a comprehensive educational plan
and are on track to meeting graduation completion requirements (b) complete two transfer workshops per semester (c) complete two degree
completion workshops per semester (d) and provide academic intervention meetings with students falling under a 2.0 grade point average per
semester.
ID
E.3

Timeline(s)
Fall 2015-Fall 2018

Total Amount:

Student Equity Funds
(3)Counselors: $124,000

Other Funds**
N/A

$124,000 *Amount accounted for in degree completion section.

Link to Goal: Degree completion is considered a long term process therefore continual counseling, support, and academic intervention are critical to
degree completion for the identified impacted groups.

District:

College:

Evaluation: The evaluation method used to ensure students are progressing in degree completion and transfer readiness will include collection and

monitoring of the following (a) students comprehensive educational plans (b)meeting with the impacted students minimally twice a semester to
assess students’ progress, counselors will be responsible for notating each meeting (c) and attendance rosters at all transfer and degree completion
workshops ensuring all impacted students attend two workshops per semester.

Summary Budget

Sample Student Equity Plan Template - 80

Access
Equity Initiatives
Targeted Outreach and
Recruitment
Targeted Marketing Material
Expansion
Beat the Rush
High School Collaboration

Student Equity Budget
Items
6 outreach assistants and recruitment
materials
Public Information assistant and marketing
materials
Lunch and academic supplies for students
Lunch and academic supplies for students

Amount
$107,000.00

Items
SI Staffing
Reading Asses., Reading Apprenticeship & Read-in
Mentor luncheons &training
100 Books and 100 Calculators

Amount
$336,000.00
$6000.00.00
$3000.00
$15,000.00

Total
Course Completion
Equity Initiatives
Supplemental Instruction
Reading Initiatives
LASC Mentor Program
Book and Calculator
Loaning Program
Bus Voucher Program

Items
Instructional, Support Services and Student
Track
Staffing, food, and academic supplies
SI Staffing for basic skill courses

Amount
$178,500

Items
Staffing, Transportation and Office Supplies
Equity coordinator, research analyst, 3
program assistants,
3 part time counselors

Amount
$170,000
$324,000

Total
Degree Completion
Equity Initiatives
Multicultural Center
Equity Staffing
Intrusive Counseling
Total

$3000.00
$10,000.00
$185,000.00

$20,000.00
$365,000.00

Total
ESL/Basic Skill Completion
Equity Initiatives
Faculty, Staff & Student
Academy
Summer Jam
Supplemental Instruction

$65,000.00

$14,500
$38,500
$231,500

$124,000
$618,000

Transfer
Equity Initiatives
Items
Transfer Initiatives are a part of the Professional Development series and the
equity counselors hired will also support transfer readiness (identified in
degree completion section.
Total

Amount

$0

Total Amount for Success Indicators:
Success Indicator
Access
Course Completion
ESL/Basic Skill
Degree Completion
Transfer

Amount
$185,500
$365,000
$231,500
$618,000
Total

$1,400,000

In addition to this above budget the CCC Chancellors budget summary is included in the email
attachments.

Summary Evaluation

SUMMARY EVALUATION SCHEDULE AND PROCESS
The following assessment and evaluation timeline will be implemented to ensure all equity plan
goals and objectives are monitored for progression and are met. The research analyst will ensure
that this process is implemented and completed. The research analyst will be hired by spring
2016.The data collected will include quantitative and qualitative data.
Quantitative data will be collected to better understand trends and themes. The primary
quantitative methods used will be distribution and collection of surveys at the conclusion of each
equity event. As well as attendance rosters, sign in sheets and student contact sheets. The
research analyst will also work closely with the institutional research department to collect
disaggregated data pertaining to the five student success indicators and the identified impacted
groups to assess decreasing equity gaps. All surveys will include open and closed ended
questions and learning outcomes to assess the effectiveness of each initiative.
Qualitative data will be collected to capture the individual experiences of the participants.
Identifying ways to strengthen and or enhance the specific initiative. The primary qualitative
method will be focus groups. At the conclusion of each academic year focus groups will be
completed with the identified disproportionality impacted groups to assess effectiveness.
All equity funded departments will be required to complete a data collection and reporting
training scheduled at the beginning of fall and spring semesters. Additionally all equity funded
departments are required to have a representative attend the monthly student equity
committee meetings. During the student equity committee meetings the research analyst will
provide an update on the results of decreasing disproportionate impact for each department as
well as any needed changes to decrease disproportionate impact. The research analyst will also
provide monthly reports illustrating the campuses progress towards decreasing disproportionate
impact on the student equity website to inform the greater LASC community. Below outlines the
evaluation and assessment timeline:

Sample Student Equity Plan Template - 1

Semester
Deadline
Fall 2015

Winter 2016

Evaluation and Assessment Procedure
-Disseminate and collect surveys from all equity funded programs at the conclusion of
the semester.
-Data collection and reporting training.
-Review and analyze Fall 2014 and Spring 2015 data to determine prioritization for the
upcoming academic year.
-Request disaggregated data based upon the five student success indicators and
identified disproportionate student populations from institutional research for 20142015 academic year.

Spring 2016

Summer 2016

Fall 2016

Winter 2017
Spring 2017

Summer 2017

Fall 2017

-Create summative report on findings.
-Data collection and reporting training.
-Disseminate and collect surveys from all equity funded programs at the conclusion of
the semester.
-Complete focus groups with impacted group to capture students’ experiences at the
conclusion of the semester.
-Review and analyze 2015-2016 surveys and evaluations to determine prioritization for
the upcoming academic year.
-Request disaggregated data based upon the five student success indicators and
identified disproportionate student populations from institutional research for 20152016 academic year.
- Create summative report on findings.
-Disseminate and collect surveys from all equity funded programs at the conclusion of
the semester.
-Complete focus groups with impacted group to capture students experiences at the
conclusion of the semester
-Review and analyze all data collected from Fall 2016 equity funded programs.
-Disseminate and collect surveys from all equity funded programs at the conclusion of
the semester.
-Complete focus groups with impacted group to capture students experiences at the
conclusion of the semester
-Review and analyze 2016-2017 data to determine prioritization for the upcoming
academic year.
-Request disaggregated data based upon the five student success indicators and
identified disproportionate student populations from institutional research for 20162017 academic year.
- Create summative report on findings.
- Collect survey data from all equity funded programs at the conclusion of the
semester.

Winter 2018

-Review and analyze all Fall 2017 equity initiatives.

Spring 2018

-Disseminate and collect surveys from all equity funded programs at the conclusion of
the semester.
-Request disaggregated data based upon the five student success indicators and
identified disproportionate student populations from institutional research for 20172018 academic year.
- Create summative report on findings.

Attachments
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Executive Summary
Introduction
For the past three years, Los Angeles Trade-Technical College has been embarking on a transformative journey
focused on creating Pathways to Academic, Career, and Transfer Success (PACTS) for all students at LATTC. This
college-wide movement maximizes student success by embracing an institutional approach to student and
instructional support, with an emphasis on eliminating silos and barriers. As a college that serves the areas with
significant educational attainment gaps, LATTC is committed to developing, piloting and assessing strategies to
improve student success, given the historical achievement gaps related to the communities we serve. The Student
Equity Plan is designed to enhance and enrich the PACTS framework and advance the college mission by addressing
the specific needs of those student groups that are more significantly impacted than the traditionally underserved
LATTC student.
Highest priority target groups with disproportionate impacts selected for intervention:
Success Indicator: Access
1) Students with disabilities (PI=0.37 and 6 percentage points difference)
2) Asian students (PI=0.38 and 7.3 percentage points difference)
3) Latino/Hispanic students (PI=0.85 and 8.5 percentage points difference)
Success Indicator: Course Completion
All Credit: 1) Foster youth students (PI=0.85 and 0.4 percentage points difference) and, 2) Black/African-American
students (PI=0.88 and 2.7 percentage point difference)
Transfer: 1) Foster youth students (PI=0.85 and 0.4 percentage point difference) and, 2) Black/African-American
students (PI=0.89 and 2.7 percentage point difference)
Vocational: 1) Foster youth students (PI=0.88 and 0.3 percentage point difference) and, 2) Black/African-American
students (PI=0.91 and 2.1 percentage point difference)
Success Indicator: ESL and Basic Skills Math and English Completion
Basic Skills Math: 1) Black/African-American students (PI=0.47 and 22.1 percentage points difference) and,
2) Students with disabilities (PI=0.57 and 5.2 percentage points difference)
Basic Skills English: 1) Black/African-American students (PI=0.62 and 15.2 percentage points difference) and,
2) Students with disabilities (PI=0.62 and 3.9 percentage points difference)
Remedial ESL: 1) Hispanic/Latino students (PI=0.75 and 17.9 percentage points difference), 2) Male students
(PI=0.79 and 8.7 percentage points difference), and 3)Students with disabilities (PI=0.90 and 1.1 percentage points
difference)
Success Indicator: Degree and Certificate Completion
1) Students who are not economically disadvantaged (PI=0.32 and 7.2 percentage points difference)
2) White students (PI=0.41 and 2.1 percentage points difference)
3) Black/African-American students (PI=0.85 and 4.1 percentage points difference)
Success Indicator: Transfer
1) Students with disabilities (PI=0.80 and 1.1 percentage points difference)
2) Black/African-American students (PI=0.84 and 3.3 percentage points difference)
3) Hispanic/Latino students (PI=0.94 and 3.4 percentage points difference)
4) Students who are economically disadvantaged (PI=0.94 and 5.9 percentage points difference)
Expected impact on student success: For all target groups that were below equity (PI < .80), the goal is to address equity to
bring these groups to “almost at equity (PI ≥ .80). For target groups that were almost at equity (.80 ≥ PI < 1.0), the goal is to
bring these groups to equity (PI ≥ 1.0). These results will be achieved within five years, by 2020.
1
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Disproportionate Impacts, College Analysis, and Plans for Improvement
I. Access
Impacted Group(s)
Students with
disabilities (PI=0.37
and 6 percentage
points difference)
Asian students
(PI=0.38 and 7.3
percentage points
difference)
White students
(PI=0.83 and 1.2
percentage points
difference)
Latino/Hispanic
students (PI=0.85
and 8.5 percentage
points difference)

College Analysis
• Based on campus
research Students with
Disabilities, and Asian
students are below
equity based on the
proportionality index.
• White students and
Hispanic/Latino
Students are almost at
equity and will be
targeted as well.

Plan(s) for Improvement

Expected Improvement(s)

• Conduct qualitative research
(focus groups and
interviews) with students to
identify barriers to
disclosure and/or enrollment
in DSPS.
• Establish a DSPS college
wide campaign (posters,
fliers, web presence, video
orientations, etc.) to increase
visibility and awareness of
DSPS categorical services
and support.
• Review and revise LATTC
outreach plan to include
more active DSPS presence
and involvement in the
recruitment, orientation and
student on-boarding process.

For all target groups that were
below equity (PI < .80), the
goal is to address equity to
bring these groups to “almost
at equity (PI ≥ .80). For
target groups that were almost
at equity (.80 ≥ PI < 1.0), the
goal is to bring these groups
to equity (PI ≥ 1.0).

1

Progress Toward Reducing
Disproportionate Impact
• Initiated development of
LATTC outreach campaign
that includes K-12 and
community agencies in key
areas to reach impacted
campaign.
• Provided additional evening
course sections with start
and end times to
accommodate for more
working adults including
Latino immigrants.

2015 Student Equity Plan Summary
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Disproportionate Impacts, College Analysis, and Plans for Improvement
II. Course Completion
Expected
Improvement(s)
The proportionality index
Foster youth
• Conduct qualitative research to identify and For all target
for all student groups are
students
groups that were
specify the issues;
above
0.85.
African(PI=0.85 and
almost at equity
• Provide targeted professional development
American students
0.4 percentage
(.80 ≥ PI < 1.0),
for faculty and staff about researchrepresent
an
impacted
points
informed and evidence based andragogy and the goal is to bring
group for four of seven
difference)
counseling strategies to address the needs of these groups to
student equity categories:
Black/African- course completion, basic
Black/African-American students and foster equity (PI ≥ 1.0).
American
youth students
skills math and English,
students
and transfer. This indicates • Provide needed materials and supplies to
(PI=0.88 and
the need for a more
Black/African-American students and Foster
2.7 percentage
comprehensive and
Youth students including uniforms, tools
integrated approach.
point
and supplies required for their programs of
difference)
study
Students who
• Based on results of the research mentioned
identify as more
above; develop support services for
than one race
Black/African-American students and Foster
(PI=0.88 and
Youth students to address unmet needs;
0.3 percentage
• LATTC will integrate the general principles
point
of Umoja and the evidence-based Umoja
difference)
best practice activities into the PACTS
framework to provide support services for
targeted Black/African-American students;
an “Umoja” Coordinator will be hired.

Impacted Group






College Analysis

Plan(s) for Improvement
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Progress Toward Reducing
Disproportionate Impact
• Developed an Umoja
program linking
counseling and student
support services.
• Provided professional
development to faculty
and student travel for
Umoja Conference.
• Initiated focus groups to
better understand targeted
needs, strengths and
challenges.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
III. ESL and Basic Skills Completion
Progress Toward Reducing
Disproportionate Impact
Remedial ESL: The student
For all target groups that were • Developed an institutional
• Provide books, workbooks,
Remedial ESL - The
groups experiencing the
below equity (PI < .80), the
adaptive learning programs
college has a credit ESL
research tool that provides
greatest gaps are:
goal is to bring these groups
and
other
online
materials
to
program with limited
data on gender and
to “almost at equity “ (PI ≥
• Hispanic/Latino students course offerings; nonassist male students and
ethnicity at the course and
.80).
For
target
groups
that
Hispanic/Latino
students
(PI=0.75 and 17.9
credit ESL course sections
section level to better
were almost at equity (.80 ≥
with ESL courses.
percentage points
have increased over the
disaggregate data and
PI < 1.0), the goal is to bring
difference)
• Provide books, workbooks,
past three years providing
allow for faculty.
these groups to equity (PI ≥
• Male students (PI=0.79
adaptive learning programs
for
a
larger
student
base
to
•
Initiated professional
and 8.7 percentage points
and other online materials to 1.0).
transition
into
credit
ESL.
development activities
difference)
assist Black/Africancentered on reviewing
Americans and DSPS
• Students with disabilities
Basic
Skills
Math
&
data with an equity lens.
students with basic skills
(PI=0.90 and 1.1
English:
math and English courses
percentage points
• Convocation activities led
African-Americans and
• Professional development
difference)
by CUE provided the
students with disabilities
will be provided to faculty
framework for equity
are the most impacted
and staff to better address the
Basic Skills Math: The
discussion.
needs of DSPS students’
student groups experiencing
student groups in both
innovations.
the greatest gaps are:
categories. The college
• Professional development
• American Indian/Alaska recognizes the need for
will be provided to faculty
Native and Native
targeted strategies.
Impacted Group(s)

•

Hawaiian/Other Pacific
Islanders students
combined (N=20; PI=0.00
and 0.9 percentage points
difference)
Black/African-American
students (PI=0.47 and
22.1 percentage points
difference)

College Analysis

Plan(s) for Improvement

and staff to better address the
needs of Black/AfricanAmerican students through
curricular innovations and
revising faculty instructional
practices guided by the
Center for Urban Education.
• Provide additional tutoring
for targeted students within
3

Expected Improvement(s)
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted Group(s)
•

Students with disabilities
(PI=0.57 and 5.2
percentage points
difference)

Basic Skills English: The
student groups experiencing
the greatest gaps are:
• Black/African-American
students (PI=0.62 and
15.2 percentage points
difference)
• Students with disabilities
(PI=0.62 and 3.9
percentage points
difference)

College Analysis

Plan(s) for Improvement
the pathways to address the
needs for assistance in
mastering Tier 2
competencies in basic skills
English and math.
• Expand service hours of
DSPS to accommodate the
needs of all students,
including those who attend
classes during nontraditional hours.
• Hire additional faculty who
will focus on curricular redesign and special
interventions and activities.
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Expected Improvement(s)

Progress Toward Reducing
Disproportionate Impact
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Disproportionate Impacts, College Analysis, and Plans for Improvement
IV. Degree and Certificate Completion
Impacted Group

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

• Students who are
not economically
disadvantaged
(PI=0.32 and 7.2
percentage points
difference)
• White students
(PI=0.41 and 2.1
percentage points
difference)
• Black/AfricanAmerican
students (PI=0.85
and 4.1
percentage points
difference)

There is a need for further
research to identify and
understand why students are not
accessing financial aid.

• Conduct qualitative and
quantitative research to
determine the causes and
continuing factors for the
lower rates of course
completion for white and nonlow income students.
• “Umoja” Coordinator will
develop strategies to assist
Black/African-American
students with degree
completion, including
encouraging the use of
tutoring, faculty office hours,
relevant “Umoja” activities
and interventions and other
available support services
within the pathways.

For all target groups that were
below equity (PI < .80), the goal
is to address equity to bring
these groups to “almost at equity
(PI ≥ .80). For target groups
that were almost at equity (.80 ≥
PI < 1.0), the goal is to bring
these groups to equity (PI ≥ 1.0).

Based on college conversations
that included faculty and staff,
the incumbent worker student
population seeking career
enhancement are believed to
impact the overall certificate and
degree completion rates.
Additional and more refined
research will provide further
responses.
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Progress Toward Reducing
Disproportionate Impact
• LATTC has launched six
pathways (PACTS):
Advanced Transportation and
Manufacturing; Applied
Sciences; Construction,
Maintenance and Utilities;
Design and Media Arts;
Health Sciences; and Liberal
Arts Pathway that provides a
set of comprehensive and
integrated instructional and
student support services. The
pathway practices include
two-year scheduling (guided
choices), cohorts, and
contextualization.
• Over a four year period,
LATTC completions have
increased nearly 100% for
certificates and over 15% for
degrees.
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Disproportionate Impacts, College Analysis, and Plans for Improvement
V. Transfer
Impacted Group
• Students with
disabilities (PI=0.80
and 1.1 percentage
points difference)
• Black/AfricanAmerican students
(PI=0.84 and 3.3
percentage points
difference)
• Hispanic/Latino
students (PI=0.94 and
3.4 percentage points
difference)
• Students who are
economically
disadvantaged
(PI=0.94 and 5.9
percentage points
difference)

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

• The proportionality
index for all
student groups are
at 0.80 “almost at
equity).

• Hire a Pathway Navigator for
the Liberal Arts Pathway; since
the students with the intention
of transferring are largely
within the Liberal Arts
Pathway.
• The Pathway Navigator will
work with the Transfer Center
Director and the Liberal Arts
Pathway Counselor to provide
services to increase transfer
rates for the targeted groups.
• The Navigator will specifically
coordinate services with DSPS,
“Umoja”, and Puente to address
the specific needs of the
students with disabilities,
Black/African-American
Students and Latino students,
three of the groups not at equity
for transfer.
• Provide needed books,
workbooks, materials and
adaptive learning software for
low-income students.

For all target groups that were
almost at equity (.80 ≥ PI <
1.0), the goal is to bring these
groups to equity (PI ≥ 1.0).
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Progress Toward Reducing
Disproportionate Impact
• LATTC launched the Liberal
Arts Pathway that provides a
set of comprehensive and
integrated instructional and
student support services within
a cohort experience. Although
transfer rates data represent a
six-year cohort, the college
anticipates making progress on
transfer rates within two years
based on the PACTS principles
of guided choices, cohortbased year-round scheduling,
and pathway (embedded)
counseling.

Los Angele Trade-Technical College
Student Equity Plan

December 2015
Los Angeles Trade Technical College
Student Success Committee
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Executive Summary
Introduction
As one of nine public two year colleges in the Los Angeles Community College District, Los
Angeles Trade-Technical College (LATTC) offers specialized career technical education and
academic, transfer-track programs. LATTC’s mission, in brief, is to provide high-quality
academic, technical, and professional educational opportunities for the population it serves. The
College’s primary district-defined service area is comprised of a 15 zip-code region that spans
the Central, East, South, and Southeast areas of Los Angeles. However, LATTC also serves a
multitude of students from across the Los Angeles Community College District’s (LACCD) 882square mile region primarily due to its long history of preparing students for trade and technical
careers in programs of study not offered by many other colleges. Our proud 90-year history
stems from our roots in workforce preparation and a commitment to the Greater Los Angeles
Community.
LATTC’s primary service area encompasses some of the most disadvantaged communities in
Los Angeles. According to the U.S. Census, most of the zip codes within LATTC’s service area
have high unemployment rates, high poverty rates and low levels of educational attainment when
compared to the greater Los Angeles County region. Furthermore, LATTC’s service area has the
lowest median income compared to the other LACCD colleges’ service areas.
For the past three years, Los Angeles Trade-Technical College has been embarking on a
transformative journey focused on creating Pathways to Academic, Career, and Transfer Success
(PACTS) for all students at LATTC. This college wide movement maximizes student success by
embracing an institutional approach to student and instructional support, with an emphasis on
eliminating silos and barriers. As a college that serves the areas with significant educational
attainment gaps, LATTC is committed to developing, piloting and assessing strategies to
improve student success, given the historical achievement gaps related to the communities we
serve. The Student Equity Plan is designed to enhance and enrich the PACTS framework and
advance the college mission by addressing the specific needs of those student groups that are
more significantly impacted than the traditionally underserved LATTC student. The equity
planning process involves collecting and analyzing student success data disaggregated by
ethnicity, gender, and disability, foster youth, veteran, and low income statuses to identify areas
of strength and need. From these data, a work plan was developed that leverages PACTS
strategies and areas of strength and provides additional support and resources in areas of need.
Target Student Groups
LATTC used the “Proportionality Index” methodology for assessing disproportionate impact for
each of the target groups. The interpretation of the proportionality index was adapted from the
University of Southern California’s Center for Urban Education. The table below describes how
the proportionality index was interpreted for this Student Equity Plan.
Proportionality Index

Interpretation
Los Angeles Trade Technical College Student Equity Plan - 6

Greater or equal to 1
At or above equity
Greater or equal or 0.8 but less than 1.0
Almost at equity
Below 0.8
Below equity
Source: “Measuring the State of Equity in Public High Education,” USC Center for Urban
Education, October 2003.
Based on these data, the groups with the highest equity gaps were selected for targeted for
interventions. These are descried below:
Access
The student groups experiencing the largest equity gaps in terms of participation rates are:
• Students with disabilities (PI=0.37 and 6 percentage points difference)
• Asian students (PI=0.38 and 7.3 percentage points difference)
• White students (PI=0.83 and 1.2 percentage points difference)
• Latino/Hispanic students (PI=0.85 and 8.5 percentage points difference)
Success Indicator: Course Completion
All Credit: While the proportionality index for all student groups are above 0.85, the three
student groups experiencing the largest equity gaps are:
• Foster youth students (PI=0.85 and 0.4 percentage points difference)
• Black/African-American students (PI=0.88 and 2.7 percentage point difference)
• Students who identify as more than one race (PI=0.88 and 0.3 percentage point difference)
Transfer: While the proportionality index for all student groups are above 0.85, the three
student groups experiencing the largest equity gaps are:
• Foster youth students (PI=0.85 and 0.4 percentage point difference)
• Black/African-American students (PI=0.89 and 2.7 percentage point difference)
• Students who identify as more than one race (PI=0.88 and 0.2 percentage point difference)
Basic Skills: The three student groups experiencing the largest equity gaps are:
• Foster youth students (PI=0.80 and 0.7 percentage point difference)
• Black/African-American students (PI=0.80 and 5.3 percentage point difference)
• White students (PI=0.87 and 0.4 percentage point difference)
Vocational: While the proportionality index for all student groups are above 0.85, the three
student groups experiencing the largest equity gaps are
• Students who identify as more than one race (PI=0.87 and 0.3 percentage point difference)
• Foster youth students (PI=0.88 and 0.3 percentage point difference)
• Black/African-American students (PI=0.91 and 2.1 percentage point difference)
Success Indicator: ESL and Basic Skills Math and English Completion
Basic Skills Math: The student groups experiencing the greatest gaps are:
• Black/African-American students (PI=0.47 and 22.1 percentage points difference)
• Students with disabilities (PI=0.57 and 5.2 percentage points difference)
Basic Skills English: The student groups experiencing the greatest gaps are:
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•
•

Black/African-American students (PI=0.62 and 15.2 percentage points difference)
Students with disabilities (PI=0.62 and 3.9 percentage points difference)

Remedial ESL: The student groups experiencing the greatest gaps are:
• Hispanic/Latino students (PI=0.75 and 17.9 percentage points difference)
• Male students (PI=0.79 and 8.7 percentage points difference)
• Students with disabilities (PI=0.90 and 1.1 percentage points difference)
Success Indicator: Degree and Certificate Completion
The student groups experiencing the greatest gaps are:
• Students who are not economically disadvantaged (PI=0.32 and 7.2 percentage points
difference)
• White students (PI=0.41 and 2.1 percentage points difference)
• Black/African-American students (PI=0.85 and 4.1 percentage points difference)
Success Indicator: Transfer
The student groups experiencing the greatest gaps are:
• Students with disabilities (PI=0.80 and 1.1 percentage points difference)
• Black/African-American students (PI=0.84 and 3.3 percentage points difference)
• Hispanic/Latino students (PI=0.94 and 3.4 percentage points difference)
• Students who are economically disadvantaged (PI=0.94 and 5.9 percentage points difference)
Goals and Activities
Funding and Budget
Budget allocation for Los Angeles Trade Technical College 2015-2016 (Carry-over until
December 31, 2016) - $2,180,810
Contact:
Leticia Barajas, V.P. of Academic Affairs and Workforce Development & Student Equity
Coordinator
barajal@lattc.edu
213-763-7071
Kaneesha Tarrant, Vice President, Student Services and Co-Chair, Student Success Committee
http://tarrankk@lattc.edu 213-763-7076
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Planning Committee and Collaboration
Student Equity Planning Process 2014-15 – Initial Year
The Student Success Committee was responsible for leading the dialogue among diverse
stakeholders with regards to the development of the Student Equity Plan in 2014. The Student
Success Committee’s 2013 – 2014 goals included addressing student equity and managing the
steps required by SB 860 to complete the Student Equity Plan. The Institutional Research office
prepared campus research data in spring 2014. Starting in April 2014, data were presented at
several Student Success and other committee meetings with the intent of brainstorming,
gathering feedback, and sharing ideas about the need to further disaggregate and clearly present
data. To ensure transparency and communication, a student equity web page was created on the
Student Success Committee site; as feedback was received, documents were revised and posted
on this website. Data were also presented and feedback was received at various college wide
gatherings, such as the annual staff and faculty convocations. The September 2014 college wide
Day of Dialogue focused exclusively on the SSSP and Equity Plans, with the expected outcome
to increase college wide knowledge about the plans, encourage dialogue and elicit feedback
about possible strategies to mitigate identified equity gaps among identified student subgroup
populations. At the beginning of the fall 2014 semester, Student Success workgroup sessions
were scheduled every Wednesday to further analyze the data, focusing on a small subset of
indicators each week. Dates for these meetings and data were published on the website in
advance. The purpose of these meetings was to solicit input in order to draft goals and action
plans for the Student Equity Plan, as well as to ensure alignment of these goals with the strategic
priorities of the college’s Educational Master Plan, which is aligned with PACTS. These
sessions were widely attended by students, faculty and staff, who provided meaningful and
useful feedback that was incorporated into the draft of the plan. The final draft was presented to
and approved by the Student Success Committee, Academic Senate and LACCD Board of
Trustees and was ultimately successfully submitted to the Chancellor’s Office.
Student Equity Planning Process – 2015-16
In light of the new 2015-16 Student Equity Plan Template, and in response to the meaningful
feedback received from the California Community College Chancellor’s office about the
strengths and weaknesses of its 2104 Student Equity Plan, the College’s Student Success
Committee was tasked with revising and updating the college’s Student Equity Plan in August
2015. The college followed a similar process as was used in 2014 and utilized the same
constituent engagement strategies to update the Student Equity Plan. Further, although not
required, the Office of Institutional Effectiveness provided updated data so the new plan could
reflect the most recently available numbers.
Towards the goals of enhancing the College’s ability to prepare the Student Equity Plan in the
new template, and to strengthen the College’s planning process, a core team from the College’s
Student Equity Plan Committee attended USC’s Center for Urban Education Student Equity Plan
Institute in September 2015. The two-day event resulted in a plan for the refinement of the
engagement strategies, as well as in an initial draft of 2015 Plan. Further, two members of the
committee attended the Chancellor’s Office Student Equity/SSSP Directors Training in
September/October 2015 to further enhance the quality of the Student Equity Plan draft.

Los Angeles Trade Technical College – Student Equity Plan 2015-2016

Student Success Committee Membership & Student Equity Workgroup Attendee* List
Member Name

Title

Organization(s), Program(s) or Role(s)
Represented
Student Success Committee
Administrative Co-Chair
Student Success Committee Faculty CoChair, Faculty Association
Student Equity Coordinator; College
Administration
Academic Senate

Kaneesha Tarrant

VP Student Services

Jess Guerra

Kookie Murray– AFT Staff
Guild

Chair, Advanced Transportation
& Manufacturing
VP of Academic Affairs and
Workforce Development
Vice Chair, Sciences and 1st
Vice President, Academic Senate
Counselor
Academic Senate
Chair, Design and Media Arts
Faculty Association
and President, Faculty Guild
Veterans Center Student Support AFT 1521A Staff Guild
Staff

Christina Anketell

Chair, Academic Connections

Jan Gangel-Vasquez
Taybeh Meftagh

Chair, English
Chair, Math

Tom Dawkins
Anna Badalyan
Henan Joof*

Chair, Counseling
Dean, Institutional Effectiveness
Dean, Student Services

Nicole Albo-Lopez*

Dean, Academic Affairs &
Workforce Development

Marcia Wilson*

Special Projects Program
Director

Leticia Barajas
Martin Diaz- Academic
Senate
Inhae Ahn – Academic Senate
Carole Anderson

Department Chair & Basic Skills
Representative
Department Chair
Department Chair & Basic Skills
Initiative Faculty Lead
Department Chair & Student Services
Institutional Effectiveness
Bridges to Success & Student Success and
Support Program (SSSP) Coordinator
Pathway Dean, Liberal Arts and
Supervising Administrator – Basic Skills
Initiative
Tier I Pathway Implementation Lead
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Success Indicator: Access
Campus Based Research
Overview
LATTC used the “Proportionality Index” methodology for assessing disproportionate impact for
this indicator. The interpretation of the proportionality index, as shown in the table below, was
adapted from the University of Southern California’s Center for Urban Education.

Proportionality Index
Interpretation
Greater or equal to 1
At or above equity
Greater or equal or 0.8 but less than 1.0
Almost at equity
Below 0.8
Below equity
Source: “Measuring the State of Equity in Public High Education,” USC Center for Urban
Education, October 2003.
LATTC is located on the southern edge of downtown Los Angeles, approximately two miles
south of the Central Business District. The college’s primary district-delineated service area is
comprised of a 15 zip-code region that spans the Central, East, South, and Southeast areas of Los
Angeles. LATTC’s primary service area encompasses some of the most disadvantaged
communities in Los Angeles. According to the U.S. Census, most of the zip codes within
LATTC’s service area have high unemployment rates, high poverty rates and low levels of
educational attainment when compared to the greater Los Angeles County region. Furthermore,
LATTC’s service area has the lowest median income compared to the other LACCD colleges’
service areas.
The service area data that follows is based on the LATTC’s primary service area that
encompasses the 15 zip codes identified by the District as the College’s primary service area.
The data was obtained from various sources as sited at the bottom of the tables that follow.
Important notes with short explanations of the methodologies used are also included at the
bottom of the tables. The data on the student population is from the fall 2014 semester and was
obtained from LACCD’s database.
Indicator Definitions and Data
A. Issues with ACCESS were computed by comparing the percentage of each population group
that is enrolled to the percentage of each group in the adult population within the community
served. This percentage is frequently calculated as a participation rate.
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Access Rates, Fall 2014
>=1.0 At or above Equity

TOTAL
GENDER
Female
Male

=0.8 - <1.0 Almost at Equity
Annual
Student % of Student
Service
Participation Population Population
Area
(Fall 2014)
(Fall 2014) Population
Rate
5%
16,038
344,408

<0.8 Below Equity
% of
Service
Area

Proportionality
Index
-

5%
5%

7,591
8,447

47.3%
52.7%

161,005
183,403

46.7%
53.3%

1.01
0.99

RACE/ETHNICITY
American Indian/Alaska Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

18%
2%
6%
4%
35%
4%
NA
43%

42
710
3,440
8,849
33
918
670
1,376

0.3%
4.4%
21.4%
55.2%
0.2%
5.7%
4.2%
8.6%

234
40,138
54,041
222,998
95
23,731
NA
3,172

0.1%
11.7%
15.7%
64.7%
0.0%
6.9%
NA
0.9%

3.85
0.38
1.37
0.85
7.46
0.83
NA
9.32

FOSTER YOUTH
Yes
No

14%
8%

152
12,655

1.2%
98.8%

1,118
152,043

0.7%
99.3%

1.63
1.00

Notes:
Gender: The Service Area population for Gender includes residents between 15-64 years old in
order to capture the adult population.
Race/Ethnicity: The Service Area Population for Race/Ethnicity includes residents between 1564 years old in order to capture the adult population. Filipino counts are included in the
“Asian” category. Service Area population data for the “Some other race” category was not
available.
Foster Youth: Foster youth totals for the student population and service area population are not
equal to the first “Total” row. The number of foster youth in the service area is approximated
using a 0.73% foster youth rate for LA County residents ages 0-21 in 2014. This rate was
calculated by dividing the number of foster youth in LA County by the population in LA County
under 21 years old.
Sources:
Student population for all categories: Fall 2014, LACCD database (IRDS).
Service Area population for Gender and Race/Ethnicity: 2014 demographics data for LATTC 15
zip codes, Economic Modeling Specialist, Inc. (EMSI), http://www.economicmodeling.com/.
Service Area population for Foster Youth: 2014 Number of Children in Foster Care in Los
Angeles County, Kidsdata, http://www.kidsdata.org/topic/4/foster-care/summary; 2014 LA
County population estimate, U.S. Census Bureau: State and County QuickFacts.
http://quickfacts.census.gov/qfd/states/06/06037.html.
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Access Rates, Fall 2014
=0.8 - <1.0 Almost at Equity

>=1.0 At or above Equity

TOTAL

Annual
Student % of Student
Service
Participation Population Population
Area
Rate
(Fall 2014)
(Fall 2014) Population
344,408
16,038
5%

<0.8 Below Equity
% of
Service
Area

Proportionality
Index
-

DISABILITY STATUS (DSPS)
Yes
No

2%
5%

552
15,486

3.4%
96.6%

33,955
327,270

9.4%
90.6%

0.37
1.07

LOW-INCOME
Yes
No

3%
3%

8,506
7,532

53.0%
47.0%

270,695
216,617

55.5%
44.5%

0.95
1.06

VETERANS
Yes
No

3%
1%

471
5,233

8.3%
91.7%

16,230
365,979

4.2%
95.8%

1.94
0.96

Notes:
Disability Status (DSPS): The number of individuals with a disability status in the service area is
approximated using a 9.4% reported disability rate from a 2005-2007 sample of LA County
residents ages 16-64. The service area population includes residents between 15-64 years old in
order to capture the adult population. The total for the service area population is not equal to
the first “Total” row.
Low-Income: Low-Income students are defined as BOGG recipients, which includes individuals
who are 150% of the federal poverty level. Low-income numbers in the service area are
calculated using 150% federal poverty rates for each zip code in the service area. The service
area population includes individuals whose poverty status is determined, and therefore is not
equal to the first “Total” row.
Veterans: Students with a military status are included in the “Veteran” category. The total for
the student population is not equal to the first “Total” row because there are unknown veteran
statuses. The number of veterans the service area is approximated using a 4.2% veteran rate for
LA County residents. This rate was calculated by dividing the number of veterans in LA County
by the population in LA County over 18 years old. The total for the service area population is
not equal to the first “Total” row because individuals over 64 years old are accounted for.
Sources:
Student population for all categories: Fall 2014, LACCD database (IRDS).
Service Area population for Disability Status (DSPS): Disability Population Statistics for Los
Angeles County, California from Pooled 2005-2007 ACS PUMS Data,
http://www.disabilityplanningdata.com/site/county_population_table.php?state=california&cnty
name=Los%20Angeles. Service Area population for Low Income: 2009-2013 5-Year American
Community Survey, U.S. Census Bureau,
http://factfinder.census.gov/faces/nav/jsf/pages/community_facts.xhtml.
Service Area population for Veterans: 2009-2013 Veteran, U.S. Census Bureau: State and
County QuickFacts. http://quickfacts.census.gov/qfd/states/06/06037.html.

Los Angeles Trade Technical College – Student Equity Plan 2015-2016

Conclusions: Disproportionately Impacted Student Groups
The student groups experiencing the largest equity gaps in terms of participation rates are:
• Students with disabilities (PI=0.37 and 6 percentage points difference)
• Asian students (PI=0.38 and 7.3 percentage points difference)
• Hispanic students (PI=0.85 and 8.5 percentage points difference)
The section that follows details the goals and activities to address equity gaps for the target
populations at LATTC.
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District:

Los Angeles Community College District

College:

Los Angeles Trade Technical College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS
GOAL A.
The goal is to improve access for the following target populations identified in the college research as experiencing a disproportionate
impact:
Target Population(s)
Current gap, year
Example Group
-6, 2014
(PI=0.37 and 6 percentage points difference)
• Students with disabilities
(PI=0.38 and 7.3 percentage points difference)
• Asian students
(PI=0.85 and 8.5 percentage points difference)
• Hispanic students
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
PI ≥ 0.8
PI ≥ 0.8
PI ≥ 1.0

Goal Year
2020
2020
2020
2020

ACTIVITIES: A. ACCESS
A.1
• Activity Type(s)
X

Outreach

Student Equity Coordination/Planning

X

Student Services or other
Categorical Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

X

x

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.1
Students with Disabilities

Instructional Support
Activities
Direct Student Support

# of Students Affected
Institutional
Effectiveness
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• Activity Implementation Plan
Activities:
1) Conduct qualitative research (focus groups and interviews) with students to identify barriers to disclosure and/or enrollment in
DSPS
2) Establish a DSPS college wide campaign (posters, fliers, web presence, video orientations, e+tc.) to increase visibility and
awareness of DSPS categorical services and support
3) Review and revise LATTC outreach plan to include more active DSPS presence and involvement in the recruitment,
orientation and student on-boarding process
The Committee’s hypothesis about the reason for the equity gap for students with disabilities is that it is most likely due to the lack of
student identification of their disability status, and not an actual lack of enrollment of this population. There are a number of reasons
students might fail to disclose their learning and other disabilities (lack of awreness they have one, fear of stigma, lack of verification
of disability, etc.). Qualitative reaearch will be conducted to test this hypothesis and identify the actual barriers to self-disclosure.
Simultaneously, increased outreach and increased referrals for testing and enrollment in DSPS during the recruitment and orientation
process will occur.
ID
A.1

Planned Start and End Date(s)
January 2016-December 2016

Student Equity Funds
$40,740

Other Funds**

• Link to Goal
These activities will likely increase the number of students who self-disclose disabilities, as well as increase awareness of students
who might have an undiagnosed disability. If the awareness campaign does not lead to an cinrease in the proportionality index to
“almost at equity” (PI ≥ .80), the strategy will be re-evaluated.
• Evaluation
• Process evaluations will occur to document and list trainings held for faculty and staff, including topics and feedback from
participants
• Process evaluation will document the number of outreach, recruitment and orientation activities DSPS staff attend.
• Data will be collected on the number of DSPS students are enrolled at the beginning of each semester.
• Data will be collected each semester and analyzed for equity yearly.
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A.2
• Activity Type(s)
X

Outreach

Student Equity Coordination/Planning

X

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.2
Asian and Latino Students

# of Students Affected
Institutional
Effectiveness

X

Instructional Support Activities
Direct Student Support

.

• Activity Implementation Plan
Activities
1) Conduct targeted recruitment through outreach to K-12 schools, community and faith-based organizations in LATTC’s service
area to recruit more Asian and Hispanic/Latino students
2) Conduct qualitative research with Asian and Hispanic/Latino students who are curretly enrolled to consider perceptions and
potential barriers to enrollment
3) Review and revise LATTC outreach strategies that includes college branding and imaging to target Asian and Hispanic/Latino
residents in the community
4) Recruit from service area K-12 schools and conduct intergenerational outreach to parents
5) Provide special AB540 support services
6) Outreach to immigrant population
ID

Timeline(s)

Student Equity Funds
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Other Funds**

A.2 January 2016 – December 2016

$125,000

• Link to Goal
These activities specifically address outreach to targeted under-represented populations at LATTC. The College has not re-imagined
its outreach and branding strategies in over 15 years.
• Evaluation
• Process evaluation data will provide information on the number of outreach and recruitment events attended in the
community; a list of all materials developed will be memorialized
• Data on the number of students enrolled who identify as Asian or Hispanic/Latino will be collected each fall after census
• Data will evaluated for to determine equity by calculating the proportionality index each year
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District:

Los Angeles Community College District

College:

Los Angeles Trade Technical College

Success Indicator: Course Completion
Campus-Based Research
Overview
LATTC used the “Proportionality Index” methodology for assessing disproportionate impact.
The interpretation of the proportionality index, as shown in the table below, was adapted from
the University of Southern California’s Center for Urban Education.
Proportionality Index
Interpretation
Greater or equal to 1
At or above equity
Greater or equal or 0.8 but less than 1.0
Almost at equity
Below 0.8
Below equity
Source: “Measuring the State of Equity in Public High Education,” USC Center for Urban
Education, October 2003.
Since LATTC attracts students who attend the college for a myriad of purposes, the college
looked each of the four different course status types and reported each type of course status
separately:
• All Credit
• Transfer
• Basic Skills
• Vocational
All credit and transfer courses are relevant to the analysis because they encompass a large
amount of the courses offered by LATTC. Transfer courses also cover a large amount of the
academic courses offered by the LATTC. Additionally, basic skills courses are relevant to the
analysis because these courses traditionally have shown equity gaps between different
demographics. Lastly, vocational courses are relevant because LATTC is primarily recognized
for offering quality career technical education.
Indicator Definitions and Data
B. Data on COURSE COMPLETION were calculated based on the ratio of the number of
credit courses that students completed, by population group, compared to the number of courses
in which students in that group are enrolled on the census day of the term.
The rate of course completion is calculated as follows:
Rate
Rate of Course
Completion

Denominator
The number of courses students
enrolled in and were present in on
census day in the base term.

Numerator
The number of courses in which
students earned an A, B, C, or credit
in the term.

All Credit Course Completion, Fall 2014
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>=1.0 At or above Equity

TOTAL

=0.8 - <1.0 Almost at Equity
Number of
Course
Completion Courses
Enrolled
Rate
34,344
67.6%

<0.8 Below Equity

% of
Number of
% of
Courses
Courses
Courses Proportionality
Enrolled Completed Completed
Index
100.0%
23,224
100.0%
-

GENDER
Female
Male

65.5%
69.5%

16,009
18,335

46.6%
53.4%

10,482
12,742

45.1%
54.9%

0.97
1.03

RACE/ETHNICITY
American Indian/Alaska Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

62.3%
80.8%
59.7%
68.7%
83.6%
80.1%
70.7%
59.3%

77
1,579
8,013
20,943
61
1,736
1,205
730

0.2%
4.6%
23.3%
61.0%
0.2%
5.1%
3.5%
2.1%

48
1,276
4,784
14,389
51
1,391
852
433

0.2%
5.5%
20.6%
62.0%
0.2%
6.0%
3.7%
1.9%

1.00
1.20
0.88
1.02
1.00
1.18
1.05
0.88

FOSTER YOUTH
Yes
No

57.3%
67.9%

986
33,358

2.9%
97.1%

565
22,659

2.4%
97.6%

0.85
1.00

DISABILITY STATUS (DSPS)
Yes
No

64.6%
67.8%

1,582
32,762

4.6%
95.4%

1,022
22,202

4.4%
95.6%

0.96
1.00

LOW-INCOME*
Yes
No

67.6%
67.5%

24,658
10,640

69.9%
30.1%

16,659
7,182

69.9%
30.1%

1.00
1.00

VETERANS
Yes
No

74.5%
67.3%

1,574
32,770

4.6%
95.4%

1,172
22,052

5.0%
95.0%

1.10
1.00

Notes: Filipino counts are included in the “Asian” category. The “Unknown” and “Some other
race” categories are assumed to be equivalent.
Low-income data was not available for course completion in CCCCO Data Mart. Low-Income
is defined as BOGG recipients, which includes individuals who are 150% below the federal
poverty level. Low Income totals are not equal to the first “Total” row.
Individuals with a military status are included in the “Veteran” category.
Source: Fall 2014 Course Retention/Success Rate Summary Report, CCCCO,
http://datamart.cccco.edu/Outcomes/Course_Ret_Success.aspx.
*Source: Fall 2014, LACCD database (IRDS).
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Transfer Course Completion, Fall 2014
>=1.0 At or above Equity

= 0.8 - <1.0 Almost at Equity
<0.8 Below Equity
Course
Number of
% of
Number of
% of
Proportionality
Completion Courses
Courses
Courses
Courses
Index
Rate
Enrolled
Enrolled Completed Completed

Total

67.7%

22,904

100.0%

15,517

100.0%

-

GENDER
Female
Male

66.3%
69.3%

11,913
10,991

52.0%
48.0%

7,900
7,617

50.9%
49.1%

0.98
1.02

RACE/ETHNICITY
American Indian/Alaskan Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

59.6%
80.3%
60.2%
68.8%
80.9%
80.4%
72.6%
59.9%

52
985
5,446
13,996
47
1,057
842
479

0.2%
4.3%
23.8%
61.1%
0.2%
4.6%
3.7%
2.1%

31
791
3,278
9,631
38
850
611
287

0.2%
5.1%
21.1%
62.1%
0.2%
5.5%
3.9%
1.8%

1.00
1.19
0.89
1.02
1.00
1.19
1.07
0.88

FOSTER YOUTH
Yes
No

57.4%
68.1%

667
22,237

2.9%
97.1%

383
15,134

2.5%
97.5%

0.85
1.00

DISABILITY STATUS (DSPS)
Yes
No

67.5%
67.8%

1,022
21,882

4.5%
95.5%

690
14,827

4.4%
95.6%

1.00
1.00

LOW-INCOME*
Yes
No

64.5%
62.4%

14,672
5,897

71.3%
28.7%

9,469
3,679

72.0%
28.0%

1.01
0.98

VETERANS
Yes
No

70.1%
67.7%

903
22,001

3.9%
96.1%

633
14,884

4.1%
95.9%

1.03
1.00

Notes: Filipino counts are included in the “Asian” category. The “Unknown” and “Some other
race” categories are assumed to be equivalent.
Low-income data was not available for course completion in CCCCO Data Mart. Low-Income
is defined as BOGG recipients, which includes individuals who are 150% below the federal
poverty level. Low Income totals are not equal to the first “Total” row.
Individuals with a military status are included in the “Veteran” category.
Source: Fall 2014 Course Retention/Success Rate Summary Report, CCCCO,
http://datamart.cccco.edu/Outcomes/Course_Ret_Success.aspx.
*Source: Fall 2014, LACCD database (IRDS).
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Basic Skills Course Completion, Fall 2014
>=1.0 At or above Equity

=0.8 - <1.0 Almost at Equity
<0.8 Below Equity
Course
Number of
% of
Number of
% of
Proportionality
Completion Courses
Courses
Courses
Courses
Index
Rate
Enrolled
Enrolled Completed Completed

Total

53.5%

3,675

100.0%

1,966

100.0%

-

GENDER
Female
Male

52.4%
55.0%

2,118
1,557

57.6%
42.4%

1,109
857

56.4%
43.6%

0.98
1.03

55.6%
72.2%
42.8%
57.3%
100.0%
46.5%
67.9%
51.1%

9
90
979
2,345
1
101
56
94

0.2%
2.4%
26.6%
63.8%
0.0%
2.7%
1.5%
2.6%

5
65
419
1,343
1
47
38
48

0.3%
3.3%
21.3%
68.3%
0.1%
2.4%
1.9%
2.4%

1.04
1.35
0.80
1.07
1.87
0.87
1.27
0.95

FOSTER YOUTH
Yes
No

42.7%
53.9%

131
3,544

3.6%
96.4%

56
1,910

2.8%
97.2%

0.80
1.01

DISABILITY STATUS (DSPS)
Yes
No

48.5%
54.0%

324
3,351

8.8%
91.2%

157
1,809

8.0%
92.0%

0.91
1.01

LOW-INCOME*
Yes
No

50.4%
51.6%

1,452
395

78.6%
21.4%

732
204

78.2%
21.8%

0.99
1.02

VETERANS
Yes
No

61.7%
53.2%

133
3,542

3.6%
96.4%

82
1,884

4.2%
95.8%

1.15
0.99

RACE/ETHNICITY
American Indian/Alaskan Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

Notes: Filipino counts are included in the “Asian” category. The “Unknown” and “Some other
race” categories are assumed to be equivalent.
Low-income data was not available for course completion in CCCCO Data Mart. Low-Income
is defined as BOGG recipients, which includes individuals who are 150% below the federal
poverty level. Low Income totals are not equal to the first “Total” row.
Individuals with a military status are included in the “Veteran” category.
Source: Fall 2014 Course Retention/Success Rate Summary Report, CCCCO,
http://datamart.cccco.edu/Outcomes/Course_Ret_Success.aspx.
*Source: Fall 2014, LACCD database (IRDS).
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Vocational Course Completion, Fall 2014
>=1.0 At or above Equity

<0.8 Below Equity
=0.8 - <1.0 Almost at Equity
Number of
% of
Number of
Course
% of
Courses
Completion Courses
Courses
Courses Proportionality
Enrolled
Rate
Enrolled Completed Completed
Index

Total

73.3%

18,921

100.0%

13,878

100.0%

-

GENDER
Female
Male

73.0%
73.5%

6,971
11,950

36.8%
63.2%

5,091
8,787

36.7%
63.3%

1.00
1.00

RACE/ETHNICITY
American Indian/Alaskan Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

63.0%
83.4%
66.7%
73.9%
85.7%
82.0%
78.2%
64.1%

46
1053
4267
10957
56
1392
740
410

0.2%
5.6%
22.6%
57.9%
0.3%
7.4%
3.9%
2.2%

29
878
2844
8095
48
1142
579
263

0.2%
6.3%
20.5%
58.3%
0.3%
8.2%
4.2%
1.9%

1.00
1.14
0.91
1.01
1.00
1.12
1.07
0.87

FOSTER YOUTH
Yes
No

64.4%
73.6%

508
18,413

2.7%
97.3%

327
13,551

2.4%
97.6%

0.88
1.00

DISABILITY STATUS (DSPS)
Yes
No

3.0%
73.4%

755
18,166

4.0%
96.0%

536
13,342

3.9%
96.1%

0.97
1.00

LOW-INCOME*
Yes
No

75.7%
75.8%

8,534
4,340

66.3%
33.7%

6,458
3,291

66.2%
33.8%

1.00
1.00

VETERANS
Yes
No

79.5%
73.0%

1,072
17,849

5.7%
94.3%

852
13,026

6.1%
93.9%

1.08
0.99

Notes:
Race/Ethnicity: Filipino counts are included in the “Asian” category. The “Unknown” and
“Some other race” categories are assumed to be equivalent.
Low-income data was not available for course completion in CCCCO Data Mart. Low-Income
is defined as BOGG recipients, which includes individuals who are 150% below the federal
poverty level. Low Income totals are not equal to the first “Total” row.
Veterans: Individuals with a military status are included in the “Veteran” category.
Source: Fall 2014 Course Retention/Success Rate Summary Report, CCCCO,
http://datamart.cccco.edu/Outcomes/Course_Ret_Success.aspx.
*Source: Fall 2014, LACCD database (IRDS).
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Conclusions: Disproportionately Impacted Student Groups
All Credit: While the proportionality index for all student groups are above 0.85, the three
student groups experiencing the largest equity gaps are:
• Foster youth students (PI=0.85 and 0.4 percentage points difference)
• Black/African-American students (PI=0.88 and 2.7 percentage point difference)
• Students who identify as more than one race (PI=0.88 and 0.3 percentage point difference)
Transfer: While the proportionality index for all student groups are above 0.85, the three student
groups experiencing the largest equity gaps are:
• Foster youth students (PI=0.85 and 0.4 percentage point difference)
• Black/African-American students (PI=0.89 and 2.7 percentage point difference)
• Students who identify as more than one race (PI=0.88 and 0.2 percentage point difference)
Basic Skills: The three student groups experiencing the largest equity gaps are:
• Foster youth students (PI=0.80 and 0.7 percentage point difference)
• Black/African-American students (PI=0.80 and 5.3 percentage point difference)
• White students (PI=0.87 and 0.4 percentage point difference)
Vocational: The three student groups experiencing the largest equity gaps are:
• Students who identify as more than one race (PI=0.87 and 0.3 percentage point difference)
• Foster youth students (PI=0.88 and 0.3 percentage point difference)
• Black/African-American students (PI=0.91 and 2.1 percentage point difference)
Overall: While various student groups show equity gaps, the student groups that are
disproportionately impacted in all four course status types (all credit, transfer, basic skills, and
vocational) are foster youth students and Black/African-American students. These findings have
prompted discussions on developing and implementing effective strategies to ensure equity on
course completion for all student subgroups at LATTC. Programs and services for these two
groups are detailed in the next section of the Plan.
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Los Angeles Community College District

College:

Los Angeles Trade Technical College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION
GOAL B.
The goal is to improve course completion for the following target populations identified in the college research as experiencing a disproportionate
impact:
Target Population(s)
Example Group
Foster Youth Students

Current gap, year
Goal*
-14, 2014
Gap no > -6
All Credit: PI=0.85 and 0.4 percentage points difference
PI ≥ 1.0
Transfer: PI=0.85 and 0.4 percentage point difference
PI ≥ 1.0
Basic Skills: PI=0.80 and 0.7 percentage point difference
PI ≥ 1.0
Vocational: PI=0.88 and 0.3 percentage point difference
PI ≥ 1.0
Black/African-American
All Credit: PI=0.88 and 2.7 percentage point difference
PI ≥ 1.0
Students
Transfer: PI=0.89 and 2.7 percentage point difference
PI ≥ 1.0
Basic Skills: PI=0.80 and 5.3 percentage point difference
PI ≥ 1.0
Vocational: 0.91 and 2.1 percentage point difference
PI ≥ 1.0
*Expressed as either a percentage or number.
**Benchmark goals are to be decided by the institution.

Goal Year
2020
2020

2020

ACTIVITIES: B. COURSE COMPLETION
Suggested Activities/Actions
1) Conduct qualitative research to identify and specify the issues; this research will include the disaggregation of the data by gender, by course
and by section. These disaggregated data will provide a clearer perspective on the issues with course completion for Black/African-American
students and Foster youth students; focus groups and in-depth interviews with Black/African-American and Foster Youth students will be
conducted to gain further insight into their needs, strengths and challenges (Research is budgeted in Section F, since this impacts a number of
goals and equity issues)
2) Provide targeted professional development for faculty and staff about research-informed and evidence based pedagogical and counseling
strategies to address the needs of Black/African-American students and foster youth students (Professional Development is budgeted in
Section F since this impacts a number of goals and equity issues)
3) Furnish needed materials and supplies to Black/African-American students and Foster Youth students including uniforms, tools and supplies
required for their programs of study
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4) Based on results of the research mentioned above; develop support services for Black/African-American students and Foster Youth students
to address umet needs; Pathway Navigators and others will provide supportive services to Black/African-American Students and Foster Youth
students. Pathway Navigators will work with the existing Guardian Scholars program (for foster youth students) and Umoja program (for
Black/African-American Students) to determine best practices and avoid unnecessary duplication
5) LATTC will develop a strategy to integrate the general prinicples of Umoja and the evidence-based Umoja best practice activities into the
PACTS framework to provide support services for Black/African-American students; an “Umoja” Coordinator will be hired
B.1
• Activity Type(s)
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
B.1
Foster Youth students and Black/AfricanAmerican students

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
Institutional
Effectiveness

• Activity Implementation Plan
ID Planned Start and End Date(s)
B.1 January 2016- December 2016

Student Equity Funds
$391,316

• Link to Goal
• Evaluation
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Other Funds**

Success Indicator: ESL and Basic Skills Completion
OVERVIEW
LATTC used the “Proportionality Index” methodology for assessing disproportionate impact.
Proportionality compares the percentage of a subgroup in a cohort to its own percentage in a
resultant outcome group. LATTC decided to use this methodology because subgroups are not
compared to other subgroups, but rather to itself; and therefore reveal more accurate
disproportionalities. The formula for proportionality is the percentage in the outcome group
divided by the percentage in the original cohort (outcome percentage/cohort percentage). The
higher the proportionality, the higher the rate at which a subgroup has attained a desired
educational outcome; the lower the proportionality index, the lower the attainment rate. The
interpretation of the proportionality index, as shown in the table below, was adapted from the
University of Southern California’s Center for Urban Education.
Proportionality Index
Interpretation
Greater or equal to 1
At or above equity
Greater or equal or 0.8 but less than 1.0
Almost at equity
Below 0.8
Below equity
Source: “Measuring the State of Equity in Public High Education,” USC Center for Urban
Education, October 2003.
Indicator Definitions and Data
C. ESL AND BASIC SKILLS COMPLETION. The ratio of the number of students by
population group who complete a degree-applicable course after having completed the final
ESL or basic skills course compared to the number of those students who complete such a
final ESL or basic skills course. Calculate progress rates through basic skills by dividing:
Rate
Rate of Basic
Skills Math
Completion
Rate of Basic
Skills English
Completion
Rate of ESL
Completion

Denominator (Initial Cohort)
First attempt of a Math course in two
to four levels below transfer

Numerator (Outcome Group)
Completed college level Math course
within six years of cohort entry

First attempt of an English Writing
course in one to four levels below
transfer
First attempt of an ESL course in any
levels below transfer

Completed college level English
course within six years of cohort
entry
Completed college level ESL or
English course within six years
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Remedial ESL, 2006-2007 to 2008-2009 Cohort Years Combined
>=1.0 At or above Equity

TOTAL

=0.8 - <1.0 Almost at Equity
Initial
ESL
Cohort
Completion (3 Cohorts % of Initial
Rate
Combined)
Cohort
100%
422
9%

GENDER
Female
Male

11%
7%

248
174

58.8%
41.2%

RACE/ETHNICITY
American Indian/Alaskan Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

0%
14%
14%
7%
0%
33%
21%
N/A

1
43
57
297
2
3
19
-

0.2%
10.2%
13.5%
70.4%
0.5%
0.7%
4.5%
0.0%

FOSTER YOUTH
Yes
No

N/A
N/A

-

0.0%
0.0%

DISABLED STUDENTS (DSPS)
Yes
No

9%
10%

47
375

11.1%
88.9%

LOW-INCOME
Yes
No

10%
9%

280
142

66.4%
33.6%

VETERANS
Yes
No

N/A
N/A

-

0.0%
0.0%

<0.8 Below Equity

Outcome
Group
40

% of
Outcome Proportionality
Group
Index
100%
-

67.5%
32.5%

1.15
0.79

-

0.0%
15.0%
20.0%
52.5%
0.0%
2.5%
10.0%
0.0%

0.00
1.47
1.48
0.75
0.00
3.52
2.22
N/A

-

0.0%
0.0%

N/A
N/A

4
36

10.0%
90.0%

0.90
1.01

27
13

67.5%
32.5%

1.02
0.97

0.0%
0.0%

N/A
N/A

27
13

6
8
21
1
4

-

Source: CCCCO, Data on Demand, https://misweb.cccco.edu/dataondemand/.
Notes: Data for individuals who identify as more than one race, foster youth and veterans is not
available on CCCCO Data on Demand. Counts for one ESL cohort were too small for reliable
conclusions; therefore 2006-2007, 2007-2008 and 2008-2009 cohort years were combined into
one sample.
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Basic Skills Math, 2008-2009 Cohort Year
=0.8 - <1.0 Almost at Equity

>=1.0 At or above Equity

TOTAL
GENDER
Female
Male

Basic Skills
Math
Completion
Rate
8%

Initial
% of Initial
Cohort
Cohort
2,399
100%

<0.8 Below Equity

% of
Outcome Proportionality
Outcome
Group
Group
Index
189
100%
-

9%
7%

1,332
1,067

55.5%
44.5%

116
73

61.4%
38.6%

1.11
0.87

RACE/ETHNICITY
American Indian/Alaskan Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

0%
10%
4%
11%
0%
8%
11%
N/A

11
60
999
1,093
9
40
187
-

0.5%
2.5%
41.6%
45.6%
0.4%
1.7%
7.8%
0.0%

-

0.0%
3.2%
19.6%
65.1%
0.0%
1.6%
10.6%
0.0%

0.00
1.27
0.47
1.43
0.00
0.95
1.36
N/A

FOSTER YOUTH
Yes
No

N/A
N/A

-

0.0%
0.0%

0.0%
0.0%

N/A
N/A

DISABILITY STATUS (DSPS)
Yes
No

4%
8%

290
2,109

12.1%
87.9%

13
176

6.9%
93.1%

0.57
1.06

LOW-INCOME
Yes
No

8%
5%

2,051
348

85.5%
14.5%

170
19

89.9%
10.1%

1.05
0.69

N/A
N/A

-

0.0%
0.0%

0.0%
0.0%

N/A
N/A

VETERANS
Yes
No

6
37
123
3
20
-

-

-

Source: CCCCO, Data on Demand, https://misweb.cccco.edu/dataondemand/.
Notes: Data for individuals who identify as more than one race, foster youth and veterans is not
available on CCCCO Data on Demand.
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Basic Skills English, 2008-2009 Cohort Year
>=1.0 At or above Equity

TOTAL

=0.8 - <1.0 Almost at Equity
Basic Skills
English
Completion
Rate
19%

Initial
% of Initial
Cohort
Cohort
2,355
100%

<0.8 Below Equity

% of
Outcome
Outcome
Group
Group
454
100%

Difference
Between
Groups

Proportionality
Index
-

-

GENDER
Female
Male

22%
16%

1,383
972

58.7%
41.3%

298
156

65.6%
34.4%

6.9%
-6.9%

1.12
0.83

RACE/ETHNICITY
American Indian/Alaskan Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

25%
27%
12%
24%
0%
23%
22%
N/A

8
94
938
1,089
6
30
190
-

0.3%
4.0%
39.8%
46.2%
0.3%
1.3%
8.1%
0.0%

2
25
112
266
7
42
-

0.4%
5.5%
24.7%
58.6%
0.0%
1.5%
9.3%
0.0%

0.1%
1.5%
-15.2%
12.3%
-0.3%
0.3%
1.2%
0.0%

1.30
1.38
0.62
1.27
0.00
1.21
1.15
N/A

FOSTER YOUTH
Yes
No

N/A
N/A

-

0.0%
0.0%

0.0%
0.0%

0.0%
0.0%

N/A
N/A

DISABILITY STATUS (DSPS)
Yes
No

12%
20%

242
2,113

10.3%
89.7%

29
425

6.4%
93.6%

-3.9%
3.9%

0.62
1.04

LOW-INCOME
Yes
No

20%
15%

1,957
398

83.1%
16.9%

393
61

86.6%
13.4%

3.5%
-3.5%

1.04
0.80

VETERANS
Yes
No

N/A
N/A

-

0.0%
0.0%

0.0%
0.0%

0.0%
0.0%

N/A
N/A

-

-

Source: CCCCO, Data on Demand, https://misweb.cccco.edu/dataondemand/.
Notes: Data for individuals who identify as more than one race, foster youth and veterans is not
available on CCCCO Data on Demand.
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CONCLUSIONS: DISPROPORTIONATELY IMPACTED STUDENT GROUPS
Remedial ESL: The student groups experiencing the greatest gaps are:
• Hispanic/Latino students (PI=0.75 and 17.9 percentage points difference)
• Male students (PI=0.79 and 8.7 percentage points difference)
• Students with disabilities (PI=0.90 and 1.1 percentage points difference)
Basic Skills Math: The student groups experiencing the greatest gaps are:
• American Indian/Alaska Native and Native Hawaiian/Other Pacific Islanders students
combined (N=20; PI=0.00 and 0.9 percentage points difference)
• Black/African-American students (PI=0.47 and 22.1 percentage points difference)
• Students with disabilities (PI=0.57 and 5.2 percentage points difference)
Basic Skills English: The student groups experiencing the greatest gaps are:
• Black/African-American students (PI=0.62 and 15.2 percentage points difference)
• Students with disabilities (PI=0.62 and 3.9 percentage points difference)
• American Indian/Alaska Native and Native Hawaiian/Other Pacific Islanders students
combined (N=14; PI=0.74 and 0.2 percentage points difference)
A. ESL and Basic Skills Completion
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE COMPLETION
GOAL C.
The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Example Group
Hispanic/Latino
Males
Black/African-American

Current gap, year
-7, 2014
ESL: PI=0.75 and 17.9 percentage points difference
ESL: PI=0.79 and 8.7 percentage points difference
Basic Skills Math: PI=0.47 and 22.1 percentage points difference
Basic Skills English: PI=0.62 and 15.2 percentage points difference
Students with Disabilities
ESL: PI=0.90 and 1.1 percentage points difference
Basic Skills Math: PI=0.57 and 5.2 percentage points difference
Basic Skills English: PI=0.62 and 3.9 percentage points difference
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
PI ≥ .80
PI ≥ .80
PI ≥ .80
PI ≥ .80
PI ≥ 1.0
PI ≥ .80
PI ≥ .80

Goal Year
2020
2020
2020
2020
2020

ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION
Suggested Activities/Actions
1) Conduct research to determine if there were certain courses or certain sections of courses that contributed to the low rates of completion by
thesefour target groups. Further disaggregation by program of study, part-time and full-time status, and day and evening program enrollment
will be completed; The results of this disaggregation might provide further insight. (Research is budgeted in Section F, since this impacts a
number of goals and equity issues)
2) Provide books, workbooks, adaptive learning programs and other online materials to assist male students and Hispanic/Latino students with
ESL courses
3) Provide books, workbooks, adaptive learning programs and other online materials to assist Black/African-Americans and DSPS students with
basic skills math and English courses
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4) Professional development will be provided to faculty and staff to better address the needs of DSPS students innovations (Professional
Development is budgeted in Section F, since it impacts a number of goals and equity issues)
5) Professional development will be provided to faculty and staff to better address the needs of Black/African-American students through
curricular innovations (Professional Development is budgeted in Section F, since it impacts a number of goals and equity issues.)
6) Provide additional tutoring for targeted students within the pathways to address the needs for assistance in mastering Tier 2 competencies in
basic skills English and math
7) Expand service hours of DSPS to accommodate the needs of all students, including those who attend classes during non-traditional hours
8) The Student Equity Coordinator will maximize the impact of strategies to address the needs of these target populations without overlap and
duplication of services; lack of coordinator between services provided within the pathways, within categorical programs and within other
specially funded programs can sometimes be confusing for students; (Funds for the Coordinator are budgeted under Section F, since this
impacts a number of goals and equity issues)
9) Learning Specialist will work with the pathway team to design instructional support materials, workshops and other interventions specifically
tailored for students with disabilities.
C.1
• Activity Type(s)
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
C.1
Males and Latinos

ID Planned Start and End Date(s)
C.1 January 2016- December 2016

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
Institutional
Effectiveness Data

Student Equity Funds
$95,550

Other Funds**
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C.2
• Activity Type(s)
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.2
Black/African-Americans & Disabled
Students

ID Timeline(s)
C.2 January 2016-December 2016

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
Institutional
Effectiveness Data

Student Equity Funds
$610,330

Other Funds**
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Success Indicator: Degree and Certificate Completion
D.

Degree and Certificate Completion

DEGREE AND CERTIFICATE COMPLETION. The ratio of the number of students by
population group who receive a degree or certificate to the number of students in that group with
the same informed matriculation goal as documented in the student educational plan developed
with a counselor/advisor. Calculate degree and certificate completion rates by dividing:
OVERVIEW
LATTC used the “Proportionality Index” methodology for assessing disproportionate impact.
Proportionality compares the percentage of a subgroup in a cohort to its own percentage in a
resultant outcome group. LATTC decided to use this methodology because subgroups are not
compared to other subgroups, but rather to itself; and therefore reveal more accurate
disproportionalities. The formula for proportionality is the percentage in the outcome group
divided by the percentage in the original cohort (outcome percentage/cohort percentage). The
higher the proportionality, the higher the rate at which a subgroup has attained a desired
educational outcome; the lower the proportionality index, the lower the attainment rate. The
interpretation of the proportionality index, as shown in the table below, was adapted from the
University of Southern California’s Center for Urban Education.
Proportionality Index
Interpretation
Greater or equal to 1
At or above equity
Greater or equal or 0.8 but less than 1.0
Almost at equity
Below 0.8
Below equity
Source: “Measuring the State of Equity in Public High Education,” USC Center for Urban
Education, October 2003.
Indicator Definitions and Data
D. DEGREE AND CERTIFICATE COMPLETION. The ratio of the number of students
by population group who receive a degree or certificate to the number of students in that
group with the same informed matriculation goal as documented in the student
educational plan developed with a counselor/advisor. Calculate degree and certificate
completion rates by dividing:
Rate
Degree and
Certificate
Completion

Denominator (Initial Cohort)
The # of first-time students who
enrolled in the base year and named
certificates and degrees as their
matriculation goal in their student
educational plan or by taking degree
or certificate applicable course(s)
using the definitions outlined in the
Scorecard.

Numerator (Outcome Group)
The number of students out of the
denominator who earned a degree or
certificate within one or more years,
as decided by the college.
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Degree and Certificate Completion, 2008-2009 Cohort Year
>=1.0 At or above Equity

TOTAL

<0.8 Below Equity

=0.8 - <1.0 Almost at Equity
Degree and
Certificate
Completion
Rate
16%

Initial
Cohort

% of Initial
Cohort

Outcome
Group

% of
Outcome
Group

Proportionality
Index

1,321

100%

206

100%

-

GENDER
Female
Male

15%
16%

664
657

50.3%
49.7%

100
106

48.5%
51.5%

0.97
1.03

RACE/ETHNICITY
American Indian/Alaskan Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

38%
24%
13%
16%
33%
6%
19%
N/A

8
38
368
723
3
47
134
-

0.6%
2.9%
27.9%
54.7%
0.2%
3.6%
10.1%
0.0%

3
9
49
115
1
3
26
-

1.5%
4.4%
23.8%
55.8%
0.5%
1.5%
12.6%
0.0%

2.40
1.52
0.85
1.02
2.14
0.41
1.24
N/A

FOSTER YOUTH
Yes
No

N/A
N/A

-

0.0%
0.0%

0.0%
0.0%

N/A
N/A

DISABILITY STATUS (DSPS)
Yes
No

19%
15%

116
1,205

8.8%
91.2%

22
184

10.7%
89.3%

1.22
0.98

LOW-INCOME
Yes
No

17%
5%

1,181
140

89.4%
10.6%

199
7

96.6%
3.4%

1.08
0.32

VETERANS
Yes
No

N/A
N/A

-

0.0%
0.0%

0.0%
0.0%

N/A
N/A

-

-

Source: CCCCO, Data on Demand, https://misweb.cccco.edu/dataondemand/.
Notes: Data for individuals who identify as more than one race, foster youth and veterans is not
available on CCCCO Data on Demand.
CONCLUSIONS: DISPROPORTIONATELY IMPACTED STUDENT GROUPS
The student groups experiencing the greatest gaps are:
• Students who are not economically disadvantaged (PI=0.32 and 7.2 percentage points
difference)
• White students (PI=0.41 and 2.1 percentage points difference)
• Black/African-American students (PI=0.85 and 4.1 percentage points difference)
The section that follows details the goals and activities to address equity gaps for the target
populations.
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District:

Los Angeles Community College District

College:

Los Angeles Trade Technical College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION
GOAL D.
The goal is to improve degree and certificate completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Current gap, year
Example Group
-4, 2014
Students who are not economically disadvantaged
PI=0.32 and 7.2 percentage points difference
White students
PI=0.41 and 2.1 percentage points difference
Black/African-American
PI=0.85 and 4.1 percentage points difference
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
PI ≥ .80
PI ≥ .80
PI ≥ 1.0

Goal Year
2020
2020
2020
2020

1) Conduct qualitative and quantitative research to determine the causes an continuing factors for the lower rates of course completion for white and non-low
income students.
2) “Umoja” Coordinator will develop strategies to assist Black/African-American students with degree completion, including encouraging the use of tutoring,
faculty office hours, relevant “Umoja” activities and interventions and other available support services within the pathways.

ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION
D.1
• Activity Type(s)

X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
D.1
Students not economically disadvantaged,
whites, blacks

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

# of Students Affected
Institutional
Effectiveness Data

Instructional Support Activities
Direct Student Support

.
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District:

Los Angeles Community College District

ID Planned Start and End Date(s)
D.1 January 2016-December 2016

College:

Student Equity Funds
$55,000

Los Angeles Trade Technical College

Other Funds**

.
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Transfer
OVERVIEW
LATTC used the “Proportionality Index” methodology for assessing disproportionate impact.
Proportionality compares the percentage of a subgroup in a cohort to its own percentage in a
resultant outcome group. LATTC decided to use this methodology because subgroups are not
compared to other subgroups, but rather to itself; and therefore reveal more accurate
disproportionalities. The formula for proportionality is the percentage in the outcome group
divided by the percentage in the original cohort (outcome percentage/cohort percentage). The
higher the proportionality, the higher the rate at which a subgroup has attained a desired
educational outcome; the lower the proportionality index, the lower the attainment rate. The
interpretation of the proportionality index, as shown in the table below, was adapted from the
University of Southern California’s Center for Urban Education.
Proportionality Index
Interpretation
Greater or equal to 1
At or above equity
Greater or equal or 0.8 but less than 1.0
Almost at equity
Below 0.8
Below equity
Source: “Measuring the State of Equity in Public High Education,” USC Center for Urban
Education, October 2003.
Indicator Definitions and Data
E. TRANSFER. The ratio of the number of students by population group who complete a
minimum of 12 units and have attempted a transfer level course in mathematics or
English, to the number of students in that group who actually transfer after one or more
(up to six) years.
Rate
Transfer

Denominator (Initial Cohort)
The # of students who complete a
minimum of 12 units and have
attempted a transfer level course in
mathematics or English.

Numerator (Outcome Group)
The number of students out of the
denominator who actually transfer
after one or more years.
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Transfer Velocity, 2008-2009 Cohort Year (6 years period)
>1.0 At or above Equity

TOTAL
GENDER
Female
Male
RACE/ETHNICITY
American Indian/Alaskan Native
Asian
Black/African-American
Hispanic/Latino
Native Hawaiian/Other Pacific Islander
White
Some other race (Unknown)
More than one race

=0.8 - <1.0 Almost at Equity
Transfer
% of Initial
Rate
Initial Cohort
Cohort
19%
363
100.0%

18%
20%

221
142

60.9%
39.1%

0%
20%
16%
18%
0%
100%
28%
N/A

1
15
76
226
1
1
43
-

0.3%
4.1%
20.9%
62.3%
0.3%
0.3%
11.8%
0.0%

0.0%
0.0%

<0.8 Below Equity

Outcome
Group
68

40
28

% of
Outcome Proportionality
Group
Index
100.0%
-

58.8%
41.2%

0.97
1.05

-

0.0%
4.4%
17.6%
58.8%
0.0%
1.5%
17.6%
0.0%

0.00
1.07
0.84
0.94
0.00
5.34
1.49
N/A

-

0.0%
0.0%

N/A
N/A

3
12
40
1
12

FOSTER YOUTH
Yes
No

N/A
N/A

-

DISABILITY STATUS (DSPS)
Yes
No

15%
19%

20
343

5.5%
94.5%

3
65

4.4%
95.6%

0.80
1.01

LOW-INCOME
Yes
No

18%
31%

331
32

91.2%
8.8%

58
10

85.3%
14.7%

0.94
1.67

VETERANS
Yes
No

N/A
N/A

-

0.0%
0.0%

N/A
N/A

0.0%
0.0%

-

Source: 2008-2009 Cohort (6 years period), CCCCO Data Mart,
http://datamart.cccco.edu/Outcomes/Transfer_Velocity.aspx.
Notes: Data for individuals who identify as more than one race, foster youth and veterans is not
available on CCCCO Data on Demand. Low-income students are defined as BOGG recipients.
CONCLUSIONS: DISPROPORTIONATELY IMPACTED STUDENT GROUPS
The student groups experiencing the greatest gaps are:
• Students with disabilities (PI=0.80 and 1.1 percentage points difference)
• Black/African-American students (PI=0.84 and 3.3 percentage points difference)
• Hispanic/Latino students (PI=0.94 and 3.4 percentage points difference)
• Students who are economically disadvantaged (PI=0.94 and 5.9 percentage points difference)
Disclaimer: The size of American Indian/Alaska Native, Native Hawaiian/Other Pacific
Islanders, and White students are too small for reliable conclusions.
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The section that follows details the goals and activities to address equity gaps for the target
populations.

.
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CAMPUS-BASED RESEARCH: TRANSFER
E. TRANSFER. The ratio of the number of students by population group who complete a minimum of 12 units and have
attempted a transfer level course in mathematics or English, to the number of students in that group who actually transfer after
one or more (up to six) years. Calculate transfer rates by dividing:
OALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
GOAL E.
The goal is to improve transfer for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Current gap, year
Example Group
-4, 2014
Students with disabilities
PI=0.80 and 1.1 percentage points difference
Black/African-American students
PI=0.84 and 3.3 percentage points difference
Hispanic/Latino students
PI=0.94 and 3.4 percentage points difference
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
No gap
PI ≥ 1.0
PI ≥ 1.0
PI ≥ 1.0

Goal Year
2020
2020
2020
2020

ACTIVITIES: E. TRANSFER
1) Hire a Pathway Navigator for the Liberal Arts Pathway; since the students with the intention of transferring are largely within
the Liberal Arts Pathway.
2) The Pathway Navigator will work with the Transfer Counselor and the Pathway Counselor to provide services to increase
transfer rates for the targeted groups.
3) The Navigator will specifically coordinate services with DSPS, “Umoja”, and Puente to address the specific needs of the
students with disabilities, Black/African-American Students and Latino students, three of the groups not at equity for transfer.
4) Provide needed books, workbooks, materials and adaptive learning software for low-income students.
E.1
• Activity Type(s)
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District:

X
X

Los Angeles Community College District

Outreach
Student Services or other
Categorical Program
Research and Evaluation

College:

X

Los Angeles Trade Technical College

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
# of Students Affected
E.1
Disabled, Blacks and Latinos
Institutional
Effectiveness Data

ID Planned Start and End Date(s)
E.1 January 2016- December 2016

Student Equity Funds
$178,680

Other Funds**

.
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Other College- or District-wide Initiatives Affecting Several Indicators
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS
ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS
F.1
• Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

• Activity Type(s)
Outreach

X

X

Student Services or other Categorical
Program
Research and Evaluation
X

Student Equity
Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
F.1
All Targets in Student Equity Plan Data from Institutional
Effectiveness
F. There are several strategies that LATTC will employ that will impact a number of Student Equity gaps identified
Conduct additional research; several strategies require further disaggregation of the data, and to collect additional quantitative and
qualitative data in order to inform the strategies needed to address the equity gaps. This will require hiring a Research Analyst.
A Student Equity Coordinator is needed to coordinate the work of the Student Equity Plan, collect data and monitor the College’s
Equity Plan and its efforts to achieve its equity goals. The Administrative Analyst works directly with the Student Equity Coordinator
and the Vice President of Academic Affair and Workforce Development to assist in the monitoring and evaluation of equity activities
and strategies.
Los Angeles Trade Technical College – Student Equity Plan (For Academic Senate Approval 12/1/2015) - 45

The Center for Urban Education will provide professional development to faculty and staff. Throughout the planning of the Student
Equity Plan, constituents agreed on the need to provide professional development to faculty and staff; topics are mentioned throughout
the Students Equity Plan
Travel and other expenses are provided for student, staff, faculty and administrator travel to state-wide conferences and workshops
including the AMEND conference, Umoja, UC Transfer Days, as well as other activities that promote best practices.
ID Planned Start and End Date(s)
F.1 January 2016- December 2016

Student Equity Funds
$684,244

Other Funds**
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Summary Budget
Student success is an institutional commitment at LATTC. The college’s reform to positively
transform the student college experience was incorporated as a main component of the Strategic
and Educational Master Plans. At the core of the plans is the framework for student success:
Pathways for Academic, Career and Transfer Success (PACTS). Thus, all student success
efforts initiated within the past years have been guided by the PACTS model. This model is
comprised of up to four distinct tiers, representing competencies students attain to reach key
milestones in the completion of their unique college and career goal(s).
Through PACTS, the college is “reinventing itself,” and positive factors contributing to the
college’s success efforts are the direct result of the transition into the pathways. During the last
academic years, the college began a complete reorganization into the tier system. Through this
model the college has also been able to align the new SSSP and Student Equity Plan
requirements with the organizational changes occurring as a result of PACTS.
The goals and activities outlined in the Student Equity Plan have been strategically “braided”
within the already existing goals of the college institutional and regulatory plans including the
Student Educational Master Plan and Thus, in order to successfully implement the various
activities associated the goals; the college will use existing resources by shifting emphasis in
some programs and/or activities already under way. The main budget funding sources (internal
and external) are:
•
•
•
•
•

Categorical funding.
General fund allocations.
Student Equity and SSSP funding allocations.
Grant funding.
Administrative support from Academic Affairs and Workforce Development,
Administrative Services, Institutional Effectiveness and Student Services.

Furthermore, integration of the Student Equity Plan into the College’s already existing planning
processes will be an institutional priority; thus the resource allocation and prioritization
processes will be used as mechanisms to request any further funds required.

Los Angeles Trade Technical College – Student Equity Plan - 48

Summary Evaluation
A coordinated effort to eliminate duplicity of effort and to integrate the goals of other college
plans was an integral consideration in this planning process, as such; each activity has been
aligned with activities in existing college’s plans.
The activities outlined under each goal are accompanied by responsible person/groups and lead
administrator. The purpose of a Lead Administrator is to be the responsible accountable person
reporting key milestones and achievements through the existing governance structure and
institutional processes. In this role, they will be required to provide their reports in accordance
with the specified target dates.
The LATTC Student Success Committee is charged with monitoring the implementation of the
plan. The implementation plan is constructed from the list of goals and activities within the plan
organized by the administrative lead. The Student Success Committee adopted to have a standing
agenda item at which the admin leads will report out the progress of the implementation plan
beginning January 2015.
This process will be evaluated in the fall of 2016.
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2015 Student Equity Plan Summary
Los Angeles Valley College
December 16, 2015

Executive Summary
Description of the planning process
Faculty, staff, students and administrators worked together to develop the Los Angeles Valley College
Student Equity Plan. Participants were appointed to specific equity plan workgroups: Access; Course
Completion; ESL and Basic Skills Completion; and Degree and Certification Completion/Transfer.
Workgroups met separately and as a group to discuss goals, strategies, and data and identify linkages to other
campus programs and services, and to gather feedback from campus constituents. This process was essential
to establish priorities and to set the direction for approval, implementation, and resource allocation.
Integration with college planning & resources
The LAVC Student Equity Plan aligns with the campus Educational Master Plan (EMP), the campus
ESL/Basic Skills Initiative and the LACCD Strategic Plan. The LAVC EMP emphasizes the campus’
commitment and efforts in advancing three areas of development: facilitating completion for students;
sustaining institutional effectiveness through increased infrastructure; and ensuring equity for all students in
each mode of instructional delivery. The LAVC ESL/Basic Skills Initiative’s goal is to increase the number
of students who complete both English and math developmental course sequences. The Strategic Plan for
LACCD highlights the values “Access and Opportunity,” “Student Learning and Success,” and “Equity.”
The LAVC Student Equity Plan and the LAVC Student Success and Support Program (SSSP) Plan both
address the importance of creating pathways and multiple points of contact to reach specific at-risk and
underrepresented populations. These linked plans emphasize a multi-pronged approach that starts with
outreach and recruitment, the matriculation process with embedded counseling and student support services,
and classroom best practices to successfully assist students in meeting their educational goals.
Three highest priority disproportionate impacts addressed and rationale with targeted groups
At LAVC, African American and Latino students, especially males, have a disproportionately lower
participation rate to access, course completion, basic skills, degree/certificate completion and transfer.
Additionally, the rate of disproportionate impact for foster youth is the highest compared to the student
groups analyzed. The LAVC Student Equity Plan workgroup prioritized three specific, measurable goals: 1)
Institute an Equity and Access Pathway by creating cohorts for incoming students from underrepresented
populations; 2) Implement a targeted professional development effort to assist all faculty in implementing
high impact practices in the classroom; mentoring strategies; and Cultural competency; and 3) To increase
completion and success of basic skills courses in mathematics and English.
Expected impact on student success, timeframe for improvements, and evaluation plan
LAVC expects to decrease the equity gaps increase student completions via these efforts. The plan’s time
frame is 2014 -2020. The planning group recognized the need for additional comprehensive research to
determine the where and why of equity issues and the best solutions; the necessity of hiring an Equity
Coordinator to supervise the program, collect data, build the cohorts, and plan the professional development;
and the importance of creating a college branding campaign that complements the college mission, mirrors
1
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the diversity of the community we serve, and emphasizes the campus as a welcoming and nurturing place to
learn.
Progress toward reducing disproportionate impacts
LAVC has initiated several efforts toward reducing disproportionate impact for the identified equity
populations. In August 2015, the college hired a Student Equity Coordinator who reconvened the Student
Equity Committee and revised the Equity Plan, among initiating the implementation of other components of
the plan.
First, the Faculty Inquiry Group was established alongside the Academic Senate. As a result, the initiatives
that began include: adoption the Teaching Men of Color Training for the college (Begins January 2016);
hosting equity focused luncheon, and is currently in the process of planning for a Faculty Spring Flex Day
and Faculty Equity Summit in February.
Second, alongside the BSI and SSP initiatives, the college formally became a Multiple Measures Assessment
Pilot (MMAP) College, in order to address the issue with high levels of students placed in developmental
education courses.
Third, the coordinator worked with Academic Affairs, the Math and English Department to expand the
summer bridge program to include English and occur regularly through the year. The Math Bridge has
demonstrated much success including a 50 percent increase in students placing 1 or 2 levels above original
placement.
Forth, additional counseling support was established in order to work with Foster Youth and student
interested in pursuing STEM majors. A formal partnership was established with the California State
University, Northridge to mentor STEM students.
Fifth, the coordinator is actively working with the Dean of SSSP in order to solidify a First Year Experience
Program (FYE) targeting the equity populations. Within this structure, two support communities have been
formed including The Village—Campus support for African American Students and Mi Comunidad—
Campus support for Latino Students.
Lastly, -Mi Comunidad and The Village were established as campus wide support efforts that offer cultural
celebrations, 4-year university college tours, and mentoring for African American, Latino, and male students.

2
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Disproportionate Impacts, College Analysis, and Plans for Improvement
I. Access
Impacted Group
Blacks, Asians, and
Hispanics.
Males have a lower
participation rate
than females.

College Analysis
Institute Equity and Access
Pathway by creating Latino
and African-American
cohorts for incoming
students.

Plan(s) for Improvement

Expected Improvement(s)

Institute Equity and Access
Pathway by creating Latino
and African-American
cohorts for incoming
students.

Increased access by
increasing enrollment in
proportion at the 80% index.

Advance college branding
with specific advertising and
marketing materials to reach
targeted populations
(African American, Latinos,
Foster Youth, Veterans and
DSPS).
Expand targeted outreach
services to feeder high
schools.
Foster Youth

According to a study made
at State level, Californian
foster youth enroll and
persist in community
colleges at a lower rate than
the general population. The
rate of disproportionate

Under the umbrella of EOPS Increase access and
and the Guardian Scholar’s
enrollment of foster youth at
model, recruit foster youth at LAVC.
selected high schools,
continuation schools, and
community agencies.
Identify and coordinate with
1

Progress toward Reducing
Disproportionate Impact
-Established First Year
Experience Pathways and
enrolled first cohort
- Established English Bridge
Program
-Established The Village and
Mi Comunidad
-Secured contracts CBS
Mall Media and Univision
for targeted marketing for
equity groups

-Collaborating with SSSP
efforts to increase activities
and course offerings at
feeder high schools
-Hired designated counselor
to support Foster Youth
complete Student
Educational Plans

-Coordinate with LAUSD
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted Group

College Analysis
impact for Californian foster
youth is the highest
compared to any of the
student groups analyzed.

Plan(s) for Improvement

Expected Improvement(s)

LAUSD foster youth
liaisons to contact foster
youth.
Assist foster youth in
completing the enrollment
process, financial aid
application, online
orientation and individual
orientations for the Chafee
grant, workstudy
opportunities, and campus
resources.

Progress toward Reducing
Disproportionate Impact
and community Liaisons to
identify and support foster
youth at LAVC.
-Guardian Scholars
Coordinator and CSUN
interns maintain a casework
methods to support each
foster youth with various
needs including financial
aid, book vouchers, research
opportunities and connect to
on and off campus resources

II. Course Completion
Impacted Group

College Analysis

All students,
especially
African American
and Pacific Islanders

LAVC’s course completion
rate for the Fall 2013
semester was 67.82% for all
students (CCCCO, Data
Mart). Within this low
completion rate, African
Americans and Pacific
Islanders are
disproportionately impacted
in course completions.

Plan(s) for Improvement

Expected Improvement(s)

Implement a targeted
professional development
effort to assist all faculty in
employing high impact
practices; mentoring
strategies; and Cultural
competency in the
classroom.

Increased course completion
rates across the board
without creating a
disproportionate impact for
any group.

2

Progress toward Reducing
Disproportionate Impact
-Established a Faculty
Inquiry Group (Fall 2015)
and a Professional
Development Inquiry Group
(Fall 2015) in order to create
and streamline professional
development opportunities
for faculty and across
campus units
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted Group
Foster Youth

College Analysis
Foster youth students
disproportionately have
lower course completion
rates when
compared to non-foster
youth students.

Plan(s) for Improvement
Provide progress monitoring
each semester.
Provide a textbook voucher
or other direct service
voucher for foster youth.
Under the umbrella of
EOPS, for foster youth that
are EOPS eligible, provide
tutoring services.
For foster youth that are not
eligible for EOPS, refer
students to campus tutoring
resources.

Expected Improvement(s)
Improve course completion
among foster youth.

Progress toward Reducing
Disproportionate Impact
-Foster Youth Counselor,
Coordinator, and CSUN
interns host monthly “MeetUps” to establish rapport,
monitor academic progress,
guide through psychological
development, connect with
campus resources and
tutoring, and offer to
additional supports on a
case-by-case basis

III. ESL and Basic Skills Completion
Impacted Group
All Students
With an emphasis
African Americans,
American Indians,
Hispanics; Males;
Filipinos;
Age Groups 25-54

College Analysis

Plan(s) for Improvement

Rates of all students who
Increase completion and
complete a degree applicable success of basic skills
course after they complete
courses in mathematics.
their basic skill /ESL
courses are low. Within this
low rate, noticeable equity
gap exists between the
different segments of the
3

Expected Improvement(s)
Reach the proportionality
index.
Students to take a
transferable math course
after one semester.

Progress toward Reducing
Disproportionate Impact
-Students who complete
Math Bridge are placed 1-2
levels above original
placement
-Summer math bridge
program expanded to
include English (Summer
2016)
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted Group

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

student population. African
Americans, American
Indians, and Hispanics (in
English and math);
Hispanics and Unknowns;
Males (in ESL); Filipinos (in
Math); and age groups 25-54
(in ESL and English) are
disproportionately impacted
compared to the other
groups.

Increase completion and
success of basic skills
courses in English, ESL, and
Math.

Students who complete
required tutoring
sessions/workshops succeed at
a higher rate in their English,
ESL, and math courses than
those who do not.

Increase completion and
success of basic skills
courses in English.
Identify clear pathways for
ESL Students based on
student goals (basic
communication, degree/
transfer, unknown) and best
practices for ESL students.

Recommendation for the
Basic Skill English
curriculum to map
accelerated pathways and
bridge programs to increase
pathway completion.

Progress toward Reducing
Disproportionate Impact
-Expanded tutoring
opportunities with extended
hours and embedded
tutoring in select courses

-Faculty inquiry group
revising the ESL and Basic
Skills course sequence

The Faculty Inquiry Group will -Faculty inquiry group
make a recommendation for the revising the ESL and Basic
Basic Skill English curriculum Skills course sequence
to map accelerated pathways
and bridge programs to
increase pathway completion.

IV. Degree and Certificate Completion
Impacted Group
African Americans
Male students

College Analysis
The most significant equity
gap observed in
degree/certificate

Plan(s) for Improvement
The Counseling Dept. will
develop a targeted
“milestone” intervention for
4

Progress toward Reducing
Disproportionate Impact
Increase the number of
-Mi Comunidad and The
Latino and African
Village were established as
American male students who campus wide support efforts
Expected Improvement(s)
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted Group

Foster Youth

College Analysis
completion is between
ethnic, gender, and
economic groups. African
Americans (in both degree
and certificates), male
students (degree), students
from economically better
families (in both degree and
certificates), and age groups
“50 and above” and “under
20” (degree and certificates)
are disproportionately
impacted compared to
others.
Foster youth students have
disproportionately lower rate
of degree and certificate
completion rate when
compared to non-foster
youth students.

Progress toward Reducing
Disproportionate Impact
Latino and African
successfully complete
that offer cultural
American male students who Associate Degrees and
celebrations, campus tours
are not already part of a
Certificate programs by 10% for transfer going culture,
special campus program.
within 5 years.
and mentoring
Develop an Umoja- type
-The Village-established
program.
support for African
American Students
Create a mentor training
-The mentor training
program and require mentors
program will begin Summer
from all relevant programs
2016
to participate.
Plan(s) for Improvement

Refer students to community
resources, as needed.
For transfer, coordinate with
foster programs at local
universities (campus visits,
etc.)
Provide monthly workshops/
sessions.
Non-EOPS Foster Youth:
Provide hourly counseling to
complete comprehensive
educational plans for
certificate, degree and
transfer. Refer to campus
5

Expected Improvement(s)

-Foster Youth Counselor,
Coordinator, and CSUN
interns host monthly “MeetUps” to establish rapport,
monitor academic progress,
guide through psychological
development, connect with
campus resources and
tutoring, and offer to
additional supports on a
case-by-case basis
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Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted Group

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

Progress toward Reducing
Disproportionate Impact

tutoring services.

V. Transfer
Impacted Group

College Analysis

Plan(s) for Improvement

Hispanics,
Disabled students,
CalWorks students,
American Indians,
Pacific Islanders,
Filipinos, Student
over age 30

Disabled students, CalWorks
students, American Indians,
Pacific Islanders, Filipinos,
and students of age 30 and
above are disproportionately
impacted when it comes to
transferring to a four year
institution. The higher the
student’s age, the less likely
the student transfer. Modest
equity gap observed among
American Indians, Filipinos,
Hispanics, and students of
age group 18 to 29

Increase participation in the
Puente Program by
developing a second cohort.

Develop an Umoja-type
program to provide targeted
and comprehensive services
to African American
students, particularly males.
Support and implement the
goals and strategies
established by the
Career/Transfer Center and
the campus Team Transfer
Committee to increase
transfer awareness and
create a transfer culture.
Create a mentor training
6

Progress toward Reducing
Disproportionate Impact
Increase the number of
-Mi Comunidad and The
Latino and African
Village were established as
American male students who campus wide support efforts
choose transfer as their goal, that offer cultural
become transfer-ready, and
celebrations, campus tours
successfully transfer to four- for transfer going culture,
and mentoring
year institutions by 5%.
-The Village-established
support for African
American Students
Expected Improvement(s)

-Planning to hire
Career/transfer center
coordinator Spring 2016 to
work with counseling and
develop transfer milestones
based on best practices

-The mentor training

2015 Student Equity Plan Summary
Los Angeles Valley College
December 16, 2015

Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted Group

College Analysis

Plan(s) for Improvement
program and require
potential mentors from all
programs to participate.
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Expected Improvement(s)

Progress toward Reducing
Disproportionate Impact
program will begin Summer
2016

Los Angeles Valley College
Student Equity Plan

December 7, 2015

1

LOS ANGELES VALLEY COLLEGE STUDENT EQUITY PLAN
Table of Contents

Signature Page
Executive Summary
Target Groups
Goals
Activities
Student Equity Funding and Other Resources
Contact Person/Student Equity Coordinator

Planning Committee and Collaboration
Access
Campus-Based Research
Overview
Indicator Definitions and Data
Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

Access Baseline Data and Goals
Activities to Improve Access for Target Student Groups
Expected Outcomes for Target Student Groups

Course Completion
Campus-Based Research
Overview
Indicator Definitions and Data
Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

Course Completion Baseline Data and Goals
Activities to Improve Course Completion for Target Student Groups
Expected Outcomes for Target Student Groups

ESL and Basic Skills Completion
Campus-Based Research
Overview
Indicator Definitions and Data
2

Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

ESL and Basic Skills Completion Baseline Data and Goals
Activities to Improve ESL and Basic Skills Completion for Target Student Groups
Expected Outcomes for Target Student Groups

Degree and Certificate Completion
Campus-Based Research
Overview
Indicator Definitions and Data
Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

Degree and Certificate Completion Baseline Data and Goals
Activities to Improve Degree and Certificate Completion for Target Student Groups
Expected Outcomes for Target Student Groups

Transfer
Campus-Based Research
Overview
Indicator Definitions and Data
Conclusions: Disproportionately Impacted Student Groups

Goals, Activities, Funding and Evaluation

Transfer Baseline Data and Goals
Activities to Improve Transfer for Target Student Groups
Expected Outcomes for Target Student Groups

Other College- or District-wide Initiatives Affecting Several Indicators
Goals, Activities, Funding and Evaluation
Goals Addressed by Activities
Activities, Funding and Evaluation to Improve Outcomes for Target Student Groups

Summary Budget
Summary Budget spreadsheet
Summary Evaluation Plan
Attachments

3

4

Signature Page

5

Los Angeles Valley College
Student Equity Plan Signature Page
District: Los Angeles Community College District

Board of Trustees Approval Date:

I certify that this plan was reviewed and approved by the district board of trustees on the date
shown above. I also certify that student equity categorical funding allocated to my college or
district will be expended in accordance the student equity expenditure guidelines published by
the California Community College Chancellor's Office (CCCCO).
Dr. Erika Endrijonas

ENDRIJEA@lavc.edu
Email

I certify that student equity categorical funding allocated to my college will be expended in
accordance the student equity expenditure guidelines published by the CCCCO.
Mr. Mike Lee

leemc@lavc.edu
Email

I certify that was involved in the development of the plan and support the research goals,
activities, budget and evaluation it contains.
Mr. Florentino Manzano

manzanf@lavc.edu
Email

I certify that was involved in the development of the plan and support the research goals,
activities, budget and evaluation it contains.
Ms. Karen Daar

daarkl@lavc.edu
Email

I certify that Academic Senate representatives were involved in the development of the plan
and the Senate supports the research goals, activities, budget and evaluation it contains.
Mr. Joshua Miller

millerje@lavc.edu
Email

6

I certify that Classified Staff (AFT 1521A) representatives were involved in the development of
the plan and the research goals, activities, budget and evaluation it contains.
Cyndi Maddren

MaddreCT@lavc.edu
Email

I certify that Associated Student Body representatives were involved in the development of the
plan and supports the research goals, activities, budget and evaluation it contains.
Erica Martel

Dr. Llanet Martín

ericamartel3@gmail.com
Email
martinl7@lavc.edu
Email

(818) 778-5764
Phone

7

Executive Summary

8

EXECUTIVE SUMMARY
Los Angeles Valley College (LAVC) is a comprehensive community college located in the heart of
the San Fernando Valley. LAVC is one of nine community colleges in the Los Angeles Community
College District (LACCD). The college serves the community by providing program options for
transfer, degree, career-technical, foundational, transitional and continuing education.
LAVC serves over 20,000 students annually who come from a 15 mile service area including
mixed, low-high, income neighborhoods: North Hollywood, Van Nuys, Panorama City, Burbank,
Sherman Oaks, Sun Valley, Arleta, and North Hills. Most of our students come from schools with
low-average API scores. Additionally, 40% of our students are first generation college students,
and the majority (70%) of students taking the Accuplacer Assessment test in English or Math,
place below college level.
The Fall 2013 Student Profile Data identifies a headcount of 28,203 credit and noncredit
students; 57% female and 43% male. The LAVC study body is comprised of a diverse mix of
ethnicities that reflect the communities it serves, and is designated as a Hispanic-Serving
Institution (HSI). The ethnic make-up of the campus includes 48% Latino/Hispanic, 29%
Caucasian/White, 9% Asian/Pacific Island, 8% Multiple Ethnicities, 5.5% Unknown; 6%
Black/African American and 0% American Indian/Other non-White.
The Los Angeles Valley College Educational Master Plan (EMP) (2014-2020) emphasizes the
campus’ commitment and efforts in advancing three areas of development: facilitating
completion (obtaining a certificate, associate degree, or certification for transfer) for students;
sustaining institutional effectiveness through increased infrastructure; and ensuring equity for
all students in each mode of instructional delivery. These three themes provide the basis for
planning at the college and outline the college’s priorities and commitment for improvement.
The LAVC Student Success and Support Program Plan (SSSP), Basic Skills Initiative (BSI), and the
Student Equity Plan (SEP) align with the EMP.
The Student Equity Plan committee carefully analyzed the data to determine the greatest needs
for our students. This plan addresses the needs and establishes achievable, measurable, and
sustainable goals, activities and outcomes.
The Committee prioritized three specific, measurable goals intended to reach the greatest
number of Black/African-American and Latino/Hispanic students with the maximum impact.
These goals include: 1) Institute equitable access by creating a First Year Experience program
for incoming students from underrepresented populations; 2) Implement a targeted
professional development effort to assist faculty implement high impact practices in the
classroom, mentoring strategies, and cultural competency; and 3) Increase completion and
success of basic skills courses in Math and English.
The activities/strategies for instituting a dedicated First Year Experience will commence by
developing a college-going culture at the feeder schools through outreach to students,
9

counselors, and parents. Outreach will continue through high school with established classroom
visits, presentations, and SSSP recruitment activities. After assessment, students will be invited
to attend Summer Bridge classes in Math and English and filtered into the First Year Experience
Cohorts. The plan timeline starts the cohorts in Fall 2015 through Year 5 of the plan. The
evaluation method will measure the success of students in these courses versus the general
population from the same age group and ethnicity. The expected impact is that AfricanAmerican and Latino students will better integrate onto the campus and thus render better
outcomes.
Professional Development is the second prioritized goal of the plan and will be led by a Faculty
Inquiry Group (FIG) under the auspices of the Senate, with representation from faculty across
the Senate clusters to research best practices and methods. The FIG initiated Fall 2015 and will
continue through Spring 2016. The expected outcome is an initiation and expansion of
incorporating cultural competency and high impact practices in the classroom, augmenting the
campus commitment to student success. Faculty evaluations of the training and the campus
SLO (Student Learning Outcome) assessments will measure the effectiveness of these changes.
The third prioritized goal of the LAVC Student Equity Plan is to accelerate the Basic Skills Math
and English Sequence. Fall 2015, LAVC became a Multiple Measures Assessment Project
(MMAP) pilot campus. Pilot implementation will begin Spring 2016, and is anticipated to
increase accuracy of student assessment/placement. The existing Math bridge program, which
accelerates math placement of entering students, will be expanded to include English Bridge.
The English Bridge will begin Summer 2016 and will help accelerate program completion. The
Office of Institutional Effectiveness (OIE) has collected data on the Math Bridge success,
demonstrating more than half of the students who complete are placed 1 or 2 levels higher. OIE
will include English Bridge in the data collection moving forward.
Los Angeles Valley College will invest human and physical resources to increase enrollment and
completion rates to the 80% index. Faculty, staff, and administrators are stakeholders in
successfully implementing the activities and achieving the goals in the plan. Faculty will be
involved in developing the academic pathways and professional development efforts to employ
high impact practices, mentoring strategies, and cultural competency. Counselors will develop
targeted “milestone” interventions for the impacted groups. Staff and administrators will assist
students in completing the matriculation process, accessing learning/tutoring resources, and
monitoring completion. In addition to office space, the new campus Library and Learning
Resource Center has dedicated tutoring labs and will become an equity hub with specialized lab
time for impacted groups, while foster youth will be welcomed into the EOPS program as a safe
and nurturing environment.
Los Angeles Valley College – Contact Person – Student Equity Coordinator
Llanet Martín, PhD
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Planning Committee and Collaboration
PLANNING COMMITTEE AND COLLABORATION
Comprised of faculty, staff, students and administrators, the Student Equity Committee worked
together to develop the 2015-16 Student Equity Plan. Through a series of meetings and
retreats, participants met in workgroups to analyze the 2014-15 Student Equity Plan, review
data, develop goals and activities, and initiate priorities. In analyzing the equity data, the
workgroups determined that the overall campus rates for access, course completion, ESL/Basic
Skills completion, degree/certification and transfer need improvement. The data revealed that
there are significant gaps in student achievement with a disproportionately lower participation
rate for Black/African American and Latino/Hispanic students, especially males. Additionally,
the rate of disproportionate impact for foster youth is the highest compared to the student
groups analyzed.
In revising the Student Equity Plan, the planning committee recognized the need for
maintaining a dedicated Equity Coordinator to supervise the comprehensive plan, as well as
collect additional research to determine the root to equity issues on campus, continue to
develop best practices for teaching and learning, continue to build cohorts, and collaborate
with campus-wide professional development efforts. Keeping the spirit of the original Student
Equity Plan, the revised plan is specifically focused on these disproportionately impacted
groups: Black/African American, Latino/Hispanic, Males, and Veterans and Foster Youth.
Collectively, the committee agreed on a number of interventions that the college is prepared to
implement in order to improve access, persistence, and course/degree completion rates for
students that make up the surrounding community and campus. Lastly, recognizing the need
for strong college branding that complements the college mission, LAVC initiated a targeted
campaign to grow a population that mirrors the diversity of the community we serve, and
emphasizes the campus as a welcoming and nurturing place to learn.
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Access
CAMPUS-BASED RESEARCH: ACCESS
A. ACCESS. Compare the percentage of each population group that is enrolled to the
percentage of each group in the adult population within the community served.
Analysis: LAVC predominantly serves the population in San Fernando Valley. Forty-nine zip
codes around LAVC are identified as primary service areas for this analysis 1. Access is
measured by comparing the percentage of population group enrolled in the college to the
percentage of the same population group living in the primary service area. Using Fall 2013
enrollment and 2013 population data, disproportionate impact analysis shows that
Hispanics have disproportionately lower participation rate compared to the other ethnic
groups. Males have lower participation rate than females. Access was also analyzed based
on the top 15 LAVC feeder high school student populations. Accordingly, Hispanics, American
Indians, Asians, and Pacific Islanders are identified as disproportionately impacted groups.
Access: Race/Ethnicity

Ethnic Group
Hispanic
White
African American
American Indian
Pacific Islander
Two or more
Asian
All

Population Count by Ethnic Group

TOP 15 Feeder High
Service Area Population 2
School 3
Count
% Count
%
59%
832,045
44.1% 24574
23%
748,356
39.6% 9760
5%
67,456
3.6% 1955
0%
1,271
0.1% 190
0%
808
0.0% 122
1%
36,052
1.9% 260
12%
201,561
10.7% 5002
100%
1,887,549
100.0% 41863

LAVC Enrollment 4
All
Count %
7921
44%
5754
32%
1007
6%
31
0%
39
0%
1749
10%
1539
9%
18040 100%

New
Count
1536
872
200
8
5
435
268
3324

%
46%
26%
6%
0%
0%
13%
8%
100%

1

List of zip codes identified as primary service area are attached to this document.
Service Area includes 49 zip codes around LAVC, and the definition is for this analysis only. 2013 Population: EMSI:
http://www.economicmodeling.com/
3
2913-14 Enrollment: Ulysses Grant, North Hollywood, Van Nuys, John Francis, Burroughs, Birmingham, James Monroe, Burbank, San
Fernando, Sherman Oaks, Granada, John F Kennedy, Cleveland, Taft, El Camino Real High School.
4
Fall 2013 head count
2
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Proportionality Index
Access Based on Top 15 Feeder High School Population
Students by
Race/Ethnicity
Hispanic
White
African American
American Indian
Pacific Islander
Two or more races
Asian
All

Top 15
Feeder
High
Schools
0.587
0.233
0.047
0.005
0.003
0.006
0.119
1.000

Fall 2013 LAVC
Enrollment
All
New
Students Students
0.439
0.462
0.319
0.262
0.056
0.060
0.002
0.002
0.002
0.002
0.097
0.131
0.085
0.081
1.000
1.000

Proportionality Index
All
New
Students
Student
0.748
0.787
1.368
1.125
1.195
1.288
0.379
0.530
0.742
0.516
15.610
21.071
0.714
0.675
1.000
1.000

Percentage Point
Difference
All
-15%
9%
1%
0%
0%
9%
-3%
0%

New
-13%
9%
1%
0%
0%
9%
-3%
0%

80% Index4
Access Based on Service Area Population
Ethnic Group
Hispanic
White
African American
American Indian
Pacific Islander
Two or more races
Asian
All

Ethnic Group
Hispanic
White
African American
American Indian
Pacific Islander
Two or more races
Asian
All

Service
Area
Population
832,045
748,356
67,456
1,271
808
36,052
201,561
1,887,549

All
Students

New
Students

7921
5754
1007
31
39
1749
1539
18040

1536
872
200
8
5
435
268
3324

Enrollment Rate
All
0.95%
0.77%
1.49%
2.44%
4.83%
4.85%
0.76%
0.96%

New
0.18%
0.12%
0.30%
0.63%
0.62%
1.21%
0.13%
0.18%

Access Based on Top 15 Feeder High School Population
Enrollment
TOP 15
Rate
Feeder High All
New
School
24574
9760
1955
190
122
260
5002
41863

Students
7921
5754
1007
31
39
1749
1539
18040

Students
1536
872
200
8
5
435
268
3324

All
0.322
0.590
0.515
0.163
0.320
6.727
0.308
0.431

New
0.063
0.089
0.102
0.042
0.041
1.673
0.054
0.079

80% Index
All
1.24
1.00
1.94
3.17
6.28
6.31
0.99
1.24

New
1.58
1.00
2.54
5.40
5.31
10.36
1.14
1.51

80% Index
All
0.547
1.000
0.874
0.277
0.542
11.410
0.522
0.731

New
0.700
1.000
1.145
0.471
0.459
18.726
0.600
0.889
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Access: Gender
Proportionality Index
Sex
Males
Females
Total

Service Area Population
Cohort
Count
Percentage
940,957
946,594
1,887,551

LAVC Enrollment
Enrollment
Count
Percentage

49.9%
50.1%
100%

7,977
10,420
18,397

Proportionality
Index

Percentage
Point
Difference

0.86
1.14
1.00

-7%
7%
0%

43%
57%
100%

80% Index
Sex

Population
Count

Fall 2013
Enrollment Count

Enrollment
Rate

940,957
946,594
1,887,551

7,977
10,420
18,397

0.85%
1.10%
0.97%

Males
Females
Total

80% Index
0.77
1.00

Limitations of data did not allow us to analyze access to Veterans and Foster Youths as a
group. According to a State level study, Californian foster youths enroll and persist in
community colleges at a lower rate than the general population 5. In fact, the rate of
disproportionate impact for all the indicators for Californian foster youth is the highest
compared to any of the student groups discussed above. This suggests that LAVC needs
to do more to improve access, completion, and award degree and transfer rates for foster
youth students.
Group

Access: Entering
Community Colleges

General Population
Foster Youth
80% Index

Persistence
Earn 15 Credit during 1st yearEnrollment to the
second year

59%
43%
0.73

37%
21%
0.57

62%
41%
0.66

Source: CalPASS, www.calpassplus.org

Foster Youth students are disproportionately impacted in transfer level courses when
placed solely based on their Mathematics and English Accuplacer assessment results.
Most foster youth are placed in developmental level English and Math courses, which
implies they require more time to complete the Math and English sequences.
Group
All foster youth enrolled in academic year 2012-2013,
regardless of year they were first-time students, LAVC

% placed in
transfer/college level
Math

% placed in
transfer/college level
English

13%

9%

5

At Greater Risk: California Foster Youth and the Path from High School to College, March 2013.
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All non-foster youth enrolled in academic year 2012-2013,
regardless of year they were first-time students, LAVC
80% Index

Source: CalPASS, www.calpassplus.org

28%

23%

0.46

0.39
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS
GOAL A.
Institute Equity and Access Pathways to increase participation of underrepresented students at LAVC to mirror the diversity of the community
we serve.
Target Population(s)
Males
Hispanics
Foster Youth

Current gap, year
-7%
-15%
N/A

Goal*
Close Gap by 5%
Close Gap by 5%
Close Gap by 5%

Goal Year
2020
2020
2020

ACTIVITIES: A. ACCESS
A.1
Create a cohorts for incoming students identified as disproportionately impacted by the Student Equity Plan.
X
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.1
Males
A.1
Hispanic
A.1
Foster Youth

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

# of Students Affected
15,558
24,574
400
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Activity Implementation Plan
A. Develop a college-going culture at the middle schools through outreach to students, counselors, and parents. Host open house family
and parent events on campus for middle-school and high-school parents to introduce them to the campus and academic programs.
(Spring 2015) (Responsibility: LAVC Outreach and Recruitment staff)
B. Continue outreach to high school students with established classroom visits, presentations, and SSSP recruitment activities. (Ongoing)
(Responsibility: LAVC Outreach and Recruitment staff)
C. Based on assessments, students are encouraged to attend Summer Bridge classes and then enroll in Latino, African-American, or STEM
cohorts. Similar to the existing Puente program, the cohorts, will register the students in an English class (with a culture-specific
literature component), a math class, a Personal Development class, and a culture-specific social studies class and/or STEM specific
course. (Math Bridge – Summer 2015) (Cohorts: Fall 2015) (Responsibility: Faculty in Math, English, Counseling, Ethnic Studies, STEM;
LAVC Student Equity Coordinator)
D. The cohorts will continue through the second semester with a similar course load. (Cohort: Spring 2016) (Responsibility: Faculty in
Math, English, Counseling, Ethnic Studies; LAVC Student Equity Coordinator)
E. Develop a mentoring program and invite students in the cohorts to join. (Fall 2016) (Responsibility: LAVC Outreach and
Recruitment staff)
ID Planned Start and End Date(s)
A.1 Spring 2015- Ongoing

Student Equity Funds

Other Funds**
SSSP

Link to Goal
1. Increased awareness to students and parents of LAVC’s accessibility, affordability, and opportunities.
2. Implementation of expanded bridge programs and cohorts will assist students who are under-prepared for college to successfully
complete basic skills sequences and culture-specific literature/ethnic studies courses will expand students’ interest and participation.
3. The expected outcome is that African-American and Latino students, in increasing numbers, will be connected to the school, their
fellow students, and their instructors, thus leading to a better chance of meeting success.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
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A.2
Advance college branding with specific advertising and marketing materials to reach targeted populations.
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.2
All Students

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

# of Students Affected
41,863

Activity Implementation Plan
A. Working collaboratively with the campus Enrollment Management team develop a college brand that uses targeted messages to reach
our diverse population. (Spring 2016) (Responsibility: Enrollment Management Committee, Webmaster, Student Equity Coordinator, and
campus Public Information Officer.)
B. Produce brochures, publications and webpages using the college branding message in multiple languages. (Fall 2016) (Responsibility:
Student Equity Coordinator, Webmaster, and Public Information Officer.)
C. Create group-specific publications for distribution to high school and community groups. (Fall 2016) (Responsibility Distribution:
LAVC Outreach and Recruitment)
ID Timeline(s)
A.2 Spring 2016-Ongoing

Student Equity Funds

Other Funds**
SSSP, Categorical

Link to Goal
1. Expanded recognition of LAVC in community.
2. College information readily accessible on the campus website and through distribution at middle schools, high schools, and community
outreach events.
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Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
A.3
Expand targeted outreach services to feeder high schools.
X
X
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.3
African American
A.3
Hispanic
A.3
Males

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

# of Students Affected
1,955
24,574
15,558

Activity Implementation Plan
A. On a weekly basis, continue to work with students at the primary feeder high schools’ college centers. Continue to make
presentations to classrooms, clubs and organization. Presentations focus on dispelling myths and removing barriers to students
enrolling in college, in addition to facilitating the completion of all student success services prior to graduation from high school.
(Ongoing) (Responsibility: LAVC Outreach and Recruitment staff)
B. Develop specific workshops for Latino and African-American students at the high schools and at the annual campus College Fest event.
(Spring 2015) (Responsibility: LAVC Outreach and Recruitment staff)
C. Invite students and parents to attend campus cultural and sports events. (Fall 2016) (Responsibility: Student Equity Coordinator and the
LAVC Outreach and Recruitment staff)
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D. Explore opportunities to further outreach to high school staff and parent groups. (Fall 2016) (Responsibility: LAVC Outreach and
Recruitment staff)
ID Planned Start and End Date(s)
A.3 Spring 2015-Ongoing
Link to Goal

Student Equity Funds

Other Funds**
SSSP

1. Increased enrollment of Latino and African-American students.

Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
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Success Indicator: Course Completion
CAMPUS-BASED RESEARCH: COURSE COMPLETION

B. COURSE COMPLETION. 6 The ratio of the number of credit courses that students, by
population group, complete compared to the number of courses in which students in
that group are enrolled on the census day of the term.
Analysis: LAVC’s course completion rate for the Fall 2013 semester was 67.82% (CCCCO,
Data Mart). Within this low completion rate, African Americans, Hispanics and Pacific
Islanders were disproportionately impacted in course completions. No disproportionate
impact observed by gender or age groups. Hence, the focus will be on improving completion
rate in general, with particular emphasis on eliminating the adverse effects observed in
African Americans, Hispanics and Pacific Islanders.
Course Completion: Race/Ethnicity
Proportionality Index
Ethnic Group

Cohort
Percentage

Completion
Percentage

Proportionality Percentage Point
Index
Difference

African-American

5.69%

4.69%

0.82

-1.00%

American Indian
Asian
Hispanic
Multi-Ethnicity
Pacific Islander
Unknown
White Non-Hispanic

0.18%
7.78%
47.68%
2.14%
0.22%
4.49%
31.81%

0.19%
8.56%
44.51%
2.02%
0.19%
4.58%
35.26%

1.07
1.1
0.93
0.94
0.84
1.02
1.11

0.01%
0.78%
-3.17%
-0.12%
-0.03%
0.09%
3.45%

80% Index

Race/Ethnicity
Total
African-American
American Indian/Alaskan Native
Asian
Hispanic
Multi-Ethnicity
Pacific Islander
Unknown
White Non-Hispanic

Enrollment

Success

Success Rate

80% Index

46,147
2,628
83
3,588
22,005
989
103
2,073
14,678

31,299
1,467
60
2,678
13,932
631
59
1,435
11,037

0.68
0.56
0.72
0.75
0.63
0.64
0.57
0.69
0.75

0.74
0.96
0.99
0.84
0.85
0.76
0.92
1.00

Course Completion: Gender
Proportionality Index

6

Gender

Cohort
Percentage

Completion
Percentage

Proportionality Percentage Point
Index
Difference

Female
Male

56.22%
43.78%

57.74%
42.26%

1.03
0.97

1.52%
-1.52%

The cohort population is Fall 2013 credit enrollment (Data Mart).
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80% Index
Gender

Enrollment

Success

Success Rate

80% Index

All
Female
Male

46,147
25,946
20,201

31,299
18,072
13,227

0.68
0.70
0.65

1
0.94

Course Completion: by Age Group
Proportionality Index
Age Group

Cohort Percentage

Completion
Percentage

Proportionality Percentage Point
Index
Difference

Under 20

26%

26%

100%

0%

20-24

37%

35%

94%

-2%

25-49

31%

32%

105%

1%

50 or more

6%

7%

115%

1%

Grand Total

100%

100%

100%

0%

80% Index
Age Group

Enrollment

Success

Success Rate

80% Index

Under 20

11,916

8,052

68%

95%

20-24

17,052

10,838

64%

89%

25-49

14,198

10,089

71%

100%

50 or more

2,981

2,320

78%

110%

Grand Total

46,147

31,299

68%

Foster Youth
The tables below highlight foster youth course completion rates compared to the general
student population. The figures in the table indicate foster youth students have
disproportionately lower course completion rates compared to non-foster youth students.
Group

Success Rate (A,B,C, Pass, or
Credit)

All foster youth enrolled in academic year 2012-2013, regardless of year they
were first-time students, LAVC

49%

All non-foster youth enrolled in academic year 2012-2013, regardless of year
they were first-time students, LAVC

70%

80% Index

0.70

Source: CalPASS, www.calpassplus.org
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Veterans
Veterans have higher course completion rate than non-veteran students. No disproportionate
impact observed.

Non-Veterans
Veterans
Grand Total

Grand Total

Count

Success Rate

80% Index

20246

13602

67%

1

460

344

75%

1.11

20706

13946

67%

SOURCE: SIS DEC, STUD-ENROLLMENT, based on course count
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION

GOAL B.
The goal is to increase course completion rates among African Americans, Pacific Islanders, Hispanics, and male students.
Target Population(s)
African American
Hispanic
Pacific Islander
Males
Foster Youth

Current gap, year
-1%
-3%
-.03%
-1.5%
N/A

Goal*
Close Gap
Close Gap
Close Gap
Close Gap
Close Gap

Goal Year
2020
2020
2020
2020
2020

ACTIVITIES: B. COURSE COMPLETION
B.1
Implement a targeted professional development effort to assist all faculty in employing high impact practices; mentoring stra tegies; and
Cultural competency in the classroom.
Outreach
Student Services or other Categorical
Program
Research and Evaluation
Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
B.1
African American
B.1
Hispanic
B.1
Pacific Islander
B.1
Males

X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
2,628
22,005
103
19,845
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Activity Implementation Plan
A. Form a Faculty Inquiry Group under the auspices of the Senate with representation from faculty across the Senate clusters. Along with
the Office of Professional Development, research best practices in professional development, high- impact practices for the classroom, and
propose delivery methods that is focused and involves all faculty; full-time and adjunct. (Fall 2015 – Form Faculty Inquiry Group)
(Responsibility: Academic Senate, Professional Development, VP Academic Affairs)
B. Provide training and reinforcement for all faculty in:
1. Cultural competency/culturally responsive teaching;
2. Mentoring strategies;
3. Early/alert/intervention strategies for at-risk students;
4. Integrating essential academic skills into courses (e.g., note taking, time management, growth mindset)
(Year 2: Hire faculty coordinator, plan beginning workshops) (Responsibility: Faculty coordinator for Equity Professional
Development, LAVC Student Equity Plan Coordinator)
C. Provide forums and workshops to faculty and staff focusing on serving African American, Pacific Islander, Hispanic, and male students.
(Year 3: Implement trainings recommended by FIG; Year 4: Continue and reinforce trainings: Year 5: Continue and reinforce trainings)
(Responsibility: Faculty coordinator for Equity Professional Development, LAVC Student Equity Plan Coordinator)
ID Planned Start and End Date(s)
B.1 Fall 2015-Ongoing

Student Equity Funds

Other Funds**
Categorical

Link to Goal
1. Initiate and implement a professional development program on equity and training of all faculty with a commitment from the faculty
(Senate) that there is an expectation that Valley College faculty incorporate cultural competency and high impact practices in the classroom.
2. Growing number of faculty each year having the knowledge base to implement strategies in the classroom and act as mentors/advisors.
3. Creation of a more welcoming and nurturing classroom environment for students to help them succeed.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
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B.2
Learn more about where and why equity issues are and propose informed solutions. Use this data to inform departments/programs
about equity challenges and guide the future of our equity plan.
Outreach
Student Services or other Categorical
Program
Research and Evaluation
Target Student Group(s) & # of Each Affected*:
ID
Target Group
B.2
All

X
X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

# of Students Affected
28,203

Activity Implementation Plan
A. Analyze additional quantitative and qualitative data (e.g., equity gaps in course completion rates by course – identify where are the
issues, in which subjects, departments, and programs?).
B. As part of Program Review, programs should examine their own equity data and propose activities to address any issues.
C. Acquire qualitative data to learn why certain data trends exist. Hold focus groups need to be held based on 1) experiences/challenges of
different populations on campus and 2) why students don’t complete courses.
D. Research on the literature on equity issues in community colleges is also needed. What is already known and what has already been
tried.
ID Timeline(s)
Student Equity Funds
Other Funds**
B.2 Fall 2015-Ongoing
Categorical
Link to Goal
1. Identify unintentional structural barriers in serving the campus population and creation of strategies to address those barri ers.
2. Identify high-demand pathway/gatekeeper courses and key momentum/pipeline points where success rates are significantly lower for
African American, Pacific Islanders, Hispanics, and male students.
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3. Identify best practices in addressing equity gaps in community colleges.
4. Create longitudinal, disaggregated cohort tracking.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
B.3
Provide targeted interventions and learning resources for students to learn how to be students and to connect course completion to their
overall goals.
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Target Student Group(s) & # of Each Affected*:
ID
Target Group
B.3
African American
B.3
Hispanic
B.3
Pacific Islander
B.3
Males

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

# of Students Affected
2,628
22,005
103
19,845

Activity Implementation Plan
A. Investigate ways to modify curriculum to incorporate contextualized learning and integration of essential academic skills (e.g., student
success class targeted to specific populations, extra lab hour dedicated to essential academic skills in basic skills classes).
B. Recruit targeted populations for workshops and tutoring services. Conduct research to learn of any barriers to use of these services.
C. Use Tutor Track to email targeted student success messages (e.g., study skills, growth mindset).
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ID Timeline(s)
B.3 Fall 2015-Ongoing

Los Angeles Valley

Student Equity Funds

Other Funds**
Categorical , SSSP

Link to Goal
1. Increased use of academic support services by the target population.
2. Incorporation of contextualized learning and essential academic skills into the classroom.
3. Increased student success skills resulting in higher course completion rates.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
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Success Indicator: ESL and Basic Skills
Completion
CAMPUS-BASED RESEARCH: ESL AND BASIC SKILLS COMPLETION

C. ESL AND BASIC SKILLS COMPLETION 7. The ratio of the number of students by
population group who complete a degree-applicable course after having completed
the final ESL or basic skills course compared to the number of those students who
complete such a final ESL or basic skills course.
Analysis: Generally speaking, rates of students who complete a degree applicable course
after they complete their basic skill /ESL courses are low. Within this low rate, noticeable
equity gap exists between the different segments of the student population. African
Americans, American Indians (English and Math), Hispanics (ESL, English, and Math);
Males (in ESL); Filipinos (in Math); and age groups 25-54 (in ESL and English) are
disproportionately impacted compared to the other groups.
Basic Skills Area

Completed Final Basic Skills
Course

Completed Degree Applicable
Course

%

1,473
6,531
7169

347
2610
1793

23.56%
39.96%
25.01%

ESL
English
Math

ESL & Basic Skill Completion: Race/Ethnic Group
Proportionality Index
Ethnic
Group
African
American
American
Indian
Asian
Filipino
Hispanic
Pacific Islander
Unknown
White

Completed Final
Basic Skills Course

Completed DegreeApplicable Course

Proportionality
Index

Percentage Point
Difference

ESL

English

Math

ESL

English

Math

ESL

English

Math

1.00
%

7.10%

8.60%

1.20
%

5.10%

4.80%

1.1

0.7

0.6

n/a

0.30%

0.50%

n/a

0.20%

0.50%

n/a

0.6

1.1

14.7
0.60
23.4
0.10
%
10.9
49.3

6.10%
4.20%
49.50%

3.70%
3.80%
46.80

7.40%
4.80%
43.80%

5.20%
3.80%
40.30%

1.2
2.4
0.8

1.2
1.1
0.9

1.4
1
0.9

0.40%

0.60%

0.50%

0.70%

0

1.2

1.3

9.00%
23.30%

9.80%
26.20

17.90
1.40
18.40
0.00
%
8.60
52.40

10.50%
27.80%

11.30%
33.40%

0.8
1.1

1.2
1.2

1.1
1.3

ESL

Englis
h

Math

0.20%

-2.00%

-3.80%

n/a
3.20%
0.80%
-5.00%

-0.10%
1.30%
0.60%
-5.70%

0.00%
1.50%
0.00%
-6.50%

-0.10%
-2.30%
3.10%

0.10%
1.50%
4.50%

0.10%
1.50%
7.20%

7

Three cohort year data (i.e. 2005-2006, 2006-2007, 2007-2008) are merged to get significant number of student population to make
meaningful analysis (Source: CCCCO, Data on Demand).
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ESL & Basic Skill Completion: Gender
Proportionality Index
Completed Final Basic
Gender Skills Course
English Math
Female
Male

60.00%
40.00%

60.70%
39.30%

Los Angeles Valley College

Completed DegreeApplicable Course

ESL

ESL

71.40%
28.60%

78.70%
21.30%

Proportionality
Index

English Math
63.70%
36.30%

Percentage Point Difference

ESL English Math

64.40%
35.60%

1.1
0.8

1.1
0.9

ESL

1.06
0.91

English Math

7%

4%

4%

-7%

-4%

-4%

80% Index
Completed Final Basic Completed
Skills
DegreeCourse
applicable
Course

80% Index

Completion Rate

ESL

English

Math ESL

English

Math ESL

English

Math ESL

English

Math

Female

1052

3917

4351

273

1662

1154

0.26

0.42

0.27

1.00

1.00

1.00

Male
Grand
Total

421

2614

2818

74

948

639

0.18

0.36

0.23

0.68

0.85

0.85

1473

6531

7169

347

2610

1793

0.24

0.40

0.25

ESL & Basic Skill Completion: Age Group
Proportionality Index
Completed Final
Basic Skills Course

Age
Group

Completed DegreeApplicable Course

ESL Math English ESL
Under
20-24
25-49
50 &
Grand

Percentage Point
Difference

Proportionality Index

Math English

ESL Math English

8%
16%

41%
26%

52%
22%

13%
26%

42%
26%

60%
19%

168%
168%

102%
100%

115%
90%

61%
16%
100%

31%
3%
100%

24%
2%
100%

54%
7%
100%

30%
3%
100%

20%
1%
100%

89%
41%
100%

98%
86%
100%

82%
41%
100%

ESL English Math
5%
11%
-6%
-9%
0%

8%
-2%
-4%
-1%
0%

1%
0%
-1%
0%
0%

80% Index
Age Group
Under 20
20-24
25-49
50 & above
Grand Total

Completed Final
Basic Skills Course

Completed DegreeApplicable Course

ESL English Math

ESL English Math

ESL English Math

45
91
188
23
347

39%
40%
21%
10%
24%

114
230
893
236
1473

3385
1403
1595
148
6531

2914
1833
2200
222
7169

1562
503
521
24
2610

745
460
540
48
1793

Completion Rate
46%
36%
33%
16%
40%

26%
25%
25%
22%
25%

80% Index
ESL English Math
100%
100%
53%
25%

100%
78%
71%
35%

100%
98%
96%
85%
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ESL & Basic Skill Completion: by Disability
Proportionality Index

Completed Final Basic Skills
Course

Disability
Status

Completed DegreeApplicable Course

Proportionality Index

ESL

English

Math

ESL

English

Math

ESL

English

Math

Not
Disabled

96.50%

95.30%

94.40%

96.50%

96.20%

95.00%

1

1

1.01

Disabled

3.50%

4.70%

5.60%

3.50%

3.80%

5.00%

1

0.8

0.89

Percentage Point Difference
ESL

English

Math

0.00%

0.90%

0.60%

0.00%

-0.90%

-0.60%

80% Index
Completed Final
Basic
ESL English Math

Completed
Completion Rate
80% Index
DegreeA
bl
ESL li English
Math ESL English Math ESL English Math

Not Disable

1421

6224

6770

335

2511

1704

0.24

0.40

0.25

1

1

1

Disable

52

307

399

12

99

89

0.23

0.32

0.22

0.98

0.80

0.89

Grand Total

1473

6531

7169

347

2610

1793

0.24

0.40

0.25

ESL & Basic Skill Completion: Economic Group
Proportionality Index
Economic
Status

Completed Final Basic
Skills Course

Completed DegreeApplicable Course

Proportionality
Index

ESL

English

Math

ESL

English

Math

ESL

English

Math

Economically
advantaged

27.60%

39.70%

38.40%

22.50%

34.90%

34.70%

0.8

0.9

0.91

Economically
Disadvantaged

72.40%

39.70%

61.60%

77.50%

65.10%

65.30%

1.1

1.6

1.06

Percentage Point
Difference
ESL

English

Math

-5%

-5%

-4%

5%

25%

4%
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE COMPLETION
GOAL C.
Increase completion and success of basic skills courses in mathematics.
Target Population(s)
African American
American Indian
Hispanic
Students with Disabilities

Current gap, year
-2 (English); -3.8 (Math)
-.1 (English)
-5 (English); -6.5 (Math)
-.9 (English); -.6 (Math)

Goal*
Close gap
Close gap
Close gap
Close gap

Goal Year
2020
2020
2020
2020

ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION
C.1
Offer Math Bridge and develop English Bridge Program
Outreach
Student Services or other Categorical
Program
Research and Evaluation
Target Student Group(s) & # of Each Affected:
ID
Target Group(s)
C.1
African American
C.1
American Indian
C.1
Hispanic
C.1
Students with Disabilities

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
230
190
13,933
758
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Activity Implementation Plan
Offer Math Bridge and develop English Bridge. Offer Bridge Programs throughout the year. Targeted students are given a three-week review of
arithmetic and pre-algebra.
ID Planned Start and End Date(s)
C.1 Summer 2015-Ongoing

Student Equity Funds

Other Funds**
SSSP, BSI, Categorical

Link to Goal
Upon successful completion of Math 100, students are guaranteed a seat in Math 115, Math 115/125 or Math 125, depending on performance in
Math 100. This will allow students to take a transferable math course after one semester.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
C.2
Targeted tutoring/workshops and embedded tutoring for students in Basic Skills English, ESL, and Math
Outreach
Student Services or other Categorical
Program
Research and Evaluation
Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.2
African American
C.2
American Indian
C.2
Hispanic

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
1007
31
7921
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Students with Disabilities

758

Activity Implementation Plan
Provide targeted and extended tutoring hours for target populations. Include embedded tutoring for equity populations in selected courses.
Establish a marketing campaign to increase visibility of tutoring services. Initiate tutoring club targeted on culturally relevant literature and authors.
ID Timeline(s)
C.2 Fall 2015-Ongoing

Student Equity Funds

Other Funds**
SSSP, BSI, Categorical

Link to Goal
Students who complete required tutoring sessions/workshops succeed at a higher rate in their English, ESL, and math courses than those
who do not.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact
of activity on the goal.
• A timeline of / frequency of data collection and review.
C.3
Increase completion and success of basic skills courses in English
Outreach
Student Services or other Categorical
Program
Research and Evaluation
Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
C.3
African American

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
1007
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American Indian
Hispanic
Students with Disabilities

31
7921
758

Activity Implementation Plan
Form inquiry group to evaluate Basic Skills English Curriculum (review and collect data, identify best practices) and map accelerated
pathways and bridge program to increase pathway completion. (Spring 2015) (Responsibility: English Chair, English Faculty, Foundational
Skills Chair, Dean Academic Affairs, Dev. Com. Chair, ASU President
ID Planned Start and End Date(s)
C.3 Spring 2015-Ongoing

Student Equity Funds

Other Funds**
SSSP, BSI, Categorical

Link to Goal
The Faculty Inquiry Group will make a recommendation for the Basic Skill English curriculum to map accelerated pathways and bridge
programs to increase pathway completion.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact
of activity on the goal.
• A timeline of / frequency of data collection and review.
C.4
Identify clear pathways for ESL Students based on student goals (basic communication, degree/transfer, unknown) and best practices for ESL
students.
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support
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Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
C.4
Basic Skills Writing
C.4
Basic Skills Reading
C.4
Basic Skills Math

Los Angeles Valley

# of Students Affected
201
1209
1999

Activity Implementation Plan
Form inquiry group to better understand and address ESL needs (collect data, identify best practices, review alignment and pathways),
Continuing Education ESL courses, Learning Skills, Credit ESSL, Adult Education, and Credit ESL Basic Skills Courses and make recommendations
for pathways. (Spring 2015) Responsibility: ESL faculty and English Department Chair; Communications faculty and Chair; Continuing Education
Faculty Chair; Dev. Com Chair; ASU President
ID Planned Start and End Date(s)
C.4 Spring 2015-Ongoing

Student Equity Funds

Other Funds**
SSSP, BSI, Categorical

Link to Goal
The Faculty Inquiry Group will make a recommendation for ESL pathways to address ESL student needs.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
C.5
Increase completion and success of required math courses for SSD students with math disabilities.
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support
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Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
C.5

Students with Disabilities

Los Angeles Valley

# of Students Affected
40

Activity Implementation Plan
Provide specialized and individualized tutoring to students with the same tutor 2-3 times/week for 60 minutes/session. (Responsibility: SSD LD
Specialist)
ID Planned Start and End Date(s)
Student Equity Funds
Other Funds**
C.5 Fall 2015-Ongoing
SSSP, BSI, Categorical
Link to Goal
Increase in the number of SSD students with Math disabilities who are able to pass their math classes required for degree
completion/transfer.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact
of activity on the goal.
• A timeline of / frequency of data collection and review.
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Success Indicator: Degree and Certificate
Completion
CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION

D. DEGREE AND CERTIFICATE COMPLETION. Ratio of the number of student by population
group who receive a degree or certificate to the number of students in that group with the
same informed matriculation goal.
Analysis: The most significant equity gap observed in degree/certificate completion is
between ethnic, gender, and economic groups. African Americans (in both degree and
certificates), male students (degree), and age groups “50 and above” and “under 20” (degree
and certificates) are disproportionately impacted compared to others.
Degree and Certificate Completion: Race/Ethnic Group
Proportionality Index

Ethnic Group

Fall 2007
New
Student

Proportionality
Index

Completion

Percentage Point
Difference

Cohort

Certificate

Degree

Certificate

Degree

Certificate

Degree

African American

5.50%

2.70%

4.10%

0.48

0.74

-2.80%

-1.40%

American Indian

0.20%

0.00%

0.30%

0

2.18

-0.20%

0.10%

Asian

6.40%

6.50%

7.50%

1.01

1.16

0.10%

1.10%

Filipino

4.10%

4.40%

4.60%

1.09

1.13

0.30%

0.50%

Hispanic

44.00%

42.30%

41.00%

0.96

0.93

-1.70%

-3.00%

Pacific Islander

0.50%

0.60%

0.60%

1.15

1.1

0.10%

0.10%

Unknown

9.60%

9.50%

8.60%

0.99

0.9

-0.10%

-1.00%

White

29.70%

34.00%

33.40%

1.15

1.12

4.30%

3.70%

80% Index
Race/Ethnicity

Cohort
Population AA

African American
American Indian
Asian
Filipino
Hispanic
Pacific Islander
Unknown
White
Grand Total

356
10
414
263
2833
33
615
1910
6434

36
3
66
41
362
5
76
295
884

Certificate

Award Rate
AA
Certificate

80% Index
AA Certificate

9

0.10
0.30
0.16
0.16
0.13
0.15
0.12
0.15
0.14

0.34
1.00
0.53
0.52
0.43
0.51
0.41
0.51

22
15
143
2
32
115
338

0.03
0.00
0.05
0.06
0.05
0.06
0.05
0.06
0.05

0.42
0.00
0.88
0.95
0.84
1.01
0.86
1.00
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Degree and Certificate Completion: Age Group
Proportionality Index
Age
Group

Completion

New
Student

Under 20
20-24
25-49
50 &

Certificate

73.60%
9.70%
14.30%
2.50%

Proportionality Index

Degree

71.60%
7.40%
19.20%
1.80%

Los Angeles Valley

Certificate

67.40%
11.40%
18.70%
2.50%

Percentage Point Difference

Degree

0.97
0.77
1.35
0.71

Certificate

Degree

-2.00%
-2.30%
4.90%
-0.70%

-6.20%
1.70%
4.40%
0.00%

0.92
1.18
1.31
1

80% Index
Age Group

Cohort
Population

Under 20
20-24
25-49
50 & above
Grand Total

Award
Certificate

AA

4733
622
919
160
6434

596
101
165
22
884

242
25
65
6
338

Award Rate
80% Index
AA
Certificate AA Certificate
0.13
0.16
0.18
0.14
0.14

0.05
0.04
0.07
0.04
0.05

0.70
0.90
1.00
0.77

0.72
0.57
1.00
0.53

Degree and Certificate Completion: Gender
Proportionality Index
Gender
Group

Completion

New
Student

Certificate

Percentage Point Difference

Proportionality Index
Degree

Certificate

Degree

Certificate

Degree

Female

57.00%

58.30%

66.20%

1.02

1.16

1.30%

9.20%

Male

43.00%

41.70%

33.80%

0.97

0.79

-1.30%

-9.20%

80% Index
GENDER

Cohort
Population

F

3667

585

197

0.16

0.05

M
Grand Total

2767
6434

299
884

141
338

0.11
0.14

0.05
0.05

AA

Award
Certificate

Award Rate
AA
Certificate

AA

80% Index
Certificate

1
0.68

1
1

Degree and Certificate Completion: Disability Status
Proportionality Index
Status

New
Student

Completion

Proportionality Index

Certificate

Degree

Certificate

Degree

Percentage Point
Difference
Certificate Degree

Not Disable

96%

96%

95%

1

0.99

0%

-1%

Disable

4%

4%

5%

0.9

1.19

0%

1%

100%

100%

100%

1

1

0%

0%

Grand Total

80% Index
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Status

Grand
Total

Not Disable
Disable
Grand Total

6155
276
6431

AA
839
45
884

Los Angeles Valley
Award

Certificate
325
13
338

Award Rate
Certificate
0.05
0.05
0.05

AA
0.14
0.16
0.14

AA
0.84
1.00

80% Index
Certificate
1
1

Degree and Certificate Completion: Economic Status
Proportionality Index
New
Student

Status

Completion

Proportionality Index

Certificate

Degree

Certificate

Degree

Percentage Point
Difference
Certificate Degree

Economically
advantaged

27.00%

13.90%

17.00%

0.51

0.63

-13.10%

-10.00%

Economically
Disadvantaged

73.00%

86.10%

83.00%

1.18

1.14

13.10%

10.00%

80% Index
Status
Economically
advantaged
Economically
Disadvantaged
Grand Total

Grand Total

AA

Award
Certificate

AA

Award Rate
Certificate

AA

80% Index
Certificate

1738

150

47

0.09

0.03

0.55

0.44

4696
6434

734
884

291
338

0.16
0.14

0.06
0.05

1.00

1.00

Foster Youth
Degree and Certificate Completion (Number of unduplicated students from a cohort who are
classified as career technical education and who completed an AA or AS degree or a certificate)
Foster youth students have disproportionately lower rate of degree and certificate completion
rate when compared to non-foster youth students.
Group

% completed from a cohort
14%

All foster youth enrolled in academic year 2012-2013, regardless of year they
were first-time students, LAVC
22%
All non-foster youth enrolled in academic year 2012-2013, regardless of year
they were first-time students, LAVC
80% Index

0.64

Source: CalPASS, www.calpassplus.org
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Veterans
Though veterans have lower award rate than non-veterans, no disproportionate impact is
observed using the methodology provided.

Group

Cohort

Award

% Award from Cohort

Others
Veterans
Grand Total

748
16
765

210
4
214

28%
25%
28%

80%
Index
1.00
0.89

SOURCE: SIS DEC, STUD-ENROLLMENT, based on head count
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION
GOAL D.
Increase the number of Latino and African American male students who successfully complete Associate Degrees and Certificate programs.
Target Population(s)
Male
Hispanic
African American
Foster Youth

Current gap, year
-9.2%
-3%
-1.4%
N/A

Goal*
Close Gap by 5%
Close Gap by 3%
Close Gap by 1.4%
N/A

Goal Year
2020
2020
2020
2020

ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION
D.1
The Counseling Dept. will develop a targeted “milestone” intervention for those Latino and African American male students who are not part
of a special program.
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Target Student Group(s) & # of Each Affected:
ID
Target Group(s)
D.1
Male
D.1
Hispanic
D.1
African American
D.1
Foster Youth

X
X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

# of Students Affected
7,977
7,921
1007
400
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Activity Implementation Plan
Targeted Population: Latino and African American male students
A. Invite Latino and African American male students during their first semester to learn about SSSP requirements to develop a
comprehensive SEP.
B. Students will be matched with a Counselor or CGCA mentor who will actively reach out to students at designated “milestones”: 15, 30,
and 45 units, for example, and will provide personalized guidance throughout the process of selecting an ed. goal and program of study,
development of a comp. SEP, successful completion of program requirements, until the student is ready to petition for graduation and/or a
certificate completion.
C. Students will be actively encouraged to participate in campus activities and cultural events, student government, and other types of
experiential learning.
ID Planned Start and End Date(s)
D.1 Spring 2016-Ongoing

Student Equity Funds

Other Funds**
SSSP, Categorical

Link to Goal
The number of Latino and African American students, particularly males, who complete certificates and/or graduate will increase.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
D.2
Develop a support program for African American Students.
Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support
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Target Student Group(s) & # of Each Affected:
ID
Target Group
D.2
African American

Los Angeles Valley

# of Students Affected
1,207

Activity Implementation Plan
A. Develop a cohort model that would pair an African American studies class with English and Counseling class.
B. Provide on-going counseling and mentoring support to ensure that each student has a comprehensive SEP, is provided assistance with
the financial aid application and, if applicable, the appeals process, career assessment and internship/work opportunities.
C. Hire a program coordinator to plan and administer program activities and oversee the budget. Program activities include finan cial
aid assistance, scholarship preparation, coordinate Black Heritage Celebration each February, cultural and university field trips, new
student welcome event and end-of-year event. Coordinator would also provide a year-end report that includes retention, persistence,
success and completion data. Finally, the program coordinator will collaborate with the Office of Outreach and Recruitment to identify
potential students.
D. Secure a permanent location for the program and activities, with adequate facilities, including a lounge or gathering space for students.
E. Create a website. Present and promote program to counselors, faculty and staff.
ID Timeline(s)
D.2 Fall 2015-Ongoing

Student Equity Funds

Other Funds**
SSSP, Categorical

Link to Goal
Increase the number of African American students with comprehensive SEP’s, and who successfully complete degree applicable English and
Math courses. Increase the number of African American students who complete certificates and graduate.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
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D.3
Create a mentor training program and require mentors from all relevant programs to participate.
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

Target Student Group(s) & # of Each Affected*:
ID
Target Group
D.3
Male
D.3
Hispanic
D.3
African American
D.3
Foster Youth

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

# of Students Affected
7,977
7,921
1007
400

Activity Implementation Plan
Spring 2016: Research and explore successful mentor training programs. Make recommendations for proposed LAVC mentor training
program to the SSSP Committee for approval. Develop the program, once approved.
Summer 2016: Begin mentor training for all individuals who plan to serve as mentors in Fall 2015.
ID Timeline(s)
D.3 Spring 2016-Ongoing

Student Equity Funds

Other Funds**
SSSP, Categorical

Link to Goal
Working collaboratively across campus, the Student Equity Committee will establish a mentoring program for students. This will include faculty,
staff, and student mentors.
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Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact
of activity on the goal.
• A timeline of / frequency of data collection and review.
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Transfer

CAMPUS-BASED RESEARCH: TRANSFER
E. TRANSFER. Ratio of the number of students by population group who complete a minimum
of 12 units and have attempted a transfer level course in Mathematics or English to the
number of students in that group who actually transfer after one or more (up to six) years.
Analysis: Disabled students, Calworks students, American Indians, Pacific Islanders, Filipinos,
and students of age 30 and above are disproportionately impacted when it comes to
transferring to a four year institution. The higher the student’s age, the less likely the
student transfer. Modest equity gap observed among American Indians, Filipinos, Hispanics,
and students of age group 18 to 29.
Transfer by Demographics
Proportionality Index
Ethnic Group

Cohort
Percentage

Transfer
Percentage

Proportionality
Index

Percentage Point
Difference

4.0%

4.0%

1.01

0.0%

0.2%
7.7%
4.1%
41.0%

0.2%
9.1%
3.5%
38.6%

0.89
1.18
0.85
0.94

0.0%
1.4%
-0.6%
-2.4%

0.5%

0.3%

0.77

-0.1%

10.4%

12.2%

1.18

1.9%

32%

32%

0.99

-0.2%

African-American
American Indian/Alaskan
Native
Asian
Filipino
Hispanic
Pacific Islander
Unknown
White

80% Index
Ethnic Group
Total
African-American
American Indian/Alaskan Native
Asian

Cohort
Student

Transfers

1536
61

573
23

3

1

118

52

Filipino

63

20

Hispanic

629

221

7

2

Pacific Islander
Unknown

159

70

White Non-Hispanic

496

184

Transfer
Rate
37%
38%
33%
44%
32%
35%
29%
44%
37%

80% Index
85%
86%
76%
100%
72%
80%
65%
100%
84%
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Proportionality Index
Cohort
Percentage
80%
8%
11%
1%
100%

Age Group
Under 20
20-24
25-49
50 or more
Grand Total

80% Index
Age Group
Under 20

Los Angeles Valley

Cohort
Student

20-24

1230
116

25-49

174

50 or more

16

Grand Total

1536

Transfer
Percentage
87%
6%
7%
0%
100%

Proportionality
Index
108%
83%
60%
17%
100%

Percentage
Point Difference
7%
-1%
-5%
-1%
0%

Transfers

Transfer Rate

80% Index

497
36
39
1
573

40.4%
31.0%
22.4%
6.3%
37.3%

100.0%
76.8%
55.5%
15.5%
92.3%

Proportionality Index
Transfer Proportionality
Percentage
Index

Gender

Cohort Percentage

Female

58%

58%

42%
100%

42%
100%

Cohort Student
885
651
1536

Transfers
335
238
573

Male
Total

Percentage Point
Difference

1.01
0.98
1.00

0.0
0.0
0.0

80% Index
Gender
Female
Male
Total

Transfer
Rate
37.9%
36.6%
37.3%

80% Index
1.00
0.97

Transfer by CalWORKS, Disability, and EOPS/CARE status
Proportionality Index
Disability Status
Total
Not Disabled
Disabled

CalWorks Status

Cohort
Percentage

Transfer
Percentage

Proportionality
Index

Percentage Point
Difference

100%
96%
4%

100%
97%
3%

100%
101%
72%

0%
1%
-1%

Cohort
Percentage

Transfer
Percentage

Proportionality
Index

Percentage Point
Difference
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Total
Not a CalWORKs
Participant
CalWORKs

Los Angeles Valley

100%

100%

100%

0%

97%

99%

102%

2%

3%

1%

41%

-2%

Cohort
Percentage

Transfer
Percentage

Proportionality
Index

Percentage Point
Difference

100%

100%

100%

0

EOPS /Care Students

14%

12%

86%

-2%

Not EOPS/CARE
Student

86%

88%

102%

2%

EOPS Status
Total

80% Index
Cohort

Transfers

Transfer Rate

Total

1536

573

37%

Not Disabled

1480

558

38%

1.00

56

15

27%

0.71

Cohort Student

Transfers

Transfer Rate

80% Index

Total

1536

573

37%

Not a CalWORKs
Participant

1490

566

38%

1

46

7

15%

0.4

Cohort Student

Transfers

Transfer Rate

80% Index

1536

573

37%

215

69

32%

0.84

1321

504

38%

1

Disability Status

Disabled

CalWorks Status

CalWORKs

Status

EOPS

Total
EOPS /Care Students
Not EOPS/CARE Student

80% Index
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
GOAL E.
Increase the number of Latino and African American male students who choose transfer as their goal, become transfer -ready, and
successfully transfer to four-year institutions by 5%.
Target Population(s)
25-49 Age Group
Hispanic
CalWorks /EOPS/CARE
Disabled Students

Current gap, year
-5%
-3%
-2%
-1%

Goal*
Close Gap by 3%
Close Gap by 3%
Close Gap by 2%
Close Gap by 1%

Goal Year
2020
2020
2020
2020

ACTIVITIES: E. TRANSFER
E.1
Increase transfer rates of Latino and African American Students.
X
X

Outreach
Student Services or other
Categorical Program
Research and Evaluation

Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
E.1
E.1

Hispanic/Latino
African American/Black

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X
X

Instructional Support Activities
Direct Student Support

# of Students Affected
9,457
1,207

Activity Implementation Plan
A. Work with First Year Experience cohorts to provide supports including embedded tutoring, counseling, workshops, and specialized
programing to celebrate cultural differences.
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B. Increase the recruitment efforts providing outreach to Latino students, particularly males. Coordinate with HS Outreach
efforts.
C. Create an active and robust mentoring component for Latino and African American students.
D. Engage students in social and community related activities.
ID
E.1

Planned Start and End Date(s)
Fall 2015-Ongoing

Student Equity Funds

Other Funds**
SSSP, Categorical

Link to Goal
1. The number of African American and Latino males who successfully complete transfer requirements and gain acceptance at a four-year
university will increase by at least 5% within 3 years.
2. The number of African American and Latino male students who choose transfer as a goal and have a written Comprehensive SEP will increase
by 10%.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact
of activity on the goal.
• A timeline of / frequency of data collection and review.
E.2
Develop a support program to provide targeted and comprehensive services to Latino and African American students, particularly males.
X
Outreach
X
Student Equity Coordination/Planning
X Instructional Support Activities
X
Student Services or other
Curriculum/Course Development or
Direct Student Support
Categorical Program
Adaptation
Research and Evaluation
Professional Development
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Target Student Group(s) & # of Each Affected*:
ID
Target Group
E.2
E.2

Hispanic/Latino
African American/Black

# of Students Affected
9,457
1,207

Activity Implementation Plan
A.
Develop learning community or cohort model that would pair a Chicano or African American Studies or Sociology, English and
Counseling class.
B.
Establish a budget and hire a program coordinator to plan and administer program activities.
C.
Secure a permanent location with adequate facilities to house the Black Scholars program.
D.
Hire and/or assign a Counselor to work with the Black Scholars students.
E.
Create a website.
F.
Promote Black Scholars to administration, faculty, staff and students
ID
E.2

Timeline(s)
Spring 2016-Ongoing

Student Equity Funds

Other Funds**
SSSP, Categorical

Link to Goal
1. Increase the number of Latino and African American students with comprehensive SEP’s.
2. Increase the number of Latino and African American students who graduate and/or transfer.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact
of activity on the goal.
• A timeline of / frequency of data collection and review.
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E.3
Support and implement the goals and strategies established by the Career/Transfer Center and the campus Team Transfer Committee to
increase transfer awareness and create a transfer culture.
Outreach
X
Student Equity Coordination/Planning
Instructional Support Activities
X
Student Services or other
Curriculum/Course Development or
X Direct Student Support
Categorical Program
Adaptation
Research and Evaluation
Professional Development
Target Student Group(s) & # of Each Affected*:
ID
Target Group
E.3
E.3
E.3
E.3

Hispanic/Latino
African American/Black
Males
Veterans

# of Students Affected
9,457
1,207
7,977
460

Activity Implementation Plan
1. Establish direct collaboration between the Career/Transfer Center and programs which serve under-represented students, both at LAVC
as well as at local feeder high schools and universities.
2. Train peer mentors to identify and contact Veterans, African American and Latino students at designated milestones: completion of 15,
30 and 45 transferable units. Peer mentors would contact students via email, regular mail, and telephone, in order to inform them
about transfer programs, application deadlines, university bus trips, TAG’s, TAP, and opportunities to meet with university
representatives. Mentors will refer those students who need career counseling and/or do not yet have a comprehensive SEP to
schedule counseling appointments.
3. Heavily market the TAP Program, TAG agreements, transfer degrees, bus trips to universities, opportunities to meet with university
representatives, as well as other CTC services to this targeted population.
4. Improve collaboration between the CTC, counselors and instructional faculty, whereby the counseling liaison would attend department
meetings to discuss course articulation, transfer requirements, encourage faculty to include relevant transfer information on course
syllabi and to discuss transfer with their classes.
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ID
E.3

Timeline(s)
Spring 2016-Ongoing

Student Equity Funds

Other Funds**
SSSP, Categorical

Link to Goal
Increase the number of African American and Latino students, particularly males; as well as the number of Veterans who transfer
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact
of activity on the goal.
• A timeline of / frequency of data collection and review.
E.4
Create a mentor training program and require potential mentors from all programs to participate.
Outreach
Student Services or other
Categorical Program
Research and Evaluation
Target Student Group(s) & # of Each Affected*:
ID
Target Group
E.4
Male
E.4
Hispanic
E.4
African American
E.4
Foster Youth
Activity Implementation Plan
.
ID Timeline(s)
E.4 Spring 2016-Ongoing

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

# of Students Affected
7,977
7,921
1007
400

Student Equity Funds

Other Funds**
SSSP, Categorical
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Link to Goal
Working collaboratively across campus, the Student Equity Committee will establish a mentoring program for students. This will include faculty,
staff, and student mentors.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact
of activity on the goal.
• A timeline of / frequency of data collection and review.
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Other College- Initiatives Affecting Several
Indicators
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS
ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS
F.1
Indicators/Goals to be affected by the activity
X
X
X

Access
Course Completion
ESL and Basic Skills Course Completion

X
X

Degrees and Certificate Completion
Transfer

Activity Type(s):
First Year Experience Program to provide structured support for the cohorts of Student Equity Populations
Outreach
Student Services or other
Categorical Program
Research and Evaluation
Target Student Group(s) & # of Each Affected*:
ID
Target Group
F.1
African American
F.1
Hispanic
F.1
Males

X

Student Equity
Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

# of Students Affected
1955
24,574
15,558

Activity Implementation Plan
1. Convene the Student Equity committee, including new campus partners to discuss formation of First Year Experience (FYE)
2. Create marketing materials to promote FYE and other Student Equity Initiatives
3. Recruit FYE participants (Equity Cohorts) Spring 2016
4. Enroll FYE participants into Summer Bridge Program (Spring 2016 for Summer 2016)
5. Fall 2016-Full implementation of first FYE cohort
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ID
F.1

Planned Start and End Date(s)
Fall 2015-Ongoing

Student Equity Funds

Other Funds**
SSSP, Categorical

Link to Goal
The FYE program is designed to prepare first-generation, low-income, students of color for academic success and help students move
through the college matriculation, course selection and degree completion in a supported manner. Whether students are transitioning from
high school or just beginning a college education, the rigors of college life can present even the best students with challenges that require
major adjustments. Sometimes getting started may seem overwhelming, as there are many decisions to make. Providing this structure to
our equity populations will allow the campus to support our students and facilitate the overall goals in our Student Equity Plan. Further,
these structured interventions and supports are proven effective methods at neighboring community colleges.
Evaluation
With the support of the Office of Institutional Effectiveness, data will be collected—both quantitative and qualitative—to measure impact of
activity on the goal.
• A timeline of / frequency of data collection and review.
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Summary Budget
See Attached.
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Summary Evaluation

61

SUMMARY EVALUATION SCHEDULE AND PROCESS
At Los Angeles Valley College, the Student Equity Plan will be assessed and evaluated using the
campus annual plan and program review process which provides a foundation for campus
planning and continuous institutional improvement. This evaluation process provides the
framework for developing strategic planning connected to student success. The program
review components include student achievement data, student and service learning outcomes,
and program effectiveness measures.
The Student Equity Plan’s activities will be measured by their successful completion and
achievement of the expected outcomes. The Student Success Indicator goals will be assessed
along with the campus academic or service division responsible. This initiative will be
assessed annually, and at the mid-point of the five-year plan, a comprehensive analysis and
assessment will be conducted to evaluate the progress toward closing the equity gaps.
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West Los Angeles College 2015-2016 Student Equity Plan Executive Summary
Brief description of planning process
Beginning in July of 2015 and continuing through the fall 2015 semester, the student equity workgroup met weekly to
review the existing 2014-2015 student equity plan and new proportionate impact data and to analyze best practices from
other California Community Colleges highlighted on the State Chancellor’s website. Based on this review of best
practices, the equity workgroup created a proposal application to solicit activity and funding requests from the entire
campus community through college-wide committees such as SEAC, the Senate and the Student Services Council. The
proposal application calls for applicants to describe how the proposal connects to other college plans and equity plan
goals, activities and target populations; the proposal applications also require project descriptions, expected outcomes and
data collection sources. To generate proposals and ideas from across the college, the equity workgroup hosted an Equity
Summit in late October of 2015, enjoying wide-spread participation from across the college. The College Council and
Academic Senate have approved the draft Student Equity Plan.
Plan’s linkage to other college plans
West has created a crosswalk between equity plans and other planning efforts including the Educational Master Plan, the
SSSP plan, and the Basic Skills plan. We have also created a link between the Educational Master Plan and the District
Strategic Plan.
Five highest priorities in terms of disproportional impact
In its 2014-2015 Equity Plan, the College used a “proportionality index” to measure disproportionate impact. In the 20152016 Equity Plan, the College shifted to a percentage-point gap method (the difference, in percentage points, between the
average rates of success/completion and the subgroup rate of success/completion). Two benefits to the updated
methodology are: 1) disproportionate impact is more intelligible to a wider audience and 2) the method allows for
additional calculation to determine the number of students affected by the gap. As revealed in the data, the largest
disproportionate impacts appear in the following student groups:
1) African-American/Black students: Equity gaps exist for African-American/Black students in every outcome category
(course completion, basic skills English, math and ESL completion, degree and certificate completion and transfer)
except for “access”. Because West has a large African-American population, even relatively small equity gaps affect
a large number of students. For example, African-American students have a “-6%” equity gap in course completion,
affecting 501 students while American-Indian/Alaska Natives have an equity gap of “-26%” in transfer but it only
translates to one student affected.
2) Hispanic/Latino students: Although equity gaps are not as severe for Hispanic/Latino students if compared to AfricanAmerican students, gaps still persist across a wide range of outcome categories: access, course completion and
transfer.
3) Low-income students: Although the equity gaps and number of students affected in the “low-income” categories are
fairly small compared to African-American or Hispanic/Latino students, equity gaps for low-income students exist in
a broad range of outcome categories: access, ESL completion, degree and certificate completion and transfer.
4) Students with disabilities: Because the number of students who identify as “disabled” is relatively small, the overall
number of students impacted by equity gaps in the “students with disabilities” category is also small. Nevertheless,
disparate impacts exist for students with disabilities both in terms of access and transfer.
5) Veterans and current and former foster youth: Although the overall numbers in the “veteran” and “foster youth”
populations are small, substantial disparate impacts exist for these groups in the “course completion” category.
Strategies for addressing impact
Through the proposal method described earlier in this summary, the Student Equity Workgroup has identified strategies,
programs and activities that have the potential to reduce equity achievement gaps in identified student populations. As a
condition of funding, the proposals require a description of expected outcomes and data collection sources.
Expected impact on student success, timeframe for improvements and evaluation plan
Individuals who submitted proposals to fund an equity-based activity, strategy or program for the 2015-2016 Equity Plan
must measure the equity impact of those strategies, activities or programs as condition of continued funding. Since West
changed the methodology by which it measures equity gaps in the 2015-2016 year, it is difficult to determine if changes in
equity gaps from 2014-2015 to 2015-2016 are the result of equity interventions or the change in methodology. As a Staterequired component of the 2016-2017 Equity Plan, West will measure the impact of the interventions outlined in the
2015-2016 Equity Plan, retaining the same “percentage point gap” methodology from one year to the next.

2015 Student Equity Plan Summary
West Los Angeles College
December 16, 2015

Disproportionate Impacts, College Analysis, and Plans for Improvement

I. Access
Impacted
Group
Males

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

Males are underrepresented
at West LA College based
on LA County data.

Provide pre-enrollment
services, structured GE
pathway programs, and
financial aid education
campaigns.

Improve access to instructional
programs and services for males.

Foster
Youth

In 2014, we reported that
we were collecting data on
Foster Youth.

Conduct analyses to
determine if
disproportionate impacts
exist.

Once disproportionate impacts
are identified, develop specific
plan to address any impacts.

Veterans

In 2014, we reported that
we were collecting data on
Veterans.

Conduct analyses to
determine if
disproportionate impacts
exist.

Once disproportionate impacts
are identified, develop specific
plan to address any impacts.

1

Progress toward Reducing
Disproportionate Impact
Upward Trend: In 2013-2014,
Males were 40.49% of Student
Count, and in 2014-2015, Males
were 42.12%.
Current analysis indicates Males
are 49% of the relevant area
population.
Upward Trend: In Fall 2013,
Foster Youth were 1.2% of
Student Count, and in Fall 2014,
Foster Youth were 1.9% of
Student Count. Current analysis
indicates 1.5% of children in the
relevant area population are
Foster Children.
Downward Trend: In Fall 2013,
Veterans were 3.8% of Student
Count, and in Fall 2014, Veterans
were 3.4% of Student Count.
Current analysis indicates 3.7%
of children in the relevant area
population are Veterans.

2015 Student Equity Plan Summary
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Disproportionate Impacts, College Analysis, and Plans for Improvement

II. Course Completion
Impacted
Group
African
Americans

Had the lowest
proportionality index (0.87)

Wrap-around support
services including
counseling, follow-up and
supplemental instruction

Improved course completion
rates

New
students

Had the next lowest
proportionality index (0.89)

Wrap-around support
services including
counseling, follow-up and
supplemental instruction

Improved course completion
rates

Foster
Youth

In 2014, we reported that
we were collecting data on
Foster Youth.

Conduct analyses to
determine if
disproportionate impacts
exist.

Once disproportionate impacts
are identified, develop specific
plan to address any impacts.

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

2

Progress toward Reducing
Disproportionate Impact
( + ) Upward Trend
The Fall 2014 Course Completion
Proportionality Index for African
American Students is 0.90, which
is 0.03 points higher than for Fall
2013.
( + ) Upward Trend
The Fall 2014 Course Completion
Proportionality Index for the most
recent cohort (2008-2009) of New
Students (ages 18-19) is 0.95,
which is 0.05 points higher than
for Fall 2013.
( + ) Upward Trend
The Fall 2013 Course Completion
Proportionality Index for Foster
Youth was 0.74. The Fall 2014
Proportionality Index is 0.82, which
is 0.08 points higher than for the
previous year.

2015 Student Equity Plan Summary
West Los Angeles College
December 16, 2015

Disproportionate Impacts, College Analysis, and Plans for Improvement
Impacted
Group
Veterans

College Analysis
In 2014, we reported that
we were collecting data on
Veterans.

Plan(s) for Improvement

Expected Improvement(s)

Conduct analyses to
determine if
disproportionate impacts
exist.

Once disproportionate impacts
are identified, develop specific
plan to address any impacts.

3

Progress toward Reducing
Disproportionate Impact
The Fall 2013 and Fall 2014
Course Completion Proportionality
Indices for Veterans Course
Completion Proportionality Indices
(1.2, and 1.1, respectively) were
found to be above 1.1, thus not
indicative of disproportionate
impact. Analysis of subpopulations among veterans,
however, may reveal
disproportionate impacts with
further research.
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Disproportionate Impacts, College Analysis, and Plans for Improvement

III. ESL and Basic Skills Completion
Impacted
Group
African
American

College Analysis

Plan(s) for Improvement

Expected Improvement(s)

For basic skills math
completion, the
proportionality index is
0.73, one of the lowest of
the basic skills areas.

Curriculum redesign and
supplemental instruction

Improved basic skills math
completion

DSPSidentified

For basic skills math
completion, the
proportionality index is
0.79, one of the lowest of
the basic skills areas.

Curriculum redesign and
supplemental instruction

Improved basic skills math
completion

Foster
Youth and
Veterans

In 2014, we reported that
we were collecting data on
these two populations of
students.

Conduct analyses to
determine if
disproportionate impacts
exist.

Once disproportionate impacts
are identified, develop specific
plan to address any impacts.
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Progress toward Reducing
Disproportionate Impact
( - ) Downward Trend
The number of African American
students who completed basic skills
math in the 2008-2009 cohort (81)
grew compared to the 2007-2008
cohort (76). This increase was
outpaced by growth in the cohort
size, resulting in a Math Basic
Skills Completion Proportionality
Index of 0.69 for the 2008-2009
cohort, which is 0.04 points lower
than for the 2007-2008 cohort.
( + ) Upward Trend
The Math Basic Skills
Completion Proportionality Index
for the most recent cohort (20082009) of DSPS-identified Students
is 1.28, which is 0.48 points higher
than for the 2007-2008 cohort.
A proportionality index using
comparable data does not yet exist.
Further research needs to be
conducted in Foster Youth and
Veteran transfer outcomes.
Preliminary research does indicate
that current and former Foster
Youth have lower course success
rates in Basic Skills courses than
the rest of the student population.
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Disproportionate Impacts, College Analysis, and Plans for Improvement

V. Degree and Certificate Completion
Impacted
Group
DSPSidentified

College Analysis

Plan(s) for Improvement

Had the lowest proportionality
index (0.71)

Assess the program of study
goal and provide advising and
instructional support
throughout program

Males

Had one of the lowest
proportionality index (0.83)

Assess the program of study
goal and provide advising and
instructional support
throughout program

Foster Youth
Veterans

In 2014, we reported that we
were collecting data on these
two populations of students.

Conduct analyses to determine
if disproportionate impacts
exist.

5

Progress toward Reducing
Disproportionate Impact
Increase the number of DSPS- ( + ) Upward Trend
identified students who get
The Degree/Certificate
degrees and certificates as
Proportionality Index for the
indicated by their intended
most recent cohort (2008educational goals and
2009) of DSPS-identified
programs of study.
Students is 1.31, which is 0.60
points higher than for the
2007-2008 cohort.
Increase the number of male
( + ) Upward Trend
students who get degrees and The Degree/Certificate
certificates as indicated by
Proportionality Index for the
their intended educational
most recent cohort (2008goals and programs of study.
2009) of Male Students is
1.04, which is 0.20 points
higher than for the 2007-2008
cohort.
Once disproportionate
A proportionality index using
impacts are identified,
comparable data does not yet
develop specific plan to
exist. Further research needs
address any impacts.
to be conducted in Foster
Youth and Veteran transfer
outcomes. Preliminary
research does indicate that the
number of degrees and
certificates earned by current
and former Foster Youth is
lower than their proportion of
the student population.
Expected Improvement(s)

2015 Student Equity Plan Summary
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December 16, 2015

Disproportionate Impacts, College Analysis, and Plans for Improvement

V. Transfer
Impacted
Group
DSPS

Hispanic
Students

Foster Youth
and Veterans

College Analysis

Plan(s) for Improvement

Had the lowest proportionality
index for successful transfer to
four-year institutions (0.43)

Increase number of transfer
activities targeted to students
and their families (e.g. transfer
fairs, college tours) and track
student progress at key
milestones

The Hispanic student
population is increasing, and
although this population does
not have the lowest
proportionality index, it is a
cause for concern that the
proportionality index is still
very low at 0.74.
In 2014, we reported that we
were collecting data on these
two populations of students.

Increase number of transfer
activities targeted to students
and their families (e.g. transfer
fairs, college tours) and track
student progress at key
milestones

Conduct analyses to determine
if disproportionate impacts
exist.
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Progress toward Reducing
Disproportionate Impact
Increase students who transfer ( - ) Downward Trend
as indicated by their intended The number of DSPSeducational goals and
identified students who
programs of study.
transferred in the 2008-2009
cohort stayed the same (4) as
for the 2007-2008 cohort.
This increase was outpaced by
growth in the cohort size,
resulting in a Transfer
Proportionality Index of 0.35,
for the 2008-2009 cohort
which is 0.08 points lower
than for the 2007-2008
cohort.
Increase students who transfer ( + ) Upward Trend
as indicated by their intended The Transfer Proportionality
educational goals and
Index for the most recent
programs of study.
cohort (2008-2009) of
Hispanic Students is 0.76,
which is 0.02 points higher
than for the 2007-2008
cohort.
Once disproportionate
A proportionality index using
impacts are identified,
comparable data does not yet
develop specific plan to
exist. Further research needs
address any impacts.
to be conducted in Foster
Youth and Veteran transfer
outcomes.
Expected Improvement(s)
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Executive Summary
Background
West Los Angeles College is actively involved in planning efforts that attempt to address gaps in
achievement for at-risk and underrepresented students. During the academic year of 20132014, faculty, staff, administrators, and students completed a final draft of the educational
master plan. Within that plan, equity goals and objectives were developed to address the
achievement gaps for students who are most at risk. In addition, the college has worked on
equity outcome improvement through participation in other efforts such the Achieving the
Dream Initiative, the Basic Skills Initiative, and by providing professional development activities
such as the Faculty Experiential Learning Institute (FELI) and Reading Apprenticeship (RA).
To address issues with access, equity and student completion, the college changed the charge
and committee structure of the former Enrollment Management Committee and created the
Student Access, Equity and Completion (SEAC) Committee. The creation of SEAC provided a
shared governance structure in which all campus constituencies have an opportunity to provide
feedback on the development of the plans for two relatively new categorical programs: the
Student Success and Support Program (SS&SP) and the Student Equity Plan. SS&SP uses an
advisory committee structure as recommended by the Chancellor’s Office. The advisory
committee completed and submitted an SS&SP plan for the 2015-2016 academic year.
Student Equity is a relatively new categorical program that now provides funding to help
colleges reach the goals outlined in their student equity plans. A student equity workgroup
was formed in the fall of 2014 to develop a new student equity plan that will incorporate new
goals and activities to help at-risk populations of students and to provide ongoing evaluation of
the implementation of the student equity goals and activities outlined in the plan.
Beginning in July of 2015 and continuing through most of the fall 2015 semester, the student
equity workgroup met weekly to review the existing 2014-2015 student equity plan and new
proportionate impact data and to analyze best practices from other California Community
Colleges highlighted on the State Chancellor’s website. Based on this review of best practices,
the equity workgroup created a proposal application structure to solicit activity and funding
requests from the entire campus community through college-wide committees such as SEAC,
the Senate and the Student Services Council. The proposal application calls for applicants to
describe how the proposal connects to other college plans and equity plan goals, activities and
target populations; the proposal applications also require project descriptions, expected
outcomes and data collection sources. To generate proposals and ideas from across the
college, the equity workgroup hosted an Equity Summit in late October of 2015, enjoying widespread participation from across the college.
Both the SS&SP and Equity plans must be aligned to support services and activities that address
disproportionate impacts on educational attainment and achievement amongst specific
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subgroups of students. In addition, both plans are aligned with the college educational master
plan. College stakeholders (faculty, staff, students, and administrators), through the equity
workgroups, equity summit, SEAC and other forums, have been actively involved in reviewing
the equity data that is used to help guide the creation of goals and activities that will address
any disproportionate impacts on particular student populations.
Methodology Used
There are five indicators of success that must be addressed in the equity plan: 1) Access; 2)
Course Completion; 3) ESL and Basic Skills Completion; 4) Degree and Certificate Completion;
and 5) Transfer. To assess equity gaps in achievement, indicators were analyzed based on the
performance of the disaggregated subgroups for each success indicator: 1) gender, 2) ethnicity;
3) disability status, 4) economically disadvantaged (Students are considered economically
disadvantaged if they meet any of the following criteria: i. A recipient of a BOG fee waiver; ii. A
client of the California Department of Social Services; iii. A recipient of CalWorks, Temporary
Assistance for Needy Families, Supplemental Security Income or General Assistance; iv. A
recipient of a Pell Grant or v. a participant in the workforce investment act), 5) veterans, 6)
foster youth, 7) age was also included as a disaggregated subgroup in 2014.
According to the State Chancellor’s Office Guide, Ensuring Equitable Access and Success – A
Guide to Assessing and Mitigating Disproportionate Impact in Student Success and Support
Programs, “disproportionate impact is a condition where some students’ access to key
resources and supports and ultimately their academic success may be hampered by inequitable
practices, policies and approaches to student support. This condition affects both students’
access to resources and courses and their success as associated with various academic
milestones related to persistence and completion (e.g., term-to-term enrollment, courses
passed versus courses attempted, grade point average).”
In the 2014-2015 equity plan, the college stakeholders involved in reviewing equity data chose
to use the proportionality index method to see if there was disproportionate impact among
specific student subgroups in the cohort. According to the State Chancellor’s Guideline for
Measuring Disproportionate Impact in Equity Plans,
“the proportionality methodology compares the percentage of a disaggregated
subgroup in an initial cohort to its own percentage in the resultant outcome group. The
formula for proportionality is the percentage in the outcome group divided by the
percentage in the original cohort (outcome percentage/cohort percentage)”.
In fall of 2014, the stakeholders decided on an initial proportionality index cutoff of 0.90 as a
starting point to identify specific trends in the educational attainment of the different student
subgroups would occur.
In the fall of 2015, an updated analysis was conducted using the percentage-point gap (the
difference, in percentage points, between the average rate of success/completion and the
subgroup rate of success/completion). Two benefits to this methodology are: i)
WLAC Student Equity Plan - 9

disproportionate impact is easier to explain and more intelligible to various audiences; and ii)
this methodology allows for the additional calculation to determine the number of students
that represent the gap—again, making the disproportionate impact more tangible for campus
stakeholders. Further research and evaluation will need to be conducted for findings that seem
incomplete or seemed to have anomalies.
Target Groups
A. Access
Males, Latinos, Caucasians and students with disabilities appear to be underrepresented at
West LA College based on the percentage of those groups who reside in LA County. Although
White/Caucasian students are under-represented, this is a group that has had successful
outcomes and as such, there is an assumption that the lower enrollments are not due to
disproportionate impact on these groups. However, males traditionally have had lower
enrollments when compared with females and there have been issues with their success rates
relative to females. We will assess if male students are experiencing any disproportionate
impact in terms of their enrollments in the colleges’ courses, programs and services.
Hispanic/Latino headcount has increased dramatically in the last five to ten years, and if current
growth rates continue, it is likely that the gap will vanish in one to three years. Students with
disabilities have traditionally suffered from disproportionate impacts and have the third largest
gap in enrollment compared to the general population. Finally, students who enroll at West
predominately hail from zip codes that suffer disproportionately from poverty when compared
to county and state averages.
B. Course Completion
The largest equity gaps in course completion exist among: Current and former foster youth
(-11%/29 students), American Indian / Alaska Native (-11%/7 students), Veterans (-9%/79
students), Black or African-American (-6%/501 students), More than one race (-4%/40 students)
and Hispanic or Latino (-1%/117 students).
C. Basic Skills and ESL Completion
English - The largest equity gap is for Black or African American students (-6%/39 students)
ESL – The largest equity gaps exist among: Some other race (-22%/4 students), Black or
African American (-14%/4 students), Males (-7%/2 students), Low-income students (-2%/2
students)
Math – The largest equity gaps exist among: American Indian / Alaska Native (-19%/1
student), Native Hawaiian or other Pacific Islander (-19%/1 student) and Black or African
American (-6%/37 students).
D. Degree and Certificate Completion
The largest equity gaps exist among: Native Hawaiian or other Pacific Islander (-17%/1
student), American Indian / Alaska Native (-17%/1 student), Black or African-American (-5%/18
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students), Some other race (-1%/2 students), Low-income students (-1%/5 students) and
females (-1%/3 students).
E. Transfer
The largest equity gaps exist among: Native Hawaiian or other Pacific Islander (-26%/1
student), American Indian / Alaska Native (-26%/1 student), Individuals with disabilities (-17%/8
students), Hispanic or Latino (-6%/17 students), Low-income students (-4%/25 students), Black
or African American (-2%/7 students).
Overall we will focus activities and goals on the following target groups of students:
1.
2.
3.
4.
5.
6.
7.
8.

African American students (course completion, ESL and basic skills completion in
English and math, degree/certificate completion, transfer)
Hispanic/Latino students (course completion, transfer)
Veterans (course completion)
Foster Youth (course completion)
Males (Access, ESL completion)
Low-income students (ESL completion, degree/certificate completion, transfer)
DSPS students (transfer)
American Indian / Alaska Native and Native Hawaiian/Pacific Islander students
suffer relatively high disproportionate impacts in various categories but the
overall numbers of students affected is very low. For example, the equity gaps
for these two populations in the basic skills math completion category stand at
19% but that translates to only one student overall. In contrast, the equity gap
for course completion for African-Americans is -6% but that gap translates into
501 students overall.

Note: In the target group sections below we have noted some cases in which 2014
Disproportionate Impact research and 2015 Disproportionate Impact research differ, in which
cases these groups have been targeted for continued exploration and monitoring since
disproportionate impacts may re-emerge in future research given past findings.
Goals
A. Access – Improve access to instructional programs and services for males. Assess any
disproportionate impact on access for foster youth and veterans.
B. Course Completion - Improve course completion rates for African American and
Hispanic/Latino students, veterans and foster youth.
C. Basic Skills Completion
• English: Increase the number of African American students who complete the basic skills
sequence in English and enroll in transfer level English course.
• Math: Increase the numbers of African American students who complete the basic skills
sequence in math and enroll in transfer level math courses.
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•

ESL: Increase the number of African American, male and low-income students who
complete a basic skills ESL course and enroll in a transfer-level ESL or English course.

D. Degrees and Certificates – Increase the number of African-American and low income
students who earn degrees and certificates as indicated by their intended educational goals and
programs of study.
E. Transfer - Increase the number of African American, Hispanic/Latino, Low-income and DSPS
students who transfer as indicated by their educational goals and programs of study.
Activities
A. Access
1. Provide targeted SS&SP pre-enrollment services (assessment, orientation, and
counseling) to high school males, foster youth, and veterans to provide opportunities to
register through priority enrollment.
2. Provide a comprehensive first-year experience program that targets males and includes
a summer bridge and structured pathway of planned courses.
3. Provide financial aid information to males and DSPS students
4. Outreach and marketing to target populations
5. Student Equity coordination and research
6. Financial aid and high school/admissions liaison support
7. Student electronic kiosks for self-service for students who have no computer access
8. Curriculum/course development and adaptation
9. Professional development
B. Course Completion
1. Review course offerings and determine the percentage of students who assess into each
basic skills level course and the number of seats available in each basic skills course.
2. Provide faculty and peer mentoring to new students, particularly African American,
foster youth, and veteran students, to offer guidance and support at critical momentum
points (e.g. prior to first six weeks of semester).
3. Provide workshops, boot camps, mentoring, learning skills, and enhanced tutoring to
address the needs of incoming and African American students.
4. Provide enhanced support to help high need and disadvantaged students assess their
readiness for online instruction and provide guidance in accessing online services.
5. Student instructional and tutoring support
6. Equity Coordination and Research Support
7. Targeted DSPS completion rate activities
8. Veterans Center creation
9. Foster youth counselor
10. Project LEARN support
11. Academic coaches for Trio/SSS/CalWorks
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12. Library based tutors
13. Applied Technology Supplemental Instruction
14. Curriculum/Course development or adaptation
15. Professional development
C. Basic Skills Completion
1. Provide professional development and learning opportunities to all faculty and staff
about the needs of the diverse, high-need population groups and culturally relevant
strategies for supporting their success.
2. Pair courses with counseling and learning skills classes to embed support services so
that students can decide on educational goals, develop good study habits, learn about
college resources, and get academic support needed to pass the courses in the basic
skills sequences.
3. Evaluate the numbers of ESL students who have previously taken paired ESL and degreeapplicable GE courses concurrently.
4. Evaluate disproportionate impact of basic skills prerequisite courses on high need and
disadvantaged students.
5. Provide diagnostic assessments to all students and identify students who would benefit
from assessment preparation.
6. Offer assessment preparation for students who would benefit.
7. Provide supplemental instruction for math and English courses.
8. Provide adaptive technology and resource support to DSPS-identified students
9. Encourage high-need students to enroll in redesigned curriculum that accelerates
progress through the basic skills sequence.
10. Encourage high-need students to enroll in redesigned curriculum.
11. Student equity coordination and research support
12. Targeted supplemental instruction and coordination for basic skills English, math,
learning skills and ESL
13. Professional development for basic skills math
14. Basic skills English supplemental instruction
15. Learning skills and ESL supplemental instruction mentors
16. Curriculum/course development or adaptation
D. Degree and Certificate Completion
1. Provide follow up services to male, DSPS-identified, and other high-need students who
are on probation and/or disqualified or who need help choosing a program of study.
2. Notify male and DSPS-identified students who are close to completing their degree or
certificate to petition for graduation to see a counselor.
3. Recruit high-need students to participate in structured educational pathways leading to
an associate degree.
4. Provide training opportunities to faculty on how to provide accommodations for DSPSidentified students.
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5. Provide DSPS-identified students with additional staff (including counseling) and
resources.
6. Ensure that DSPS-identified students have access to the latest and most useful adaptive
technology.
7. Increase mental health services by collaborating with community-based organizations
particularly those targeted to veteran and foster youth students.
8. Provide dedicated and welcoming spaces for veterans and foster youth so that these
populations of students feel welcome and supported.
9. Celebrate the achievements of high-need and disadvantaged students.
10. Increase career services to help students identify an educational goal and program of
study.
11. Student equity coordination and research support
12. Increase in mental health counseling
13. Child development center (CDC) enhancement and collaboration
14. Professional development
15. Curriculum/course development or adaptation
E. Transfer
1. Target college transfer and career fairs to Hispanic, foster youth, and veterans.
2. Arrange visits to four-year colleges and universities for high need and disadvantaged
students.
3. Assess high need students’ career interests and provide career counseling and advising.
4. Provide transfer counseling to high-need students who reach 30 units and are following
the IGETC/CSU GE requirements to prepare them for transfer.
5. Encourage faculty to conduct workshops and sessions to students about career
opportunities in their disciplines.
6. Provide increased publicity and outreach efforts in the high schools, community, and on
campus about transfer and career counseling.
7. Historically Black Colleges and Universities Tours
8. Transfer Center supplemental instruction mentors
9. Student equity coordination and research support
10. Targeted DSPS completion rate activities
11. Athletics Center for Academic Success creation
12. Professional development
13. Curriculum/Course development or adaptation
Student Equity Plan Contact:
Michael Goltermann
Interim Vice President of Student Services
West Los Angeles College
Email: golterjm@wlac.edu
Phone: 310-287-4248

Celena Alcala
Acting Dean of Academic Affairs
West Los Angeles College
Email: alcalac@wlac.edu
Phone: 310-287-4290
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Planning Committee and Collaboration
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Planning Committee and Collaboration
Beginning in July of 2015 and continuing through most of the fall 2015 semester, the student
equity workgroup met weekly to review the existing 2014-2015 student equity plan and new
proportionate impact data and to analyze best practices from other California Community
Colleges highlighted on the State Chancellor’s website. Based on this review of best practices,
the equity workgroup created a proposal application structure to solicit activity and funding
requests from the entire campus community through college-wide committees such as SEAC,
the Senate and the Student Services Council. The proposal application calls for applicants to
describe how the proposal connects to other college plans and equity plan goals, activities and
target populations; the proposal applications also require project descriptions, expected
outcomes and data collection sources. To generate proposals and ideas from across the
college, the equity workgroup hosted an Equity Summit in late October of 2015, enjoying widespread participation from across the college.
College stakeholders (faculty, staff, students, and administrators), through the equity
workgroups, equity summit, SEAC and other forums, have been actively involved in reviewing
the equity data that is used to help guide the creation of goals and activities that will address
any disproportionate impacts on particular student populations.
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PLANNING COMMITTEE AND COLLABORATION
Student Equity Plan Committee Membership List
Member Name
Celena Alcala

Title

Agyeman Boateng
Maria Mancia
Susi Dovlatian
Clare Norris

Acting Dean/Student Equity
Coordinator/SEAC and Student
Equity Workgroup Co-Chair
Faculty Counselor/SEAC and
Student Equity Workgroup CoChair
Research Analyst
Acting Dean, Student Services
Student Services Aide
English Faculty

Helen Young

Transfer Center Coordinator

Adrienne Foster
Sheila Jeter-Williams
Walter Jones

Academic Senate President
Administrative Secretary
Dean of Academic Affairs

Aracely Aguiar
Nancy Sander

Acting Vice President of Academic
Affairs
ESL Faculty

Kimberly Manner

English Faculty

Matt Robertson
Sherron Rouzan
Juan “Sebastian” Rodriguez
Casey Hunter

Math Department Chair
Counseling Department Chair
ASO President

Marcela Hernandez

Jawell Samilton
Glenn Schenck
Arnita Porter
Cecelia Schumake

Outreach Director – Faculty Lead
Athletics Counselor
Financial Aid Manager
Adjunct Faculty, 3CSN Leader
CalWorks/Gain Program
Coordinator

Organization(s), Program(s) or
Role(s) Represented
Student Services, Academic
Affairs, Student Equity, SEAC
Counseling Department, Student
Equity, SEAC Faculty Co-Chair
Institutional Research
Student Services, Foster Youth
Student Services, ASO
English Department, Student
Success, AtD Coordinator,
Academic Senate
Counseling Department, Transfer
Center, Transfer Honors Program
Academic Senate, Project LEARN
Classified Staff, Student Services
Academic Affairs, Student Success
Co-Chair
Academic Affairs
ESL Department, Reading
Apprenticeship
English Department, Academic
Senate Professional Development
Coordinator
Mathematics
Counseling
Associated Student Organization
Outreach, Counseling
Athletics, Counseling
Financial Aid
Business Department
Calworks, Gain
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Member Name
Ken Lin

Title

Patty Banday
Michelle Long-Coffee
Fran Leanord

Library Chair
Learning Skills Faculty, Basic Skills
Coordinator
Executive Assistant to the
President, Adjunct Faculty
Acting Vice President of Student
Services
SSSP Coordinator
Marketing Coordinator
English Department Chair

Shalamon Duke
Nancy Brambrilla

Dean of Student Services
DSPS Counselor

Tim Russell
Vicky Nesia
Michael Goltermann

Organization(s), Program(s) or
Role(s) Represented
Library Department
Learning Skills, Basic Skills
President’s Office, Child
Development Department
Student Services
SSSP, Counseling Faculty
Marketing
English Department, College
Council
Student Services & DSPS
DSPS
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Access
CAMPUS-BASED RESEARCH: ACCESS
A. ACCESS. Compare the percentage of each population group that is enrolled to the
percentage of each group in the adult population within the community served.
Target Population(s)

Example Group
American Indian / Alaska Native
Asian
Black or African American
Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race
More than one race
Total of 8 cells above
(Orange cells should = 100%)
Males
Females
Unknown
Total of 3 cells above
(Orange cells should = 100%)
Current or former foster youth
Individuals with disabilities
Low-income students
Veterans

# of your
college’s total
enrollment in
Fall 2014 –
Spring 2015
39
1,126
4,324
6,137

% of your
college’s total
enrollment
(proportion)
59%

0.26%
7.58%
29.11%
41.31%

38

0.26%

2,086
570
536

14.04%
3.84%
3.61%
100%

6,258
8,598
na

Gain or loss in
proportion
(Percentage
point difference
with +/- added)*
-6**

0.16
-1.82
9.11
-3.19
0.06

0.2%
23.2%
0.4%
2.2%

-9.16
3.44
1.41

48.60%
51.40%
na

-6.48
6.48
na

1.5%*
7.1%
23.9%*
3.7%

0.4
-3.3
50.1
-0.3

100%
42.12%
57.88%
na

100%
189* (fall 14)
568
10,997
340* (fall 14)

% of adult
population
within the
community
served
(proportion)
64%
0.1%
9.4%
20.0%
44.5%

100%
1.9%
3.8%
74.0%
3.4%

*Calculated by subtracting the % of the adult population within the community served from the % of your college’s total
enrollment – paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent
a loss of proportion and negative values to represent a gain in proportion, the worksheet switches the order of the operation.
Where the college’s population is lower than the adult population, a negative value will result.
**’-6’ is calculated by subtracting 64 (% of your college’s total enrollment) from 59 (% of the adult population within the
community served). The ‘-’ is added to signify that the example group has lower representation at the college vs. the
community served. A ‘+‘ would indicate that a given group has greater representation at the college vs. the community
served.

*Notes about the data:
West student headcount was reported using data from the CCCO Datamart. Figures for Gender and
Racial/Ethnic headcount were based on the Datamart 2014-2015 Annual Headcount report. Disabled
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Student percentage was taken from the DSPS Status Annual Unduplicated Count for 2014-15 and divided
by the Datamart 2014-2015 Annual Headcount figure. The Foster Youth and Veteran figures were
derived using the Datamart Special Services Population Count, Unduplicated for Fall 2014 report
figures, divided by the Datamart Fall 2014 Term Unduplicated Headcount report figure. Low-income
students were determined by using the Unduplicated Annual Total from the Datamart Financial Aid
Summary and dividing by the 2014-15 Annual Headcount.
Service Population percentage makeup was calculated using American Community Survey 2009-2013
Five Year Estimates. The Top 40 Zip Codes in West’s Fall 2014 Credit Census Headcount (accounting
for 75% of students) were determined using District Student Information System data. Zip codes were
matched with ACS data. This method was used for Gender, Race, and Veteran Status. The Foster Youth
community comparison is the 2009-2013 Community Survey percentage for Children under 18 years in
Los Angeles County in foster care. Low-income students (students receiving Bogg or Grants) were
compared with the percentage of population below poverty level for the Top 40 Zip Code Area.

*Calculated by subtracting the % of the adult population within the community served from the % of your college’s total
enrollment – paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent
a loss of proportion and negative values to represent a gain in proportion, the worksheet switches the order of the operation.
Where the college’s population is lower than the adult population, a negative value will result.
**’-6’ is calculated by subtracting 64 (% of your college’s total enrollment) from 59 (% of the adult population within the
community served). The ‘-’ is added to signify that the example group has lower representation at the college vs. the
community served. A ‘+‘ would indicate that a given group has greater representation at the college vs. the community
served.

Males, White and Latino students appear to be underrepresented at West LA College based on
the percentage of those groups who reside in the zip codes that generate the bulk of West
students. Although White students are under-represented, these are groups that have had
successful outcomes and as such, there is an assumption that the lower enrollments are not due to
disproportionate impact on these groups. Hispanic/Latino headcount has increased dramatically
in the last five to ten years, and if current growth in Hispanic/Latino enrollment continues at
pace, it is likely that this gap will vanish in one to three years. However, males traditionally
have had lower enrollments when compared with females and there have been issues with their
success rates relative to females. We will be assessing if male students are experiencing any
disproportionate in terms of their enrollments in the colleges’ courses, programs and services.
Students with disabilities are indicated as having the third largest gap in enrollments compared to
the population. Students with disabilities are a group that are historically vulnerable to
disproportionate impact, and a group that all colleges should be vigilant to ensure they receive an
equitable education. West’s gap of 3.3, however, may be put into perspective when considering
the point of comparison. The data used for the comparison in the table is the percentage of
individuals in Los Angeles County with a disability from ages 18 to 64. The county-wide
proportion of individuals aged 5 to 17 with a disability is 3.6%, which is lower than West’s
current student proportion. The appropriate comparison percentage is perhaps somewhere in the
middle, considering our district’s proportion of students with a disability is 3.5%.
In addition, we will be addressing disproportionate impact with the new populations that were
recently added as populations that we are required to address: foster youth and veterans. While
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our current analysis finds no proportion imbalance with foster youth or veterans, continued
research is needed to discover and refine comparison data with these and other special population
groups as currently these comparisons lack the consistency of other groups for whom data is
more readily available.
It is also important to note in this Access section the students who are overrepresented in this
analysis. West Los Angeles College has for over forty years served the African American
community in Los Angeles College disproportionate to most others in the County. Seventy-four
percent of West students take advantage of financial aid. While comparing this figure to the
percentage of households in our 40 zip code area at or below poverty is a crude comparison, it
remains true that our students derive from areas that have poverty levels above the county and
state.
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District:

Los Angeles Community College District

College:

West Los Angeles College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS
GOAL A.
The goal is to improve access for the following target populations identified in the college research as experiencing a disproportionate impact:
Target Population(s)
Current gap, year
White
-9.2, 2015
Males
-6.5, 2015
Individuals with disabilities
-3.3, 2015
Hispanic or Latinos
-3.2, 2015
Veterans
-0.3, 2015
Current or former foster youth
0.4, 2015
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
Explore further
No gap
Explore further
No gap
Explore further
Explore further

Goal Year
2018
2025
2018
2021
2018
2018

Although White students are under-represented, these are groups that have had successful outcomes and as such, there is an assumption that the lower
enrollments are not due to disproportionate impact on these groups.
Research support and coordination will help making data comparisons about these groups more precise. Since data about these are still being refined,
we are keeping these populations as target groups.
ACTIVITIES: A. ACCESS
A.1
• Activity Type(s): Outreach activities to targeted student populations/Summer Bridge.
X

Outreach
Student Services or other Categorical
Program

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation

X

Instructional Support Activities
Direct Student Support
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Research and Evaluation

Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.1
Males
A.1
Hispanic or Latinos
A.1
Current or former foster youth

# of Students Affected
500 (potential applicants)
500 (potential applicants)
50 (potential applicants)

The college created a new faculty role (Outreach Director – Faculty Lead), which is responsible for coordinating local feeder high schools
access to college courses at their high schools and reestablishing the support and collaboration to enhance a smooth transition for future
West LA students. The position is paid through SSSP funds and Student Equity funds will be used to support pre-enrollment services to high
school males and provide a comprehensive first-year experience program that targets males and includes a summer bridge and structured
pathway of planned classes.
• Activity Implementation Plan
• Coordinate with feeder high schools to conduct local high school visits to campus to provide guidance and assistance with the matriculation
process. Create a first year experience program for first time college students.
• Provide targeted SS&SP pre-enrollment services (assessment, orientation, and counseling) to high school males, foster youth, and veterans
to provide opportunities to register through priority enrollment.
• Provide a comprehensive first-year experience program that targets males and includes a summer bridge and structured pathway of
planned courses.
• Provide financial aid information to males and DSPS students
• Outreach and marketing to target populations
ID Planned Start and End Date(s)
A.1 October 2015 to December 2016

Student Equity Funds
Outreach activities/Summer Bridge –
$142,000

Other Funds**
General Fund - $150,000

• Link to Goal
Our local feeder high schools are largely comprised of students from our targeted populations.
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• Evaluation
• Data will be collected to measure the number of visits to local high schools, number of new students from feeder high schools, and
number of summer bridge students from local feeder schools.
• As part of another activity, we are hiring an assistant research analyst who will help create a comprehensive plan for data collection
and review.
A.2
• Activity Type(s): Marketing to targeted student populations.
The college start a marketing campaign directed to the targeted student populations for access. The marketing campaign will consist of direct
mailings, brochures, radio advertisements to males, Hispanic/Latinos, veterans, and current or former foster youth. In addition, radio
advertisements and mailers will reach “influencers” such as parents, grandparents, and extended family members. The marketing plan includes
miscellaneous materials such as WLAC table runners and banners for targeted outreach at community events.
X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.2
Males
A.2
Hispanic or Latinos
A.2
Veterans
A.2
Current or former foster youth

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support

# of Students Affected
50,000 (potential applicants)
50,000 (potential applicants)
1000 (potential applicants)
700 (potential applicants)

• Activity Implementation Plan
• Direct marketing to targeted student populations.
• Provide targeted SS&SP pre-enrollment services (assessment, orientation, and counseling) to high school males, foster youth, and veterans
to provide opportunities to register through priority enrollment.
• Provide a comprehensive first-year experience program that targets males and includes a summer bridge and structured pathway of
planned courses.
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•
•

Provide financial aid information to males and DSPS students
Outreach and marketing to target populations

ID Planned Start and End Date(s)
A.2 October 2015 to October 2017

Student Equity Funds
Marketing to target populations – $44,000

Other Funds**
General Fund - $133,000

• Link to Goal
Direct marketing campaign will help the college reach our targeted student populations.
• Evaluation
• Data will be collected on the number of students who enroll at WLAC from the targeted student populations after each marketing
intervention.
• As part of another activity, we are hiring an assistant research analyst who will help create a comprehensive plan for data collection
and review.
A.3
• Activity Type(s): Student Equity Coordination and research support for data collection and analysis of Student Equity activities.

X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.3
White
A.3
Males
A.3
Individuals with disabilities
A.3
Hispanic or Latinos
A.3
Veterans
A.3
Current or former foster youth

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development
# of Students Affected
2086
6258
568
6137
340
189

Instructional Support Activities
Direct Student Support

.
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• Activity Implementation Plan
• Hire staff and research support to manage activities, data collection and analysis of the student equity plan.
• Provide targeted SS&SP pre-enrollment services (assessment, orientation, and counseling) to high school males, foster youth, and veterans
to provide opportunities to register through priority enrollment.
• Provide a comprehensive first-year experience program that targets males and includes a summer bridge and structured pathway of
planned courses.
• Provide financial aid information to males and DSPS students
• Outreach and marketing to target populations
• Student Equity coordination and research
• Financial aid and high school/admissions liaison support
• Student electronic kiosks for self-service for students who have no computer access
• Curriculum/course development and adaptation
• Professional development
ID Planned Start and End Date(s)
A.3 January 2016 to December 2016

Student Equity Funds
Student Equity Coordination and research
support - $48,493

Other Funds**

• Link to Goal
Staff will coordinate all activities in the student equity plan and measure progress towards goals.
• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student Equity,
Access and Completion meetings.
A.4
• Activity Type(s): Hire an Admissions and Records and Financial Aid support to reduce the processing time of applications and Pell Grants.
Outreach
Student Services or other Categorical

Student Equity Coordination/Planning
Curriculum/Course Development or

X

Instructional Support Activities
Direct Student Support
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Program
Research and Evaluation

Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.4
White
A.4
Males
A.4
Individuals with disabilities
A.4
Hispanic or Latinos
A.4
Veterans
A.4
Current or former foster youth

# of Students Affected
2086
6258
568
6137
340
189

.

• Activity Implementation Plan
• District and College institutional research data shows that West Los Angeles College (WLAC) has one of the lowest percentages of Pell
Grant recipients in the Los Angeles Community College District. WLAC has a high number to students that apply and are eligible for
aid and to move a student from Pell grant eligibility to actually becoming a Pell Grant recipient and award the fee waiver there is a
need for outreach activates, intensive caseload follow up and additional clerical support is need to make the progress toward this
goal. Therefore, the hiring of a Financial Aid Assistant at this time would be the appropriate activity to provide the tools needed help
increase students transfer rates.
• Hire an Admissions and Records Assistant to reduce the number of days that it takes to process enrollment applications from 10 days
to 2 days.
• Provide financial aid information to males and DSPS students
ID Planned Start and End Date(s)
A.4 March 2015 to December 2016

Student Equity Funds
Admissions and Records and Financial Aid
support - $107,500

Other Funds**

• Link to Goal
• Timely processing of college admissions and financial aid applications has a direct impact on access.
• Financial Aid Assistant will provide the department with the appropriate support needed to enhance the output of Pell Grant recipients.
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•

Financial Aid Department will sponsor Financial Aid night specifically for foster youth in collaboration with Los Angeles County
Independent Living Program.

• Evaluation
• Increase the number of Pell Grant recipients and fee waivers for the special student population over the next 3 award year cycles.
• Data will be collected via district and college databases (DEC, Financial Aid awarding software and Chancellor’s Office Data mart). Work
with Institutional Research to compile data for federal and state reporting purposes.
• The number of applications processed and the average time it takes to process applications will be analyzed bi-annually.
A.5
Activity Type(s): Student Electronic Kiosks
Outreach

Student Equity Coordination/Planning

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
A.3
White
A.3
Males
A.3
Individuals with disabilities
A.3
Hispanic or Latinos
A.3
Veterans
A.3
Current or former foster youth

# of Students Affected
208
625
56
613
34
18

X

Instructional Support
Activities
Direct Student Support

.

• Activity Implementation Plan
• Provide electronic kiosks in the Student Center for students to access the student portal for enrollment services. Provide electronic
kiosks in the Associated Student Organization Office for students to access their records and explore student services.
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ID Planned Start and End Date(s)
A.5 January 2015 to December 2016

Student Equity Funds
Student electronic kiosks - $13,000

Other Funds**

• Link to Goal
• Student electronic kiosks for self-service for students who have no computer access
• Electronic kiosks in the Student Center will allow students to access their records when there is a long wait in Admissions or when
the office is closed. The electronic kiosks in the Associated Student Organization will allow students to access enrollment and other
student services.
• Evaluation
• Bi-annually, the IT department will provide a report on the number of times the student services portal was accessed on all on the
kiosks.
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Success Indicator: Course Completion
CAMPUS-BASED RESEARCH: COURSE COMPLETION
B. COURSE COMPLETION. The ratio of the number of credit courses that students, by
population group, complete compared to the number of courses in which students in that
group are enrolled on the census day of the term. Calculate course completion rates by
dividing:
Rate
Rate of Course
Completion

Denominator
The # of courses students
enrolled in and were present
in on census day in the base
term.

Target Population(s)

All Students
American Indian / Alaska Native
Asian
Black or African American
Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race
More than one race
Males
Females
Unknown
Current or former foster youth
Individuals with disabilities
Low-income students
Veterans

Numerator
The number of courses out of  (the
denominator) in which students earned
an A, B, C, or credit in the goal term.

the # of courses
students enrolled
in & were present
in on census day
in base year

The # of courses
in which students
earned an A, B, C,
or credit out of 

The % of courses
passed (earned A,
B, C, or credit) out
of the courses
students enrolled
in & were present
in on census day
in base year

26,102

16,356

63%

Total (all student
average) pass
rate*

Comparison to
the all student
average
(Percentage point
difference with
+/- added)*

58
1,626
8,163
11,222

30
1,221
4,615
6,915

52%
75%
57%
62%

63%
63%
63%
63%

-11%
12%
-6%
-1%

76

52

68%

63%

6%

3,030
946
981
11,142
13,960
na
502
1,031

2,335
613
575
6,944
9,412
na
259
644

77%
65%
59%
62%
67%
na
52%
62%

63%
63%
63%
63%
63%
63%
63%

14%
2%
-4%
0%
5%
na
-11%
0%

835

445

53%

63%

-9%
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1

Equity Gap

--Largest Gap
Second Largest
Third Largest
Fourth Largest
Fifth Largest
Sixth Largest
Seventh
Largest
Eighth Largest

Gap in
comparison to
the Average,
Expressed as
Percentage

25% becomes
.25

Example Group
Current or
former foster
youth
American
Indian / Alaska
Native
Veterans
Black or
African
American
More than one
race
Hispanic or
Latino

14%

0.14

x

3
the # of
courses
students
enrolled in &
were present in
on census day
in base year
2567

11%

0.111

x

259

=

29

11%

0.109

x

58

=

7

9%

0.094

x

835

=

79

6%

0.061

x

8163

=

501

4%

0.040

x

981

=

40

1%

0.010

x

11222

=

117

Males

0%

0.003

x

11142

=

38

Individuals
with
disabilities

0%

0.002

x

1031

=

3

Student Group

2
Percentage
expressed as
decimal
Multiply

4

=

Number of
Students “Lost”

=

359

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average rate of courses passed from the student group’s rate of courses passed – paying
close attention to the +/- designation. Note: B\]ecause it would be confusing for positive values to represent a gap and
negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student
group’s success rate is lower than the average group’s rate, a negative value will result.
**’-14’ is calculated by subtracting 71 (the average student success rate) from 57 (the success rate of the example group).
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate
that a given group has greater success.

The three groups with the largest gaps in course completion rate when compared to the college
average are current or former foster youth with a gap of -11 percentage points, representing 29
enrollments, American Indian / Alaskan Native with a gap of -11 representing 7 students, and
Veterans with a gap of -9 percentage points representing 79 students. The group with fourth
largest gap however, affects far and away the most number of students: Black or African
American students with a -6 percentage point gap representing 501 students.
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District:

Los Angeles Community College District

College:

West Los Angeles College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION
GOAL B.
The goal is to improve course completion for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)
Current gap, year
Goal*
Goal Year
American Indian / Alaska Native
-11, 2015
Gap no greater than -8
2021
Current or Former Foster Youth
-11, 2015
Gap no greater than -8
2021
Veterans
-9, 2015
Gap no greater than -6
2021
Black or African American
-6, 2015
Gap no greater than -3
2021
Hispanic or Latinos
-1, 2015
No gap
2021
*Expressed as either a percentage or number.
**Benchmark goals are to be decided by the institution.
Hispanic or Latinos were included because the gap of -1 represented 117.
ACTIVITIES: B. COURSE COMPLETION
B.1
• Activity Type(s): Student Equity Coordination and research support for data collection and analysis of Student Equity
activities.

X

Outreach
Student Services or other Categorical
Program
Research and Evaluation

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
B.1
American Indian / Alaska Native

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development
# of Students Affected

Instructional Support Activities
Direct Student Support

.

39
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B.1
B.1
B.1
B.1

Current or Former Foster Youth
Veterans
Black or African American
Hispanic or Latinos

189
340
4324
6317

• Activity Implementation Plan
• Hire staff and research support to manage activities, data collection and analysis of the student equity plan.
• Review course offerings and determine the percentage of students who assess into each basic skills level course and the
number of seats available in each basic skills course.
• Provide faculty and peer mentoring to new students, particularly African American, foster youth, and veteran students, to
offer guidance and support at critical momentum points (e.g. prior to first six weeks of semester).
• Provide workshops, boot camps, mentoring, learning skills, and enhanced tutoring to address the needs of incoming and
African American students.
• Provide enhanced support to help high need and disadvantaged students assess their readiness for online instruction and
provide guidance in accessing online services.
• Student instructional and tutoring support
• Equity Coordination and Research Support
• Targeted DSPS completion rate activities
• Veterans Center creation
• Foster youth counselor
• Project LEARN support
• Academic coaches for Trio/SSS/CalWorks
• Library based tutors
• Applied Technology Supplemental Instruction
• Curriculum/Course development or adaptation
• Professional development
ID
B.1

Planned Start and End Date(s)
January 2015 to December 2016

Student Equity Funds
Student equity coordination -

Other Funds**

WLAC Student Equity Plan - 33

• Link to Goal
• Increase the recruitment, retention and transfer and success rate for underprepared, underrepresented students through
increasing skill development and college knowledge.
• Faculty and student mentors will help with instructional support services such as workshops, tutoring and understanding of
many career pathways.
• Staff will coordinate all activities in the student equity plan and measure progress towards goals.
• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student
Equity, Access and Completion meetings.
• Measure the number of students who earn degrees and certificates, the number of students who transfer, and the number
of underprepared, underrepresented student who declare a major and follow a curriculum.
• Reports will be generated through the office of institutional research and the LRC to document the achievement of the
targeted students.
B.2
• Activity Type(s): Provide supplemental instructional and tutoring support to students.
Outreach

Student Equity Coordination/Planning

X

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
B.2
American Indian / Alaska Native
B.2
Current or Former Foster Youth
B.2
Veterans
B.2
Black or African American
B.2
Hispanic or Latino

# of Students Affected

Instructional Support
Activities
Direct Student Support

.

39

189
340
4324
6317
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• Activity Implementation Plan
• Provide faculty and peer mentoring to new students, particularly African American, foster youth, and veteran students, to
offer guidance and support at critical momentum points (e.g. prior to first six weeks of semester).
• Provide workshops, boot camps, mentoring, learning skills, and enhanced tutoring to address the needs of incoming and
African American students.
• Provide enhanced support to help high need and disadvantaged students assess their readiness for online instruction and
provide guidance in accessing online services.
• Student instructional and tutoring support
• Academic coaches for Trio/SSS/CalWorks
• Library based tutors
• Applied Technology Supplemental Instruction
ID Timeline(s)
B.2 January 2016 to December 2016
•
•
•
•
•
•
•
•

Student Equity Funds
Student instructional and tutoring support
- $201,126

Other Funds**

Link to Goal
Provide supplemental instruction and tutoring support to students in Project LEARN (which serves predominately African
American students), academic coaches for TRIO/SSS/CalWorks, tutors for the Library, and supplemental instruction support
for Applied Technology (Aviation) students.
Provide faculty and peer mentoring to new students, particularly African American, foster youth, and veteran students, to
offer guidance and support at critical momentum points (e.g. prior to first six weeks of semester).
Provide workshops, boot camps, mentoring, learning skills, and enhanced tutoring to address the needs of incoming and
African American students.
Student instructional and tutoring support
Library based tutors
Applied Technology Supplemental Instruction
Curriculum/Course development or adaptation

• Evaluation
• Data will be collected on the students who received supplemental instruction and tutoring support.
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B.3
• Activity Type(s): Professional Development.
Outreach

Student Equity Coordination/Planning

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support
Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
B.3
B.3
B.3
B.3
B.3

Target Group
American Indian / Alaska Native
Current or Former Foster Youth
Veterans
Black or African American
Hispanic or Latinos

# of Students Affected
39

189
340
4324
6317

• Activity Implementation Plan
• Provide professional development to faculty, staff and administrators to learn how to improve course completion rates.
ID Planned Start and End Date(s)
B.3 January 2015 to December 2016

Student Equity Funds
Professional Development - $10,000

Other Funds**

• Link to Goal
Professional development opportunities will help faculty, staff and administrators improve course completion rates.
• Evaluation
• As part of another activity, we are hiring an assistant research analyst who will help create a comprehensive plan for data
collection and review.
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B.4
• Activity Type(s): Support for Veterans Center

X

Outreach

Student Equity Coordination/Planning

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
B.4
B.4
B.4
B.4
B.4

American Indian / Alaska Native
Current or Former Foster Youth
Veterans
Black or African American
Hispanic or Latinos

# of Students Affected

X

Instructional Support
Activities
Direct Student Support

.

1

10
340
100
100

• Activity Implementation Plan
• Increase classified and certificate support for the Veterans Center. Implement Boots to Books program at the college.
• Veterans Center creation
ID
B.4

Planned Start and End Date(s)
December 2015 to December 2016

Student Equity Funds
Veterans Center - $76,150

Other Funds**

• Link to Goal
This activity will allow the college to serve more veteran services by increasing classified and counseling support for veteran
students.
• Evaluation
• The Veterans Center will track the number of veteran students served.
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B.5
• Activity Type(s): Provide counseling support for the Guardian Scholars program, which provides services for former foster
youth.

X

Outreach

Student Equity Coordination/Planning

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
B.5
American Indian / Alaska Native
B.5
Current or Former Foster Youth
B.5
Veterans
B.5
Black or African American
B.5
Hispanic or Latinos

X

Instructional Support
Activities
Direct Student Support

# of Students Affected
2

189
10
90
66

• Activity Implementation Plan
• Provide counseling support for former foster youth through the Guardian Scholars Program.
• Provide faculty and peer mentoring to new students, particularly African American, foster youth, and veteran students, to
offer guidance and support at critical momentum points (e.g. prior to first six weeks of semester).
• Foster youth counselor
ID Planned Start and End Date(s)
B.5 January 2015 to December 2016

Student Equity Funds
Guardian Scholars Counselor - $23,520

Other Funds**

• Link to Goal
• Incoming foster youth will be given priority access to the summer bridge. Specific outreach will be conducted to recruit
foster youth to participate in summer bridge program.
• Counselor will provide intrusive counseling services to former foster youth to ensure course completion.
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• Evaluation
• The Guardian Scholars Program collects data on former foster students. The number of students who complete and do not
complete their courses will be collected and compared with whether or not they took advantage of counseling services.
• The number of foster youth who participate in Summer Bridge will increase by 5% each year for the next five years.
• The number of foster youth enrolled at West will increase by 10% each year over the next five years.
• The number of foster youth who apply for financial aid will increase by 20% by 2021.
• Data will be collected on a semester basis and shared at the Student Services Council and Student Equity, Access, and
Completion (SEAC) meetings.
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District:

Los Angeles Community College District

College:

West Los Angeles College

Success Indicator: ESL and Basic Skills
Completion
CAMPUS-BASED RESEARCH: ESL AND BASIC SKILLS COMPLETION
C.

ESL AND BASIC SKILLS COMPLETION. The ratio of the number of students by
population group who complete a degree-applicable course after having completed
the final ESL or basic skills course compared to the number of those students who
complete such a final ESL or basic skills course. Calculate progress rates through
basic skills by dividing:

Rate
Rate of ESL and Basic
Skills Completion

Denominator
The # of students who complete a
final ESL or basic skills course with
an A, B, C or credit in the base year

Numerator
The # of students out of  (the denominator)
that complete a degree applicable course with
an A, B, C, or credit in the goal year
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ENGLISH
Target Population(s)

The # of students
who complete a
final ESL or basic
skills course with
an A, B, C or
credit

The number of
students out of 
(the
denominator)
that complete a
degree applicable
course with an A,
B, C, or credit

The rate of
progress from ESL
and Basic Skills to
degree-applicable
course
completion

1366

436

32%

All Students

Total (all student
average)
completion rate*

Comparison to
the all student
average
(Percentage point
difference with
+/- added)*

63%

7

3

43%

32%

11%

57

33

58%

32%

26%

Black or African American

668

175

26%

32%

-6%

Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race

392

138

35%

32%

3%

5

2

40%

32%

8%

73
164

30
55

41%
34%

32%
32%

9%
2%

na

na

na

573
793
na

185
251
na

32%
32%
na

Current or former foster youth

na

na

na

Individuals with disabilities

81

28

35%

32%

3%

934

298

32%

32%

0%

na

na

na

American Indian / Alaska Native
Asian

More than one race
Males
Females
Unknown

Low-income students
Veterans
1

Equity Gap

--Largest Gap
Second Largest
Third Largest

Student Group

Example Group
Black or
African
American
Females
Low-income
students

2
Percentage
expressed as
decimal

na
32%
32%

0%
0%
na
na

na

Gap in
comparison to
the Average,
Expressed as
Percentage

25% becomes
.25

14%

0.14

x

3
The # of
students who
complete a
final ESL or
basic skills
course with an
A, B, C or credit
2567

6%

0.057

x

668

=

39

0%

0.003

x

793

=

3

0%

0.000

x

934

=

1

Multiply

4

=

Number of
Students “Lost”

=

359
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ESL
Target Population(s)

The # of students
who complete a
final ESL or basic
skills course with
an A, B, C or
credit

The number of
students out of 
(the
denominator)
that complete a
degree applicable
course with an A,
B, C, or credit

The rate of
progress from ESL
and Basic Skills to
degree-applicable
course
completion

113

25

22%

All Students

Total (all student
average)
completion rate*

Comparison to
the all student
average
(Percentage point
difference with
+/- added)*

63%

American Indian / Alaska Native

na

na

na

Asian
Black or African American
Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race

21
24
36

7
2
9

33%
8%
25%

na

na

na

16
16

7
0

44%
0%

More than one race

na

na

na

Males
Females
Unknown

26
87
na

4
21
na

15%
24%
na

Current or former foster youth

na

na

na

9

3

33%

22%

11%

Low-income students

69

14

20%

22%

-2%

Veterans

na

na

na

Individuals with disabilities

1

Equity Gap

---

Student Group

Gap in
comparison to
the Average,
Expressed as
Percentage

2
Percentage
expressed as
decimal
25% becomes
.25

Multiply

3
The # of
students who
complete a
final ESL or
basic skills
course with an
A, B, C or credit
2567

na
22%
22%
22%

11%
-14%
3%
na

22%
22%

22%
-22%
na

22%
22%

-7%
2%
na
na

na
4

=

Number of
Students “Lost”

Example Group
14%
0.14
x
=
359
Some other
Largest Gap*
22%
0.221
x
16
=
4
race
Black or
Second Largest African
14%
0.138
x
24
=
4
American
Third Largest
Males
7%
0.067
x
26
=
2
Low-income
Fourth Largest
2%
0.018
x
69
=
2
students
* indicates gaps which occur because there were no students in the successful group - typically for groups with very small representation in the
cohort
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MATH
Target Population(s)

The # of students
who complete a
final ESL or basic
skills course with
an A, B, C or
credit

The number of
students out of 
(the
denominator)
that complete a
degree applicable
course with an A,
B, C, or credit

The rate of
progress from ESL
and Basic Skills to
degree-applicable
course
completion

1324

247

19%

All Students
American Indian / Alaska Native
Asian

Total (all student
average)
completion rate*

Comparison
to the all
student
average
(Percentage
point
difference
with +/added)*

63%

3

0

0%

19%

-19%

45

17

38%

19%

19%

Black or African American

630

81

13%

19%

-6%

Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race

401

88

22%

19%

3%

3

0

0%

19%

-19%

87
155

24
37

28%
24%

19%
19%

9%
5%

na

na

na

530
794
na

101
146
na

19%
18%
na

Current or former foster youth

na

na

na

Individuals with disabilities

84

20

24%

19%

5%

945

173

18%

19%

0%

na

na

na

More than one race
Males
Females
Unknown

Low-income students
Veterans

1

Equity Gap

Student Group

Gap in
comparison to
the Average,
Expressed as
Percentage

2
Percentage
expressed as
decimal
Multiply
25% becomes
.25

3
The # of
students who
complete a
final ESL or
basic skills
course with an
A, B, C or
credit

na
19%
19%

0%
0%
na
na

na

4

=

Number of
Students
“Lost”

Example
14%
0.14
x
2567
=
359
Group
American
Largest Gap*
Indian /
19%
0.187
x
3
=
1
Alaska Native
Native
Second
Hawaiian or
19%
0.187
x
3
=
1
Largest*
other Pacific
Islander
Black or
Third Largest
African
6%
0.058
x
630
=
37
American
Low-income
Fourth Largest
0%
0.003
x
945
=
4
students
Fifth Largest
Females
0%
0.003
x
794
=
3
* indicates gaps which occur because there were no students in the successful group - typically for groups with very small representation in
the cohort
---
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*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average (all student) rate from the student group’s rate of progress through ESL and Basic
Skills – paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap
and negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student
group’s success rate is lower than the average group’s rate, a negative value will result.
**’-7’ is calculated by subtracting 24 (the average student success rate) from 17 (the success rate of the example group). The
‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate that a
given group has greater success.

English
For the 2008-2009 cohort, the group with the meaningful gap is Black or African American
students with a gap of -6 percentage points, representing 39 students.
ESL
For the 2008-2009 cohort, students categorized as “Some other race” had the largest gap. Of
the 16 students in this category who began in the ESL cohort, none achieved the progression
criteria. When no student achieves the progression criteria in a measure, the gap is the
completion/success rate itself, in this case, 22%. This occurs more frequently when the size of
the cohort group is small. In this case, the gap of -22 percentage points represents four
students.
The next largest gap in ESL progression is Black or African Americans with a gap of -14
percentage points, representing 4 students, and Males, with a 7 percentage point gap,
representing 2 students.
Math
The two largest gaps in Math progression for the 2008-2009 cohort were very small subgroups
in which no students completed: American Indian / Alaska Native and Native Hawaiian or other
Pacific Islander. For both of these subgroups, no students achieved the Math progression
criteria, leaving a gap of 19 percentage points, but due to the groups’ small cohort, the gap
represents, for each, one “lost” student.
Similarly to English, the subgroup with the most meaningful gap is Black or African American
students, with a Math progression gap of -6 percentage points when compared to the cohort
average, representing 37 students.
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District:

Los Angeles Community College District

College:

West Los Angeles College

GOALS, ACTIVITIES, FUNDING AND EVALUATION:
ESL AND BASIC SKILLS COURSE COMPLETION
GOAL C.
The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as
experiencing a disproportionate impact:
Target Population(s)
Some Other Race
Black or African American
Males
American Indian / Alaskan
Native
Native Hawaiian or other Pacific
Islander
Individuals with disabilities

Current gap, year
-22 (ESL), 2015
-6 (English) 2015
-14 (ESL) 2015
-6 (Math) 2015
-7 (ESL), 2015
-19 (Math)

Goal*
No gap
No greater than -2 (English)
No greater than -10 (ESL)
No greater than -2 (Math)
No greater than -3 (ESL)
Explore Further (-19 represents 1 student)

Goal Year
2021
2021

-19 (Math)

Explore Further (-19 represents 1 student)

2018

Proportionality Indices of .83 Explore Further
(English) .92 (Math) .79
(ESL), 2014
Current or Former Foster Youth Explore Further
Explore Further
Veterans
Explore Further
Explore Further
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

2021
2018

2018
2018
2018
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C.1
• Activity Type(s): Student Equity Coordination and research support for data collection and analysis of Student Equity
activities.
Outreach

X

X

Student Services or other Categorical
Program
Research and Evaluation

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
C.1
Some Other Race
C.1
Black or African American
C.1
Males

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support
Activities
Direct Student Support

# of Students Affected
250
2150
3125

• Activity Implementation Plan
• Student equity coordination and research support
• Provide professional development and learning opportunities to all faculty and staff about the needs of the diverse, highneed population groups and culturally relevant strategies for supporting their success.
• Pair courses with counseling and learning skills classes to embed support services so that students can decide on educational
goals, develop good study habits, learn about college resources, and get academic support needed to pass the courses in the
basic skills sequences.
• Evaluate the numbers of ESL students who have previously taken paired ESL and degree-applicable GE courses concurrently.
• Evaluate disproportionate impact of basic skills prerequisite courses on high need and disadvantaged students.
• Provide diagnostic assessments to all students and identify students who would benefit from assessment preparation.
• Offer assessment preparation for students who would benefit.
• Provide supplemental instruction for math and English courses.
• Provide adaptive technology and resource support to DSPS-identified students
• Encourage high-need students to enroll in redesigned curriculum that accelerates progress through the basic skills sequence.
• Encourage high-need students to enroll in redesigned curriculum.
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Targeted supplemental instruction and coordination for basic skills English, math, learning skills and ESL
Professional development for basic skills math
Basic skills English supplemental instruction
Learning skills and ESL supplemental instruction mentors
Curriculum/course development or adaptation

•
•
•
•
•

ID
C.1

Planned Start and End Date(s)
January 2016 to December 2016

Student Equity Funds
Student Equity Coordination and research
support - $48,493

Other Funds**

• Link to Goal
• Hire staff and research support to manage activities, data collection and analysis of the student equity plan. Staff will
coordinate all activities in the student equity plan and measure progress towards goals.
• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student
Equity, Access and Completion meetings.
C.2
• Activity Type(s): Targeted supplemental instruction and coordination for Basic Skills English, Basic Skills Math, Learning Skills,
and ESL.
Outreach

Student Equity Coordination/Planning

X

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.2
Some Other Race

Instructional Support
Activities
Direct Student Support

# of Students Affected
90
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C.2
C.2

Black or African American
Males

650
925

• Activity Implementation Plan
• Pair courses with counseling and learning skills classes to embed support services so that students can decide on educational
goals, develop good study habits, learn about college resources, and get academic support needed to pass the courses in the
basic skills sequences.
• Provide supplemental instruction for math and English courses.
• Learning skills and ESL supplemental instruction mentors
ID Timeline(s)
C.2 January 2016 to December 2016

Student Equity Funds
Targeted supplemental instruction and
coordination for Basic Skills
English, Basic Skills Math, Learning
Skills, and ESL - $81,000

Other Funds**

• Link to Goal
Staff will coordinate all activities in the student equity plan and measure progress towards goals.
• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student
Equity, Access and Completion meetings.
C.3
• Activity Type(s): Professional Development
Outreach

Student Equity Coordination/Planning

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support
Activities
Direct Student Support

WLAC Student Equity Plan - 48

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.3
Some Other Race
C.3
Black or African American
C.3
Males

# of Students Affected
250
2150
3125

• Activity Implementation Plan
• Provide professional development and learning opportunities to all faculty and staff about the needs of the diverse, highneed population groups and culturally relevant strategies for supporting their success.
• Professional development for basic skills math
ID Timeline(s)
C.3 January 2016 to December 2016

Student Equity Funds
Professional Development - $10,000

Other Funds**

• Link to Goal
Professional development for faculty, staff, and administrators related to basic skills English, mathematics, and ESL course
completion will allow the college community to learn innovative ways to improve our services for students.
• Evaluation
• As part of another activity, we are hiring an assistant research analyst who will help create a comprehensive plan for data
collection and review.
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District:

Los Angeles Community College District

College:

West Los Angeles College

Success Indicator: Degree and Certificate
Completion
CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION
D. DEGREE AND CERTIFICATE COMPLETION. The ratio of the number of students by
population group who receive a degree or certificate to the number of students in that
group with the same informed matriculation goal as documented in the student educational
plan developed with a counselor/advisor. Calculate degree and certificate completion rates
by dividing:
Rate
Degree and Certificate
Completion

Denominator
The # of first-time students who enrolled in the base
year and named certificates and degrees as their
matriculation goal in their student educational plan or
by taking degree or certificate applicable course(s)
using the definitions outlined in the Scorecard.

Target Population(s)

All Students
American Indian / Alaska Native

Numerator
The number of students out of  (the
denominator) that earned a degree or
certificate within one or more years, as
decided by the college.

The # of first-time
students who
enrolled in the
base year with
the goal of
obtaining a
certificate or
degree

The number of
students out of 
(the
denominator)
who earned a
degree or
certificate within
one or more
years.

The rate of degree
and certificate
completion

847

144

17%

Total (all student
average)
completion rate*

Comparison to
the all student
average
(Percentage point
difference with
+/- added)*

63%

1

0

0%

17%

-17%

50

15

30%

17%

13%

Black or African American

320

37

12%

17%

-5%

Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race

262

46

18%

17%

1%

2

0

0%

17%

-17%

74
138

24
22

32%
16%

17%
17%

15%
-1%

na

na

na

409
438
na

72
72
na

18%
16%
na

Current or former foster youth

na

na

na

Individuals with disabilities

45

10

22%

17%

5%

686

112

16%

17%

-1%

na

na

na

Asian

More than one race
Males
Females
Unknown

Low-income students
Veterans

na
17%
17%

1%
-1%
na
na
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na

1

Equity Gap

--Largest Gap*
Second
Largest*
Third Largest
Fourth Largest
Fifth Largest
Sixth Largest

Student Group

Example Group
Native
Hawaiian or
other Pacific
Islander
American
Indian / Alaska
Native
Black or
African
American
Some other
race
Low-income
students
Females

2
Percentage
expressed as
decimal

Gap in
comparison to
the Average,
Expressed as
Percentage

25% becomes
.25

14%

0.14

x

3
the # of courses
students
enrolled in &
were present in
on census day
in base year
2567

17%

0.170

x

2

=

1

17%

0.170

x

1

=

1

5%

0.054

x

320

=

18

1%

0.011

x

138

=

2

1%

0.007

x

686

=

5

1%

0.006

x

438

=

3

Multiply

4

=

Number of
Students “Lost”

=

359

* indicates gaps which occur because there were no students in the successful group - typically for groups with very small representation in the cohort

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average (all student) rate from the student group’s rate of degree or certificate completion–
paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and
negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student
group’s success rate is lower than the average group’s rate, a negative value will result.
**’-4’ is calculated by subtracting 29 (the all student average success rate) from 33 (the success rate of the example group).
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate
that a given group has greater success.

The two largest gaps in Degree and Certificate completion for the 2008-2009 cohort were very
small subgroups in which no students completed: American Indian / Alaska Native and Native
Hawaiian or other Pacific Islander. For both of these subgroups, no students from the cohort
earned a degree or certificate within six years, leaving a gap of 17 percentage points, but due to
the groups’ small cohort, the gap represents, for each, one “lost” student.
Black or African American students are the group that has the largest gap among those with
completers at 5 percentage points, a “loss” of 18 students. The next three largest gaps were
“Some other race”, low-income students, and Females, each with one percentage point gaps,
representing 2, 5, and 3 students, respectively.
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District:

Los Angeles Community College District

College:

West Los Angeles College

GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION
ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION
C.1
• Activity Type(s): Student Equity Coordination and research support for data collection and analysis of Student Equity
activities.
Outreach

X

X

Student Services or other Categorical
Program
Research and Evaluation

• Target Student Group(s) & # of Each Affected*:
ID
Target Group(s)
C.1
Some Other Race
C.1
Black or African American
C.1
Males

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support
Activities
Direct Student Support

# of Students Affected
250
2150
3125

• Activity Implementation Plan
• Student equity coordination and research support
• Provide professional development and learning opportunities to all faculty and staff about the needs of the diverse, highneed population groups and culturally relevant strategies for supporting their success.
• Pair courses with counseling and learning skills classes to embed support services so that students can decide on educational
goals, develop good study habits, learn about college resources, and get academic support needed to pass the courses in the
basic skills sequences.
• Evaluate the numbers of ESL students who have previously taken paired ESL and degree-applicable GE courses concurrently.
• Evaluate disproportionate impact of basic skills prerequisite courses on high need and disadvantaged students.
• Provide diagnostic assessments to all students and identify students who would benefit from assessment preparation.
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Offer assessment preparation for students who would benefit.
Provide supplemental instruction for math and English courses.
Provide adaptive technology and resource support to DSPS-identified students
Encourage high-need students to enroll in redesigned curriculum that accelerates progress through the basic skills sequence.
Encourage high-need students to enroll in redesigned curriculum.
Targeted supplemental instruction and coordination for basic skills English, math, learning skills and ESL
Professional development for basic skills math
Basic skills English supplemental instruction
Learning skills and ESL supplemental instruction mentors
Curriculum/course development or adaptation

•
•
•
•
•
•
•
•
•
•

ID
C.1

Planned Start and End Date(s)
January 2016 to December 2016

Student Equity Funds
Student Equity Coordination and research
support - $48,493

Other Funds**

• Link to Goal
• Hire staff and research support to manage activities, data collection and analysis of the student equity plan. Staff will
coordinate all activities in the student equity plan and measure progress towards goals.
• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student
Equity, Access and Completion meetings.
C.2
• Activity Type(s): Targeted supplemental instruction and coordination for Basic Skills English, Basic Skills Math, Learning Skills,
and ESL.
Outreach

Student Equity Coordination/Planning

X

Student Services or other Categorical

Curriculum/Course Development or

X

Instructional Support
Activities
Direct Student Support
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Program
Research and Evaluation

Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.2
Some Other Race
C.2
Black or African American
C.2
Males

# of Students Affected
90
650
925

• Activity Implementation Plan
• Pair courses with counseling and learning skills classes to embed support services so that students can decide on educational
goals, develop good study habits, learn about college resources, and get academic support needed to pass the courses in the
basic skills sequences.
• Provide supplemental instruction for math and English courses.
• Learning skills and ESL supplemental instruction mentors
ID Timeline(s)
C.2 January 2016 to December 2016

Student Equity Funds
Targeted supplemental instruction and
coordination for Basic Skills
English, Basic Skills Math, Learning
Skills, and ESL - $81,000

Other Funds**

• Link to Goal
Staff will coordinate all activities in the student equity plan and measure progress towards goals.
• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student
Equity, Access and Completion meetings.
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C.3
• Activity Type(s): Professional Development
Outreach

Student Equity Coordination/Planning

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.3
Some Other Race
C.3
Black or African American
C.3
Males

Instructional Support
Activities
Direct Student Support

# of Students Affected
250
2150
3125

• Activity Implementation Plan
• Provide professional development and learning opportunities to all faculty and staff about the needs of the diverse, highneed population groups and culturally relevant strategies for supporting their success.
• Professional development for basic skills math
ID Timeline(s)
C.3 January 2016 to December 2016

Student Equity Funds
Professional Development - $10,000

Other Funds**

• Link to Goal
Professional development for faculty, staff, and administrators related to basic skills English, mathematics, and ESL course
completion will allow the college community to learn innovative ways to improve our services for students.
• Evaluation
• As part of another activity, we are hiring an assistant research analyst who will help create a comprehensive plan for data
collection and review.
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District:

Los Angeles Community College District

College:

West Los Angeles College

Success Indicator: Degree and Certificate
Completion
CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION
E. DEGREE AND CERTIFICATE COMPLETION. The ratio of the number of students by
population group who receive a degree or certificate to the number of students in that
group with the same informed matriculation goal as documented in the student educational
plan developed with a counselor/advisor. Calculate degree and certificate completion rates
by dividing:
Rate
Degree and Certificate
Completion

Denominator
The # of first-time students who enrolled in the base
year and named certificates and degrees as their
matriculation goal in their student educational plan or
by taking degree or certificate applicable course(s)
using the definitions outlined in the Scorecard.

Target Population(s)

All Students
American Indian / Alaska Native

Numerator
The number of students out of  (the
denominator) that earned a degree or
certificate within one or more years, as
decided by the college.

The # of first-time
students who
enrolled in the
base year with
the goal of
obtaining a
certificate or
degree

The number of
students out of 
(the
denominator)
who earned a
degree or
certificate within
one or more
years.

The rate of degree
and certificate
completion

847

144

17%

Total (all student
average)
completion rate*

Comparison to
the all student
average
(Percentage point
difference with
+/- added)*

63%

1

0

0%

17%

-17%

50

15

30%

17%

13%

Black or African American

320

37

12%

17%

-5%

Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race

262

46

18%

17%

1%

2

0

0%

17%

-17%

74
138

24
22

32%
16%

17%
17%

15%
-1%

na

na

na

409
438
na

72
72
na

18%
16%
na

Current or former foster youth

na

na

na

Individuals with disabilities

45

10

22%

17%

5%

686

112

16%

17%

-1%

na

na

na

Asian

More than one race
Males
Females
Unknown

Low-income students
Veterans

na
17%
17%

1%
-1%
na
na
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na

1

Equity Gap

--Largest Gap*
Second
Largest*
Third Largest
Fourth Largest
Fifth Largest
Sixth Largest

Student Group

Example Group
Native
Hawaiian or
other Pacific
Islander
American
Indian / Alaska
Native
Black or
African
American
Some other
race
Low-income
students
Females

2
Percentage
expressed as
decimal

Gap in
comparison to
the Average,
Expressed as
Percentage

25% becomes
.25

14%

0.14

x

3
the # of courses
students
enrolled in &
were present in
on census day
in base year
2567

17%

0.170

x

2

=

1

17%

0.170

x

1

=

1

5%

0.054

x

320

=

18

1%

0.011

x

138

=

2

1%

0.007

x

686

=

5

1%

0.006

x

438

=

3

Multiply

4

=

Number of
Students “Lost”

=

359

* indicates gaps which occur because there were no students in the successful group - typically for groups with very small representation in the cohort

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average (all student) rate from the student group’s rate of degree or certificate completion–
paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and
negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student
group’s success rate is lower than the average group’s rate, a negative value will result.
**’-4’ is calculated by subtracting 29 (the all student average success rate) from 33 (the success rate of the example group).
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate
that a given group has greater success.

The two largest gaps in Degree and Certificate completion for the 2008-2009 cohort were very
small subgroups in which no students completed: American Indian / Alaska Native and Native
Hawaiian or other Pacific Islander. For both of these subgroups, no students from the cohort
earned a degree or certificate within six years, leaving a gap of 17 percentage points, but due to
the groups’ small cohort, the gap represents, for each, one “lost” student.
Black or African American students are the group that has the largest gap among those with
completers at 5 percentage points, a “loss” of 18 students. The next three largest gaps were
“Some other race”, low-income students, and Females, each with one percentage point gaps,
representing 2, 5, and 3 students, respectively.

WLAC Student Equity Plan - 57

District:

Los Angeles Community College District

College:

West Los Angeles College

GOAL C.
The goal is to improve degree and certificate completion for the following target populations identified in the college research as
experiencing a disproportionate impact:
Target Population(s)

Current gap, year

American Indian / Alaskan Native
-17 (Math)
Native Hawaiian or other Pacific
-17 (Math)
Islander
Black or African American
-5, 2015
Some other race
-1, 2015
Females
-1, 2015
Males
Proportionality Index 0.83, 2014
Individuals with disabilities
Proportionality Index 0.71, 2014
Current or Former Foster Youth
Explore Further
Veterans
Explore Further
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
Explore Further (-17 represents 1 student)
Explore Further (-17 represents 1 student)

Goal
Year
2018
2018

No greater than -1
No gap
Explore Further
Explore Further
Explore Further
Explore Further
Explore Further

2021
2021
2018
2018
2018
2018
2018

C.1
• Activity Type(s): Student Equity Coordination and research support for data collection and analysis of Student Equity
activities.
Outreach

X

X

Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support
Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
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ID
C.1
C.1
C.1

Target Group(s)
Some Other Race
Black or African American
Males

# of Students Affected
250
2150
3125

• Activity Implementation Plan
• Provide professional development and learning opportunities to all faculty and staff about the needs of the diverse, highneed population groups and culturally relevant strategies for supporting their success.
• Pair courses with counseling and learning skills classes to embed support services so that students can decide on educational
goals, develop good study habits, learn about college resources, and get academic support needed to pass the courses in the
basic skills sequences.
• Evaluate the numbers of ESL students who have previously taken paired ESL and degree-applicable GE courses concurrently.
• Evaluate disproportionate impact of basic skills prerequisite courses on high need and disadvantaged students.
• Provide diagnostic assessments to all students and identify students who would benefit from assessment preparation.
• Offer assessment preparation for students who would benefit.
• Provide supplemental instruction for math and English courses.
• Provide adaptive technology and resource support to DSPS-identified students
• Encourage high-need students to enroll in redesigned curriculum that accelerates progress through the basic skills sequence.
• Encourage high-need students to enroll in redesigned curriculum.
• Student equity coordination and research support
• Targeted supplemental instruction and coordination for basic skills English, math, learning skills and ESL
• Professional development for basic skills math
• Basic skills English supplemental instruction
• Learning skills and ESL supplemental instruction mentors
• Curriculum/course development or adaptation
ID Timeline(s)
C.2

Student Equity Funds
Student Equity Coordination and research
support - $48,493

Other Funds**

• Link to Goal
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Hire staff and research support to manage activities, data collection and analysis of the student equity plan. Staff will coordinate
all activities in the student equity plan and measure progress towards goals.
• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student
Equity, Access and Completion meetings.
C.2
• Activity Type(s): Targeted supplemental instruction and coordination for Basic Skills English, Basic Skills Math, Learning Skills,
and ESL.
Outreach

Student Equity Coordination/Planning

X

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.2
Some Other Race
C.2
Black or African American
C.2
Males

Instructional Support
Activities
Direct Student Support

# of Students Affected
90
650
925

• Activity Implementation Plan
• Targeted supplemental instruction and coordination for basic skills English, math, learning skills and ESL
• Professional development for basic skills math
ID Timeline(s)
C.2 January 2016 to December 2016

Student Equity Funds
Targeted supplemental instruction and
coordination for Basic Skills

Other Funds**
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English, Basic Skills Math, Learning
Skills, and ESL - $81,000
• Link to Goal
Staff will coordinate all activities in the student equity plan and measure progress towards goals.
• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student
Equity, Access and Completion meetings.
C.3
• Activity Type(s): Professional Development
Outreach

Student Equity Coordination/Planning

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
C.3
Some Other Race
C.3
Black or African American
C.3
Males

Instructional Support
Activities
Direct Student Support

# of Students Affected
250
2150
3125

• Activity Implementation Plan
• Provide professional development and learning opportunities to all faculty and staff about the needs of the diverse, highneed population groups and culturally relevant strategies for supporting their success.
ID Timeline(s)
C.3 January 2016 to December 2016

Student Equity Funds
Professional Development - $10,000

Other Funds**
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• Link to Goal
Professional development for faculty, staff, and administrators related to basic skills English, mathematics, and ESL course
completion will allow the college community to learn innovative ways to improve our services for students.
• Evaluation
• As part of another activity, we are hiring an assistant research analyst who will help create a comprehensive plan for data
collection and review.
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District:

Los Angeles Community College District

College:

West Los Angeles College

Success Indicator: Degree and Certificate
Completion
CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION
D. DEGREE AND CERTIFICATE COMPLETION. The ratio of the number of students by
population group who receive a degree or certificate to the number of students in that
group with the same informed matriculation goal as documented in the student
educational plan developed with a counselor/advisor. Calculate degree and certificate
completion rates by dividing:
Rate
Degree and Certificate
Completion

Denominator
The # of first-time students who enrolled in the base
year and named certificates and degrees as their
matriculation goal in their student educational plan or
by taking degree or certificate applicable course(s)
using the definitions outlined in the Scorecard.

Target Population(s)

All Students
American Indian / Alaska Native
Asian

Numerator
The number of students out of  (the
denominator) that earned a degree or
certificate within one or more years, as
decided by the college.

The # of first-time
students who
enrolled in the
base year with
the goal of
obtaining a
certificate or
degree

The number of
students out of 
(the
denominator)
who earned a
degree or
certificate within
one or more
years.

The rate of degree
and certificate
completion

847

144

17%

Total (all student
average)
completion rate*

Comparison to
the all student
average
(Percentage point
difference with
+/- added)*

63%

1

0

0%

17%

-17%

50

15

30%

17%

13%

Black or African American

320

37

12%

17%

-5%

Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race

262

46

18%

17%

1%

2

0

0%

17%

-17%

74
138

24
22

32%
16%

17%
17%

15%
-1%

na

na

na

409
438
na

72
72
na

18%
16%
na

Current or former foster youth

na

na

na

Individuals with disabilities

45

10

22%

17%

5%

686

112

16%

17%

-1%

na

na

na

More than one race
Males
Females
Unknown

Low-income students
Veterans

na
17%
17%

1%
-1%
na
na
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na

1

Equity Gap

--Largest Gap*
Second
Largest*
Third Largest
Fourth Largest
Fifth Largest
Sixth Largest

Student Group

Example Group
Native
Hawaiian or
other Pacific
Islander
American
Indian / Alaska
Native
Black or
African
American
Some other
race
Low-income
students
Females

2
Percentage
expressed as
decimal

Gap in
comparison to
the Average,
Expressed as
Percentage

25% becomes
.25

14%

0.14

x

3
the # of courses
students
enrolled in &
were present in
on census day
in base year
2567

17%

0.170

x

2

=

1

17%

0.170

x

1

=

1

5%

0.054

x

320

=

18

1%

0.011

x

138

=

2

1%

0.007

x

686

=

5

1%

0.006

x

438

=

3

Multiply

4

=

Number of
Students “Lost”

=

359

* indicates gaps which occur because there were no students in the successful group - typically for groups with very small representation in the cohort

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average (all student) rate from the student group’s rate of degree or certificate completion–
paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and
negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student
group’s success rate is lower than the average group’s rate, a negative value will result.
**’-4’ is calculated by subtracting 29 (the all student average success rate) from 33 (the success rate of the example group).
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate
that a given group has greater success.

The two largest gaps in Degree and Certificate completion for the 2008-2009 cohort were very
small subgroups in which no students completed: American Indian / Alaska Native and Native
Hawaiian or other Pacific Islander. For both of these subgroups, no students from the cohort
earned a degree or certificate within six years, leaving a gap of 17 percentage points, but due to
the groups’ small cohort, the gap represents, for each, one “lost” student.
Black or African American students are the group that has the largest gap among those with
completers at 5 percentage points, a “loss” of 18 students. The next three largest gaps were
“Some other race”, low-income students, and Females, each with one percentage point gaps,
representing 2, 5, and 3 students, respectively.
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION
GOAL D.
The goal is to improve degree and certificate completion for the following target populations identified in the college research as
experiencing a disproportionate impact:
Target Population(s)

Current gap, year

American Indian / Alaskan Native
-17 (Math)
Native Hawaiian or other Pacific Islander -17 (Math)
Black or African American
-5, 2015
Some other race
-1, 2015
Females
-1, 2015
Males
Proportionality Index 0.83, 2014
Individuals with disabilities
Proportionality Index 0.71, 2014
Current or Former Foster Youth
Explore Further
Veterans
Explore Further
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.

Goal*
Explore Further (-17 represents 1 student)
Explore Further (-17 represents 1 student)
No greater than -1
No gap
Explore Further
Explore Further
Explore Further
Explore Further
Explore Further

Goal
Year
2018
2018
2021
2021
2018
2018
2018
2018
2018

ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION
D.1
• Activity Type(s): Student equity coordination and research support.
Outreach

X

Student Services or other Categorical
Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support
Activities
Direct Student Support
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District:

Los Angeles Community College District

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
D.1
American Indian / Alaskan Native
D.1
Native Hawaiian or other Pacific Islander
D.1
Black or African American
D.1
Some other race

College:

West Los Angeles College

# of Students Affected

.

39

38
4324
570

• Activity Implementation Plan
• Hire staff and research support to manage activities, data collection and analysis of the student equity plan.
• Provide follow up services to male, DSPS-identified, and other high-need students who are on probation and/or disqualified
or who need help choosing a program of study.
• Notify male and DSPS-identified students who are close to completing their degree or certificate to petition for graduation to
see a counselor.
• Recruit high-need students to participate in structured educational pathways leading to an associate degree.
• Provide training opportunities to faculty on how to provide accommodations for DSPS-identified students.
• Provide DSPS-identified students with additional staff (including counseling) and resources.
• Ensure that DSPS-identified students have access to the latest and most useful adaptive technology.
• Increase mental health services by collaborating with community-based organizations particularly those targeted to veteran
and foster youth students.
• Provide dedicated and welcoming spaces for veterans and foster youth so that these populations of students feel welcome
and supported.
• Celebrate the achievements of high-need and disadvantaged students.
• Increase career services to help students identify an educational goal and program of study.
• Student equity coordination and research support
• Child development center (CDC) enhancement and collaboration
• Professional development
• Curriculum/course development or adaptation
ID Planned Start and End Date(s)
Student Equity Funds
Other Funds**
D.1 January 2016 to December 2016
Student Equity Coordination and research
support - $48,493
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District:

Los Angeles Community College District

College:

West Los Angeles College

• Link to Goal
Staff will coordinate all activities in the student equity plan and measure progress towards goals.
• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student
Equity, Access and Completion meetings.
D.2
• Activity Type(s): Increase mental health counseling for students.

X

Outreach

Student Equity Coordination/Planning

Student Services or other Categorical
Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
D.2
American Indian / Alaskan Native
D.2
Native Hawaiian or other Pacific Islander
D.2
Black or African American
D.2
Some other race

# of Students Affected

X

Instructional Support
Activities
Direct Student Support

.

39

38
4324
570

• Activity Implementation Plan
• Increase mental health services by collaborating with community-based organizations particularly those targeted to veteran
and foster youth students.
ID Timeline(s)
Student Equity Funds
Other Funds**
D.2 January 2016 to December 2016
Increase Mental Health Counseling Student Health fee $50,000
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District:

Los Angeles Community College District

College:

West Los Angeles College

• Link to Goal
Students often encounter personal issues that impact their ability to complete their degrees and certificates. Increasing student
mental health counseling will ensure that more students are able to receive timely therapy so that they can continue their
progress towards completing their degrees and certificates.
• Evaluation
Measure the number of mental health counseling sessions available to students.
D.3
• Activity Type(s): Child Development Center & Department Collaboration
Outreach
Student Services or other Categorical
Program
Research and Evaluation

Student Equity Coordination/Planning
X

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
D.3
American Indian / Alaskan Native
D.3
Native Hawaiian or other Pacific Islander
D.3
Black or African American
D.3
Some other race

Curriculum/Course Development or
Adaptation
Professional Development

# of Students Affected

X

Instructional Support
Activities
Direct Student Support

.

1
1
8
3

• Activity Implementation Plan
• The Child Development Center and Child Development Department work in collaboration to provide a comprehensive
learning experience for child development majors. Practicum students demonstrate what they learn in the Child
Development Center. This activity will help the Center and department redesign the curriculum to improve degree and
certificate completion for child development students.
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District:

Los Angeles Community College District

College:

ID Timeline(s)
D.3 January 2016 to December 2016

West Los Angeles College

Student Equity Funds
Child Development Center & Department
Collaboration - $35,000

Other Funds**

• Link to Goal
This activity will help the Center and department redesign the curriculum to improve degree and certificate completion for child
development students.
• Evaluation
• The Child Development Center and Child Development Department will survey practicum students.
D.4
• Activity Type(s): Professional Development.
Outreach
Student Services or other
Categorical Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
D.4
American Indian / Alaskan Native
D.4
Native Hawaiian or other Pacific Islander
D.4
Black or African American
D.4
Some other race

# of Students Affected

Instructional Support Activities
Direct Student Support

.

39

38
4324
570

• Activity Implementation Plan
• Provide Professional development and learning opportunities to all faculty and staff about the needs of the diverse, highneed population groups and culturally relevant strategies for supporting their success.
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District:

Los Angeles Community College District

ID Timeline(s)
D.4 January 2016 to December 2016

College:

West Los Angeles College

Student Equity Funds
Professional Development - $10,000

Other Funds**

• Link to Goal
Professional development opportunities for faculty, staff, and administrators will provide new ideas for improving degree and
certificate completion.
• Evaluation
• As part of another activity, we are hiring an assistant research analyst who will help create a comprehensive plan for data
collection and review.
D.5
• Activity Type(s): DSPS Completion Rate Activities

x

Outreach

Student Equity Coordination/Planning

Student Services or other
Categorical Program
Research and Evaluation

Curriculum/Course Development or
Adaptation
Professional Development

x

Instructional Support
Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
.
ID
Target Group
# of Students Affected
D.5
American Indian / Alaskan Native
10
D.5
Native Hawaiian or other Pacific Islander
10
D.5
Black or African American
200
D.5
Some other race
30
• Activity Implementation Plan
• In order to improve the transfer gap for disable students it is imperative to provide the latest innovations with adaptive
technology and pedagogical best practice that address best learning modalities by providing additional staffing to facilitate
the High Tech Center (HTC) with Alternative Media Coordinator, Specialized Tutoring, and Test Proctor Coordinator.
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District:

•
•
•
•
•

Los Angeles Community College District

College:

West Los Angeles College

Provide follow up services to male, DSPS-identified, and other high-need students who are on probation and/or disqualified
or who need help choosing a program of study.
Notify male and DSPS-identified students who are close to completing their degree or certificate to petition for graduation to
see a counselor.
Provide training opportunities to faculty on how to provide accommodations for DSPS-identified students.
Provide DSPS-identified students with additional staff (including counseling) and resources.
Ensure that DSPS-identified students have access to the latest and most useful adaptive technology.

ID Planned Start and End Date(s)
D.5 January 2016 to Spring 2017

Student Equity Funds
DSPS completion rate activities - $32,500

Other Funds**

• Link to Goal
• The Alternative Media/High Tech Coordinator provides students with alternative media that allows students with disabilities
to read their class curriculum in alternative ways.
• Academic Support Specialized Tutoring will provide tutoring specifically for DSPS students in the in High Tech Center. In order
to provide a more stable and supportive environment to the needs of our student population.
• Test Proctoring Coordinator administers standardized tests, class exams/quizzes, and comprehensive exams to students with
disabilities. The incumbent will: schedule exams, regulate duration of time exams, read exam questions to students, scribe,
enlarge print, collect exam materials, pick-up and deliver exams to the respective departments; report and document all
irregularities; and process paperwork related to exam according to the students accommodations. Test Proctoring
Coordinator will serve as the liaison between DSPS and Faculty to provide the structure needed to help our students succeed
in their courses.
• Evaluation
• Student’s grad rates increase by 20% as a result of utilizing DSPS services by 2017.
• DSPS student’s university transfer rates will increase by 10% by 2017.
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Transfer
CAMPUS-BASED RESEARCH: TRANSFER
E.
TRANSFER. The ratio of the number of students by population group who complete a
minimum of 12 units and have attempted a transfer level course in mathematics or English, to
the number of students in that group who actually transfer after one or more (up to six) years.
Calculate transfer rates by dividing:
Rate
Transfer

Denominator
The # of students who
complete a minimum of 12
units and have attempted a
transfer level course in
mathematics or English

Target Population(s)

All Students
American Indian / Alaska Native
Asian

Numerator
The number of students out of  (the
denominator) who actually transfer after
one or more years.

The # of
students who
complete a
minimum of 12
units and have
attempted a
transfer level
course in
mathematics
or English.

The number of
students out of
 (the
denominator)
who actually
transfer after
one or more
(up to six)
years.

847

217

The
transfer
rate

Total
(all
student
average)
pass
rate*

26%

0%

Comparison
to the all
student
average
(Percentage
point
difference
with +/added)*

Number of
Students
Represented
by Gap
(rounding up
fractions)

1

0

0%

26%

-26%

-1

50

19

38%

26%

12%

7

Black or African American

320

75

23%

26%

-2%

-7

Hispanic or Latino
Native Hawaiian or other Pacific
Islander
White
Some other race

262

51

19%

26%

-6%

-17

2

0

0%

26%

-26%

-1

74
138

27
45

36%
33%

26%
26%

11%
7%

9
10

na

na

na

na

na

409
438
na

106
111
na

26%
25%
na

0%
0%
na

2
-2
na

Current or former foster youth

na

na

na

na

na

Individuals with disabilities

45

4

9%

26%

-17%

-8

686

151

22%

26%

-4%

-25

na

na

na

na

na

More than one race
Males
Females
Unknown

Low-income students
Veterans

26%
26%
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District:

Los Angeles Community College District
1

Equity Gap

--Largest Gap*
Second
Largest*
Third Largest
Fourth Largest
Fifth Largest
Sixth Largest

Student Group

Example
Group
Native
Hawaiian or
other Pacific
Islander
American
Indian /
Alaska Native
Individuals
with
disabilities
Hispanic or
Latino
Low-income
students
Black or
African
American

College:

2
Percentage
expressed as
decimal

Gap in
comparison to
the Average,
Expressed as
Percentage

25% becomes
.25

14%

0.14

x

26%

0.256

26%

3
the # of
courses
students
enrolled in &
were present
in on census
day in base
year

West Los Angeles College
4

=

Number of
Students
“Lost”

2567

=

359

x

2

=

1

0.256

x

1

=

1

17%

0.167

x

45

=

8

6%

0.062

x

262

=

17

4%

0.036

x

686

=

25

2%

0.022

x

320

=

7

Multiply

Seventh
Females
0%
0.003
x
438
=
2
Largest
* indicates gaps which occur because there were no students in the successful group - typically for groups with very small representation in
the cohort

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the
orange boxes and used to calculate the equity gap for each group (the last column on the right).
**Calculated by subtracting the average (all student) rate from the student group’s rate of transfer– paying close attention
to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and negative values to
represent equal or higher success, the worksheet switches the order of the operation. Where a student group’s success rate is
lower than the average group’s rate, a negative value will result.
**’-4’ is calculated by subtracting 29 (the all student average success rate) from 33 (the success rate of the example group).
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate
that a given group has greater success.

Mirroring the Degree and Certificate analysis, the two largest gaps in Transfer for the 20082009 cohort were very small subgroups in which no students completed: American Indian /
Alaska Native and Native Hawaiian or other Pacific Islander. For both of these subgroups, no
students from the cohort earned a degree or certificate within six years, leaving a gap of 17
percentage points, but due to the groups’ small cohort, the gap represents, for each, one “lost”
student. Black or African American students are the group that has the largest gap among
those with completers at 5 percentage points, a “loss” of 18 students.
The next three largest gaps in 2008-2009 cohort transfer rate were Individuals with Disabilities,
Hispanic/Latino, and Low-income students, with gaps of -17, -6, and -4 percentage points,
respectively. While Individuals with Disabilities had the largest gap among subgroups with
completers, this represented eight students, compared to Hispanic/Latino students (-6 point
gap) and Low-income students (-4 point gap) whose gaps represented 17 students and 25
students, respectively.
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
GOAL E.
The goal is to improve transfer for the following target populations identified in the college research as experiencing a
disproportionate impact:
Target Population(s)

Current gap, year

Goal*

Goal Year

American Indian / Alaskan Native
Native Hawaiian or other Pacific Islander
Individuals with disabilities
Hispanic or Latino
Black or African American
Current or Former Foster Youth
Veterans

-26
-26
-17, 2015
-6, 2015
-2, 2015
Explore Further
Explore Further

Explore Further (-26 represents 1 student)
Explore Further (-26 represents 1 student)
No greater than -13
No greater than -6
No gap
Explore Further
Explore Further

2018
2018
2021
2021
2021
2018
2018

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution.
ACTIVITIES: E. TRANSFER
E.1
• Activity Type(s): Student equity coordination and research support.

X

Outreach
Student Services or other
Categorical Program
Research and Evaluation

X

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

Instructional Support Activities
Direct Student Support
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District:

Los Angeles Community College District

College:

West Los Angeles College

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
E.1
Individuals with Disabilities
568
E.1
Hispanic or Latino
6137
E.1
Low Income Students
10997
• Activity Implementation Plan
• Hire staff and research support to manage activities, data collection and analysis of the student equity plan.
• Target college transfer and career fairs to Hispanic, foster youth, and veterans.
• Arrange visits to four-year colleges and universities for high need and disadvantaged students.
• Assess high need students’ career interests and provide career counseling and advising.
• Provide transfer counseling to high-need students who reach 30 units and are following the IGETC/CSU GE requirements to
prepare them for transfer.
• Encourage faculty to conduct workshops and sessions to students about career opportunities in their disciplines.
• Provide increased publicity and outreach efforts in the high schools, community, and on campus about transfer and career
counseling.
• Historically Black Colleges and Universities Tours
• Transfer Center supplemental instruction mentors
• Targeted DSPS completion rate activities
• Athletics Center for Academic Success creation
• Professional development
• Curriculum/Course development or adaptation
ID
E.1

Timeline(s)
January 2016 to December 2016

Student Equity Funds
Student Equity Coordination and research
support - $48,493

Other Funds**

• Link to Goal
Staff will coordinate all activities in the student equity plan and measure progress towards goals.
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District:

Los Angeles Community College District

College:

West Los Angeles College

• Evaluation
• Staff will evaluate the status of all activities in the plan biannually as part of the Student Equity Workgroup and Student
Equity, Access and Completion meetings.
E.2
• Activity Type(s): DSPS Completion Rate Activities
x

Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

x

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
E.2
Individuals with Disabilities
568
E.2
Hispanic or Latino
190
E.2
Low Income Students
500
• Activity Implementation Plan
• In order to improve the transfer gap for disable students it is imperative to provide the latest innovations with adaptive
technology and pedagogical best practice that address best learning modalities by providing additional staffing to facilitate
the High Tech Center (HTC) with Alternative Media Coordinator, Specialized Tutoring, and Test Proctor Coordinator.
ID
E.2

Planned Start and End Date(s)
January 2016 to Spring 2017

Student Equity Funds
DSPS completion rate activities - $32,500

Other Funds**

• Link to Goal
• The Alternative Media/High Tech Coordinator provides students with alternative media that allows students with disabilities
to read their class curriculum in alternative ways.
• Academic Support Specialized Tutoring will provide tutoring specifically for DSPS students in the in High Tech Center. In order
to provide a more stable and supportive environment to the needs of our student population.
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District:

•

Los Angeles Community College District

College:

West Los Angeles College

Test Proctoring Coordinator administers standardized tests, class exams/quizzes, and comprehensive exams to students with
disabilities. The incumbent will: schedule exams, regulate duration of time exams, read exam questions to students, scribe,
enlarge print, collect exam materials, pick-up and deliver exams to the respective departments; report and document all
irregularities; and process paperwork related to exam according to the students accommodations. Test Proctoring
Coordinator will serve as the liaison between DSPS and Faculty to provide the structure needed to help our students succeed
in their courses.

• Evaluation
• Student’s grad rates increase by 20% as a result of utilizing DSPS services by 2017.
• DSPS student’s university transfer rates will increase by 10% by 2017.
E.3
• Activity Type(s): Athletics Center for Academic Success
x
x

Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
E.3
Individuals with Disabilities
5
E.3
Hispanic or Latino
50
E.3
Low Income Students
150
• Activity Implementation Plan
• Create a Center for Academic Success that student athletes can attend to work on their homework. The Center will have
English and mathematics tutors to assist student athletes with their homework.
ID Timeline(s)
Student Equity Funds
Other Funds**
E.3 January 2016 to June 2017
Athletics Center for Academic Success $44,980
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District:

Los Angeles Community College District

College:

West Los Angeles College

• Link to Goal
The Center for Academic Success will help students succeed in their current classes and assist them in the transfer process.
• Evaluation
• The Center for Academic Success will keep track of the students who attend the Center for tutoring support. The Athletics
Department also keeps track of which students transfer annually.
E.4
• Activity Type(s): Transfer Center SI Mentors and HBCU exposure tour.
x

Outreach
Student Services or other
Categorical Program
Research and Evaluation

Student Equity Coordination/Planning
Curriculum/Course Development or
Adaptation
Professional Development

X

Instructional Support Activities
Direct Student Support

• Target Student Group(s) & # of Each Affected*:
ID
Target Group
# of Students Affected
E.4
Individuals with Disabilities
568
E.4
Hispanic or Latino
60
E.4
Low Income Students
100
• Activity Implementation Plan
• Hire supplemental instructors who will work with students in the Transfer Center to expose students to transfer options.
• Send five WLAC students on a Historically Black Colleges and University (HBCU) tour.
ID
E.4

Timeline(s)
January 2016 to December 2016

Student Equity Funds
Transfer Center - $14,595

Other Funds**
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District:

Los Angeles Community College District

College:

West Los Angeles College

• Link to Goal
With increased staffing in the Transfer Center, the center will be able to provide outreach services to our targeted student
populations to inform students about their transfer options and assist them in the transfer process. The HBCU tour will allow
five students to explore their transfer options at HBCUs.
• Evaluation
• The Transfer Center collects data annually regarding the number of WLAC students who transfer to colleges and
universities.
• Students who attend the HBCU College Tour will take part in a focus group.
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Summary Budget
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Summary Evaluation
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SUMMARY EVALUATION SCHEDULE AND PROCESS
An integral part of the implementation and evaluation of the student equity plan is the hiring of
two positions – Specially Funded Program (SFP) Director and Assistant Research Analyst. The
SFP Director will oversee the day to day coordination of the student equity plan. Because
WLAC implemented a proposal process, there are many campus constituents who serve as
leads for the proposal that they submitted. The SFP Director will work with the leads to ensure
that they are progressing with activity. The Assistant Research Analyst will work closely with
the SFP Director and campus leads to ensure that we measure the success of each activity. The
Assistant Research Analyst will also work on disaggregating the data. Evaluation of the data will
occur on a semester basis.
Each of the leads will discuss the progress of their activities in their program reviews. For
instance, the Library will discuss the number of students who attended tutoring sessions,
Outreach will discuss the impact of additional funding to provide targeted services to local high
schools, and the Child Development Center and Child Development Departments will both
discuss the impact of their collaborative curriculum redesign as part of their program reviews.
Finally, the Student Equity, Access, and Completion (SEAC) Committee will evaluate their work
as part of an annual review.
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